
Grade 2: Lessons 1-45

Phonics 
In this unit, students will read with sufficient  

accuracy and fluency to support comprehension.  

They will conBnuously gain knowledge of language 

through speaking, reading, and wriBng. They will  

also learn the meaning of words through an array  

of strategies.

Phonics and Word RecogniBon
RF.2.3. Know and apply grade-level phonics and word 
analysis skills in decoding words.

Fluency
RF.2.4. Read with sufficient accuracy and fluency to 
support comprehension.

Knowledge of Language
L.2.3. Use knowledge of language and its convenBons 
when wriBng, speaking, reading, or listening. 

Vocabulary AcquisiBon and Use
L.2.4. Determine or clarify the meaning of unknown and 
mulBple-meaning words and phrases based on grade 2 
reading and content, choosing flexibly from an array of 
strategies. 

L.2.6. Use words and phrases acquired through 
conversaBons, reading and being read to, and responding 
to texts, including using adjecBves and adverbs to describe 
(e.g., When other kids are happy that makes me happy).



Monday Tuesday Wednesday Thursday  Friday

Lesson 1: Phonics: blend words 
with short a and i and consonants 
m, s, t, b, n, d,  p, c /k/, r, k, and s/
z (RF.2.3, RF.2.4), Centers (L.2.3, L.
2.4), Daily Instruc9onal Task (L.
2.3)

Lesson 2: Phonics: blend words 
with short a and i and consonants 
m, s, t, b, n, d,  p, c /k/, r, k, and s/
z (RF.2.3, RF.2.4), Centers (L.2.3, L.
2.4), Daily Instruc9onal Task (L.
2.3) 

Lesson 3: Phonics: blend words 
with short a and i and consonants 
m, s, t, b, n, d,  p, c /k/, r, k, and s/
z (RF.2.3, RF.2.4), Centers (L.2.3, L.
2.4), Daily Instruc9onal Task (L.
2.3)

Lesson 4: Phonics: blend words 
with short a and i and consonants 
m, s, t, b, n, d,  p, c /k/, r, k, and s/
z (RF.2.3, RF.2.4), Centers (L.2.3, L.
2.4), Daily Instruc9onal Task (L.
2.3)

Lesson 5: Phonics: blend words 
with short a and i and consonants 
m, s, t, b, n, d,  p, c /k/, r, k, and s/
z (RF.2.3, RF.2.4), Centers (L.2.3, L.
2.4), Daily Instruc9onal Task (L.
2.3)

Lesson 6: Phonics: blend words 
with short o, u, e and consonants 
f, g, l, h, w, j, y, v, qu /kw/, x and z 
(RF.2.3, RF.2.4), Centers (L.2.3, L.
2.4), Daily Instruc9onal Task (L.
2.3)

Lesson 7: Phonics: blend words 
with short o, u, e and consonants 
f, g, l, h, w, j, y, v, qu /kw/, x and z 
(RF.2.3, RF.2.4), Centers (L.2.3, L.
2.4), Daily Instruc9onal Task (L.
2.3) 

Lesson 8: Phonics: blend words 
with short o, u, e and consonants 
f, g, l, h, w, j, y, v, qu /kw/, x and z 
(RF.2.3, RF.2.4), Centers (L.2.3, L.
2.4), Daily Instruc9onal Task (L.
2.3) 

Lesson 9: Phonics: blend words 
with short o, u, e and consonants 
f, g, l, h, w, j, y, v, qu /kw/, x and z 
(RF.2.3, RF.2.4), Centers (L.2.3, L.
2.4), Daily Instruc9onal Task (L.
2.3)

Lesson 10: Phonics: blend words 
with short o, u, e and consonants 
f, g, l, h, w, j, y, v, qu /kw/, x and z 
(RF.2.3, RF.2.4), Centers (L.2.3, L.
2.4), Daily Instruc9onal Task (L.
2.3)

Lesson 11: Phonics: blend VCe 
words with long a, i (RF.2.3, RF.
2.4), Centers (L.2.3, L.2.4), Daily 
Instruc9onal Task (L.2.3)

Lesson 12: Phonics: blend VCe 
words with long a, i (RF.2.3, RF.
2.4), Centers (L.2.3, L.2.4), Daily 
Instruc9onal Task (L.2.3)

Lesson 13: Phonics: blend VCe 
words with long a, I and 
consonants c /k/, g /g/ (RF.2.3, RF.
2.4), Centers (L.2.3, L.2.4), Daily 
Instruc9onal Task (L.2.3)

Lesson 14: Phonics: blend VCe 
words with long a, I and 
consonants c /k/, g /g/ (RF.2.3, RF.
2.4), Centers (L.2.3, L.2.4), Daily 
Instruc9onal Task (L.2.3)

Lesson 15: Phonics: blend VCe 
words with long a, I and 
consonants c /k/, g /g/ (RF.2.3, RF.
2.4), Centers (L.2.3, L.2.4), Daily 
Instruc9onal Task (L.2.3)

Lesson 16: Phonics: blend CV, VCe 
words with long o, e, u (RF.2.3, RF.
2.4), Centers (L.2.3, L.2.4), Daily 
Instruc9onal Task (L.2.3) 

Lesson 17: Phonics: blend CV, VCe 
words with long o, e, u (RF.2.3, RF.
2.4), Centers (L.2.3, L.2.4), Daily 
Instruc9onal Task (L.2.3)

Lesson 18: Phonics: blend CV, VCe 
words with long o, e, u (RF.2.3, RF.
2.4), Centers (L.2.3, L.2.4), Daily 
Instruc9onal Task (L.2.3)

Lesson 19: Phonics: blend CV, VCe 
words with long o, e, u (RF.2.3, RF.
2.4), Centers (L.2.3, L.2.4), Daily 
Instruc9onal Task (L.2.3)

Lesson 20: Phonics: blend CV, VCe 
words with long o, e, u (RF.2.3, RF.
2.4), Centers (L.2.3, L.2.4), Daily 
Instruc9onal Task (L.2.3)

PHONOLOGICAL AWARENESS, PHONICS, CENTERS CALENDAR



Monday Tuesday Wednesday Thursday  Friday

Lesson 21: Phonics: blend CVC, 
VCe words with short and long 
vowels (RF.2.3, RF.2.4), Centers (L.
2.3, L.2.4), Daily Instruc9onal 
Task (L.2.3) 

Lesson 22: Phonics: blend CVC, 
VCe words with short and long 
vowels (RF.2.3, RF.2.4), Centers (L.
2.3, L.2.4), Daily Instruc9onal 
Task (L.2.3)

Lesson 23: Phonics: blend CVC, 
VCe words with short and long 
vowels (RF.2.3, RF.2.4), Centers (L.
2.3, L.2.4), Daily Instruc9onal 
Task (L.2.3)

Lesson 24: Phonics: blend CVC, 
VCe words with short and long 
vowels (RF.2.3, RF.2.4), Centers (L.
2.3, L.2.4), Daily Instruc9onal 
Task (L.2.3)

Lesson 25: Phonics: blend CVC, 
VCe words with short and long 
vowels (RF.2.3, RF.2.4), Centers (L.
2.3, L.2.4), Daily Instruc9onal 
Task (L.2.3)

Lesson 26: Phonics: blends with l, 
r, s (RF.2.3, RF.2.4), Centers (L.2.3, 
L.2.4), Daily Instruc9onal Task (L.
2.3)

Lesson 27: Phonics: blends with l, 
r, s (RF.2.3, RF.2.4), Centers (L.2.3, 
L.2.4), Daily Instruc9onal Task (L.
2.3)

Lesson 28: Phonics: blends with l, 
r, s (RF.2.3, RF.2.4), Centers (L.2.3, 
L.2.4), Daily Instruc9onal Task (L.
2.3) 

Lesson 29: Phonics: blends with l, 
r, s (RF.2.3, RF.2.4), Centers (L.2.3, 
L.2.4), Daily Instruc9onal Task (L.
2.3) 

Lesson 30: Phonics: blends with l, 
r, s (RF.2.3, RF.2.4), Centers (L.2.3, 
L.2.4), Daily Instruc9onal Task (L.
2.3)

Lesson 31: Phonics: blends st, sk, 
nd, nt, Z, xt, mp, ng, nk (RF.2.3, 
RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc9onal Task (L.2.3) 

Lesson 32: Phonics: blends st, sk, 
nd, nt, Z, xt, mp, ng, nk (RF.2.3, 
RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc9onal Task (L.2.3)

Lesson 33: Phonics: blends st, sk, 
nd, nt, Z, xt, mp, ng, nk (RF.2.3, 
RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc9onal Task (L.2.3)

Lesson 34: Phonics: blends st, sk, 
nd, nt, Z, xt, mp, ng, nk (RF.2.3, 
RF.2.4), Centers (L.2.3, L.2.4), Daily 
InstrucBonal Task (L.2.3)

Lesson 35: Phonics: blends st, sk, 
nd, nt, Z, xt, mp, ng, nk (RF.2.3, 
RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc9onal Task (L.2.3)

Lesson 36: Phonics: double final 
consonants (RF.2.3, RF.2.4), 
Centers (L.2.3, L.2.4), Daily 
Instruc9onal Task (L.2.3)

Lesson 37: Phonics: double final 
consonants (RF.2.3, RF.2.4), 
Centers (L.2.3, L.2.4), Daily 
Instruc9onal Task (L.2.3) 

Lesson 38: Phonics: double final 
consonants (RF.2.3, RF.2.4), 
Centers (L.2.3, L.2.4), Daily 
Instruc9onal Task (L.2.3) 

Lesson 39: Phonics: double final 
consonants (RF.2.3, RF.2.4), 
Centers (L.2.3, L.2.4), Daily 
Instruc9onal Task (L.2.3) 

Lesson 40: Phonics: double final 
consonants (RF.2.3, RF.2.4), 
Centers (L.2.3, L.2.4), Daily 
Instruc9onal Task (L.2.3)

Lesson 41: Phonics: consonant 
digraphs (RF.2.3, RF.2.4), Centers 
(L.2.3, L.2.4), Daily Instruc9onal 
Task (L.2.3) 

Lesson 42: Phonics: consonant 
digraphs (RF.2.3, RF.2.4), Centers 
(L.2.3, L.2.4), Daily Instruc9onal 
Task (L.2.3)

Lesson 43: Phonics: consonant 
digraphs (RF.2.3, RF.2.4), Centers 
(L.2.3, L.2.4), Daily Instruc9onal 
Task (L.2.3)

Lesson 44: Phonics: consonant 
digraphs (RF.2.3, RF.2.4), Centers 
(L.2.3, L.2.4), Daily Instruc9onal 
Task (L.2.3)

Lesson 45: Phonics: consonant 
digraphs (RF.2.3, RF.2.4), Centers 
(L.2.3, L.2.4), Daily Instruc9onal 
Task (L.2.3)

PHONOLOGICAL AWARENESS, PHONICS, CENTERS CALENDAR



Learning Inten9ons: 

1. I am learning the sound spellings for short a and i.  

2. I am learning how to disBnguish vowel sounds.  

3. I am learning how to use phonics knowledge to decode words.  

4. I am learning to blend CVC words with short a and i and 
consonants m, s, t, b, n, d, p, c /k/, r, k, and s/z.  

Success Criteria:

1. I can use my knowledge of phonics to decode CVC words. 

2. I can blend CVC words with short a and i and consonants m, s, 
t, b, n, d, p, c /k/, r, k, and s/z.  

3. I can correctly write dictated words.  

 

 

Lesson 1: Phonics: blend words with short a and i and consonants 
m, s, t, b, n, d,  p, c /k/, r, k, and s/z (RF.2.3, RF.2.4), Centers (L.2.3, 
L.2.4), Daily Instruc9onal Task (L.2.3)

Part 1: Direct Instruc9on

1. I Do: Model for students how you write and say the short 
vowel sound a. Model wriBng the le]er and saying the sound. 

2. Display the leYer Aa card. Model for students how to say and 
write the short a sound. As you write the le]er Aa say Aa (a) 
like in alligator, apple, mat, Anna. 

3. We Do: Next, have students pracBce wriBng the le]er a and 
saying the short vowel sound. Have them write the le]er and 
say the sound. Use Manuscript Aa page from HMH. 

4. I Do: Model for students how you write and say these 
consonant le]er-sounds: m, s, t, b, n, d, p, c /k/, r, k, and s/z/. 

5. We Do: Next, have students pracBce wriBng the le]ers m, s, t, 
b, n, d, p, c /k/, r, k, and s/z and saying the sound. Have them 
write each le]er and say the sound. Follow the same 
direcBons as described in #2. Use manuscript pages from 
HMH for these le]ers.  

 



 

1. I Do: Teach students how to read a word systemaBcally from 
leZ to right by combining each successive le]er or 
combinaBon of le]ers into one sound. This is called blending. 
Start with simple consonant-vowel-consonant (CVC) words 
that are familiar to students. Demonstrate how to blend. 
Model for students how you blend le]er sounds together to 
read words. Display the le]er cards: m, a, n.  

2.

Ask students what le]er sound the short a makes. Have 
them repeat that sound. Then model sweeping your hand 
beneath the le]er cards (leZ to right) and slowly say each 
sound, blending them together and then read the word 
naturally.  

1. You Do: Have students pracBce this blending task with these 
words: cab, pat, tab. Provide feedback as students begin to 
apply it independently.  

2. Repeat the enBre process for short i. Follow the same 
direcBons as described in #2. Use the le]er card and the 
manuscript page from HMH.  

3. Have students pracBce hearing and blending short i words: Bp, 
bit, rip  

You Do: Give students a quick spelling test based on the phonics 
pa]ern being learned. Ask students to listen for all of the sounds in 
the words you dictate and to write each word. They should say the 
sounds as they write them. For this lesson the words are: nap, tan, 
kid, pan, map, sit, rim, cat, sip, bin, 

 

 



Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Bme to work with those 
students who need guidance in recognizing, hearing, and 
producing short a and short i sounds. Teachers should quickly 
review spelling test results to determine students who were 
unable to do the task with 80% proficiency.  

2. Model again and have students mimic you. Correct as needed. 

3. Have students write short a CVC words and short i CVC words.  

4. Have students partner and read decodable text. If students 
get stuck on a decodable word, have them blend the 
phonemes. Model as needed. 

Center 1: Short a and Short i Prac9ce

PracBce sorBng words by short vowel sound. PracBce wriBng 
spelling words. Worksheet; Spelling Words list; Spelling & 
HandwriBng Worksheet 

Center 2: Decodable Text

1. Read decodable text, In a Jam.  

2. Then read it to your partner.  

3. Then listen to your partner read it to you. 

Center 3: Lexia

Part 3: Daily Instruc9onal Task

1. Dictate these words: dad, big, had, mad, lip, pat, fit, pad, amp, 
Bp  

2. Have students say the sounds as they write each word.  

3. Add date to task.  

4. Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 

 

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0101/#cards--2re_srr_m1_inajam/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m01.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_01_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_02_%20spelling_handwriting.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_02_%20spelling_handwriting.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0101/#cards--2re_srr_m1_inajam/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m01.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_01_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_02_%20spelling_handwriting.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_02_%20spelling_handwriting.pdf


Lesson 2: Phonics: blend words with short a and i and consonants 
m, s, t, b, n, d,  p, c /k/, r, k, and s/z (RF.2.3, RF.2.4), Centers (L.2.3, 
L.2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons:

1. I am learning the sound spellings for short a and i.  

2. I am learning how to disBnguish vowel sounds.  

3. I am learning how to use phonics knowledge to decode words.  

4. I am learning to blend CVC words with short a and i and 
consonants m, s, t, b, n, d, p, c /k/, r, k, and s/z.  

Success Criteria:

1. I can use my knowledge of phonics to decode CVC words. 

2. I can blend CVC words with short a and i and consonants m, s, 
t, b, n, d, p, c /k/, r, k, and s/z.  

3. I can correctly write dictated words.  

 

Part 1: Direct Instruc9on

1. I Do: Model for students how you write and say the short 
vowel sound a. Model wriBng the le]er and saying the sound. 

2. Display the leYer Aa card. Model for students how to say and 
write the short a sound. As you write the le]er Aa say Aa (a) 
like in alligator, apple, mat, Anna. 

3. We Do: Next, have students pracBce wriBng the le]er a and 
saying the short vowel sound. Have them write the le]er and 
say the sound. Use Manuscript Aa page from HMH. 

4. I Do: Model for students how you write and say these 
consonant le]er-sounds: m, s, t, b, n, d, p, c /k/, r, k, and s/z/. 

5. We Do: Next, have students pracBce wriBng the le]ers m, s, t, 
b, n, d, p, c /k/, r, k, and s/z and saying the sound. Have them 
write each le]er and say the sound. Follow the same 
direcBons as described in #2. Use manuscript pages from 
HMH for these le]ers.  

 



1. You Do: Have students pracBce this blending task with 
these words: cab, sat, nip, kid, and rim. Provide feedback 
as students begin to apply it independently. 

You Do: Give students a quick spelling test based on the 
phonics pa]ern being learned. Ask students to listen for all of 
the sounds in the words you dictate and to write each word.  
They should say the sounds as they write them. For this lesson 
the words are: 9p, yam, spin, wit, can, mat, his, span, hid, 
brag 
 
Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Bme to work with 
those students who need guidance in recognizing, 
hearing, and producing short a and short i sounds. 
Teachers should quickly review spelling test results to 
determine students who were unable to do the task with 
80% proficiency. 

2. Model again and have students mimic you. Correct as 
needed.  

3. Have students write short a CVC words and short i CVC 
words.  

4. Have students partner and read decodable text. If 
students get stuck on a decodable word, have them 
blend the phonemes. Model as needed. 

 

1. I Do: Teach students how to read a word systemaBcally 
from leZ to right by combining each successive le]er or 
combinaBon of le]ers into one sound. This is called 
blending. Start with simple consonant-vowel-consonant 
(CVC) words that are familiar to students. Demonstrate 
how to blend. Model for students how you blend le]ers 
and sounds together to read words. Display the le]er 
cards: t, a, p.  Ask students what le]er sound the short a 
makes.  Have them repeat that sound. Then model 
sweeping your hand beneath the le]er cards (leZ to 
right) and slowly say each sound, blending them 
together and then read the word naturally. 



Center 1: Short a and Short i Prac9ce

PracBce sorBng words by short vowel sign. PracBce wriBng spelling 
words. Worksheet; Spelling Words list; Spelling & HandwriBng 
Worksheet

Center 2: Decodable Text

1. Read decodable text, In a Jam.  

2. Then read it to your partner.  

3. Then listen to your partner read it to you.  

Center 3: Lexia 

Part 3: Daily Instruc9onal Task

1. Dictate these sentences: A glad man hid in a tan bin. I had a 
mask. It is flat.  

2. Have students say the sounds as they write each word.  

3. Add date to task.  

4. Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m01.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_01_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_02_%20spelling_handwriting.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_02_%20spelling_handwriting.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0101/#cards--2re_srr_m1_inajam/more/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m01.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_01_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_02_%20spelling_handwriting.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_02_%20spelling_handwriting.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0101/#cards--2re_srr_m1_inajam/more/


Lesson 3: Phonics: blend words with short a and i and consonants 
m, s, t, b, n, d,  p, c /k/, r, k, and s/z (RF.2.3, RF.2.4), Centers (L.2.3, 
L.2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons: 

1. I am learning the sound spellings for short a and i.  

2. I am learning how to disBnguish vowel sounds.  

3. I am learning how to use phonics knowledge to decode words.  

4. I am learning to blend CVC words with short a and i and 
consonants m, s, t, b, n, d, p, c /k/, r, k, and s/z.  

Success Criteria:

1. I can use my knowledge of phonics to decode CVC words. 

2. I can blend CVC words with short a and i and consonants m, s, 
t, b, n, d, p, c /k/, r, k, and s/z.  

3. I can correctly write dictated words.  

Part 1: Direct Instruc9on

1. I Do: Model for students how you write and say the short 
vowel sound a. Model wriBng the le]er and saying the sound.  

2. Display the leYer Aa card. Model for students how to say and 
write the short a sound. As you wrote the le]er Aa say Aa (a) 
like in alligator, apple, mat, Anna.  

3. We Do: Next, have students pracBce wriBng the le]er a and 
saying the short vowel sound. Have them write the le]er and 
say the sound. Use Manuscript Aa page from HMH.  

4. I Do: Model for students how you write and say these 
consonant le]er-sounds: m, s, t, b, n, d,  p, c /k/, r, k, and s/z/.  

5. We Do: Next, have students pracBce wriBng the le]ers m, s, t, 
b, n, d, p, c /k/, r, k, and s/z and saying the sound. Have them 
write each le]er and say the sound. Follow the same 
direcBons as described in #2. Use manuscript pages from 
HMH for these le]ers. 

6. I Do: Teach students how to read a word systemaBcally from 
leZ to right by combining each successive le]er or 
combinaBon of le]ers into one sound. This is called blending. 
Start with simple consonant-vowel-consonant (CVC) words 
that are familiar to students.  



 
 

1. Demonstrate how to blend. Model for students how you blend 
le]ers sounds together to read words. Display the le]er 
cards:  n, a, p, k, i, n. Ask students what le]er sound the short 
a makes.  Have them repeat that sound. Then model sweeping 
your hand beneath the le]er cards (leZ to right) and slowly 
say each sound, blending them together and then read the 
word naturally. Repeat for second syllable (kin).  

2. We Do: Have students pracBce this blending task by displaying 
Blend and Read 1.2. Have children read a line and then ask 
them how they are similar and different. ConBnue in this 
manner through the list. Have them read the sentences 
chorally.  

  

1. You Do: Give students a quick spelling test based on the 
phonics pa]ern being learned. Ask students to listen for all of 
the sounds in the words you dictate and to write each word.  
They should say the sounds as they write them. For this lesson 
the words are: dam, glad, hit, ran, this, slid, tax, kiss, cast, 
king 

Part 2: Prac9ce/Centers

Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Bme to work with those 
students who need guidance in recognizing, hearing, and 
producing short a and short i sounds. Teachers should quickly 
review spelling test results to determine students who were 
unable to do the task with 80% proficiency.  

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_1.pdf#page=2
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2. Model again and have students mimic you. Correct as needed.  

3. Have students write short a CVC words and short i CVC words.  

4. Have students partner and read decodable text. If students get 
stuck on a decodable word, have them blend the phonemes. Model 
as needed.  

Center 1: Short a and Short i Prac9ce

Pages 6 and 7 from Know It, Show It pages, Unit 1.

Center 2: Decodable Text

1. Read decodable text, In a Jam.  

2. Then find words that rhyme with the word jam and fig. Write 
them in your notebook.  

 

 

 

Center 3: Lexia  

1. Complete lesson determined via the soZware.  

Part 3: Daily Instruc9onal Task 

1. Dictate these sentences: Sis and Pam had a picnic with Dad. 
Sis and Dad had jam. I can sip it.  

2. Have students say the sounds as they write each word.  

3. Add date to task.  

4. Provide feedback to students. For students who could not do 
the task well, include them in the TTT for the next day. Make 
note of any high frequency words students were unable to 
write.  

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m01.pdf?custom_correlation_id=b1bbdce1-b898-11ea-b4dd-916a66bf7c25#page=2
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Lesson 4: Phonics: blend words with short a and i and consonants 
m, s, t, b, n, d,  p, c /k/, r, k, and s/z (RF.2.3, RF.2.4), Centers (L.2.3, 
L.2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons: 

1. I am learning the sound spellings for short a and i.  

2. I am learning how to disBnguish vowel sounds.  

3. I am learning how to use phonics knowledge to decode words.  

4. I am learning to blend CVC words with short a and i and 
consonants m, s, t, b, n, d, p, c /k/, r, k, and s/z.  

Success Criteria:

1. I can use my knowledge of phonics to self-correct reading 
errors and improve my reading accuracy.  

2. I can blend CVC words with short a and i and consonants m, s, 
t, b, n, d, p, c /k/, r, k, and s/z.  

3. I can correctly write dictated words.  

 

 

 

Part 1: Direct Instruc9on

1. I Do: Explain to students that good readers think about what 
they are reading and whether the words read make sense. 
Show students the text, In a Jam. Show students how you self-
correct errors while reading by looking at the word and 
applying what you know about phonics. Rather than use the 
prompBng in HMH (Does it look right? Make sense?), ask 
students to look at each leYer in the word and blend them 
together using what they know about le]er sounds. Teach 
them to apply what you have been teaching.  

2. We Do: Have children partner read page 6 of the text. Listen 
as children read and support students’ self-correcBon, Again, 
emphasize phonics as the main method. 

3. I Do: Model for students how you blend le]ers sounds 
together to read words. Display the le]er cards:  c, a, t, n, i, p.  
Ask students what le]er sound the short a makes. Have them 
repeat that sound. Then model sweeping your hand beneath 
the le]er cards (leZ to right) and slowly say each sound, 
blending them together and then read the word naturally. 
Repeat for second syllable (nip).  

c a t  n i p
 



1. We Do: Have students pracBce this blending task by displaying 
Blend and Read 1.2. Have children read a line and then ask 
them how they are similar and different. ConBnue in this 
manner through the list. Have them read the sentences 
chorally.  

1. You Do:Â  Give students a quick spelling test based on the 
phonics pa]ern being learned. Ask students to listen for all of 
the sounds in the words you dictate and to write each word.  
They should say the sounds as they write them. For this lesson 
the words are: skip, bath, ask, dash, his, kick, tax, cast, sling  

 

Part 2: Prac9ce/Centers

Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Bme to work with those 
students who need guidance in recognizing, hearing, and 
producing short a and short i sounds. Teachers should quickly 
review spelling test results to determine students who were 
unable to do the task with 80% proficiency.  

2. Model again and have students mimic you. Correct as needed. 

3. Have students write short a CVC words and short i CVC words.  

4. Have students partner and read decodable text. If students 
get stuck on a decodable word, have them blend the 
phonemes. Model as needed.  

5. Have students complete Know It, Show It Pages. Remind them 
to say the sounds as they write.  

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_1.pdf#page=2
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Center 1: Short a and Short i Prac9ce and Reading

1. Complete pages 6 and 7 from Know It, Show It pages, Unit 1. 

 

2. PracBce reading this page from Jam Bandit. 

Center 2: Decodable Text

1. Read decodable text, Jam Bandit. 

 

2. Then read it to your partner.  

3. When you self-correct, look at each le]er in the word and 
blend the sounds together.  

4. Then listen to your partner read it to you.  

5. PracBce reading this page: 

 

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0101/#cards--2re_srr_m1_jambandit/
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Center 3: Lexia

1. Complete lesson determined via the soZware.  

Part 3: Daily Instruc9onal Task

1. Have students write these words: bandit, car, in, pan, dad,  
last, ship, fix, flat, glib  

2. Have students say the sounds as they write each word.  

3. Add date to task.  

4. Provide feedback to students. For students who could not do 
the task well, include them in the TTT for the next day. 

Lesson 5: Phonics: blend words with short a and i and consonants 
m, s, t, b, n, d,  p, c /k/, r, k, and s/z (RF.2.3, RF.2.4), Centers (L.2.3, 
L.2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons: 

1. I am learning the sound spellings for short a and i.  

2. I am learning how to disBnguish vowel sounds.  

3. I am learning how to use phonics knowledge to decode words.  

4. I am learning to blend CVC words with short a and i and 
consonants m, s, t, b, n, d, p, c /k/, r, k, and s/z.  

Success Criteria: 

1. I can use my knowledge of phonics to decode CVC words. 

2. I can read decodable texts fluently.  

3. I can blend CVC words with short a and i.  

4. I can correctly write dictated words.  

 

 

 
 



Part 1: Assessment

1. Assess students’ knowledge of short a and i sounds through a 
spelling and dictaBon tasks. 

2. Spelling Assessment (from HMH): Say each word and say each 
sentence. Have students write each word. All students should 
set up their spelling sheet by numbering 1 to 9 on one side 
and 10 to 18 on the other side 

3. DictaBon Task: The tan napkin has a big rip in it. I am glad it 
can be fixed.  

4. Give one point for each correctly spelled word. Total possible 
points is 34.  

 

 
 

 

 

Part 2: Reading Decodable Texts (RF.2.3, 2.4)

1. Invite students to partner read, In a Jam and Jam Bandit.  

2. Spend Bme during this period listening to students read the 
decodable texts: In a Jam and Jam Bandit.  

   3. Record your findings.  

 

A+ = 33-34 A = 31-32 B+ = 29-30 B =27-28

C+ = 25-26 C = 23-24 D = 21-22 F/Do Over= 20



Lesson 6: Phonics: blend words with short o, u, e and consonants f, 
g, l, h, w, j, y, v, qu /kw/, x and z (RF.2.3, RF.2.4), Centers (L.2.3, L.
2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons: 

1. I am learning the sound spellings for short o, u, and e.  

2. I am learning how to disBnguish vowel sounds.  

3. I am learning how to use phonics knowledge to decode words.  

4. I am learning to blend CVC, CCVC, CVCC words with short o, u, 
e and consonants f, g, l, h, w, j, y, v, qu /kw/, x and z.  

Success Criteria:

1. I can use my knowledge of phonics to decode CVC words. 

2. I can blend CVC and CCVC words with short o, u, e and 
consonants f, g, l, h, w, j, y, v, qu /kw/, x and z.  

3. I can correctly write dictated words.  

 

 

 

Part 1: Direct Instruc9on

1. I Do: Model for students how you write and say the short 
vowel sound o. Model wriBng the le]er and saying the sound.  

2. Display the leYer Oo card. Model for students how to say and 
write the short a sound. As you write the le]er Oo say Oo (o) 
like in octopus. Repeat for short u and e.  

3. We Do: Next, have students pracBce wriBng the le]er o, u, 
and e and saying the short vowel sound. Have them write the 
le]er and say the sound. Use Manuscript page from HMH.  

     4. I Do: Model for students how you write and say these  
         consonant le]er-sounds: f, g, l, h, w, j, y, v, qu /kw/, x and z.  

      5. We Do: Next, have students pracBce wriBng the le]ers f, g, l,  
           h, w, j, y, v, qu /kw/, x and z and saying the sound. Have them  
           write each le]er and say the sound. Follow the same   
           direcBons as described in #2. Use manuscript pages from  
           HMH for these le]ers.  

 



1. I Do: Teach students how to read a word systemaBcally from 
leZ to right by combining each successive le]er or 
combinaBon of le]ers into one sound. This is called blending. 
Start with simple consonant-vowel-consonant (CVC) words 
that are familiar to students. Demonstrate how to blend. 
Model for students how you blend le]ers sounds together to 
read words. Display the le]er cards: j u g.  

2. Ask students what le]er sound the short u makes. Have them 
repeat that sound. Then model sweeping your hand beneath 
the le]er cards (leZ to right) and slowly say each sound, 
blending them together and then read the word naturally. 

3. We Do: Have students pracBce this blending task with these 
words: quiz, log, ox, yes. Provide feedback as students begin 
to apply it independently.  

4. You Do: Have students pracBce hearing and blending these 
words: hug, fed, log, ox, yes, wet, Val, lot, quiz, zap, jet 

5. Assess: Give students a quick spelling test based on the 
phonics pa]ern being learned. Ask students to listen for all of 
the sounds in the words you dictate and to write each word.  
They should say the sounds as they write them. For this lesson 
the words are: cup, nip, let, bug, tab, stub, mob, spot, sled, 
test  

Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Bme to work with those 
students who need guidance in recognizing, hearing, and 
producing short o, u, and e sounds. Teachers should quickly 
review spelling test results to determine students who were 
unable to do the task with 80% proficiency.  

2. Model again and have students mimic you. Correct as needed. 

3. Have students write short o, u, and e CVC  and CCVC and CVCC 
words. 

4. Have students partner and read decodable text. If students 
get stuck on a decodable word, have them blend the 
phonemes. Model as needed.  

Center 1: Short o ,u, e Prac9ce

1. PracBce sorBng words by short vowel.  

2. PracBce wriBng spelling words. Worksheet; Spelling Words 
list; Spelling & HandwriBng Worksheet 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m01.pdf#page=13
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Center 2: Decodable Text

1. Read decodable text, The Red Van.  

2. Remember to self-correct by studying the le]ers in the word 
and blending the sounds together.  

3. Then read it to your partner.  

4. Then listen to your partner read it to you.  

Center 3: Lexia

Part 3: Daily Instruc9onal Task

1. Dictate these words: dad, big, had, mad, lip, pat, fit, pad, amp, 
Bp  

2. Have students say the sounds as they write each word.  

3. Add date to task.  

4. Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 

 

Lesson 7: Phonics: blend words with short o, u, e and consonants f, 
g, l, h, w, j, y, v, qu /kw/, x and z (RF.2.3, RF.2.4), Centers (L.2.3, L.
2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons: 

1. I am learning the sound spellings for short o, u, and e.  

2. I am learning how to disBnguish vowel sounds.  

3. I am learning how to use phonics knowledge to decode words.  

4. I am learning to blend CVC , CCVC, CVCC words with short o, u, 
e and consonants f, g, l, h, w, j, y, v, qu /kw/, x and z.  

5. I am learning that knowing le]ers sounds (decoding) can help 
me read fluently.  

Success Criteria:

1. I can read fluently.  

2. I can use my knowledge of phonics to decode CVC words. 

3. I can blend CVC, CCVC, CVCC words with short o, u, e and 
consonants f, g, l, h, w, j, y, v, qu /kw/, x and z.  

4. I can correctly write dictated words.  

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0102/#cards--2re_srr_m1_theredvan/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0102/#cards--2re_srr_m1_theredvan/


Part 1: Direct Instruc9on Fluency

1. I Do: Model for students how good readers read aloud.  

2. Show students the Anchor Chart you have created (Fluent 
Readers:) Explain that you will be reading aloud to them and 
they will be helping you to determine what fluent reader do 
while reading 

3. Display The Red Van. Model for students how you effecBvely 
read the text. Ask then to noBce what good reading sounds 
like as you read. Stop aZer page 23 and make an anchor chart 
to capture the noBcings.  

▪ sound like they are talking when they read, 
▪ read at a steady pace, 
▪ do not rush when reading, 
▪ pronounce words using phonics to help decode,  
▪ don not have long pauses as they read aloud, 
▪ pays a]enBon to punctuaBon.  

ConBnue reading the text to the end, be sure to read some 
of the text too fast and ask students what they noBced. 
Were they able to understand you? The text?Â  Add reading 
at a steady rate or not reading too fast to the anchor chart. 
Add any other informaBon to the chart.

 

 

 

1. We Do: Return to the text and reread it. This Bme echo read 
page 21. Choral read page 21.  

2. You Do: Give students a quick spelling test based on the 
phonics pa]ern being learned. Ask students to listen for all of 
the sounds in the words you dictate and to write each word. 
They should say the sounds as they write them. For this lesson 
the words are: red, van, job, get, sun, hot, mud, fun, men, 
cannot 

Part 2: Prac9ce/Centers

Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Bme to work with those 
students who need guidance in recognizing, hearing, and 
producing short o, u, and e sounds. Teachers should quickly 
review spelling test results to determine students who were 
unable to do the task with 80% proficiency.  

2. Model again and have students mimic you. Correct as needed. 

3. Have students write short o, u, and e CVC and CCVC and CVCC 
words. 

4. Have students partner and read decodable text. If students 
get stuck on a decodable word, have them blend the 
phonemes. Model as needed.  

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0102/#cards--2re_srr_m1_theredvan_2/
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Center 1: Short o, u, e Prac9ce and Reading

1. Complete pages 16 -18 from Know It, Show It pages, Unit 1.  

Center 2: Decodable Text

1. Read decodable text, The Red Van.  

2. Then read it to your partner.  

3. Then listen to your partner read it to you.  

4. If your partner gets stuck on a word help your partner to 
sound out the word by blending each sound. 

Center 3: Lexia Computer 

1. Determined by computer soZware.  

Part 3: Daily Instruc9onal Task

1. Dictate these sentences: A fox dug a den and hid in it. It was 
snug. 

2. Have students say the sounds as they write each word.  

3. Add date to task. 

4. Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 

Lesson 8: Phonics: blend words with short o, u, e and consonants f, 
g, l, h, w, j, y, v, qu /kw/, x and z (RF.2.3, RF.2.4), Centers (L.2.3, L.
2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons: 

1. I am learning the sound spellings for short o, u, and e.  

2. I am learning how to disBnguish vowel sounds.  

3. I am learning how to use phonics knowledge to decode words.  

4. I am learning to blend CVC  and CCVC words with short o, u, e 
and consonants f, g, l, h, w, j, y, v, qu /kw/, x and z.  

Success Criteria: 

1. I can use my knowledge of phonics to decode CVC words. 

2. I can blend CVC and CCVC words with short o, u, e and 
consonants f, g, l, h, w, j, y, v, qu /kw/, x and z.  

3. I can correctly write dictated words.  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Part 1: Direct Instruc9on

1. I Do: Model for students how you write and say the short 
vowel sound a. Model wriBng the le]er and saying the sound.  

2. Display the leYer Aa card. Model for students how to say and 
write the short a sound. As you wrote the le]er Aa say Aa (a) 
like in alligator, apple, mat, Anna.  

3. We Do: Next, have students pracBce wriBng the le]er a and 
saying the short vowel sound. Have them write the le]er and 
say the sound. Use Manuscript Aa page from HMH.  

4. I Do: Model for students how you write and say these 
consonant le]er-sounds: m, s, t, b, n, d,  p, c /k/, r, k, and s/z/.  

5. We Do: Next, have students pracBce wriBng the le]ers m, s, t, 
b, n, d, p, c /k/, r, k, and s/z and saying the sound. Have them 
write each le]er and say the sound. Follow the same 
direcBons as described in #2. Use manuscript pages from 
HMH for these le]ers.  

1. I Do: Teach students how to read a word systemaBcally from 
leZ to right by combining each successive le]er or 
combinaBon of le]ers into one sound. This is called blending. 
Model for students how you blend le]ers sounds together to 
read words. Display the le]er cards: v,e,l,v,e,t.  Ask students 
what le]er sound the short e makes. Have them repeat that 
sound. Then model sweeping your hand beneath the le]er 
cards (leZ to right) and slowly say each sound, blending them 
together and then read the word naturally. Repeat for second 
syllable (vet).  

2. We Do: Have students pracBce this blending task by displaying 
Blend and Read It 1.5. Have children read a line and then ask 
them how they are similar and different. ConBnue in this 
manner through the list.  Have them read the sentences 
chorally.  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   3. You Do:  Give students a quick spelling test based on the  
        phonics pa]ern being learned. Ask students to listen for  
        all of the sounds in the words you dictate and to write  
       each word. They should say the sounds as they write  
       them. For this lesson the words are: bit, sub, fun, pen,   
       job, rib, pig, submit, happen  

Part 2: Prac9ce/Centers

1. Teacher Table Time (TTT): This is the Bme to work with 
those students who need guidance in recognizing, 
hearing, and producing short o, u, and e sounds. 
Teachers should quickly review spelling test results to 
determine students who were unable to do the task with 
80% proficiency. 

2. Model again and have students mimic you. Correct as 
needed.  

3. Have students write short o, u, and e CVC  and CCVC and 
CVCC words.  

4. Have students partner and read decodable text. If 
students get stuck on a decodable word, have them 
blend the phonemes. Model as needed. 

5. Have students complete Know It, Show It Pages. Remind 
them to say the sounds as they write.  

Center 1: Short a and Short i Prac9ce

1. Complete pages 16 -18 from Know It, Show It pages, Unit 
1.  

2. PracBce reading this page from The Red Van.  

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m01.pdf?custom_correlation_id=b1bbdce1-b898-11ea-b4dd-916a66bf7c25#page=2
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0102/#cards--2re_srr_m1_theredvan/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m01.pdf?custom_correlation_id=b1bbdce1-b898-11ea-b4dd-916a66bf7c25#page=2
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0102/#cards--2re_srr_m1_theredvan/


Center 2: Decodable Text

1. Read decodable text, The Red Van to a partner.  

2. Listen and coach your partner as s/he reads the text.  

3. Then find words that rhyme with the word hot and van 
Write them in your notebook.  

4. Write at least two words you know that rhyme with hot 
and 2 words that rhyme with van.  

Center 3: Lexia Computer
1. Complete lesson determined via the soZware.  

Part 3: Daily Instruc9onal Task

1. Dictate these sentences:  Did Dad get the van to run? 
Dad le: Ken and Max a fun job. 

2. Have students say the sounds as they write each word.  

3. Add date to task.  

4. Provide feedback to students. For students who could 
not do the task well, include them in the TTT for the next 
day. Make note of any high frequency words students 
were unable to write.  

Lesson 9: Phonics: blend words with short o, u, e and 
consonants f, g, l, h, w, j, y, v, qu /kw/, x and z (RF.2.3, RF.
2.4), Centers (L.2.3, L.2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons: 

1. I am learning the sound spellings for short o, u, and e.  

2. I am learning how to disBnguish vowel sounds.  

3. I am learning how to use phonics knowledge to decode 
words. 

4. I am learning to blend CVC and CCVC words with short o, 
u, e and consonants f, g,l, h, w, j, y, v, qu /kw/, x and z.  

5. I am learning how to read fluently.  

Success Criteria:

1. I can use my knowledge of phonics to decode CVC 
words. 

2. I can blend CVC and CCVC words with short o, u, e and 
consonants f, g,l, h, w, j, y, v, qu /kw/, x and z.  

3. I can correctly write dictated words.  

4. I can read fluently.  

 

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0102/#cards--2re_srr_m1_theredvan/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0102/#cards--2re_srr_m1_theredvan/


Part 1: Direct Instruc9on

1. I Do: Start with simple consonant-vowel-consonant 
(CVC) words that are familiar to students. Demonstrate 
how to blend. Model for students how you blend le]ers 
sounds together to read words. Display the le]er cards:  
p, i ,g, p,e, n. Ask students what le]er sound the short a 
makes. Have them repeat that sound. Then model 
sweeping your hand beneath the le]er cards (leZ to 
right) and slowly say each sound, blending them 
together and then read the word naturally. Repeat for 
second syllable (pen).  

p i g p e n

Repeat with h, a, p, p, e, n
Repeat with m, i ,s, h, a, p

 

 

2.     We Do: Have students pracBce this blending task by    
displaying Blend and Read 1.2. Have children read a line and 
then ask them how they are similar and different. ConBnue in 
this manner through the list. Have them read the sentences 
chorally. 

3.      You Do:  Give students a quick spelling test based on the 
phonics pa]ern being learned. Ask students to listen for all of 
the sounds in the words you dictate and to write each word. 
They should say the sounds as they write them. For this lesson 
the words are: hat, pen, pig, pin, happen, pigpen, hatpin 

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_1.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_1.pdf#page=2


Part 2: Prac9ce/Centers

Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Bme to work with those 
students who need guidance in recognizing, hearing, and 
producing short o, u, and e sounds. Teachers should quickly 
review spelling test results to determine students who were 
unable to do the task with 80% proficiency.  

2. Model again and have students mimic you. Correct as needed. 

3. Have students write short o, u, and e CVC  and CCVC and CVCC 
words. 

4. Have students partner and read decodable text. If students 
get stuck on a decodable word, have them blend the 
phonemes. Model as needed.  

5. Have students complete Know It, Show It Pages. Remind them 
to say the sounds as they write.  

 

 

 

Center 1: Short o, u, e Prac9ce and Reading

1. Complete page 21 from Know It, Show It pages, Unit 1.  

2. Practice reading this page from Picnic Fun.  

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m01.pdf?custom_correlation_id=b1bbdce1-b898-11ea-b4dd-916a66bf7c25#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m01.pdf?custom_correlation_id=b1bbdce1-b898-11ea-b4dd-916a66bf7c25#page=2


Center 2: Decodable Text

1. Read decodable text, Picnic Fun.  

2. Then read it to your partner.  

3. Then listen to your partner read it to you.  

4. PracBce reading this page: 

 

 

Center 3: Lexia Computer

1. Complete lesson determined via the soZware.  

Part 3: Daily Instruc9onal Task

1. Have students write these words: bandit, car, in, pan, 
dad, last,  ship, fix, flat, glib  

2. Have students say the sounds as they write each word.  

3. Add date to task.  

4. Provide feedback to students. For students who could 
not do the task well, include them in the TTT for the next 
day.  

 

 

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0102/#cards--2re_srr_m1_picnicfun/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0102/#cards--2re_srr_m1_picnicfun/


Lesson 10: Phonics: blend words with short o, u, e and 
consonants f, g, l, h, w, j, y, v, qu /kw/, x and z (RF.2.3, RF.
2.4), Centers (L.2.3, L.2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons: 

1. I am learning the sound spellings for short o, u, and e.  

2. I am learning how to disBnguish vowel sounds.  

3. I am learning how to use phonics knowledge to decode 
words. 

4. I am learning to blend CVC and CCVC words with short o, 
u, e and consonants f, g,l, h, w, j, y, v, qu /kw/, x and z.  

Success Criteria:

1. I can use my knowledge of phonics to decode CVC 
words. 

2. I can blend CVC and CCVC words with short o, u, e and 
consonants f, g,l, h, w, j, y, v, qu /kw/, x and z.  

3. I can correctly write dictated words.  

4. I can read decodable texts fluently.  

 

Part 1: Assessment

1. Assess students’ knowledge of short o, u, and e through 
spelling and dictaBon tasks.  

2. Spelling Assessment (from HMH): Say each word and say 
each sentence. Have students write each word. All 
students should set up their spelling  sheet by 
numbering 1 to 9 on one side and 10 to 18 on the other 
side 

3. DictaBon Task: I cannot sit in the van with a jar of jam.  I 
like jam a lot.  

4. Give one point for each correctly spelled word. Total 
possible points is 34.  

 

 



 

Part 2: Reading Decodable Texts (RF.2.3, 2.4)

1. Invite students to partner read In a Jam, Jam Bandit, The 
Red Van, and Picnic Fun.  

2. Spend Bme during this period listening to students read 
the decodable texts.  

3. Record your findings. 

Lesson 11: Phonics: blend VCe words with long a, i (RF.2.3, 
RF.2.4), Centers (L.2.3, L.2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons: 

1. I am learning the sound spellings for long a, i (VCe).  

2. I am learning how to disBnguish vowel sounds.  

3. I am learning how to use phonics knowledge to decode 
words. 

4. I am learning to blend VCe words with long a, i .  

Success Criteria: 

1. I can use my knowledge of phonics to decode VCe 
words.  

2. I can correctly write dictated words.  

3. I can read decodable texts fluently.  

◦  

 

 

A+ = 33-34 A = 31-32 B+ = 29-30 B =27-28

C+ = 25-26 C = 23-24 D = 21-22 F/Do Over= 20



Part 1:  Direct Instruc9on

1. I Do: Model for students how you write and say the long vowel 
sound a.  Model wriBng the le]er and saying the sound. 
Display the leYer Aa card. Say, Alligator begins with the short 
sound a. Acorn begins with the long sound a. Write the word 
mat. Have students say the word. Highlight the a in mat, says 
(a). Now add an e to the end of the word. Explain that when 
the e is added, the a becomes long (a) and says its name. Mat 
becomes mate. Have students say the long (a) sound.  The 
word mate has the VCe pa]ern.  

2. Repeat this for long i.  

3. We Do: Show students these words: 

 

 

 

  4.    We Do: PracBce with students.  Show them the le]er cards for  
         fin. Have them say the word. Explain that the vowel is short    
         (i). Have them create two columns in their notebook, like the  
         example below. They should write fin in their notebooks. Now  
         write the word, fine on the same line but in the next column.  
         Have students write the word fine. What do they noBce about  
         the two words. How would they now pronounce fine?    
         Students should say fine.  

  5.    Now add to the columns these combinaBons: mad, made; hat,  
         hate; can, cane; sit, site; kit, kite; pin, pine 



 

3. Now ask students what we should Btle each column 
(Short vowels, long vowels). Now the le]er i is long (i) 
and it says its name. 

 

     6.   Assess: Give students a quick spelling test based on  
           the phonics pa]ern being learned. Ask students to listen  
           for all of the sounds in the words you dictate and to  
           write each word. They should say the sounds as they  
           write them. For this lesson the words are: rat, rate, bit,   
           bite, Tim, Bme, din, dine, cane, can 

Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Bme to work with 
those students who need guidance in recognizing, 
hearing, and producing short o, u, and e sounds. 
Teachers should quickly review spelling test results to 
determine students who were unable to do the task with 
80% proficiency. 

2. Model again and have students mimic you. Correct as 
needed.  

3. Have students write short o, u, and e CVC  and CCVC and 
CVCC words. 

   4.   Have students partner and read decodable text. If        
students get stuck on a decodable word, have them blend the 
phonemes. Model as needed.  

cap cape

fin fine

mad made

hat hate

can cane

sit site

kit kite

pin pine

Short Vowels Long Vowels

cap cape

fin fine

mad made

hat hate

can cane

sit site

kit kite

pin pine



Center 1: Differen9a9ng between short and long a and long i

1. Word List #5: PracBce wriBng and sorBng basic and 
challenge spelling words into short vowel and long vowel 
lists. Wordlist #5 

2. Play sorBng game with words Two players use one 
collaBon of cards (from basic and challenge lists). Each 
layer takes a turn turning over a card, reads the card and 
then puts it into the short vowel or long vowel list.  

 
 

 

 

Center 2: Decodable Text

1. Reread decodable text. (Grace Time)  

2. Read to your partner.  

3. Then listen to your partner read it to you.  

 

 
 

Center 3: Lexia Computer 

1. Self-directed by computer. 

Part 3: Daily Instruc9onal Task

1. Dictate these sentences: Tim is on Bme. He is a fine man. 
We like to shine. 

2. Have students say the sounds as they write each word.  

3. Add date to task.  

4. Provide feedback to students. For students who could 
not do the task, include them in the TTT for the next day. 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_05_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_05_wordlist.pdf


Lesson 12: Phonics: blend VCe words with long a, i (RF.2.3, 
RF.2.4), Centers (L.2.3, L.2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons: 

1. I am learning the sound spellings for long a, i (VCe).  

2. I am learning how to disBnguish vowel sounds.  

3. I am learning how to use phonics knowledge to decode 
words. 

4. I am learning to blend VCe words with long a, i .  

Success Criteria:

1. I can use my knowledge of phonics to decode VCe 
words. 

2. I can correctly write dictated words.  

3. I can read decodable texts fluently.  

 

 

 

 

Part 1: Direct Instruc9on

1. I Do: Show students this words: 

Repeat this with the word, five.

2. We Do: PracBce with students. Have them chorally read 
these words (wri]en on chart paper): dime, lane, take, 
line, hide, wave, dive, case, campsite, belong, oblong, 
hungry, dumpling, ringtone 

   3.   Next have them read these two sentences (wri]en on  
         the board): Dave will take a five mile bike ride. Jane and  
         Jan made Dad a big pancake. Have students chorally read  
         each sentence. Assist as necessary. 

   4.   Assess: Give students a quick spelling test based on the  
         phonics pa]ern being learned. Ask students to listen for   
         all of the sounds in the words you dictate and to write  
         each word. They should say the sounds as they write  
         them. For this lesson the words are: dim, dime, cave, rip,   
         Bde, ripBde, bed, side, bedside  

 

 



Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Bme to work with 
those students who need guidance in recognizing, 
hearing, and producing long a and i. Teachers should 
quickly review spelling test results to determine students 
who were unable to do the task with 80% proficiency.  

2. Model again and have students mimic you. Correct as 
needed.  

3. Have students write long a and i VCe words.  

4. Have students partner and read decodable text. If 
students get stuck on a decodable word, have them 
blend the phonemes. Model as needed. 

Center 1: Differen9a9ng between short and long a and long i

1. SorBng Task #1: PracBce wriBng and sorBng basic and 
challenge spelling words into short vowel and long vowel 
lists. Wordlist #5 

2. Play sorBng game with words Two players use one 
collaBon of cards (from basic and challenge lists). Each 
layer takes a turn turning over a card, reads the card and 
then puts it into the short vowel or long vowel list.

Center 2: Decodable Text

1. Reread decodable text. (Zane on a Hike)  

2. Read to your partner.  

3. Then listen to your partner read it to you.  

Center 3: Lexia Computer 

1. Self-directed by computer. 

Part 3: Daily Instruc9onal Task

1. Dictate these sentences: Tim is on Bme. He is a fine 
man. We like to shine.  

2. Have students say the sounds as they write each word.  

3. Add date to task.  

4. Provide feedback to students. For students who could 
not do the task, include them in the TTT for the next 
day.  

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0103/#cards--2re_srr_m1_zaneonabike/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0103/#cards--2re_srr_m1_zaneonabike/


Lesson 13: Phonics: blend VCe words with long a, I and consonants 
c /k/, g /g/ (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), Daily 
Instruc9onal Task (L.2.3) 

Learning Inten9ons: 

1. I am learning the sound spellings for long a, i (VCe).  

2. I am learning how to disBnguish vowel sounds.  

3. I am learning the sound spellings for c /k/ and g /g/.  

4. I am learning how to use phonics knowledge to decode words.  

5. I am learning to blend VCe words with long a, i .  

Success Criteria:

1. I can use my knowledge of phonics to decode VCe words and c 
/k/ and g /g/  

2. I can correctly write dictated words.  

3. I can read decodable texts fluently.  

 

 

Part 1:Â  Direct Instruc9on

1. I Do: Explain to students that good readers add interest and 
enjoyment to their reading by using their voices to express the 
characters’ or authors’ thoughts. This kind of reading is called 
reading with expression. Model how to do this by reading the 
first page of the text, Zane on a Hike. First read it without 
expression. Then read it with expression. Ask students to 
explain what was different. Ask students, ‘What in the text 
helped me to know to read it with a happy tone?’ Answer: 
Zane says he likes to hike and that he wants to have a fine 
picnic.  

2. We Do: Have students look at page 39 of the text . Point out 
the punctuaBon and explain how that helps you as a reader to 
know how to read the text expressively. PracBce with students 
reading that page expressively through echo reading.  

3. I Do: Display the sound cards for c /k/ and g /g/. Name the 
picture and say the sound. Point to ce and ci___ on the card 
and say /s/. When c is followed by a e or i, it usually has a soZ 
c sound, SoZ c is /s/, just like the sound for s.  

4. We Do: Have students write the le]er and say the sound 3 x.  

 
 

 

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0103/#cards--2re_srr_m1_zaneonabike_2/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0103/#cards--2re_srr_m1_zaneonabike_2/


 

 

1. I Do: Display the sound/spelling card for jellyfish Name 
the picture, say the sound and give the spelling. Point to 
ge and gi___ on the card and say /j/. When g is followed 
by a e or i, it usually has a soZ g sound /j/.  SoZ g is /j/, 
just like the sound for j.Point to -dge and say /j/. Words 
that end with -dge have the soZ g  /j/ too. 

2. We Do: Have students write the le]er and say the sound 
3 x.  

3. I Do: Write the word gem. Read the word and emphasize 
the /j/ sound. Point to ge in gem and on the card.  

4. We Do: Display these words: gem, cite, cage, face, ridge. 
Have students decode each word and ask students to 
explain the rule that governs how to pronounce the g or 
c.  

5. We Do: Show students the chart below and have them 
chorally read each line and then the sentences. Focus on 
these prompts: line 1: Words that rhyme; Line 2 soZ c 
and g; Line 5: echo read this. 

6. Assess: Have students spell these words: gel, ice, cane, 
lace, rage, game 

 

Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Bme to work with 
those students who need guidance in recognizing, 
hearing, and producing long a and i. Teachers should 
quickly review spelling test results to determine students 
who were unable to do the task with 80% proficiency.  

2. Model again and have students mimic you. Correct as 
needed.  

3. Have students write soZ c and soZ g words.  

4. Have students partner and read decodable text. If 
students get stuck on a decodable word, have them 
blend the phonemes. Model as needed. 



Center 1: Prac9cing Spelling soh c and g Words

1. SorBng and Write: PracBce wriBng and sorBng words 
into soZs c /s/ and soZ g /j/ words.  

2. Use some of the words in a story.  

Center 2: Decodable Text

1. Reread decodable texts.  (Zane on a Hike)  

2. Read to your partner.  

3. Then listen to your partner read it to you.  

 

Center 3: Lexia Computer 

1. Self-directed by computer. 

Part 3: Daily Instruc9onal Task

1. Dictate this sentence: Kevin has a den in a nice, wide 
pen.  

2. Have students say the sounds as they write each word.  

3. Add date to task.  

4. Provide feedback to students. For students who could 
not do the task, include them in the TTT for the next day. 

 

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0103/#cards--2re_srr_m1_zaneonabike_2/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0103/#cards--2re_srr_m1_zaneonabike_2/


Lesson 14: Phonics: blend VCe words with long a, I and 
consonants c /k/, g /g/ (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons: 

1. I am learning the sound spellings for long a, i (VCe).  

2. I am learning how to disBnguish and blend vowel 
sounds.  

3. I am learning how to use phonics knowledge to decode 
words. 

4. I am learning to blend VCe words with long a, i .  

Success Criteria:

1. I can blend, decode and build VCe pa]ern for long a and 
i.  

2. I can blend, build ,and decode one syllable words with 
the soZ c /s/ and d, dge /j/.  

3. I can use my knowledge of phonics to decode VCe 
words. 

4. I can correctly write dictated words.  

5. I can read decodable texts fluently.  

Part 1: Direct Instruc9on

1. I Do: Model blending the words cage using le]er cards. 
Repeat with pace, mice and ride. 

2. We Do: Display these words:  

bake, mice, wage, game, ridge, badge, pencil, 
advice.

Have students chorally blend and then say each word. 
Ask them which words in the first row have long 
vowels? Which words have soZ c or g? Point to random 
words and call on students to read. 

3. We Do: Select students to blend selected decodable 
words. Then invite students to chorally read these two 
sentences:  

The judge gave Jake a ribbon at the race. 

The dog is safe in its nice cage.



1. I Do: (Project GeneraBve Vocabulary 1.8). Explain to students 
what inflecBonal endings are. Read through the chart 
explaining to students the concept of past, present and future. 
Explain how ending -ed tells you that an acBon has happened. 
It happened in the past. Explain the reason the -n is added 
when plan becomes planned.  

   2. We Do: Make a 4-column chart like the one below: 
          1. Point to the first verb, walk. Ask how you should change          
               walk to tell about the past?  
          2. What ending should I add? (-ed)  
          3. Ask how you should change walk to show it is acBon  
              happening in the present?  
          4. What ending should I add? (-ing) 
          5. Ask how you should change walk to show it is acBon  
             happening in the future? 
          6. What ending and words should I add? ( will be -ing). 
          7. Add the correct informaBon to the chart. Repeat process  
             with the word, trot.
 

 

  3. You do: have students complete their chart for the word, jog. 

Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Bme to work with those 
students who need guidance in recognizing, hearing, and 
producing long a and i. Teachers should quickly review spelling 
test results to determine students who were unable to do the 
task with 80% proficiency.  

2. Model again and have students mimic you. Correct as needed. 

3. Have students write long a and i (VCe) words, as well as soZ c 
and g -dge /j/ words.  

4. Have students read words with inflecBonal endings. -ed and -
ing.  

5. Have students partner and read decodable text. If students 
get stuck on a decodable word, have them blend the 
phonemes. Model as needed.  

 

 

 

Verb Past Present Future

walk

trot

jog

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_1.pdf#page=8
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_1.pdf#page=8


Center 1: Prac9cing soh c and g words and inflec9onal endings

1. Have students complete Know It, Show It p. 31.  

2. Have students complete Know It, Show It p. 32.  

3. Have students complete this chart: 

 

 

 

Center 2: Decodable Text 

1. Reread decodable text. (Six Fake Mice)  

2. Read to your partner.  

3. Then listen to your partner read it to you.  

Center 3: Lexia Computer 

1. Self-directed by computer. 

 

Part 3: Daily Instruc9onal Task

1. Dictate these sentences: 

2. Have students say the sounds as they write each word.  

3. Add date to task.  

4. Provide feedback to students. For students who could not do the 
task, include them in the TTT for the next day. 

 

Verb Past Present Future

shout

clap

kick

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m01.pdf?custom_correlation_id=a57cb986-c2c2-11ea-93d1-15a4fc11d9fb#page=25
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m01.pdf?custom_correlation_id=a57cb986-c2c2-11ea-93d1-15a4fc11d9fb#page=25
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0103/#cards--2re_srr_m1_sixfakemice/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m01.pdf?custom_correlation_id=a57cb986-c2c2-11ea-93d1-15a4fc11d9fb#page=25
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m01.pdf?custom_correlation_id=a57cb986-c2c2-11ea-93d1-15a4fc11d9fb#page=25
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0103/#cards--2re_srr_m1_sixfakemice/https://www.hmhco.com/rce/toc/


Lesson 15: Phonics: blend VCe words with long a, I and consonants 
c /k/, g /g/ (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), Daily 
Instruc9onal Task (L.2.3) 

Learning Inten9ons: 

1. I am learning the sound spellings for long a, i (VCe).  

2. I am learning how to disBnguish vowel sounds.  

3. I am learning how to use phonics knowledge to decode words.  

4. I am learning to blend VCe words with long a, i .  

Success Criteria:

1. I can use my knowledge of phonics to decode VCe words. 

2. I can correctly write dictated words.  

3. I can read decodable texts fluently.  

 
 

 

 

Part 1:  Assessment

1. Assess students’ knowledge of VCe pa]er for long a and i 
through spelling and dictaBon tasks.  

2. Spelling Assessment (from HMH): Say each word and say each 
sentence. Have students write each word. All students should 
set up their spelling sheet by numbering 1 to 9 on one side 
and 10 to 18 on the other side 

3. DictaBon Task: We ride in a big, red cab to the shop. The cute 
pup rides with us.  

4. Give one point for each correctly spelled word. Total possible 
points is 34.  

 

 
 

 

 



Part 2: Reading Decodable Texts (RF.2.3, 2.4)

1. Invite students to partner read In a Jam, Jam Bandit, The Red Van, 
Picnic Fun, Zane on a Hike and Six Fake Mice.  

2. Spend Bme during this period listening to students read the 
decodable texts.  

3. Record your findings. 

 

 

Lesson 16: Phonics: blend CV, VCe words with long o, e, u (RF.2.3, RF.
2.4), Centers (L.2.3, L.2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons: 

1. I am learning the sound spellings for long o, e, u (CV, VCe).  

2. I am learning how to disBnguish vowel sounds.  

3. I am learning how to use phonics knowledge to decode words.  

4. I am learning to blend CV, VCe words with long o, e, u . 

Success Criteria: 

1. I can use my knowledge of phonics to decode CV, VCe words.  

2. I can correctly write dictated words.  

3. I can read decodable texts fluently.  

 

 

A+ = 33-34 A = 31-32 B+ = 29-30 B =27-28

C+ = 25-26 C = 23-24 D = 21-22 F/Do Over= 20



Part 1: Direct Instruc9on

1. I Do: Model for students how you write and say the long vowel 
sound a.  Model wriBng the le]er and saying the sound. 
Display the leYer Oo card. Say, Ocean starts with the long 
vowel sound o. Say that with me. O. Ocean. The long o sound 
can be spelled with the o-consonant-e spelling pa]ern. The 
long u sound can be spelled with the u, consonant, e pa]ern 
too. The long sound name matches its name.  

2. We Do: Write bone and point out VCe pa]ern. Blend the 
word.  

3. Try it with students using the peds Pete and mule and the 
cone zone, and tone.  

4. You Do: Point to words from this list and have students blend 
and say the word: so, be, me, no .Ask students what pa]ern 
that is (CV). Then point to words from this list and have 
individual students read the word: rule, rope, Pete, tube. Ask 
the class what pa]ern: VCe 

 

 

 

 

     

     5. We Do: Show students these words: doze, rose, woke, use,   
rule, tune, pole, rode, role, close. Model how you sort words by 
long vowel sound into these categories. Model first and then have 
students help. Ask them to explain why.  

      
      6. Assess: Have students sort words again on their own.

nose June

doze, rose, woke, pole, 
rode, role, close

use, rule, tune



Center 2: Decodable Text

1. Reread decodable texts: In a Jam, Jam Bandit, The Red Van, Picnic 
Fun, Zane on a Hike and Six Fake Mice.  

2. Read to your partner.  

3. Then listen to your partner read it to you.  

Center 3: Lexia Computer 

1. Self-directed by computer. 

Part 3: Daily Instruc9onal Task 

1. Dictate these sentences:  We use a banjo to play. 

2. Have students say the sounds as they write each word.  

3. Add date to task.  

4. Provide feedback to students. For students who could not do the 
task, include them in the TTT for the next day. 

 

 

Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Bme to work with those 
students who need guidance in recognizing, hearing, and 
producing long o, u, and e sounds. Teachers should quickly review 
spelling test results to determine students who were unable to do 
the task with 80% proficiency.  

2. Model again and have students mimic you. Correct as needed. 

3. Have students write long o, e, u VC and VCe words.  

4. Have students partner and read decodable text. If students get 
stuck on a decodable word, have them blend the phonemes. 
Model as needed. 

Center 1: Differen9a9ng between short and long o and long u 

1. PracBce wriBng and sorBng basic and challenge spelling words into 
short and long vowel lists. Then have them sort long vowels into 
two lists : long vowel o and long vowel u. Wordlist #4 

2. Play sorBng game with words Two players use one collaBon of 
cards (from basic and challenge lists). Each layer takes a turn 
turning over a card, reads the card and then puts it into the short 
vowel or long vowel list.  

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_04_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_04_wordlist.pdf


Lesson 17: Phonics: blend CV, VCe words with long o, e, u (RF.
2.3, RF.2.4), Centers (L.2.3, L.2.4), Daily Instruc9onal Task (L.
2.3) 

Learning Inten9ons:  

1. I am learning the sound spellings for long o, e, u (CV, 
VCe).  

2. I am learning how to disBnguish vowel sounds.  

3. I am learning how to use phonics knowledge to decode 
words. 

4. I am learning to blend CV, VCe words with long o, e, u. 

Success Criteria:

1. I can use my knowledge of phonics to decode CV, VCe 
words.  

2. I can correctly write dictated words.  

3. I can read decodable texts fluently.  

Part 1:Â  Direct Instruc9on

1. I Do/We Do: Review long vowels sound: o, u, e. Model 
wriBng the le]er and saying the sound and have 
students write the le]ers and say the sounds. we. 

 

2. I Do: Write rope and point out VCe pa]ern. Model how 
you blend the word.  

3. We Do: Repeat process with the words eagle, Zake, we. 
 



Center 3: Lexia Computer 

1. Self-directed by computer. 

Part 3: Daily Instruc9onal Task

1. Dictate this sentence:  Zeke can ride his bike close to home. 

2. Have students say the sounds as they write each word.  

3. Add date to task.  

4. Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 

 

   4. Have students read the words on the list: 

dune  rake  pine    Pete
  be     go      nose   tube 

How are the words alike? What is the vowel pa]ern for 
word in row one? Row two? 

    5. Conduct a rapid review. Randomly point to words and have  
        students blend and say.  

Center 1: Differen9a9ng between short and long o and long u

1. Have students complete Know It, Show It, page 35.  

2. Have students complete Know It, Show It, page 36 

Center 2: Decodable Text.

1. Reread decodable texts: The Lone Cat.  

2. Read to your partner.  

3. Then listen to your partner read it to you.  

4. Long Vowel Hunt: Have students look through the text and 
find long o, e, and u words. They should list them in their 
notebooks by long vowel. 

 

 



Lesson 18: Phonics: blend CV, VCe words with long o, e, u (RF.2.3, 
RF.2.4), Centers (L.2.3, L.2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons:  

1. I am learning the sound spellings for long o, e, u (CV, VCe).  

2. I am learning how to disBnguish vowel sounds.  

3. I am learning how to use phonics knowledge to decode words.  

4. I am learning how punctuaBon guides how to group words 
while reading.  

5. I am learning to blend CV, VCe words with long o, e, u . 

Success Criteria:

1. I can use my knowledge of phonics to decode CV and VCe 
words.  

2. I can use punctuaBon to guide how to group words while 
reading.  

3. I can correctly write dictated words.  

4. I can read decodable texts fluently.  

 

Part 1: Direct Instruc9on

1. I Do: Explain to students that when good readers read aloud 
they group words in ways that make sense. Good readers use 
punctuaBon that helps them determine which words they 
should group together. Open The Lone Cat to page 53.Â  Point 
out the punctuaBon marks. Remind students that a comma 
tells readers to take a short pause. Periods at the end of 
sentences require readers to take a longer pause. Ask students 
to follow along as you read page 53.  

2. We Do: Use choral reading to reread The Lone Cat, page 53. 
Ask students to explain how they used punctaBon to know 
how to group words together while reading.  

3. I Do/We Do: Review Sound Spelling cards for long a, e, i, o, 
and u. Show the card, read the word, and say the vowel 
sound. Then have children do this. Last, ask students to write 
the vowel and as they say the sound. Then ask them to write 
the key words: acorn, Pete, bike, pole, and rule. Have them do 
this 3x.  



Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Bme to work with those 
students who need guidance in reading, hearing, and producing 
long vowels. Teachers should quickly review spelling test results to 
determine students who were unable to do the task with 80% 
proficiency.  

2. Model again and have students mimic you. Correct as needed. 

3. Have students write VC, VCe words.  

4. Have students partner and read decodable text. If students get 
stuck on a decodable word, have them blend the phonemes. 
Model as needed. 

Center 1: Prac9cing Spelling 

1. Complete Know It, Show It , p, 37.  

2. Complete Word Sort for Long Vowel U.  

3. Write spelling words, Word List 4. Cut up the words from the list 
and place them in a pile face down. Student A selects a word, reads 
it to his/her partner and the partner writes it. Then Student A 
shows the word to the Student B. Student B places a check next to 
the word if correct. If not, the student corrects the word. Then the 
partners switch roles.  

4. Play the game 2 x.  

      4. We Do: Display Blend and Read 2.2. Have children read line 1. Ask  
           how are these words alike? Different? What is the vowel pa]ern?    
           Read Lines 2-4 chorally. Call on students in rapid manner to  
           randomly read words from lines 1-4. Line 5 is a challenge row.  
           Read these more difficult words chorally. Close by having students     
           read the sentences. Then read them chorally. 

 
 
      5. Assess: Have students spell these words: she, go, poke, tune, mine,  
          rule, Bme, cave, homemade, Bmeline

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_04_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_04_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_2.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_2.pdf#page=2


Center 2: Decodable Text

1. Reread decodable texts: Cat Has a Pal and The Lone Cat.  

2. Read to your partner.  

3. Then listen to your partner read it to you.  

4. Repeat.  

Center 3: Lexia Computer 

1. Self-directed by computer. 

Part 3: Daily Instruc9onal Task

1. Dictate these words:  zone, pupil, tune, base, pilot  

2. Dictate this sentence: Luke dove and swam in the lake. 

3. Have students say the sounds as they write each word.  

4. Add date to task.  

5. Provide feedback to students. For students who could 
not do the task, include them in the TTT for the next day. 

Lesson 19: Phonics: blend CV, VCe words with long o, e, u (RF.
2.3, RF.2.4), Centers (L.2.3, L.2.4), Daily Instruc9onal Task (L.
2.3) 

Learning Inten9ons:  

1. I am learning the sound spellings for long o, e, u (CV, 
VCe).  

2. I am learning how to disBnguish vowel sounds.  

3. I am learning how to use phonics knowledge to decode 
words. 

4. I am learning to blend CV, VCe words with long o, e, u . 

Success Criteria: 

1. I can use my knowledge of phonics to decode CV, VCe 
words.  

2. I can correctly write dictated words.  

3. I can read decodable texts fluently.  

 

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0201/#cards--2re_srr_m2_cathasapal/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0201/#cards--2re_srr_m2_thelonecat/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0201/#cards--2re_srr_m2_cathasapal/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0201/#cards--2re_srr_m2_thelonecat/


Part 1:  Direct Instruc9on

1. I Do:  Model blending using the word, tube Use le]er cards 
and model how you blend the word and then say the word. 
Remind students that they can listen for sounds in different 
parts of the word. /t/ /u/ /b/  

2. We Do:  Have students read aloud chorally row 1. Ask how is 
the word he different that other words in row 1? How is the 
vowel pa]ern different? The chorally read row 2. Then 
conduct rapid review and randomly call on students to read 
words you point to. Conclude by having students read the 
sentences.  

3. Assess: Dictate these words: we, beside, dove, hole, no, be, 
huge, cute, cube, mole  

 

Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Bme to work with those 
students who need guidance in reading, hearing, and 
producing long vowels. Teachers should quickly review 
spelling test results to determine students who were unable 
to do the task with 80% proficiency.  

2. Model again and have students mimic you. Correct as needed. 

3. Have students write VC, VCe words.  

4. Have students partner and read decodable text. If students 
get stuck on a decodable word, have them blend the 
phonemes. Model as needed. 

Center 1: Prac9cing Spelling 

1. Complete Know It, Show It , p, 37.  

2. Complete Word Sort for Long Vowel U.  

3. Write spelling words, Word List 4. Cut up the words from the 
list and place them in a pile face down. Student A selects a 
word, reads it to his/her partner and the partner writes it. 
Then Student A shows the word to the Student B. Student B 
places a check next to the word if correct. If not, the student 
corrects the word. Then the partners switch roles. 

4. Play the game 2 x.  

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m02.pdf?custom_correlation_id=3fcb6880-c2d1-11ea-8b04-911a03ca4c87#page=3
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_04_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m02.pdf?custom_correlation_id=3fcb6880-c2d1-11ea-8b04-911a03ca4c87#page=3
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_04_wordlist.pdf


Center 2: Decodable Text

1. Reread decodable texts: Cat Has a Pal and The Lone Cat.  

2. Read to your partner.  

3. Then listen to your partner read it to you.  

4. Repeat.  

Center 3: Lexia Computer 

1. Self-directed by computer. 

Part 3: Daily Instruc9onal Task

1. Dictate these words: bracelet, plasBc, doze, woke, rode, 
huge 

2. Dictate this sentence: He can use it at home. 

3. Have students say the sounds as they write each word.  

4. Add date to task.  

5. Provide feedback to students. For students who could 
not do the task, include them in the TTT for the next day. 

Lesson 20: Phonics: blend CV, VCe words with long o, e, u (RF.
2.3, RF.2.4), Centers (L.2.3, L.2.4), Daily Instruc9onal Task (L.
2.3) 

Learning Inten9ons:  

1. I am learning the sound spellings for long o, e, u (CV, 
VCe).  

2. I am learning how to disBnguish vowel sounds.  

3. I am learning how to use phonics knowledge to decode 
words. 

4. I am learning to blend CV, VCe words with long o, e, u . 

Success Criteria: 

1. I can use my knowledge of phonics to decode CV, VCe 
words.  

2. I can correctly write dictated words.  

3. I can read decodable texts fluently.  

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0201/#cards--2re_srr_m2_cathasapal/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0201/#cards--2re_srr_m2_thelonecat/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0201/#cards--2re_srr_m2_cathasapal/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0201/#cards--2re_srr_m2_thelonecat/


Part 1: Assessment

1. Assess students’ knowledge of short o, u, and e through a 
spelling and dictaBon tasks.  

2. Spelling Assessment (from HMH): Say each word and say 
each sentence. Have students write each word. All 
students should set up their spellingÂ  sheet by 
numbering 1 to 9 on one side and 10 to 18 on the other 
side  

3. DictaBon Task: I cannot sit in the van with a jar of jam.  I 
like jam a lot.  

4. Give one point for each correctly spelled word. Total 
possible points is 34.  

 

 

 

Part 2: Reading Decodable Texts (RF.2.3, 2.4)

1. Invite students to partner read decodable texts: The 
Lone Cat and Cat Has a Pal.  

2. Spend Bme during this period listening to students read 
the decodable texts. Support as needed.  

3. Record your findings. 

A+ = 33-34 A = 31-32 B+ = 29-30 B =27-28

C+ = 25-26 C = 23-24 D = 21-22 F/Do Over= 20



Part 1: Direct Instruc9on

1. I Do: Model for students how you write and say the 
short vowel sound /a/.  Model wriBng the le]er and 
saying the sound. Display the leYer Aa card. Say, 
Alligator starts with the short vowel sound Aa. Say that 
with me. A. Alligator. The short a sound can be spelled 
with the consonant- a-consonant spelling pa]ern.  

2. Tell students we can turn the short a into a long /a/ 
sound. Display the leYer acorn card. Say, Acorn starts 
with the long vowel sound Aa. Say that with me. A. 
Acorn. The long a sound can be spelled with a-
consonant-e spelling pa]ern.  

3. The long u, o, and i sound can be spelled with the vowel, 
consonant, e pa]ern, too; like u-consonant-e; o-
consonant-e; and i-consonant-e. The long sound name 
matches its name.  

 

Lesson 21: Phonics: blend CVC, VCe words with short and 
long vowels (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), Daily 
Instruc9onal Task (L.2.3)  

Learning Inten9ons:  

1. I am learning the sound spellings for short and long 
vowels (CVC, VCe).  

2. I am learning how to disBnguish vowel sounds.  

3. I am learning how to use phonics knowledge to decode 
words. 

4. I am learning to blend CVC, VCe words with short and 
long vowels. 

Success Criteria:

1. I can use my knowledge of phonics to decode CVC, VCe 
words. 

2. I can correctly write dictated words.  

3. I can read decodable texts fluently.  

 



    4. We Do: Write cap and point out CVC pa]ern. Blend the  
        word. Then write out cape and point out the VCe pa]ern. 

     5. Try it with students using: 

cub /cube 

pin / pine 

rod /rode 

     6. You Do: Point to words from this list and have students  
          blend and say the word:  tape, robe, fine, rate . Ask the  
          class what pa]ern: VCe 

     7. We Do: Show students these words: rod, fin, cap, slid,         
cute, fine, ride, robe, cape, slide. Model how you sort words 
by short and long vowel sounds into these categories. Model 
first and then have students help. Ask them to explain why. 

 

        8. Assess: Have students sort words again on their own.  

Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Bme to work with 
those students who need guidance in recognizing, 
hearing, and producing long and short vowel sounds. 
Teachers should quickly review spelling test results to 
determine students who were unable to do the task with 
80% proficiency. 

2. Model again and have students mimic you. Correct as 
needed.  

3. Have students write long and short vowel CVC and VCe 
words. 

4. Have students partner and read decodable text. If 
students get stuck on a decodable word, have them 
blend the phonemes. Model as needed. 

Tap Tape

rod, fin, cap, slid cute, fine, ride, robe, cape, 
slide



Center 1: Differen9a9ng between short and long vowels

1. PracBce wriBng and sorBng basic and challenge spelling 
words into short and long vowel lists. Then have them 
sort short and long vowels into two lists. Wordlist #5 

2. Play sorBng game with words Two players use one 
collaBon of cards (from basic and challenge lists). Each 
layer takes a turn turning over a card, reads the card and 
then puts it into the short vowel or long vowel list. 

Center 2: Decodable Text

1. Reread decodable texts: Game Time; Big Hen, Old Fox  

2. Read to your partner.  

3. Then listen to your partner read it to you. 

Center 3: Lexia Computer 

1. Self-directed by computer. 

 

Part 3: Daily Instruc9onal Task

1. Dictate these sentences:  We can tape the dime to the 
table. We dine at the same Bme.  

2. Have students say the sounds as they write each word.  

3. Add date to task.  

4. Provide feedback to students. For students who could 
not do the task, include them in the TTT for the next day. 

 

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_05_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_05_wordlist.pdf


Lesson 22: Phonics: blend CVC, VCe words with short and 
long vowels (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), Daily 
Instruc9onal Task (L.2.3) 

Learning Inten9ons:  

1. I am learning the sound spellings for short and long 
vowels (CVC, VCe).  

2. I am learning how to disBnguish vowel sounds.  

3. I am learning how to use phonics knowledge to decode 
words. 

4. I am learning to blend CVC, VCe words with short and 
long vowels. 

Success Criteria: 

1. I can use my knowledge of phonics to decode CVC, VCe 
words.  

2. I can correctly write dictated words.  

3. I can read decodable texts fluently.  

 

 

Part 1: Direct Instruc9on

1. I Do/We Do: Review short and long vowels sound: a, i, o, 
u, e. Model wriBng the le]er and saying the sound and 
have students write the le]ers and say the sounds. Can / 
cane 

2. I Do: Write not and point out CVC pa]ern. Model how 
you blend the word. Then, write note and point out the 
VCe pa]ern. Model how you blend the word.  

3. We Do: Repeat process with the words pan/ pane, quit / 
quite 

4. Have students read the words on the list:  

sit.         Sid          hot
site.     hotline   sideline    side   line

How are the words alike? What is the vowel pa]ern for 
words in row one? Row two? 

5. Conduct a rapid review. Randomly point to words and 
have students blend and say.  

 



Center 1: Differen9a9ng between short and long vowels 

1. Have students complete Know It, Show It, page 45.  

2. Have students complete Know It, Show It, page 46 

Center 2: Decodable Text.

1. Reread decodable texts: Game Time.  

2. Read to your partner.  

3. Then listen to your partner read it to you.  

4. Short and Long Vowel Hunt: Have students look through the text 
and find long and short vowel words. They should list them in 
their notebooks by short and long vowels. 

Center 3: Lexia Computer 

1. Self-directed by computer. 

 

Part 3: Daily Instruc9onal Task

1. Dictate this sentence:  The rude dog, Dane, ate off of the plate. 

2. Have students say the sounds as they write each word.  

3. Add date to task.  

4. Provide feedback to students. For students who could not do the 
task, include them in the TTT for the next day. 

 



Lesson 23: Phonics: blend CVC, VCe words with short and long vowels 
(RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons: 
 

1. I am learning the sound spellings for short and long vowels (CVC, 
VCe).  

2. I am learning how to disBnguish vowel sounds.  

3. I am learning how to use phonics knowledge to decode words.  

4. I am learning to blend CVC, VCe words with short and long 
vowels.  

Success Criteria: 

1. I can use my knowledge of phonics to decode CVC, VCe words.  

2. I can correctly write dictated words.  

3. I can read decodable texts fluently.  

 

  

Part 1: Direct Instruc9on

1. I Do: Explain to students that when good readers read aloud they 
group words in ways that make sense. Good readers use 
punctuaBon that helps them determine which words they should 
group together. Open Game Time to page 69.  Point out the 
punctuaBon marks. Remind students that a comma tells readers 
to take a short pause. Periods at the end of sentences require 
readers to take a longer pause. Ask students to follow along as 
you read page 69. 

2. We Do: Use choral reading to reread Game Time, page 69. Ask 
students to explain how they used punctuaBon to know how to 
group words together while reading.  

   3. I Do/We Do: Review Sound Spelling cards for short and long  
       vowels. Show the card, read the word, and say the vowel sound.  
       Then have children do this. Last, ask students to write the vowel  
       and as they say the sound. Then ask them to write the key words:  
       tap / tape, fin / fine, Dan / Dane, hop / hope. Have them do this 3x. 



  

 7. Assess: Have students spell these words: picnic, older,     
smallest, cube, dim, dome, man, vane. 

Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Bme to work with 
those students who need guidance in reading, hearing, 
and producing long vowels. Teachers should quickly 
review spelling test results to determine students who 
were unable to do the task with 80% proficiency.  

2. Model again and have students mimic you. Correct as 
needed.  

3. Have students write CVC, VCe words.  

4. Have students partner and read decodable text. If 
students get stuck on a decodable word, have them 
blend the phonemes. Model as needed. 

      4. Tell students that they will be reading words with suffixes -er and  
          -est. The suffixes have their own syllable. Listen: long/ long-er/   
           long-est. PracBce with the word: fast/ fast-er/ fast-est. 

      5. The suffix -er is used to compare two people or things. Say: The  
           boy is young but the baby is younger. Have students pracBce and  
           complete the sentence: My grandfather is old, but my great  
           grandfather is (older). The suffix -est is used when comparing  
           more than two people or things. Say: Jordan is the oldest brother  
           of the three, but Jason is the youngest. Have students pracBce  
           and complete the sentence: The baby is the (smallest) person in  
           the family.  

      6. We Do: Display Blend and Read 2.5. Have children read line 1.  
           Ask how are these words alike? Different? What is the vowel  
           pa]ern?  Read Lines 2-4 chorally. Call on students in rapid  
           manner to randomly read words from lines 1-4. Line 5 is a  
           challenge row. Read these more difficult words chorally. Remain  
           close by having students read the sentences. Then read them  
           chorally.  

 

 

  

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_2.pdf#page=5
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_2.pdf#page=5


Center 1: Prac9cing Spelling 

1. Complete Know It, Show It , p, 47.  

2. Complete Word Sort for Short and Long vowels.  

3. Write spelling words, Wordlist #5. Cut up the words from the list 
and place them in a pile face down. Student A selects a word, 
reads it to his/her partner and the partner writes it. Then Student 
A shows the word to the Student B. Student B places a check next 
to the word if correct. If not, the student corrects the word. Then 
the partners switch roles.  

4. Play the game 2 x.  

Center 2: Decodable Text

1. Reread decodable texts: Big Hen, Old Fox and Game Time.  

2. Read to your partner.  

3. Then listen to your partner read it to you.  

4. Repeat.  

 

 
 
 

Center 3: Lexia Computer 

1. Self-directed by computer. 

Part 3: Daily Instruc9onal Task

1. Dictate these words: atc, ki]en, fame, coldest, pave 

2. Dictate this sentence: Luke was in a rage over his game. 

3. Have students say the sounds as they write each word.  

4. Add date to task.  

5. Provide feedback to students. For students who could not do the 
task, include them in the TTT for the next day. 

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_05_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0202/#cards--2re_srr_m2_bighenoldfox/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0202/#cards--2re_srr_m2_gametime_2/more/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_05_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0202/#cards--2re_srr_m2_bighenoldfox/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0202/#cards--2re_srr_m2_gametime_2/more/


Part 1:  Direct Instruc9on

1. I Do: Model blending using the word, Bme. Use le]er 
cards and model how you blend the word and then say 
the word. Remind students that they can listen for 
sounds in different parts of the word. /t/ /i/ /m/  

2. We Do: Have students read aloud chorally row 1.  Ask 
how is the word is different than other words in row 1? 
How is the vowel pa]ern different? The chorally read 
row 2. Then conduct rapid review and randomly call on 
students to read words you point to. Conclude by having 
students read the sentences.  

3. Assess: Dictate these words: can, mane, save, cane, man, 
bake, pine, tone, pin.  

  

Lesson 24: Phonics: blend CVC, VCe words with short and 
long vowels (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), Daily 
Instruc9onal Task (L.2.3) 

Learning Inten9ons:  

1. I am learning the sound spellings for short and long 
vowels (CVC, VCe).  

2. I am learning how to disBnguish vowel sounds.  

3. I am learning how to use phonics knowledge to decode 
words. 

4. I am learning to blend CVC, VCe words with short and 
long vowels. 

Success Criteria:

1. I can use my knowledge of phonics to decode CVC, VCe 
words.  

2. I can correctly write dictated words.  

3. I can read decodable texts fluently.  

  



Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Bme to work with 
those students who need guidance in reading, hearing, 
and producing long vowels. Teachers should quickly 
review spelling test results to determine students who 
were unable to do the task with 80% proficiency.  

2. Model again and have students mimic you. Correct as 
needed.  

3. Have students write CVC, VCe words.  

4. Have students partner and read decodable text. If 
students get stuck on a decodable word, have them 
blend the phonemes. Model as needed. 

Center 1: Prac9cing Spelling

1. Complete Know It, Show It , p, 47.  

2. Complete Word Sort for short and long vowels.  

 

 

1. Write spelling words, Wordlist #5. Cut up the words from 
the list and place them in a pile face down. Student A 
selects a word, reads it to his/her partner and the 
partner writes it. Then Student A shows the word to the 
Student B. Student B places a check next to the word if 
correct. If not, the student corrects the word. Then the 
partners switch roles.  

2. Play the game 2 x.  

Center 2: Decodable Text

1. Reread decodable texts: Big Hen, Old Fox and Game 
Time.  

 

2. Read to your partner.  

3. Then listen to your partner read it to you.  

4. Repeat.  

Center 3: Lexia Computer 

1. Self-directed by computer. 

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_05_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0202/#cards--2re_srr_m2_bighenoldfox/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0202/#cards--2re_srr_m2_gametime_2/more/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0202/#cards--2re_srr_m2_gametime_2/more/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_05_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0202/#cards--2re_srr_m2_bighenoldfox/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0202/#cards--2re_srr_m2_gametime_2/more/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0202/#cards--2re_srr_m2_gametime_2/more/


Part 3: Daily Instruc9onal Task

1. Dictate these words: wide, five, cope, cop, hug, huge 

2. Dictate this sentence: The tote bag had the cape in it. 

3. Have students say the sounds as they write each word.  

4. Add date to task.  

5. Provide feedback to students. For students who could 
not do the task, include them in the TTT for the next day. 

 

 

 

Lesson 25: Phonics: blend CVC, VCe words with short and 
long vowels (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), Daily 
Instruc9onal Task (L.2.3) 

Learning Inten9ons:  

1. I am learning the sound spellings for short and long 
vowels (CVC, VCe).  

2. I am learning how to disBnguish vowel sounds.  

3. I am learning how to use phonics knowledge to decode 
words. 

4. I am learning to blend CVC, VCe words with short and 
long vowels. 

Success Criteria: 

1. I can use my knowledge of phonics to decode CVC, VCe 
words.  

2. I can correctly write dictated words.  

3. I can read decodable texts fluently.  

 

 



Part 1: Assessment

1. Assess students’ knowledge of short and long vowel 
words through a spelling and dictaBon tasks.  

2. Spelling Assessment (from HMH): Say each word and say 
each sentence. Have students write each word. All 
students should set up their spelling sheet by numbering 
1 to 9 on one side and 10 to 18 on the other side 

3. DictaBon Task: He dove for the baseball at the game. 
Zane woke up on Bme for the plane.  

4. Give one point for each correctly spelled word. Total 
possible points is 34.  

 

 

Part 2: Reading Decodable Texts (RF.2.3, 2.4)

1. Invite students to partner read decodable texts: Game 
Time and Big Hen, Old Fox.  

2. Spend Bme during this period listening to students read 
the decodable texts. Support as needed.  

3. Record your findings.  

 

A+ = 33-34 A = 31-32 B+ = 29-30 B =27-28

C+ = 25-26 C = 23-24 D = 21-22 F/Do Over= 20



Lesson 26: Phonics: blends with l, r, s (RF.2.3, RF.2.4), Centers 
(L.2.3, L.2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons:  

1. I am learning the sound spellings for consonants l, r, s.  

2. I am learning how to disBnguish iniBal blends with l, r, s.  

3. I am learning how to use phonics knowledge to decode 
words. 

Success Criteria:

1. I can use my knowledge of phonics to blend and decode 
iniBal blends with l, r, s.  

2. I can correctly write dictated words.  

3. I can read decodable texts fluently.  

 

 
 

Part 1: Direct Instruc9on

1. I Do: Model for students how you write and say the 
le]ers l, r, s.  Model wriBng the le]er and saying the 
sound. Display the leYer Ss card. Say, Seahorse starts 
with the le]er Ss. Say that with me. S. Seahorse. The 
le]er Ss can also be part of an iniBal, beginning, blend in 
a word. Model the word skip.  

 

2. We Do: Write the word stem and point to the iniBal 
blend. Blend the word.  

3. Follow the above steps for le]er l and r. PracBce the 
words: 

1. flat  

2. crab  



    4. You Do: Point to words from this list and have students 
        blend and say the word: strum, swim, crate, split,  
        throne 

    5. We Do: Show students these words: space, grade, place,     
last, test, glide, slid, close, grape, plate. Model how you sort 
words by iniBal blends l, r, s into these categories. Model first 
and then have students help. Ask them to explain why. 

    6. Assess: Have students sort words again on their own.  

Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Bme to work with 
those students who need guidance in recognizing, 
hearing, and producing long and short vowel sounds. 
Teachers should quickly review spelling test results to 
determine students who were unable to do the task with 
80% proficiency. 

2. Model again and have students mimic you. Correct as 
needed.  

3. Have students write words that have iniBal blends with l, 
r, s.  
 

   4. Have students partner and read decodable text. If  
students get stuck on a decodable word, have them blend the 
phonemes. Model as needed.  

Center 1: Differen9a9ng between ini9al blends with l, r, s

1. PracBce wriBng and sorBng basic and challenge spelling 
words into short and long vowel lists. Then have them 
sort short and long vowels into two lists. Wordlist #6.  

2. Play sorBng game with words Two players use one 
collaBon of cards (from basic and challenge lists). Each 
layer takes a turn turning over a card, reads the card and 
then puts it into the iniBal blends with l, r, s lists.  

Center 2: Decodable Text

1. Reread decodable texts: Not Yet and Big and Small.  

2. Read to your partner.  

3. Then listen to your partner read it to you.  

Center 3: Lexia Computer 

1. Self-directed by computer. 

 

globe drag skin

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_06_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_06_wordlist.pdf


Part 3: Daily Instruc9onal Task

1. Dictate these sentences:  The cat was quite sBll. Jack 
went up the steep hill. 

2. Have students say the sounds as they write each word.  

3. Add date to task.  

4. Provide feedback to students. For students who could 
not do the task, include them in the TTT for the next day. 

 

 

 
 

Lesson 27: Phonics: blends with l, r, s (RF.2.3, RF.2.4), Centers 
(L.2.3, L.2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons:  

1. I am learning the sound spellings for consonants l, r, s.  

2. I am learning how to disBnguish iniBal blends with l, r, s.  

3. I am learning how to use phonics knowledge to decode 
words. 

Success Criteria: 

1. I can use my knowledge of phonics to blend and decode 
iniBal blends with l, r, s.  

2. I can correctly write dictated words.  

3. I can read decodable texts fluently.  

 

 
 



Part 1: Direct Instruc9on

1. I Do/We Do: Review iniBal blends with l, r, s. Model 
wriBng the le]ers and saying the sounds and have 
students write the le]ers and say the sounds. Frog, 
glide, slip 

2. Have students read the words and sentences on the list: 

How are the words alike? What are the iniBal blends for the 
words in row one? Row two?

3. Conduct a rapid review. Randomly point to words and 
have students blend and say.  

 

Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Bme to work with 
those students who need guidance in recognizing, 
hearing, and producing long and short vowel sounds. 
Teachers should quickly review spelling test results to 
determine students who were unable to do the task with 
80% proficiency. 

2. Model again and have students mimic you. Correct as 
needed.  

3. Have students write words that have iniBal blends with l, 
r, s.  

4. Have students partner and read decodable text. If 
students get stuck on a decodable word, have them 
blend the phonemes. Model as needed. 

Center 1: Differen9a9ng between ini9al blends with l, r, s 

1. Have students complete Know It, Show It, page 55.  

2. Have students complete Know It, Show It, page 56 

 



Center 2: Decodable Text.

1. Reread decodable texts: Not Yet.  

2. Read to your partner.  

3. Then listen to your partner read it to you.  

4. IniBal Blend Hunt: Have students look through the text 
and find iniBal blends with l, r, s words. They should list 
them in their notebooks by iniBal blends.  

Center 3: Lexia Computer 

1. Self-directed by computer. 

 

 

 

Part 3: Daily Instruc9onal Task

1. Dictate this sentence:  Stace is glad to taste grapes. 

2. Have students say the sounds as they write each word.  

3. Add date to task.  

4. Provide feedback to students. For students who could 
not do the task, include them in the TTT for the next day. 

 



Lesson 28: Phonics: blends with l, r, s (RF.2.3, RF.2.4), Centers 
(L.2.3, L.2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons: 

1. I am learning the sound spellings for consonants l, r, s.  

2. I am learning how to disBnguish iniBal blends with l, r, s.  

3. I am learning how to use phonics knowledge to decode 
words. 

Success Criteria:

1. I can use my knowledge of phonics to blend and decode 
iniBal blends with l, r, s.  

2. I can correctly write dictated words.  

3. I can read decodable texts fluently.  

 

 

 

 

Part 1: Direct Instruc9on

1. I Do: Explain to students that when good readers read 
aloud they group words in ways that make sense. Good 
readers use punctuaBon that helps them determine 
which words they should group together. Open Not Yet 
to page 85. Point out the punctuaBon marks. Remind 
students that a comma tells readers to take a short 
pause. Periods at the end of sentences require readers 
to take a longer pause. Ask students to follow along as 
you read page 85.  

2. We Do: Use choral reading to reread Not Yet, page 85. 
Ask students to explain how they used punctuaBon to 
know how to group words together while reading.  

3. I Do/We Do: Review Sound Spelling cards for l, r, s. Show 
the card, read the word, and say the vowel sound. Then 
have children do this. Last, ask students to write the 
consonant blend as they say the sound. Then ask them 
to write the key words: fly, place, bring, grab, snake. 
Have them do this 3x.  



    4. Tell students that they will be reading words with the  
         inflecBons -s and -es. Both endings mean ‘more than  
         one’. The ending -s can have the /s/ or /z/; like in cats and  
         hikes. Have students pracBce the words: bats and canes. 

     5. Tell students that there are also words that have the  
          ending -es. -es can also change a words acBon. The  
          ending -es is pronounced /e/ /z/ or  /ez/; like in foxes  
          and fixes. Have students pracBce the words: pose /  
          poses and box / boxes.  

     6. We Do: Display Blend and Read 2.7. Have children read  
          line 1. Ask how are these words alike? Different? What is  
          the vowel pa]ern? Read Lines 2-4 chorally. Call on  
          students in rapid manner to randomly read words from  
          lines 1-4. Line 5 is a challenge row. Read these more  
          difficult words chorally. Remain close by having students     
          read the sentences. Then read them chorally. 

 

 

 

 

 

 

    7. Assess: Have students spell these words: flops, drives,  
        stamp, blast, boxes 

Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Bme to work with 
those students who need guidance in recognizing, 
hearing, and producing long and short vowel sounds. 
Teachers should quickly review spelling test results to 
determine students who were unable to do the task with 
80% proficiency. 

2. Model again and have students mimic you. Correct as 
needed.  

3. Have students write words that have iniBal blends with l, 
r, s.  

4. Have students partner and read decodable text. If 
students get stuck on a decodable word, have them 
blend the phonemes. Model as needed. 

 

 

  

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_2.pdf#page=7
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_2.pdf#page=7


Center 1: Prac9cing Spelling

1. Complete Know It, Show It , p, 57.  

2. Complete Words that have iniBal blends with l, r, s .  

3. Write spelling words, Wordlist #6. Cut up the words from 
the list and place them in a pile face down. Student A 
selects a word, reads it to his/her partner and the 
partner writes it. Then Student A shows the word to the 
Student B. Student B places a check next to the word if 
correct. If not, the student corrects the word. Then the 
partners switch roles.  

4. Play the game 2 x.  

Center 2: Decodable Text

1. Reread decodable texts: Big and Small and Not Yet.  

Center 3: Lexia Computer 

1. Self-directed by computer. 

Part 3: Daily Instruc9onal Task

1. Dictate these words: mixes, trips, bu]on, snap, flame 

2. Dictate this sentence: Tam drives up the ramp and stops. 

3. Have students say the sounds as they write each word.  

4. Add date to task.  

5. Provide feedback to students. For students who could 
not do the task, include them in the TTT for the next day. 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_06_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0203/#cards--2re_srr_m2_bigandsmall/more/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0203/#cards--2re_srr_m2_notyet_5/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_06_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0203/#cards--2re_srr_m2_bigandsmall/more/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0203/#cards--2re_srr_m2_notyet_5/https://www.hmhco.com/rce/toc/


Lesson 29: Phonics: blends with l, r, s (RF.2.3, RF.2.4), Centers 
(L.2.3, L.2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons: 

1. I am learning the sound spellings for consonants l, r, s.  

2. I am learning how to disBnguish iniBal blends with l, r, s.  

3. I am learning how to use phonics knowledge to decode 
words. 

Success Criteria:

1. I can use my knowledge of phonics to blend and decode 
iniBal blends with l, r, s.  

2. I can correctly write dictated words.  

3. I can read decodable texts fluently.  

 

 

Part 1: Direct Instruc9on

1. I Do: Model blending using the word, Fred. Use le]er 
cards and model how you blend the word and then say 
the word. Remind students that they can listen for 
sounds in different parts of the word. /f//r /e/ /d/ 

2. We Do: Have students read aloud chorally row 1.  Ask 
how is the word he different that other words in row 1? 
How is the vowel pa]ern different? How are the iniBal 
blends different? Then chorally read row 2. Then 
conduct rapid review and randomly call on students to 
read words you point to. Conclude by having students 
read the sentences.  

3. Assess: Dictate these words: grade, sled, spit, faxes, 
scans.  

 

 



Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Bme to work with 
those students who need guidance in recognizing, 
hearing, and producing long and short vowel sounds. 
Teachers should quickly review spelling test results to 
determine students who were unable to do the task with 
80% proficiency. 

2. Model again and have students mimic you. Correct as 
needed.  

3. Have students write words that have iniBal blends with l, 
r, s.  

4. Have students partner and read decodable text. If 
students get stuck on a decodable word, have them 
blend the phonemes. Model as needed. 

Center 1: Prac9cing Spelling 

1. Complete Know It, Show It , p, 57.  

2. Complete Words that have iniBal blends with l, r, s .  

 

   3. Write spelling words, Wordlist #6. Cut up the words from  
        the list and place them in a pile face down. Student A      
        selects a word, reads it to his/her partner and the partner  
        writes it. Then Student A shows the word to the Student  
         B. Student B places a check next to the word if correct. If  
         not, the student corrects the word. Then the partners  
         switch roles.  

   4. Play the game 2 x.  

Center 2: Decodable Text

1. Reread decodable texts: Big and Small and Not Yet.  

 

2. Read to your partner.  

3. Then listen to your partner read it to you.  

4. Repeat.  

Center 3: Lexia Computer 

1. Self-directed by computer. 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_06_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0203/#cards--2re_srr_m2_bigandsmall/more/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0203/#cards--2re_srr_m2_notyet_5/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_06_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0203/#cards--2re_srr_m2_bigandsmall/more/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0203/#cards--2re_srr_m2_notyet_5/https://www.hmhco.com/rce/toc/


Part 3: Daily Instruc9onal Task

1. Dictate these words: plane, flame, frames, foxes, bikes, 
strum.  

2. Dictate this sentence: The boy flops the repBle on the 
box.  

3. Have students say the sounds as they write each word.  

4. Add date to task.  

5. Provide feedback to students. For students who could 
not do the task, include them in the TTT for the next day. 

 

 
 

 

 

 

 
 

Lesson 30: Phonics: blends with l, r, s (RF.2.3, RF.2.4), Centers 
(L.2.3, L.2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons: 

1. I am learning the sound spellings for consonants l, r, s.  

2. I am learning how to disBnguish iniBal blends with l, r, s.  

3. I am learning how to use phonics knowledge to decode 
words. 

Success Criteria:

1. I can use my knowledge of phonics to blend and decode 
iniBal blends with l, r, s.  

2. I can correctly write dictated words.  

3. I can read decodable texts fluently.  

 

 

 
 



Part 1:  Assessment

1. Assess students’ knowledge of iniBal blends with l, r, s 
and inflecBons -s and -es through a spelling and dictaBon 
tasks.  

2. Spelling Assessment (from HMH): Say each word and say 
each sentence. Have students write each word. All 
students should set up their spellingÂ  sheet by 
numbering 1 to 9 on one side and 10 to 18 on the other 
side  

3. DictaBon Task: She drove the car to the state. Mom 
grabs the rest of the pile of stamps.  

4. Give one point for each correctly spelled word. Total 
possible points is 34.  

 

 

 

 

 

 

 
 

Part 2: Reading Decodable Texts (RF.2.3, 2.4)

1. Invite students to partner read decodable texts: Game 
Time and Big Hen, Old Fox.  

2. Spend Bme during this period listening to students read 
the decodable texts. Support as needed.  

3. Record your findings.  

A+ = 33-34 A = 31-32 B+ = 29-30 B =27-28

C+ = 25-26 C = 23-24 D = 21-22 F/Do Over= 20



Lesson 31: Phonics: blends st, sk, nd, nt, h, xt, mp, ng, nk (RF.
2.3, RF.2.4), Centers (L.2.3, L.2.4), Daily Instruc9onal Task (L.
2.3) 

Learning Inten9ons: 

• I am learning the sound spellings for final consonant 
blends st, sk, nd, nt, Z, xt, mp, ng, nk 

• I am learning how to disBnguish final consonant blends 
st, sk, nd, nt, Z, xt, mp, ng, nk 

• I am learning how to use phonics knowledge to decode 
words. 

Success Criteria:

• I can use my knowledge of phonics to blend and decode 
final consonant blends st, sk, nd, nt, fx, xt, mp, ng, nk 

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

 
 

Part 1: Direct Instruc9on

• I Do: Model for students the le]ers d, e, s, k.  Model 
wriBng the le]ers and saying the sounds. Point to the 
consonants s, k. Say, ‘The le]ers keep their own sounds’. 
The le]ers s and k blend and each make their own 
sound. Model blending the word desk.  

• We Do: Write the word fast and point to the final blend. 
Blend the word.  

◦ fast 

• Follow the above steps for the other final blends. 
PracBce the words: 

◦ land  

◦ plant 



• You Do: Point to words from this list and have students 
blend and say the word:  junk, desk, land, bring, bent, 
camp  

• We Do: Show students these words: sunk, song, last, 
mend, loZ, mask, blast, text, sent. Tell the students that 
emphasis of the blend is on the final consonant 
parBcularly when combined with /m/ and /n/. Model 
how you sort words by final blends into these categories. 
Model first and then have students help. Ask them to 
explain why.  

• Assess: Have students sort words again on their own.  

Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Bme to work with 
those students who need guidance in recognizing, 
hearing, and producing long and short vowel sounds. 
Teachers should quickly review spelling test results to 
determine students who were unable to do the task with 
80% proficiency. 

• Model again and have students mimic you. Correct as 
needed.  

• Have students write words that have final blends st, sk, 
nd, nt, Z, xt, mp, ng, nk.  

• Have students partner and read decodable text. If 
students get stuck on a decodable word, have them 
blend the phonemes. Model as needed. 

Center 1: Differen9a9ng between final blends st, sk, nd, nt, 
h, xt, mp, ng, nk.

• PracBce wriBng and sorBng basic and challenge spelling 
words into short and long vowel lists. Then have them 
sort short and long vowels into two lists. Wordlist #6.  

• Play sorBng game with words Two players use one 
collaBon of cards (from basic and challenge lists). Each 
layer takes a turn turning over a card, reads the card and 
then puts it into the final blends st, sk, nd, nt, Z, xt, mp, 
ng, nk. 
 

 
 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_06_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_06_wordlist.pdf


Center 2: Decodable Text

• Reread decodable texts: Sad King Ben and The Quest.  

• Read to your partner.  

• Then listen to your partner read it to you.  

Center 3: Lexia Computer 

• Self-directed by computer. 

Part 3: Daily Instruc9onal Task

• Dictate these sentences: The band will sing in the sand. 
Bring the soZ plant.  

• Have students say the sounds as they write each word.  

• Add date to task.  

• Provide feedback to students. For students who could 
not do the task, include them in the TTT for the next day. 

 

 

 

Lesson 32: Phonics: blends st, sk, nd, nt, h, xt, mp, ng, nk (RF.
2.3, RF.2.4), Centers (L.2.3, L.2.4), Daily Instruc9onal Task (L.
2.3) 

Learning Inten9ons: 

• I am learning the sound spellings for final consonant 
blends st, sk, nd, nt, Z, xt, mp, ng, nk 

• I am learning how to disBnguish final consonant blends 
st, sk, nd, nt, Z, xt, mp, ng, nk 

• I am learning how to use phonics knowledge to decode 
words. 

Success Criteria:

• I can use my knowledge of phonics to blend and decode 
final consonant blends st, sk, nd, nt, Z, xt, mp, ng, nk 

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

 
 

 
 



Part 1: Direct Instruc9on

• I Do/We Do: Review final consonant blends st, sk, nd, nt, 
Z, xt, mp, ng, nk.  

• Model wriBng the le]ers and saying the sounds and 
have students write the le]ers and say the sounds. Frog, 
glide, slip 

• Have students read the words and sentences on the list: 

• How are the words alike? What do you noBce about the 
sounds in each word (you say each sound).Conduct a 
rapid review. Randomly point to words and have 
students blend and say words.  

 

 
 

Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Bme to work with 
those students who need guidance in recognizing, 
hearing, and producing long and short vowel sounds. 
Teachers should quickly review spelling test results to 
determine students who were unable to do the task with 
80% proficiency. 

• Model again and have students mimic you. Correct as 
needed.  

• Have students write words that have final blends st, sk, 
nd, nt, Z, xt, mp, ng, nk. .  

• Have students partner and read decodable text. If 
students get stuck on a decodable word, have them 
blend the phonemes. Model as needed. 

Center 1: Differen9a9ng between final blends with st, sk, nd, 
nt, h, xt, mp, ng, nk. 

• Take the week to have students complete Know It. Show 
It. p. 63 though 66 

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m03.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m03.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m03.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m03.pdf#page=2


Center 2: Decodable Text.

• Reread decodable texts: Sad King Ben and The Quest  

• Read to your partner.  

• Then listen to your partner read it to you.  

• Final Blend Hunt: Have students look through the text 
and find final blends with lst, sk, nd, nt, Z, xt, mp, ng, 
and nk words. They should list them in their notebooks 
by final blends.  

Center 3: Lexia Computer 

• Self-directed by computer. 

Part 3: Daily Instruc9onal Task

• Dictate this sentence: Stace is glad to taste grapes. 

• Have students say the sounds as they write each word.  

• Add date to task.  

• Provide feedback to students. For students who could 
not do the task, include them in the TTT for the next day. 

 

Lesson 33: Phonics: blends st, sk, nd, nt, h, xt, mp, ng, nk (RF.
2.3, RF.2.4), Centers (L.2.3, L.2.4), Daily Instruc9onal Task (L.
2.3) 

Learning Inten9ons: 

• I am learning the sound spellings for final consonant 
blends st, sk, nd, nt, Z, xt, mp, ng, nk 

• I am learning how to disBnguish final consonant blends 
st, sk, nd, nt, Z, xt, mp, ng, nk 

• I am learning how to use phonics knowledge to decode 
words. 

Success Criteria:

• I can use my knowledge of phonics to blend and decode 
final consonant blends st, sk, nd, nt, fx, xt, mp, ng, nk 

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

   
 



Part 1:  Direct Instruc9on

• I Do: Explain to students that when good readers read 
aloud they group words in ways that make sense. Good 
readers use punctuaBon that helps them determine 
which words they should group together. Open Sad King 
Ben to page 5.  Point out the punctuaBon marks. Remind 
students that quotaBon marks tell readers that someone 
is talking. Commas tell readers to pause. Periods at the 
end of sentences require readers to take a longer pause. 
Ask students to follow along as you read page 5.  

• We Do: Use choral reading to reread Sad King Ben, page 
5. Ask students to explain how they used punctuaBon to 
know how to group words together while reading.  

 

 

 
 

• I Do/We Do: Review Sound Spellings for final consonant 
blends st, sk, nd, nt, Z, xt, mp, ng, nk.  

• Show the le]ers, read the word, and say the vowel 
sound. Then have children do this. Last, ask students to 
write the consonant blend as they say the sound. Then 
ask them to write the key words: king, land, long, hand. 
Have them do this 3x.  

• We Do: Display the chart below. Have children read line 
1. Ask how are these words alike? Different? What is the 
vowel pa]ern? What do they noBce about the endings 
of the words? Read the words chorally. Call on students 
in a rapid manner to randomly read words from lines. 
Have students read the sentences. Then read them 
chorally.  

• Assess: Have students spell these words: rest, strong, 
drink, sing 



Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Bme to work with 
those students who need guidance in recognizing, 
hearing, and producing long and short vowel sounds. 
Teachers should quickly review spelling test results to 
determine students who were unable to do the task with 
80% proficiency. 

• Model again and have students mimic you. Correct as 
needed.  

• Have students write words that have final consonant 
blends st, sk, nd, nt, Z, xt, mp, ng, nk.  

• Have students partner and read decodable text. If 
students get stuck on a decodable word, have them 
blend the phonemes. Model as needed. 

 

 

 
 

 

 

Center 1: Prac9cing Spelling 

• Take the week to have students complete Know It. Show 
It. p. 63 though 66 

• Complete Words that have final consonant blends st, sk, 
nd, nt, Z, xt, mp, ng, nk.  

• Write spelling words, Word List 7. Cut up the words from 
the list and place them in a pile face down. Student A 
selects a word, reads it to his/her partner and the 
partner writes it. Then Student A shows the word to the 
Student B. Student B places a check next to the word if 
correct. If not, the student corrects the word. Then the 
partners switch roles.  

• Play the game 2 x. 

Center 2: Decodable Text

• Reread decodable texts: Sad King Ben and The Quest

• Read to your partner.  

• Then listen to your partner read it to you.  

• Repeat.  

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m03.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m03.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_07_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0301/#cards--2re_srr_m3_sadkingben_7/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0301/#cards--2re_srr_m3_thequest/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m03.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m03.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_07_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0301/#cards--2re_srr_m3_sadkingben_7/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0301/#cards--2re_srr_m3_thequest/


Center 3: Lexia Computer 

• Self-directed by computer. 

Part 3: Daily Instruc9onal Task

• Dictate these words: mink, loZ, damp, most, ask, band, 
sent, text, ding 

• Dictate this sentence: Frank will bring a tent to the pond. 

• Have students say the sounds as they write each word.  

• Add date to task.  

• Provide feedback to students. For students who could 
not do the task, include them in the TTT for the next day. 

 
 

 

 

 

Lesson 34: Phonics: blends st, sk, nd, nt, h, xt, mp, ng, nk (RF.
2.3, RF.2.4), Centers (L.2.3, L.2.4), Daily Instruc9onal Task (L.
2.3) 

Learning Inten9ons: 

• I am learning the sound spellings for final consonant 
blends st, sk, nd, nt, Z, xt, mp, ng, nk 

• I am learning how to disBnguish final consonant blends 
st, sk, nd, nt, Z, xt, mp, ng, nk 

• I am learning how to use phonics knowledge to decode 
words. 

Success Criteria: 

• I can use my knowledge of phonics to blend and decode 
final consonant blends st, sk, nd, nt, fx, xt, mp, ng, nk 

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

 
 



Part 1: Direct Instruc9on

1. I Do:  Model blending using the word, Fred. Use le]er 
cards and model how you blend the word and then say 
the word. Remind students that they can listen for 
sounds in different parts of the word.  

2. We Do: Refer to Blend and Read 3.2Have students read 
aloud chorally row 1 using .  Ask how is the word he 
different that other words in row 1? How is the vowel 
pa]ern different? How are the iniBal blends different? 
Then chorally read row 2. Then conduct rapid review and 
randomly call on students to read words you point to. 
Conclude by having students read the sentences. 

 

 

 

 

   
3. Assess: Dictate these words: bent, past, trim, stung, sang. 

Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Bme to work with 
those students who need guidance in recognizing, 
hearing, and producing long and short vowel sounds. 
Teachers should quickly review spelling test results to 
determine students who were unable to do the task with 
80% proficiency. 

• Model again and have students mimic you. Correct as 
needed.  

• Have students write words that have final consonant 
blends st, sk, nd, nt, fx, xt, mp, ng, nk 

• Have students partner and read decodable text. If 
students get stuck on a decodable word, have them 
blend the phonemes. Model as needed. 

Center 1: Prac9cing Spelling

• Take the week to have students complete Know It. Show 
It. p. 63 though 66 

• Complete Words that have final consonant blends st, sk, 
nd, nt, fx, xt, mp, ng, nk 

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_3.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m03.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m03.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m03.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m03.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_3.pdf#page=2


• Write spelling words, Wordlist #6. Cut up the words from 
the list and place them in a pile face down. Student A 
selects a word, reads it to his/her partner and the 
partner writes it. Then Student A shows the word to the 
Student B. Student B places a check next to the word if 
correct. If not, the student corrects the word. Then the 
partners switch roles.  

• Play the game 2 x.  

Center 2: Decodable Text

• Reread decodable texts: Sad King Ben and The Quest 

• Read to your partner. 

• Then listen to your partner read it to you.  

• Repeat.  

Center 3: Lexia Computer 

• Self-directed by computer. 

 

 

 

Part 3: Daily Instruc9onal Task

• Dictate these words:  plane, flame, frames, foxes, bikes, 
strum.  

• Dictate this sentence: The boy flops the repBle on the 
box.  

• Have students say the sounds as they write each word.  

• Add date to task.  

• Provide feedback to students. For students who could 
not do the task, include them in the TTT for the next day. 

 

 

 

 
 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_06_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0301/#cards--2re_srr_m3_sadkingben_7/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0301/#cards--2re_srr_m3_thequest/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_06_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0301/#cards--2re_srr_m3_sadkingben_7/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0301/#cards--2re_srr_m3_thequest/


Lesson 35: Phonics: blends st, sk, nd, nt, h, xt, mp, ng, nk (RF.
2.3, RF.2.4), Centers (L.2.3, L.2.4), Daily Instruc9onal Task (L.
2.3) 

Learning Inten9ons: 

• I am learning the sound spellings for final consonant 
blends st, sk, nd, nt, Z, xt, mp, ng, nk 

• I am learning how to disBnguish final consonant blends 
st, sk, nd, nt, Z, xt, mp, ng, nk 

• I am learning how to use phonics knowledge to decode 
words. 

Success Criteria: 

• I can use my knowledge of phonics to blend and decode 
final consonant blends st, sk, nd, nt, fx, xt, mp, ng, nk 

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

 

Part 1:  Assessment

• Assess students’ knowledge of final consonant blends st, 
sk, nd, nt, fx, xt, mp, ng, nk 

• Spelling Assessment (from HMH): Say each word and say 
each sentence. Have students write each word. All 
students should set up their spellingÂ  sheet by 
numbering 1 to 9 on one side and 10 to 18 on the other 
side  

• DictaBon Task: I leZ my ring by the sink. Stan sang a sad 
song.  

• Give one point for each correctly spelled word. Total 
possible points is 34.  

 

    

  

 

 

 
 

A+ = 33-34 A = 31-32 B+ = 29-30 B =27-28

C+ = 25-26 C = 23-24 D = 21-22 F/Do Over= 20



 

 

 

 

 

 

 

Part 2: Reading Decodable Texts (RF.2.3, 2.4)

• Invite students to partner read decodable texts: Sad King 
Ben and The Quest.  

• Spend Bme during this period listening to students read 
the decodable texts. Support as needed.  

• Record your findings. 

 

 

Lesson 36: Phonics: double final consonants (RF.2.3, RF.2.4), 
Centers (L.2.3, L.2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons: 

• I am learning the sound spellings for double final 
consonants.  

• I am learning how to disBnguish double final consonants.  

• I am learning how to use phonics knowledge to decode 
words. 

Success Criteria: 

• I can use my knowledge of phonics to blend and decode 
words with double final consonants.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

  

 



Part 1: Direct Instruc9on

• I Do: Tell students that they will be reading words with 
double consonants at the end. Model for students how 
you write and say the double consonant ss. Explain the 
le]er and saying the sound is s Display the leYer Ss 
card. Say, Seahorse starts with the le]er Ss. Say that with 
me. S. Seahorse. The le]er Ss can also be part of an 
iniBal, beginning, or end in a word. In this case 2 of the 
same le]er at the end say that sound. As in the word 
glass. Repeat with the double consonant ll saying we use 
conBnuous blending for the double final consonant in 
fill.  

 

 
 

 

 

 

 

• We Do: Write the word and point to the iniBal blend. 
Blend the word.  

◦ Fizz, stuff  

• Follow the above steps for final double consonants 
PracBce the words: 

◦ Buzz, bell, hiss, stuff, add  

• You Do: Point to these words and have students blend 
and say the word:  dress, fuzz, bill, miss, sBff  

• We Do: Show students these words: bill, sBff, moss, hill, 
grill, cuff, buzz, less, stuff Model how you sort words by 
double final consonants into these categories. Model 
first and then have students help. Ask them to explain 
why.  

 

 



 

• Assess: Have students sort words again on their own. 

Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Bme to work with 
those students who need guidance in recognizing, 
hearing, and producing long and short vowel sounds. 
Teachers should quickly review spelling test results to 
determine students who were unable to do the task with 
80% proficiency. 

• Model again and have students mimic you. Correct as 
needed.  

• Have students write words that have double final 
consonants  

• Have students partner and read decodable text. If 
students get stuck on a decodable word, have them 
blend the phonemes. Model as needed. 

 

Center 1: Differen9a9ng between double final consonants.

• PracBce wriBng and sorBng basic and challenge spelling 
into short and long vowel lists. Then have them sort 
short and long vowels into two lists.Word List 8 

• Play sorBng game with words Two players use one 
collaBon of cards (from basic and challenge lists). Each 
layer takes a turn turning over a card, reads the card and 
then puts it into the groups with different double final 
consonants.  

• Know It. Show It p. 74 

Center 2: Decodable Text

• Reread decodable texts: The Van.  

• Read to your partner.  

• Then listen to your partner read it to you.  

 
 

 
 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_08_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m03.pdf#page=13
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https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m03.pdf#page=13
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0302/#cards--2re_srr_m3_thevan/


Center 3: Lexia Computer 

• Self-directed by computer. 

Part 3: Daily Instruc9onal Task

• Dictate these sentences: The doll had a dress with a cuff. 

• Have students say the sounds as they write each word.  

• Add date to task.  

• Provide feedback to students. For students who could 
not do the task, include them in the TTT for the next day. 

 

 

 
 

 

 

 

Lesson 37: Phonics: double final consonants (RF.2.3, RF.2.4), 
Centers (L.2.3, L.2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons: 

• I am learning the sound spellings for double final 
consonants.  

• I am learning how to disBnguish double final consonants.  

• I am learning how to use phonics knowledge to decode 
words. 

Success Criteria: 

• I can use my knowledge of phonics to blend and decode 
words with double final consonants.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

 
 

 

 
 

 



Part 1: Direct Instruc9on

1. I Do/We Do: Review final double consonants with ll, dd, 
ff, ss, zz. Model wriBng the le]ers and saying the sounds 
and have students write the le]ers and say the sounds.  
Bell. ConBnue with  

2. Have students read the words and sentences on the list:  

  
How are the words alike? What are the double final 
consonants in row one? Row two?  Row Three? 
  

   3. Conduct a rapid review. Randomly point to words and    
       have students blend and say words. Read sentences  
       chorally.  

 

Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Bme to work with 
those students who need guidance in recognizing, 
hearing, and producing long and short vowel sounds as 
well as double final consonants. Teachers should quickly 
review spelling test results to determine students who 
were unable to do the task with 80% proficiency.  

• Model again and have students mimic you. Correct as 
needed.  

• Have students write words that have final double 
consonants.  

• Have students partner and read decodable text. If 
students get stuck on a decodable word, have them 
blend the phonemes. Model as needed. 

Center 1: Differen9a9ng between double final consonants.

• Have students complete Know It, Show It, page 74.  

• Have students complete Know it. Show It, page 75.  

• Have students complete Know It. Show It. page 76 

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m03.pdf#page=13
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m03.pdf#page=14
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m03.pdf#page=14
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m03.pdf#page=13
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m03.pdf#page=14
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m03.pdf#page=14


Center 2: Decodable Text.

• Reread decodable texts: The Van.  

• Read to your partner.  

• Then listen to your partner read it to you.  

• IniBal Blend Hunt: Have students look through the text 
and find double final consonant words. They should list 
them in their notebooks by iniBal blends.  

Center 3: Lexia Computer 

• Self-directed by computer. 

 

 

Part 3: Daily Instruc9onal Task

• Dictate this sentence:  My cat will hiss at dogs. 

• Have students say the sounds as they write each word.  

• Add date to task.  

• Provide feedback to students. For students who could 
not do the task, include them in the TTT for the next day. 

 

 

 
 

 
 

 

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0302/#cards--2re_srr_m3_thevan/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0302/#cards--2re_srr_m3_thevan/


Lesson 38: Phonics: double final consonants (RF.2.3, RF.2.4), 
Centers (L.2.3, L.2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons: 

• I am learning the sound spellings for double final 
consonants.  

• I am learning how to disBnguish double final consonants.  

• I am learning how to use phonics knowledge to decode 
words. 

Success Criteria:

• I can use my knowledge of phonics to blend and decode 
words with double final consonants.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

 

 

 

Part 1: Direct Instruc9on

• I Do: Explain to students that when good readers read 
aloud they group words in ways that make sense. . Good 
readers use punctuaBon that helps them determine 
which words they should group together. The Van to 
page 20. Point out the punctuaBon marks. Remind 
students that a comma tells readers to take a short 
pause. QuesBon marks at the end of sentences require 
readers to take a longer pause but also ask the reader to 
noBce a quesBon is being asked. ExclamaBon marks ask 
the reader to read that sentence with excitement. Ask 
students to follow along as you read page 20. The Van  

 

 

• We Do: Use choral reading to reread Not Yet, page 20. 
Ask students to explain how they used punctuaBon to 
know how to group words together while reading.  
 
 

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0302/#cards--2re_srr_m3_thevan/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0302/#cards--2re_srr_m3_thevan/


• I Do/We Do: Review Sound Spelling cards double final 
consonants. NoBce the word will . Then have children do 
this bill and full on page 22. Last, ask students to write 
the double final consonant as they come to the word. 
Then ask them to write the other key words: held, car, 
across. Have them do this 3x.  

• Tell students that they will be reading words with the 
inflecBons -ed and -ing like in going and passed.  

• Have students pracBce the words: smell, smelled, pass, 
passed  

 

 

 

 

 
 

 

 

• We Do: Display Blend and Read 3.5Have children read 
line 1. Ask how are these words alike? Different? What is 
the vowel pa]ern?  Read Lines 2-4 chorally. Call on 
students in a rapid manner to randomly read words from 
lines 1-4. Line 5 is a challenge row. Read these more 
difficult words chorally. Remain close by having students 
read the sentences. Then read them chorally.  

• Assess: Have students spell these words: miss, class, full, 
stuff  

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_3.pdf#page=5
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_3.pdf#page=5


Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Bme to work with 
those students who need guidance in recognizing, 
hearing, and producing long and short vowel sounds. 
Teachers should quickly review spelling test results to 
determine students who were unable to do the task with 
80% proficiency. 

• Model again and have students mimic you. Correct as 
needed.  

• Have students write words that have final double 
consonants.  

• Have students partner and read decodable text. If 
students get stuck on a decodable word, have them 
blend the phonemes. Model as needed. 

Center 1: Prac9cing Spelling

1. Complete Know It. Show It. page 76 and Know It Show It 
p. 79 

2. Complete Words that have final double consonants 
consonants.  
 

1. Write spelling words, Word List 8. Cut up the words from 
the list and place them in a pile face down. Student A 
selects a word, reads it to his/her partner and the 
partner writes it. Then Student A shows the word to the 
Student B. Student B places a check next to the word if 
correct. If not, the student corrects the word. Then the 
partners switch roles.  

2. Play the game 2 x.  

Center 2: Decodable Text

• Reread decodable texts: The Van and Bill and Roz Get 
Help

• Read to your partner.  

• Then listen to your partner read it to you.  

• Repeat.  

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_08_wordlist.pdf
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Center 3: Lexia Computer 

• Self-directed by computer. 

Part 3: Daily Instruc9onal Task

• Dictate these words: grill, hiss, full, muff  

• Dictate this sentence: His stuff was a mess! 

• Have students say the sounds as they write each word.  

• Add date to task.  

• Provide feedback to students. For students who could 
not do the task, include them in the TTT for the next day. 

        

 

 

 

 

Lesson 39: Phonics: double final consonants (RF.2.3, RF.2.4), 
Centers (L.2.3, L.2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons: 

• I am learning the sound spellings for double final 
consonants.  

• I am learning how to disBnguish double final consonants.  

• I am learning how to use phonics knowledge to decode 
words. 

Success Criteria: 

• I can use my knowledge of phonics to blend and decode 
words with double final consonants.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

 

 



Part 1: Direct Instruc9on
• I Do: Model blending using the word, sniff. Use le]er 

cards and model how you blend the word and then say 
the word. Remind students that they can listen for 
sounds in different parts of the word. /s/ /n/ /i/ /f/ /f/  

• We Do: Have students read aloud chorally row 1. Ask 
how is the word he different that other words in row 1? 
How is the vowel pa]ern different? How are the iniBal 
blends different? Then chorally read row 2. Then 
conduct rapid review and randomly call on students to 
read words you point to. Conclude by having students 
read the sentences.  

• Assess: Dictate these words: dull, fuzz, moss, hill, hiss.  

 

 
 

Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Bme to work with 
those students who need guidance in recognizing, 
hearing, and producing long and short vowel sounds. 
Teachers should quickly review spelling test results to 
determine students who were unable to do the task with 
80% proficiency. 

• Model again and have students mimic you. Correct as 
needed.  

• Have students write words that have double final 
consonants..  

• Have students partner and read decodable text. If 
students get stuck on a decodable word, have them 
blend the phonemes. Model as needed. 

Center 1: Prac9cing Spelling

• Complete Know It. Show It. page 76 and Know It Show It 
p. 79.  

• Complete Words that have double final consonants.  

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m03.pdf#page=14
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m03.pdf#page=18
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m03.pdf#page=18
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m03.pdf#page=14
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m03.pdf#page=18
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m03.pdf#page=18


• Write spelling words.  Word List 8. Cut up the words 
from the list and place them in a pile face down. Student 
A selects a word, reads it to his/her partner and the 
partner writes it. Then Student A shows the word to the 
Student B. Student B places a check next to the word if 
correct. If not, the student corrects the word. Then the 
partners switch roles.  

• Play the game 2 x.  

Center 2: Decodable Text

• Reread decodable texts: The Van and Bill and Roz Get 
Help 

• Read to your partner.  

• Then listen to your partner read it to you.  

• Repeat.  

 

 
 

Center 3: Lexia Computer 

• Self-directed by computer. 

Part 3: Daily Instruc9onal Task

• Dictate these words: fell, full, pull, puss, puff. 

• Dictate this sentence: The moss was full of fuzz.  

• Have students say the sounds as they write each word.  

• Add date to task.  

• Provide feedback to students. For students who could 
not do the task, include them in the TTT for the next day. 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_08_wordlist.pdf
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Lesson 40: Phonics: double final consonants (RF.2.3, RF.2.4), 
Centers (L.2.3, L.2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons: 

• I am learning the sound spellings for double final 
consonants.  

• I am learning how to disBnguish double final consonants.  

• I am learning how to use phonics knowledge to decode 
words. 

Success Criteria:

• I can use my knowledge of phonics to blend and decode 
words with double final consonants.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

 

Part 1:Â  Assessment

• Assess students’ knowledge of double final consonants 
and inflecBons -ed and -ing through spelling and 
dictaBon tasks.  

• Spelling Assessment (from HMH): Say each word and say 
each sentence. Have students write each word. All 
students should set up their spelling sheet by numbering 
1 to 9 on one side and 10 to 18 on the other side 

• DictaBon Task: Bill smelled the fuzz on the grass. Jazz in 
playing up the hill.  

• Give one point for each correctly spelled word. Total 
possible points is 34.  

 



 
 

Part 2: Reading Decodable Texts (RF.2.3, 2.4)

• Invite students to partner read decodable texts: The Van 
and Bill and Roz Get Help 

• Spend Bme during this period listening to students read 
the decodable texts. Support as needed.  

• Record your findings. 

 

 
 

Lesson 41: Phonics: consonant digraphs (RF.2.3, RF.2.4), 
Centers (L.2.3, L.2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons: 

• I am learning the sound spellings of consonant digraphs.  

• I am learning how to use phonics knowledge to decode 
words. 

• I am learning to blend words with consonant digraphs.  

Success Criteria: 

• I can idenBfy consonant digraphs in words.  

• I can use my knowledge of phonics to decode words.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

A+ = 33-34 A = 31-32 B+ = 29-30 B =27-28

C+ = 25-26 C = 23-24 D = 21-22 F/Do Over= 20

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0302/#cards--2re_srr_m3_thevan/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0302/#cards--2re_srr_m3_billandrozgethelp/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0302/#cards--2re_srr_m3_thevan/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0302/#cards--2re_srr_m3_billandrozgethelp/


Part 1: Direct Instruc9on

1. I Do: Model for students how you write and say the 
consonant digraph sh.  Model wriBng the le]er and 
saying the sound. Display the leYer sh card. Say, 
â€œShark starts with the digraph sh. Say that with me. 
sh. shark.  

2. We Do: Write dish and point out the digraph. Blend the 
word.  

3. Follow the above steps for digraphs: ch, th, wh, ph 

4. You Do: Point to words from this list and have students 
blend and say the word: rush, chat, those, with, whip  

 
 

1. We Do: Show students these words: dish, push, flash, 
thin, these, chest, such, white. Model how you sort 
words by digraph into these categories. Model first and 
then have students help. Ask them to explain why.  

2. Assess: Have students sort words again on their own.  

Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Bme to work with 
those students who need guidance in recognizing, 
hearing, and producing long and short vowel sounds. 
Teachers should quickly review spelling test results to 
determine students who were unable to do the task with 
80% proficiency. 

2. Model again and have students mimic you. Correct as 
needed.  

3. Have students write words with consonant digraphs.  

4. Have students partner and read decodable text. If 
students get stuck on a decodable word, have them 
blend the phonemes. Model as needed. 

shine than chase while



Center 1: Differen9a9ng between short and long vowels

1. PracBce wriBng and sorBng basic and challenge spelling 
words into short and long vowel lists. Then have them 
sort short and long vowels into two lists. Wordlist #9 

2. Play sorBng game with words Two players use one 
collaBon of cards (from basic and challenge lists). Each 
layer takes a turn turning over a card, reads the card and 
then puts it into the digraph list. 

Center 2: Decodable Text

1. Reread decodable texts: Mice Can Help and Up in the 
Pine. 

2. Read to your partner.  

3. Then listen to your partner read it to you.  

Center 3: Lexia Computer 

1. Self-directed by computer. 
 
 
 

 

Part 3: Daily Instruc9onal Task

1. Dictate these sentences:  What is that white thing on the 
path?  

2. Have students say the sounds as they write each word.  

3. Add date to task.  

4. Provide feedback to students. For students who could 
not do the task, include them in the TTT for the next day. 

 

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_09_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_09_wordlist.pdf


Lesson 42: Phonics: consonant digraphs (RF.2.3, RF.2.4), 
Centers (L.2.3, L.2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons: 

• I am learning the sound spellings of consonant digraphs.  

• I am learning how to use phonics knowledge to decode 
words. 

• I am learning to blend words with consonant digraphs.  

Success Criteria:

• I can idenBfy consonant digraphs in words.  

• I can use my knowledge of phonics to decode words.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

  
 
 

 

Part 1:  Direct Instruc9on

1. I Do/We Do: Review digraphs: sh, ch, th, wh, ph. Model 
wriBng the le]ers and saying the sound and have 
students write the le]ers and say the sounds.  

2. I Do: Write phase and point out the consonant digraph. 
Model how you blend the word.  

3. We Do: Repeat process with the words shore, match, 
graph  

4. Have students read the words on the list:  

How are the words alike? What are the digraphs for 
the words in row one? Row two? 

5. Conduct a rapid review. Randomly point to words and 
have students blend and say.  

 



Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Bme to work with 
those students who need guidance in recognizing, 
hearing, and producing long and short vowel sounds. 
Teachers should quickly review spelling test results to 
determine students who were unable to do the task with 
80% proficiency. 

2. Model again and have students mimic you. Correct as 
needed.  

3. Have students write words with consonant digraphs.  

4. Have students partner and read decodable text. If 
students get stuck on a decodable word, have them 
blend the phonemes. Model as needed. 

 
 
 

 

Center 1: Differen9a9ng between short and long vowels

1. Have students complete Know It, Show It, page 84.  

2. Have students complete Know It, Show It, page 85 

Center 2: Decodable Text.

1. Reread decodable texts: Mice Can Help.  

2. Read to your partner.  

3. Then listen to your partner read it to you.  

4. Consonant Digraph Hunt: Have students look through 
the text and find digraphs in words. They should list 
them in their notebooks by digraph.  

Center 3: Lexia Computer 

1. Self-directed by computer. 

 

 

 



Part 3: Daily Instruc9onal Task

1. Dictate this sentence: Do not push the white dishes.  

2. Have students say the sounds as they write each word.  

3. Add date to task.  

4. Provide feedback to students. For students who could 
not do the task, include them in the TTT for the next day. 

   

 
 
 

 

 
 

Lesson 43: Phonics: consonant digraphs (RF.2.3, RF.2.4), 
Centers (L.2.3, L.2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons: 

• I am learning the sound spellings of consonant digraphs.  

• I am learning how to use phonics knowledge to decode 
words. 

• I am learning to blend words with consonant digraphs.  

Success Criteria:

• I can idenBfy consonant digraphs in words.  

• I can use my knowledge of phonics to decode words. 

• I can correctly write dictated words.  

• I can read decodable texts fluently.  



Part 1: Direct Instruc9on

1. I Do: Explain to students that when good readers read 
aloud they group words in ways that make sense. Good 
readers use punctuaBon that helps them determine 
which words they should group together. Have students 
open the book Up in the Pine to page 45.  Point out the 
punctuaBon marks. Remind students that a comma tells 
readers to take a short pause. Periods at the end of 
sentences require readers to take a longer pause. Ask 
students to follow along as you read page 45.  

2. We Do: Use choral reading to reread Up in the Pine, page 
45. Ask students to explain how they used punctuaBon 
to know how to group words together while reading.  

3. I Do/We Do: Review Sound Spelling cards for consonant 
digraphs. Show the card, read the word, and say the 
digraph sound. Then have children do this. Last, ask 
students to write the digraph as they say the sound. 
Then ask them to write the key words: chip, which, 
phone, dash, shop. Have them do this 3x.  

  4. Prefixes have their own syllable. Tell students that the 
prefix re- means ‘again’ and the prefix un- means ‘not’. Tell 
students that they will be reading words with prefixes re- and 
un-. Listen: un-mask / unmask; re-taped / retaped. PracBce 
with the word: unseated, retesBng. 

   5. We Do: Display Blend and Read 3.7. Have children read 
line 1. Ask how are these words alike? Different? What is the 
vowel pa]ern? Read Lines 2-4 chorally. Call on students in 
rapid manner to randomly read words from lines 1-4. Line 5 is 
a challenge row. Read these more difficult words chorally. 
Remain close by having students read the sentences. Then 
read them chorally.  

    6. Assess: Have students spell these words: unlike, refill, 
rethink, those, slash, graph  

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_3.pdf#page=7
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_3.pdf#page=7


Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Bme to work with 
those students who need guidance in recognizing, 
hearing, and producing long and short vowel sounds. 
Teachers should quickly review spelling test results to 
determine students who were unable to do the task with 
80% proficiency. 

2. Model again and have students mimic you. Correct as 
needed.  

3. Have students write words with consonant digraphs.  

4. Have students partner and read decodable text. If 
students get stuck on a decodable word, have them 
blend the phonemes. Model as needed. 

Center 1: Prac9cing Spelling 

1. Complete Know It, Show It , p, 86.  

2. Complete Word Sort for digraphs.  

 
 

 

   3. Write spelling words, Wordlist #9. Cut up the words from 
the list and place them in a pile face down. Student A selects a 
word, reads it to his/her partner and the partner writes it. 
Then Student A shows the word to the Student B. Student B 
places a check next to the word if correct. If not, the student 
corrects the word. Then the partners switch roles.  

    4. Play the game 2 x.  

Center 2: Decodable Text

1. Reread decodable texts: Mice Can Help and Up in the 
Pine.  

2. Read to your partner.  

3. Then listen to your partner read it to you.  

4. Repeat.  

 

 

 

 

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_09_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0303/#cards--2re_srr_m3_micecanhelp/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0303/#cards--2re_srr_m3_upinthepine/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0303/#cards--2re_srr_m3_upinthepine/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_09_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0303/#cards--2re_srr_m3_micecanhelp/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0303/#cards--2re_srr_m3_upinthepine/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0303/#cards--2re_srr_m3_upinthepine/https://www.hmhco.com/rce/toc/


Center 3: Lexia Computer 

1. Self-directed by computer. 

Part 3: Daily Instruc9onal Task

1. Dictate these words: unbend, redo, latch, gash, botch 

2. Dictate this sentence: The mice rush to get to the shop. 

3. Have students say the sounds as they write each word.  

4. Add date to task.  

5. Provide feedback to students. For students who could 
not do the task, include them in the TTT for the next day. 

 

 

 
 
 

 

Lesson 44: Phonics: consonant digraphs (RF.2.3, RF.2.4), 
Centers (L.2.3, L.2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons: 

• I am learning the sound spellings of consonant digraphs.  

• I am learning how to use phonics knowledge to decode 
words. 

• I am learning to blend words with consonant digraphs.  

Success Criteria:

• I can idenBfy consonant digraphs in words.  

• I can use my knowledge of phonics to decode words.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

 

 

 

 



Part 1:  Direct Instruc9on

1. I Do: Model blending using the word, refresh. Use le]er 
cards and model how you blend the word and then say 
the word. Remind students that they can listen for 
sounds in different parts of the word. /re/ /fr/ /e/ /sh/ 

2. We Do: Have students read aloud chorally row 1. Ask 
how is the word inch different that other words in row 
1? How are the digraphs different? The chorally read row 
2. Then conduct rapid review and randomly call on 
students to read words you point to. Conclude by having 
students read the sentences.  

3. Assess: Dictate these words: ketchup, chest, such, flash, 
remake, unsafe 

   

 

 
 

Part 2: Prac9ce/Centers
Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Bme to work with 
those students who need guidance in recognizing, 
hearing, and producing long and short vowel sounds. 
Teachers should quickly review spelling test results to 
determine students who were unable to do the task with 
80% proficiency. 

2. Model again and have students mimic you. Correct as 
needed.  

3. Have students write words with consonant digraphs.  

4. Have students partner and read decodable text. If 
students get stuck on a decodable word, have them 
blend the phonemes. Model as needed. 



Center 1: Prac9cing Spelling 

1. Complete Know It, Show It , p, 86.  

2. Complete Word Sort for digraphs.  

3. Write spelling words, Wordlist #9. Cut up the words from 
the list and place them in a pile face down. Student A 
selects a word, reads it to his/her partner and the 
partner writes it. Then Student A shows the word to the 
Student B. Student B places a check next to the word if 
correct. If not, the student corrects the word. Then the 
partners switch roles.  

4. Play the game 2 x.  

Center 2: Decodable Text

1. Reread decodable texts: Mice Can Help and Up in the 
Pine.  

2. Read to your partner.  

3. Then listen to your partner read it to you.  

4. Repeat.  

 

  

Center 3: Lexia Computer 

1. Self-directed by computer. 

Part 3: Daily Instruc9onal Task

1. Dictate these words: shine, chase, thin, while, push, such 

2. Dictate this sentence: Mrs. Chan went to the shop to buy 
cloth.  

3. Have students say the sounds as they write each word.  

4. Add date to task.  

5. Provide feedback to students. For students who could 
not do the task, include them in the TTT for the next day. 

 

 

 
 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_09_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0303/#cards--2re_srr_m3_micecanhelp/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0303/#cards--2re_srr_m3_upinthepine/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0303/#cards--2re_srr_m3_upinthepine/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_09_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0303/#cards--2re_srr_m3_micecanhelp/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0303/#cards--2re_srr_m3_upinthepine/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0303/#cards--2re_srr_m3_upinthepine/https://www.hmhco.com/rce/toc/


Lesson 45: Phonics: consonant digraphs (RF.2.3, RF.2.4), 
Centers (L.2.3, L.2.4), Daily Instruc9onal Task (L.2.3) 

Learning Inten9ons: 

• I am learning the sound spellings of consonant digraphs.  

• I am learning how to use phonics knowledge to decode 
words. 

• I am learning to blend words with consonant digraphs.  

Success Criteria: 

• I can idenBfy consonant digraphs in words.  

• I can use my knowledge of phonics to decode words. 

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

 
 

  

 

Part 1: Assessment

1. Assess students’ knowledge of consonant digraphs in 
words through a spelling and dictaBon tasks.  

2. Spelling Assessment (from HMH): Say each word and say 
each sentence. Have students write each word. All 
students should set up their spelling sheet by numbering 
1 to 9 on one side and 10 to 18 on the other side 

3. DictaBon Task: She chose a soZ white fabric. She cut and 
resBtched the fabric to fix the sashes.  

4. Give one point for each correctly spelled word. Total 
possible points is 34.  

 

 

 

 
 

A+ = 33-34 A = 31-32 B+ = 29-30 B =27-28

C+ = 25-26 C = 23-24 D = 21-22 F/Do Over= 20



  

 

 
 

Part 2: Reading Decodable Texts (RF.2.3, 2.4)

1. Invite students to partner read decodable texts: Mice 
Can Help and Up in the Pine.  

2. Spend Bme during this period listening to students read 
the decodable texts. Support as needed.  

3. Record your findings. 

 

 

 

 
 

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0303/#cards--2re_srr_m3_micecanhelp/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0303/#cards--2re_srr_m3_micecanhelp/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0303/#cards--2re_srr_m3_upinthepine/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0303/#cards--2re_srr_m3_micecanhelp/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0303/#cards--2re_srr_m3_micecanhelp/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0303/#cards--2re_srr_m3_upinthepine/https://www.hmhco.com/rce/toc/
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