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Office of Teaching and Learning Philosophy
 
The Office of Teaching and Learning believes that educating our students requires children to pursue learning in ways that are culturally engaging and
academically rigorous. In order to accomplish this goal, we understand curriculum as dynamic rather than static. This means the teacher is always in
conversation with the curriculum as informed by student voice, needs, strengths, culture, interests, and the world. Curriculum documents are not meant as
scripts to dictate what happens each moment in the classroom, but instead serve as guides to create lived moments that are full of invention, inquiry, joy,
creativity, and academic rigor. We believe that curriculum should be culturally responsive and sustaining, putting the student at the center of the learning
process. 

The success of curricular implementation calls for teachers to make informed choices as they use the materials in meaningful and purposeful ways. These
choices include, but are not limited to making learning student-centered, differentiating learning, and infusing past and current events to critique the
world. Both teachers and students bring with them a wealth of knowledge and experience to the classroom. These experiences are a resource that should
be leveraged to make choices that continually invent and reinvent the curriculum. 

The Office of Teaching & Learning values:

● Teachers as Intellectuals,
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● Culturally Responsive and Sustaining Teaching,
● Equity, and
● Academic Rigor.

The Office of Teaching & Learning affirms the following beliefs:

● We believe in the power and freedom of inquiry, imagination, and joy.
● We believe that all students bring with them valuable knowledge. 
● We believe that the knowledge and expertise of teachers is critical to the development, implementation, and success of the curriculum process.
● We believe that teachers should co-construct curriculum with students. 
● We believe that teachers are advocates of students.
● We believe in teaching and learning that is culturally responsive and sustaining. 
● We believe that teaching, learning, and curriculum, as Bettina Love reminds us, should help students thrive instead of merely survive. 
● We believe that teaching, learning, and curriculum should move us toward social justice and a more equitable society. 
● We believe teaching, learning, and curriculum should develop the critical consciousness of learners and asks them to identify, analyze, and

deconstruct various forms of oppression that affect their lived realities. 
● We believe teaching, learning, and curriculum should be trauma-informed and consider the ways young people are affected by their

environments. 
● We believe, as bell hooks reminds us, that teachers, like any helping professional, are healers and that curriculum should be a reflection of a

healing environment.
● We believe that teaching, learning, and curriculum should be anti-racist and help students identify bias, reduce stereotypes, and develop a sense of

social justice.
● We believe that curriculum and instruction should be inclusive, valuing all students as an asset to the learning environment. 
● We believe in the importance of continuous professional growth for all educators in order to develop a growth mindset and remain intellectually

stimulated. 
● We believe in the importance of preparing students for college and careers in the twenty first century. 

Statement on Culturally Responsive-Sustaining Education
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Through a Culturally Responsive-Sustaining Education (CR-SE) framework for curriculum and instruction, each content area includes
inquiry-based, culturally responsive, and student-centered prekindergarten to grade twelve curricula that is designed to meet the needs of all
students. In a districtwide effort to establish a culture of equity, Clarity 2020 calls for a “A Rigorous and Relevant Framework for
Curriculum & Instruction” (Priority 2). This means reimagining the landscape of teaching and learning to see diversity and difference as
indispensable assets that should be leveraged for student engagement in classrooms with high expectations.

Our curriculum draws on the backgrounds, identities, and experiences of our students to make their connections to learning relevant and
meaningful. Understanding the role of culture in the process of education means thinking about the ways identity (race, ethnicity, gender,
sexual orientation, language, social class, nationality, ability, and religion) influences teaching and learning, gets reflected in the curriculum,
and affects each individual student’s educational experience. 

Developing the media literacy, critical consciousness, and civic engagement of students in the twenty first century is a priority that must
happen alongside the growth of academic skills. This is an interdisciplinary, democratic, and socially just approach to culturally responsive
teaching that highlights the injustices that have characterized vast inequalities in the education system. A culturally responsive-sustaining
approach to teaching necessitates that teachers and students work alongside one another to confront bias and disrupt educational inequities. 

Studies across the country have shown that Culturally Responsive-Sustaining Education (CR-SE), “increases student participation,
attendance, grade point averages, graduation rates, civic engagement, self-image, and critical thinking skills” (NYC DOE). This approach to
teaching and learning requires an inclusive curriculum that integrates support for English Language Learners, students with disabilities,
students at risk of school failure, gifted and talented students, and students with 504 plans. It is a framework for teaching that means
advocating for students who have been historically marginalized and denied access to an equal education by creating opportunities for these
students to be educated alongside their general education peers. It also involves the identification of successful practices that reduce referrals
and placements in more restrictive environments. 

Through the implementation of a plan to integrate civics, the Amistad Curriculum, and Holocaust/Genocide studies at all grade levels across
the district, students will learn about the history of Newark, the contributions of African Americans and other ethnic groups to the city, and
how to become civically engaged, democratic citizens in the twenty first century.  Further, students will learn about the evils of bias,
prejudice and bigotry and how these may lead to a genocide and that the evil period of slavery in the United States exhibited a number of

6



components seen in genocides throughout the centuries. This curricula, project-based and interdisciplinary in nature, spans the content areas
and grade levels. 

Integrated Accommodations and Modifications for Special Education Students, English Language
Learners, Students At Risk of School Failure, Gifted and Talented Students, and Students with 504
Plans

Co-Teaching Handbook

Co-Teaching Models
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One Teach, One Observe: One of the advantages in co-teaching is that more detailed observation of students engaged in the learning
process can occur.  With this approach, for example, co-teachers can decide in advance what types of specific observational information to
gather during instruction and can agree on a system for gathering the data.  Afterward, the teachers should analyze the information together.
The teachers should take turns teaching and gathering data, rather than assuming that the special educator is the only person who should
observe.

Station Teaching: In this co-teaching approach, teachers divide content and students.  Each teacher then teaches the content to one group
and subsequently repeats the instruction for the other group.  If appropriate, a third "station" could give students an opportunity to work
independently.  As co-teachers become comfortable with their partnership, they may add groups or otherwise create variations of this model.

Parallel Teaching: On occasion, students' learning would be greatly facilitated if they just had more supervision by the teacher or more
opportunity to respond.  In parallel teaching, the teachers are both teaching the same information, but they do so to a divided class group
within the same room.  Parallel also may be used to vary learning experiences, for example, by providing manipulatives to one group but not
the other or by having the groups read about the same topic but at different levels of difficulty.

Alternative Teaching: In most class groups, occasions arise in which several students need specialized attention.  In alternative teaching,
one teacher takes responsibility for the large group while the other works with a smaller group.  These smaller groups could be used for
conferences, remediation, pre-teaching, to help students who have been absent catch up on key instruction, assessment, and so on.

How can the various models and co-partner roles help?

● It increases the Instructional Intensity for students. Instruction is least effective if one teacher is “off” while the other teacher is “on”.
For example the most common ICS model, “One Teach One Assist” is the least effective if implemented every day.  For improved results,
both teachers should be engaged with students at the same time.

● The use of various ICS Models promotes and embeds differentiation of instruction, flexible grouping, unique discussion and
questioning techniques.

8



● Be sure to explain to students and parents the benefits of two teachers.  Avoid using the term “special education or special education
teacher” to describe the environment.  Instead, use terms such as Content Specialist and Learning Strategist to define your roles.

● When providing feedback, consider using different pen/ink colors (stay away from red).  This reduces confusion when students have a
question to ask.

● It helps to establish a more balanced role of authority between co-partners.  Students need to experience instruction and directives from
both co-partners.

Adaptations

Instructional adaptations for students with disabilities, English Language Learners, students At Risk of School Failure, Gifted and Talented
students, and students with 504 plans include, but are not limited to, the below approaches. For students with disabilities, self-determination
and interdependence are two core principles of citizenship education that applies directly to their educational needs and interests.

Student Motivation: Expanding student motivation to learn content and acquire skills in English Language Arts can occur through: activity
choice, appeal to diverse learning styles, choice to work with others or alone, hands-on activities, and multimodal activities.

Instructional Presentations: The primary purpose of these adaptations is to provide special education students with teacher-initiated and
teacher-directed interventions that prepare students for learning and engage students in the learning process (Instructional Preparation);
structure and organize information to aid comprehension and recall (Instructional Prompts); and foster understanding of new concepts and
processes (Instructional Application) e.g. relating to personal experiences, advance organizers, pre-teaching vocabulary and/or strategies;
visual demonstrations, illustrations, models.

 Instructional Monitoring: Social Studies and English Language Arts instruction should include opportunities for students to engage in
goal setting, use of anchor papers, work with rubrics and checklists, reward systems, conferences.
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Classroom Organization: The primary purpose of classroom organization adaptations is to maximize student attention, participation,
independence, mobility, and comfort; to promote peer and adult communication and interaction; and to provide accessibility to information,
materials, and equipment.

Student Response: The primary purpose of student performance responses is to provide students with disabilities a means of demonstrating
progress toward the lesson objectives related to reading and writing activities.

SAMPLE DIFFERENTIATION STRATEGIES AND ACTIVITIES TO ENRICH LEARNING FOR ADVANCED
STUDENTS
 

Anchor Activities: Self-directed specified ongoing activities in which students work independently.

Curriculum Compacting: Curriculum Compacting is an instructional technique that is specifically designed to make appropriate curricular
adjustments for students in any curricular area and at any grade level. Essentially, the procedure involves (1) defining the goals and outcomes
of a particular unit or segment of instruction, (2) determining and documenting which students have already mastered most or all of a
specified set of learning outcomes, and (3) providing replacement strategies for material already mastered through the use of instructional
options that enable a more challenging and productive use of the student's time.

Flexible Grouping: Flexible grouping is a range of grouping students together for delivering instruction. This can be as a whole class, a
small group, or with a partner. Flexible grouping creates temporary groups that can last an hour, a week, or even a month.

Jigsaw Activities: Jigsaw is a strategy that emphasizes cooperative learning by providing students an opportunity to actively help each other
build comprehension. Use this technique to assign students to reading groups composed of varying skill levels. Each group member is
responsible for becoming an "expert" on one section of the assigned material and then "teaching" it to the other members of the team.
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Differentiated Instruction - English Language Learners
English Language Development Standards

ENGLISH LANGUAGE LEARNERS

Instructional Supports:

● Hands-on materials

● bilingual dictionaries

● visual aids

● teacher made adaptations, outlines, study guides

● varied leveled texts of the same content

● assisted technologies

Preparing students for lessons:

1. Building Background Information through brainstorming, semantic webbing, use of visual aids and other comprehension strategies.

2. Simplifying Language for Presentation by using speech that is appropriate to students’ language proficiency level. Avoid jargon and
idiomatic speech.

3. Developing Content Area Vocabulary through the use of word walls and labeling classroom objects. Students encounter new academic
vocabulary in literature, editing conventions, and the study of language arts.
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4. Giving Directions - Stated clearly and distinctly and delivered in both written and oral forms to ensure that LEP students understand
the task. In addition, students should be provided with/or have access to directional words such as: circle, write, draw, cut, underline,
etc.

5. Leveraging assisted technologies.

WIDA Language Proficiency  Levels
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The five language proficiency levels outline the progression of language development implied in the acquisition of English as an additional
language, from 1, Entering the process, to 6, Reaching the attainment of English language proficiency. The language proficiency levels
delineate expected performance and describe what ELLs can do within each domain of the standards. The Performance Definitions define
the expectations of students at each proficiency level. The definitions encompass three criteria: linguistic complexity—the amount and
quality of speech or writing for a given situation; vocabulary usage—the specificity of words or phrases for a given context; and language
control—the comprehensibility of the communication based on the amount and types of errors.

Assessments (including, formative, summative, benchmark, and alternative assessments)

o NJSLA (Grades 5, 8, and 11)
o Daily Instructional Tasks
o Culminating Tasks
o Extended Learning Tasks
o Entry Tasks
o Independent Practice
o Observation
o Lab Reports
o Performance tasks
o Exhibitions and demonstrations
o Portfolios
o Journals/Notebooks
o Teacher-created tests
o Rubrics
o Self- and peer-evaluation
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Core Instructional Materials

Houghton Mifflin Harcourt Reading Program

Interdisciplinary Connections

Integrating Language Arts Literacy and Social Studies

In order to support student learning, teachers need to emphasize the mutual skill sets that occur in two very important and nicely aligned
subject areas. Making explicit connections to ELA and Social Studies will help students see the natural relationships to science. The
curricular documents call out math and ELA standards that appear in each unit of study.
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Integration of 21st Century Skills

The following standards are addressed within the units:

● 9.1.4.A.1 Explain the difference between a career and a job and identify various jobs in the community and the related earnings.
● 9.1.4.A.2 Identify potential sources of income.
● 9.1.4.A.3 Explain how income affects spending and take-home pay.
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● 9.2.4.A.1 Identify reasons why people work, different types of work, and how work can help a person achieve personal and
professional goals.  

● 9.2.4.A.2 Identify various life roles and civic and work‐related activities in the school, home, and community.
● 9.2.4.A.3 Investigate both traditional and nontraditional careers and relate information to personal likes and dislikes.
● 9.2.4.A.4 Explain why knowledge and skills acquired in the elementary grades lay the foundation for future academic and career

success.  
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GRADE	5:	CIVICS	AND	U.S.	HISTORY

United	States	
Cons-tu-on:	The	
Importance	of	Words

In	this	3-week	unit,	students	learn	about	the	development	
and	purpose	of	the	United	States	Cons-tu-on.	Students	will	
understand	that	even	though	the	Cons-tu-on	was	wri@en	
to	provide	American	ciBzens	with	their	fundamental	rights,	
African	Americans	and	NaBve	Americans	were	excluded	
from	the	iniBal	terms	of	the	document.	They	will	learn	
about	the	struggles	and	victories	that	these	Americans	
faced	to	obtain	American	ciBzenship.



LEARNERS	WILL...

1. 6.1.5.CivicsPI.8:	Describe	how	the	United	States	ConsBtuBon	defines	and	limits	the	
power	of	government.

2. 6.1.5.CivicsPI.6:	DisBnguish	the	roles	and	responsibiliBes	of	the	three	branches	of	the	
naBonal	government.

3. 6.1.5	CivicsPL6:	DisBnguish	the	roles	and	responsibiliBes	of	the	three	branches	of	the	
naBonal	government.

4. 6.1.5.CivicsPI.8:	Describe	how	the	United	States	ConsBtuBon	defines	and	limits	the	
power	of	government.

5. 6.1.5.CivicsPI.9:	Research	and	compare	the	differences	and	similariBes	between	the	
UnitedStates	and	other	naBons'	governments,	customs,	and	laws.

6. 6.1.5.Civic.DP.1:	Using	evidence,	explain	how	the	core	civic	virtues	and	democraBc	
principles	impact	the	decisions	made	at	the	local,	state,	and	naBonal	government	
(e.g.,	fairness,	equality,	common	good).	

7. 6.1.5.CivicsHR.1:	Describe	how	fundamental	rights	guaranteed	by	the	United	States	
ConsBtuBon	and	the	Bill	of	Rights	contribute	to	the	improvement	of	American	
democracy	(i.e.,	freedom	of	expression,	freedom	of	religion,	freedom	of	the	press,	
freedom	of	assembly,	freedom	of	peBBon,	the	right	to	vote,	and	the	right	to	due	
process).	

8. 6.1.5.HistoryCC.2:	Use	a	variety	of	sources	to	illustrate	how	the	American	idenBty	has	
evolved	over	Bme.	

9. 6.1.5.HistoryCC.13:	Cra^	a	claim	explaining	how	the	development	of	early	government	
structures	impacted	the	evoluBon	of	American	poliBcs	and	insBtuBons.	

10. 6.1.5.HistoryCC.15:	Analyze	key	historical	documents	to	determine	the	role	they	
played	in	past	and	present-day	government	and	ciBzenship	(i.e.,	the	Mayflower	
Compact,	the	DeclaraBon	of	Independence,	the	United	States	ConsBtuBon,	the	Bill	of	
Rights).

SECTION	1

Outcomes
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LEARNERS	WILL...

11.6.1.5.HistoryCC.4:	Use	evidence	to	document	how	the	interacBons	among	
African,	European,		and	NaBve	American	groups	impacted	their	respecBve	cultures.

12.6.1.8.HistoryUP.5:	Compare	and	contrast	historians'	interpretaBons	of	important	
historical	ideas,	resources	and	events.

13. RI.5.1:	Ask	and	answer	quesBons;	

14. RI.5.2:	Summarize;	Determine	two	or	more	main	ideas	of	a	text	and	explain	how	
they	are	supported	by	key	details;	summarize	the	text.

15. RI.5.3:	Explain	the	relaBonships	or	interacBons	between	two	or	more	individuals,	
events,	ideas,	or	concepts	in	a	historical,	scienBfic,	or	technical	text	based	on	specific	
informaBon	in	the	text.

16. RI.5.4.	Determine	the	meaning	of	general	academic	and	domain-specific	words	and	
phrases	in	a	text	relevant	to	a	grade	5	topic	or	subject	area.

17. RI.5.6.	Analyze	mulBple	accounts	of	the	same	event	or	topic,	noBng	important	
similariBes	and	differences	in	the	point	of	view	they	represent.

18. RI.5.7.	Draw	on	informaBon	from	mulBple	print	or	digital	sources,	demonstraBng	the	
ability	to	locate	an	answer	to	a	quesBon	quickly	or	to	solve	a	problem	efficiently.

19. RI.5.8.	Explain	how	an	author	uses	reasons	and	evidence	to	support	parBcular	points	
in	a	text,	idenBfying	which	reasons	and	evidence	support	which	point(s).

20. RF.5.4A.	Read	grade-level	text	with	purpose	and	understanding.

21. W.5.2.	Write	informaBve/explanatory	texts	to	examine	a	topic	and	convey	ideas	and	
informaBon	clearly.	

22. W.5.8.	Recall	relevant	informaBon	from	experiences	or	gather	relevant	informaBon	
from	print	and	digital	sources;	summarize	or	paraphrase	informaBon	in	notes	and	
finished	work,	and	provide	a	list	of	sources.

23. W.5.9.	Draw	evidence	from	literary	or	informaBonal	texts	to	support	analysis,	
reflecBon,	and	research.	

24. SL.5.1.	Engage	effecBvely	in	a	range	of	collaboraBve	discussions



LEARNERS	WILL...

25.SL.5.2.	Summarize	a	wri@en	text	read	aloud	or	informaBon	presented	in	diverse	media	
and	formats	(e.g.,	visually,	quanBtaBvely,	and	orally).	

26.SL.5.6.	Adapt	speech	to	a	variety	of	contexts	and	tasks,	using	formal	English	when	
appropriate	to	task	and	situaBon.

27.L.5.1.	D.	Recognize	and	correct	inappropriate	shi^s	in	verb	tense.

28.L.5.2.	A.	Use	punctuaBon	to	separate	items	in	a	series.

29.L.5.2.	B.	Use	a	comma	to	separate	an	introductory	element	from	the	rest	of	the	
sentence.

30.L.5.2.	D.	Use	underlining,	quotaBon	marks,	or	italics	to	indicate	Btles	of	works.

31.L.5.2.	E.Spell	grade-appropriate	words	correctly,	consulBng	references	as	needed.

32.L.5.3.	A.	Expand,	combine,	and	reduce	sentences	for	meaning,	reader/listener	interest,	
and	style.

33.L.5.4.	Determine	or	clarify	the	meaning	of	unknown	and	mulBple-meaning	words	and	
phrases	

34.L.5.5.	A.	Interpret	figuraBve	language,	including	similes	and	metaphors,	in	context.

35.L.5.6.	Acquire	and	use	accurately	grade-appropriate	general	academic	and	domain-
specific	words	and	phrases,	including	those	that	signal	contrast,	addiBon,	and	other	
logical	relaBonships	.

Common	Core	Grade	Level	Band	for	Grade	5:	830L	-	1010L
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CALENDAR	FOR	THE	UNITED	STATES	CONSTITUTION:	THE	IMPORTANCE	OF	WORDS	-		45-60	MINUTE	LESSONSCALENDAR	FOR	THE	UNITED	STATES	CONSTITUTION:	THE	IMPORTANCE	OF	WORDS	-		45-60	MINUTE	LESSONSCALENDAR	FOR	THE	UNITED	STATES	CONSTITUTION:	THE	IMPORTANCE	OF	WORDS	-		45-60	MINUTE	LESSONSCALENDAR	FOR	THE	UNITED	STATES	CONSTITUTION:	THE	IMPORTANCE	OF	WORDS	-		45-60	MINUTE	LESSONSCALENDAR	FOR	THE	UNITED	STATES	CONSTITUTION:	THE	IMPORTANCE	OF	WORDS	-		45-60	MINUTE	LESSONS

MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY

Lesson	1:	“Experimen3ng	with	
a	Na3on”	from	A	History	of	US	
from	Colonies	to	Country:	
1735-1791	

Preview	(SL.5.1,	5.6),	
IntroducBon	(RI.	5.1,	5.4,	5.8,	
W.5.2,	5.9b,	L.5.4,	6.1.5	History	
CC13),	Student	Partner	
Reading/	WriBng	(RI.5.1,	5.4,	
5.8,	W.5.2,	5.9.B,	L.5.4),	Daily	
InstrucKonal	Task:	Explanatory	
WriKng	(RI.5.1,	5.2,	5.4,	W.5.2,	
5.9b,	L.5.4),	RUBRIC

Lesson	2:	“The	ArKcles	of	
ConfederaKon”	

Partner	Retell	(SL5.1),	Paired	
Reading:	IdenBfying	Main	Idea	and	
SupporBng	Details	(RI.5.1,	5.2,	W.
5.2,	SL.5.1,	5.2,	5.6),	Daily	
InstrucKonal	Task:	Explanatory	
WriKng	(RI.5.2,	W.5.2,	5.9b),	
Rubric

Lesson	3:	Just	What	is	a	
Cons3tu3on?-	

Vocabulary	Knowledge	RaBng	
Scale	(RI.5.4,	L.5.4),	Partner	
Reading	and	Everybody	Writes	
(RI.5.1,	5.2,	5.3,	RI.5.4,	W.5.2,	
5.9b,	L.5.4,	L.5.5,	SL.5.1,	5.6,	NJ	
Soc.	Studies	6.1.8.D.3.b),	Daily	
InstrucKonal	Task:	Explanatory	
WriKng	(RI.5.1,	5.2,	5.4,	W.5.2,	
5.9b,	L.5.4,	6.1.5.HistoryCC.
15),	RUBRIC

Lesson	4:	The	US	Cons3tu3on	
for	Kids	

Teacher	Read	Aloud	and	
Vocabulary	(RI.5.4,	L.5.4,	L5.4a)		
Daily	InstrucKonal	Task:	
Explanatory	WriKng	(RI.5.1,	
5.2,	5.4,	W.5.2,	5.9b,	L.5.4,	
6.1.5.CivicsPI.6),	RUBRIC

Lesson	5:	The	US	Cons3tu3on	
for	Kids	

Partner	Retell	(SL5.1),	Partner	
Reading	/	Everybody	Writes	(RI.
5.1,	5.3,	W.5.2,	5.4,	
6.1.5HistoryCC.15,	6.1.5	
CivicsPL6),	Daily	InstrucKonal	
Task:	Revise	Explanatory	
WriKng	(RI.5.1,	5.2,	5.4,	W.5.4	
5.9.	B,	L.5.4,	6.1.5.CivicsPI.6),	
Checklists

Lesson	6:		The	7	ArKcles

Teacher	Read	Aloud	and	
Vocabulary	(RI.5.4,	L.5.4,	
L5.4a)		Daily	InstrucKonal	
Task:	Explanatory	WriKng	(RI.
5.1,	5.2,	5.4,	W.5.2,	5.9b,	L.5.4,	
6.1.5.CivicsPI.8),	RUBRIC

Lesson	7:		The	Seven	ArKcles

Partner	Retell	(SL5.1),	Partner	
Reading	/	Everybody	Writes	(RI.5.1,	
5.3,	W.5.2,	5.4,	6.1.5HistoryCC.15,	
6.1.5	CivicsPL6),	Daily	InstrucKonal	
Task:	Revising	WriKng	(RI.5.1,	5.2,	
5.4,	W.5.2,	5.9b,	L.5.4,	
6.1.5.CivicsPI.8),	Checklists

	Lesson	8:	The	US	Cons3tu3on	
and	the	Great	Law	of	Peace	

Partner	Retell	(SL.5.1),	Partner	
Reading	/	Everybody	Writes	(RI.
5.1,	5.3,	W.5.2,	5.4,	
6.1.5HistoryCC.15,	6.1.5	
CivicsPL6,	6.1.5	CivicsPL9),	
Daily	InstrucKonal	Task:	
Comparison	WriKng	(RI.5.2,	W.
5.2,	W.5.2a-e,	W.5.4,	
6.1.5.CivicsPI.9).	Rubric	

Lesson	9:	The	US	Cons3tu3on	
for	Kids:	The	Bill	of	Rights	

Partner	Reading	/	Say	
Something	(RI.5.1-5.2,	SL.5.1,	
W.5.9.B),	Daily	InstrucKonal	
Task:	It	Says,	I	Say	and	And	So	
Chart	(RI.5.1,	5.2,	W.5.9.b

Lesson	10:	The	Three-FiThs	
Compromise

Vocabulary	(RI.5.4,	L.5.4,	L5.4a),	
Video/	Everybody	Writes	(RI.5.1
,	5.3,	W.5.2,	5.4,	
6.1.5HistoryCC.15,	6.1.5	
CivicsPL6),	Daily	InstrucKonal	
Task:	Explanatory	WriKng		(RI.
5.2,	W.5.2,	5.2	a-e,	W.5.4,	
6.1.5.Civic.DP.1),	Rubric

Lesson	11:		Dred	ScoU	vs.	
Sanford	

Vocabulary	(RI.5.4,	L.5.4,	
L5.4a),	Partner	Reading	/	
Everybody	Writes	(RI.5.1,	5.2,	
5.3,	5.8,	W.5.9.B),	Daily	
InstrucKonal	Task:	Explanatory	
WriKng		(RI.5.2,	W.5.2,	5.2	a-e,	
W.5.4,	6.1.5.Civic.DP.1),	Rubric

Lesson	12:		The	13th,	14th,	and	
15th	Amendments-	

IntroducBon	/	Pair	Read	(SL	5.1,	RI.
5.1,	5.3,	W.5.2,	5.4,	6.1.5HistoryCC.
15,	6.1.5	CivicsPL6),	Partner	
Reading	/	It	Says,	I	Say,	So	(RI.5.1,		
6.1.5CivicsHR.1,	6.1.5.HistoryCC15),	
Daily	InstrucKonal	Task	(W.5.2,	5.2	
a-e,	W.5.4),	Rubric

Lesson	13:	The	14th	
Amendment	and	American	
Indians

Partner	Retell	(SL.5.1),	Partner	
Reading	/	Everybody	Writes	(RI.
5.1,	5.3,	W.5.2,	5.4,	
6.1.5HistoryCC.15,	6.1.5	
CivicsPL6),	Daily	InstrucKonal	
Task:	AnalyKc	WriKng	(W.
5.9.B,	6.1.5.HistoryCC.4,	
6.1.8.HistoryUP.5),	Rubric

Lesson	14:	CulminaKng	Task		(W.5.2,	5.2	a-e,	W.5.4,	
6.1.5.CivicsHR.1),	Revising	and	EdiKng	Checklist,	Rubric
Lesson	14:	CulminaKng	Task		(W.5.2,	5.2	a-e,	W.5.4,	
6.1.5.CivicsHR.1),	Revising	and	EdiKng	Checklist,	Rubric



Lesson	1:	“Experimen3ng	with	a	Na3on”	from	A	History	of	US	
from	Colonies	to	Country:	1735-1791	Preview,	Turn	and	Talk	
(SL.5.1,	5.6),	IntroducKon	(RI.	5.1,	5.4,	5.8,	W.5.2,	5.9b,	L.5.4,	6.1.5	
History	CC13),	Student	Partner	Reading	with	Stopping	Points	for	
WriKng	(RI.5.1,	5.4,	5.8,	W.5.2,	5.9b,	L.5.4)	Daily	InstrucKonal	
Task:	Explanatory	WriKng	(RI.5.1,	5.2,	5.4,	W.5.2,	5.9b,	L.5.4),	RU-
BRIC

Hakim,	Joy.	(2012).	A	History	of	US:	From	Colonies	to	Country:	
1735-1791.		New	York:	Oxford	University	Press.	

Lexile	Level:	860L

Learning	IntenKons:	

1. I	am	learning	about	the	meaning	and	purpose	of	a	consBtu-
Bon.

2. I	am	learning	about	the	weakness	of	the	Ar-cles	of	
Confedera-on.	

3. I	am	learning	that	wriBng	during	reading	helps	me	compre-
hend	the	text.

Success	Criteria:

1. I	can	explain	what	a	consBtuBon	is	and	why	it	is	necessary.
2. I	can	describe	the	weaknesses	of	the	Ar-cles	of	Confedera-on.

Part	1:	Preview,	Turn	and	Talk	(SL.5.1,	5.6)

1. Ask	students	to	noBce	and	wonder	about	the	book	A	History	of	
US	from	Colonies	to	Country:	1735-1791with	a	partner.	

2. Invite	them	to	complete	the	Preview	Chart.
3. Have	students	to	Turn	and	Talk	about	the	following	quesBons:

o	 What	do	you	noBce?
o	 What	do	you	wonder?
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TEXT FEATURE EXAMPLE 
FROM BOOK

WHAT DID WE 
LEARN

OUR 
QUESTIONS

Cover

Title
 A History of US 
from Colonies to 

Country: 1735-1791

Table of Contents

Author’s Note

Timeline

Part	2:	Student	Partner	Reading	with	Stopping	Points	for	WriKng	
(RI.5.1,	5.4,	5.8,	W.5.2,	5.9b,	L.5.4)

1. Have	students	partner	read	“ExperimenBng	with	a	NaBon.”	They	
will	each	need	to	have	a	copy	of	the	text	as	well.

2. During	the	reading	students	will	be	stopping	four	(4)	Bmes	to	
write	in	response	to	a	specific	quesBon.	

3. Encourage	students	to	write	before	talking	with	a	partner	and	as	
they	do	sample	their	responses	so	that	you	have	a	clear	idea	as	
to	what	students	are	understanding	and	confusing.

4. A^er	students	have	wri@en	for	a	1	to	2	minutes,		invite	students	
to	respond.		Again,	because	you	have	reviewed	the	wriBng	as	
they	wrote,	you	will	have	a	be@er	idea	as	to	who	you	want	to	call	
on	and	why.

5. The	goal	of	Everybody	Writes	is	to	help	students	build	a	be@er	
understanding	of	the	text	as	they	read.		Make	sure	to	clarify	mis-
concepBons	so	that	as	students	read	on	they	do	so	with	be@er	
understanding.

100



Stop reading and write.

1.  Speculate. Why would building a strong nation be harder than 
overthrowing Britain? (W.5.2)

_______________________________________________________  

________________________________________________

______________________________________________________  

_______________________________________________________

_______________________________________________________  

_______________________________________________________

_______________________________________________________  

_______________________________________________________  

_______________________________________________________

_______________________________________________________  

_______________________________________________________

_______________________________________________________  

_______________________________________________________  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Stop reading and write.

2.	What	evidence	does	the	author	provide	to	support	the	claim	
that	creaKng	a	governing	naKon	in	the	US	might	not	happen?	
(RI.5.8,	W.5.2,	5.9b)

_______________________________________________________  

________________________________________________

______________________________________________________  

_______________________________________________________

_______________________________________________________  

_______________________________________________________

_______________________________________________________  

_______________________________________________________  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_______________________________________________________

_______________________________________________________  

_______________________________________________________

_______________________________________________________  

_______________________________________________________  

_______________________________________________________

_______________________________________________________  

_______________________________________________________

_______________________________________________________  

_______________________________________________________  

Stop reading and write.
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3.	What	was	the	governing	dilemma	facing	the	new	United	States	
that	the	author	suggests	when	she	writes,	“How	do	you	provide	
freedom	for	each	person	and	sKll	have	a	government	powerful	
enough	to	accomplish	things”?	(RI.5.4,	W.5.2,	5.9b,	L.5.4)

_______________________________________________________  

________________________________________________

______________________________________________________  

_______________________________________________________

_______________________________________________________  

_______________________________________________________

_______________________________________________________  

_______________________________________________________  

_______________________________________________________

_______________________________________________________  

_______________________________________________________

_______________________________________________________  

_______________________________________________________  

_______________________________________________________

_______________________________________________________  

_______________________________________________________

_______________________________________________________  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Stop reading and write.
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4.	What	evidence	does	the	author	provide	to	support	the	claim	
that	the	ArKcles	of	ConfederaKon	were	weak?	(RI.5.8,	W.5.2,	5.9b)

_______________________________________________________  

________________________________________________

______________________________________________________  

_______________________________________________________

_______________________________________________________  

_______________________________________________________

_______________________________________________________  

_______________________________________________________  

_______________________________________________________

_______________________________________________________  

_______________________________________________________

_______________________________________________________  

_______________________________________________________  

_______________________________________________________

_______________________________________________________  

_______________________________________________________

_______________________________________________________  

_______________________________________________________  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Part	3:	Daily	InstrucKonal	Task:	Explanatory	WriKng	(RI.5.1,	5.2,	
5.4,	W.5.2,	5.9b,	L.5.4),	RUBRIC

1. According	to	the	author,	Joy	Hakim,	the	Ar-cles	of	Confedera-
-on	were	a	weak	consBtuBon.	Explain	what	a	consBtuBon	is	
and	why	these	arBcles	were	weak.

2. In	your	wriBng	remember	to:	

o Introduce	a	topic	clearly	(What	is	a	consBtuBon	and	why	were	
the	Ar-cles	of	Confedera-on	weak)	and	group	related	informa-
Bon	logically.

o Develop	the	topic	with	facts,	definiBons,	concrete	details,	quo-
taBons,	or	other	informaBon	and	examples.	

o Use	domain-specific	vocabulary	to	explain	the	topic.	

o Vary	sentences

o Provide	a	concluding	statement	or	secBon	related	to	the	infor-
maBon.

o Spell	correctly.
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EXPLANATORY	
RUBRIC

3 2 1

Content	(x	2)

The	wriBng	clearly	
explains	what	a	
consBtuBon	is	and	why	
the	Ar-cles	of	
Confedera-on	were	
weak.

The	wriBng	mostly	
explains	what	a	
consBtuBon	is	and	
why	the	Ar-cles	of	
Confedera-on	were	
weak.

The	wriBng	does	
not	explain	what	a	
consBtuBon	is	or	
why	the	Ar-cles	of	
Confedera-on	
were	weak.

Evidence	(x	1)

Text	evidence	provided	
fully	supports	the	
explanaBon.

Text	evidence	provided	
mostly	supports	the	
explanaBon.

Text	evidence	
provided	does	not	
support	the	
explanaBon.

Vocabulary	(x	1)

Precise	language	from	
studied	vocabulary	is	
accurately	included.

Precise	language	from	
studied	vocabulary	is	
a@empted.

Precise	language	
from	studied	
vocabulary	is	not	
included.

Syntax	(x1)

Sentences	are	accurate	
and	varied.

Most	sentences	are	
accurate	and	varied.

Sentences	are	not	
accurate	or	varied.

Spelling	(x1)

Grade-appropriate	
words	are	spelled	
correctly.

Most	grade-
appropriate	words	are	
spelled	correctly.

Too	many	grade-
appropriate	words	
are	not	spelled	
correctly.

Total:	

A+	=	17-18 A	=	15-16 B+	=	14 B	=	12-13

C+		=	10-11 C	=	8-9 D	=	7 F	=	6



Lesson	2:	“The	ArKcles	of	ConfederaKon”		-	Partner	Retell	(SL5.1),
Stop and Say Something (RI 5.1, 5.2, 5.3, 5.4; SL 5.1), Paired 
Reading: Identifying Main idea and Supporting Details (RI.5.1, 5.
2, W.5.2, SL.5.1, 5.2, 5.6), Daily Instructional Task Explanatory 
Writing (RI.5.2, W. 5.2, 5.9b), Rubric

Learning	IntenKons:	

1. I	am	learning	about	the	purpose	of	the	Ar-cles	of	Confedera-
-on.

2. I	am	learning	about	each	of	the	thirteen	arBcles.

Success	Criteria:

1. I	can	explain	the	flaws	that	made	the	ArBcles	of	ConfederaBon	
weak.	

Part	1:	Partner	Retell	(SL5.1) / Stop and Say Something (RI 5.1, 5.2, 
5.3, 5.4; SL 5.1)

1. Invite students to partner and retell what they learned 
from the reading yesterday.

3. Invite students to take notes or write down any information 
they feel will help them explain the flaws of the Articles of 
Confederation.

2.    Use the Stop and Say Something Strategy, play the video 
The Articles of Confederation in One Minute and stop at 
the segments in the table, provide the prompts for the 
students and have them share their ideas with a partner. (
Note: If the students do not know about the War for 
Independence, you may want to substitute this video 
instead The Articles of Confederation - Becoming the 
United States - Extra History - #1)

Part	2:	Paired	Reading:	IdenKfying	Main	Idea	and	SupporKng	De-
tails	(RI.5.1,	5.2,	W.5.2,	SL.5.1,	5.2,	5.6).	

1.     Model this process prior to students trying it.  Use the first 
section of the article, “Questions and Answers.”  During 
Paired Reading, students work in pairs to analyze text.  They 
not only discover and differentiate key ideas and details, but 
they are able to support each other’s overall understanding 
of the text.

2.     Some questions to pose for discussion throughout the 
lesson:

      - Were Native Americans or African Americans mentioned 
in the Articles of Confederation? 

               i. Where were the Native Americans and the African 
Americans in the discussion? (see p. 109, Teachers 
Resources; question 3).(Yes, in 1776) 

              ii. Who represented their interests? 108
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ArKcles	of	

ConfederaKon
from:	h@ps://www.ducksters.com/history/american_revoluBon
/arBcles_of_confederaBon.php	

Part	1:	QuesKons	and	Answers

1.	What	were	the	ArKcles	of	ConfederaKon?	

The	ArBcles	of	ConfederaBon	served	as	the	first	consKtuKon	of	
the	United	States.	This	document	officially	established	the	
government	of	the	union	of	the	thirteen	states.	

2.	Why	did	the	colonies	write	the	ArKcles	of	ConfederaKon?	

The	colonies	knew	they	needed	some	form	of	official	
government	that	united	the	thirteen	colonies.	

They	wanted	to	have	wri@en	down	rules	that	all	the	states	agreed	
to.	The	ArBcles	allowed	the	Congress	to	do	things	like	raise	an	
army,	be	able	to	create	laws,	and	print	money.	

3.	Who	wrote	the	document?	

The	ArBcles	of	ConfederaBon	was	first	prepared	by	a	commi@ee	
of	thirteen	men	from	the	Second	ConBnental	Congress.	The	
chairman	of	the	commi@ee	and	primary	author	of	the	first	dra^	
was	John	Dickinson.	

4.	When	was	the	document	raKfied	by	the	colonies?	

In	order	for	the	ArBcles	to	be	official,	they	had	to	be	raBfied	(
approved)	by	all	thirteen	states.	The	Congress	sent	the	arBcles	to	
the	states	to	be	raBfied	near	the	end	of	1777.	Virginia	was	the	fi
rst	state	to	raBfy	on	December	16,	1777.	The	last	state	was	
Maryland	on	February	2,	1781.	

1. WHAT	WAS	THE	MAIN	IDEA	OF	THIS	FIRST	SECTION?
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_______________________________________________________  
 
_______________________________________________________  
 
_______________________________________________________  
 
_______________________________________________________

2. WHICH	DETAILS	SUPPORT	THE	MAIN	IDEA?

_______________________________________________________  
 
_______________________________________________________  
 
_______________________________________________________  
 
_______________________________________________________

Part	2:	The	Thirteen	ArKcles	

There	were	thirteen	arBcles	within	the	document.	Here	is	a	short	
summary	of	each	arBcle:

1.	Established	the	name	of	the	union	as	"The	United	States	of	Amer-
ica."

2.	The	state	governments	sBll	had	their	own	powers	that	were	not	
listed	in	the	ArBcles.

3.	Refers	to	the	union	as	a	"league	of	friendship"	where	the	states	
will	help	to	protect	each	other	from	a@acks.

4.	People	can	travel	freely	between	states,	but	criminals	shall	be	
sent	back	to	the	state	where	they	commi@ed	the	crime	for	trial.

5.	Establishes	the	Congress	of	the	ConfederaBon	where	each	state	
gets	one	vote	and	can	send	a	delegaBon	with	between	2	and	7	
members.

6.	The	central	government	is	responsible	for	foreign	relaBons	includ-
ing	trade	agreements	and	declaring	war.	States	must	maintain	a	mili-
Ba,	but	may	not	have	a	standing	army.

7.	States	may	assign	military	ranks	of	colonel	and	below.

8.	Money	to	pay	for	the	central	government	will	be	raised	by	each	
of	the	state	legislatures.

9.	Gives	power	to	the	Congress	in	regards	to	foreign	affairs	like	war,	
peace,	and	treaBes	with	foreign	governments.	Congress	will	act	as	
the	court	in	disputes	between	states.	Congress	shall	establish	offi-
cial	weights	and	measures.

10.	Established	a	group	called	the	Commi@ee	of	the	States	which	
could	act	for	Congress	when	Congress	was	not	in	session.

11.	Stated	that	Canada	could	join	the	union	if	it	wanted.

12.	Stated	that	the	new	union	would	agree	to	pay	for	earlier	war	
debts.
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13.	Declared	that	the	ArBcles	were	"perpetual"	or	"never	ending"	
and	could	only	be	changed	if	Congress	and	all	the	states	agreed.

1. WHAT	WAS	THE	MAIN	IDEA	OF	THIS	FIRST	SECTION?

_______________________________________________________  
 
_______________________________________________________  
 
_______________________________________________________  
 
_______________________________________________________

_______________________________________________________  
 
_______________________________________________________  
 
_______________________________________________________  
 
_______________________________________________________

2. WHICH	DETAILS	SUPPORT	THE	MAIN	IDEA?

_______________________________________________________  
 
_______________________________________________________  
 
_______________________________________________________  
 
_______________________________________________________

_______________________________________________________  
 
_______________________________________________________  
 
_______________________________________________________  
 
_______________________________________________________

Part	3:	Results	

The	ArBcles	of	ConfederaBon	worked	well	for	the	newly	formed	
country	during	the	period	of	the	American	RevoluBon,	but	it	had	
many	flaws.	Some	of	the	flaws	included:

o No	power	to	raise	money	through	taxes

o No	way	to	enforce	the	laws	passed	by	Congress

o No	naBonal	court	system

o Each	state	only	had	one	vote	in	Congress	despite	the	size	of	
the	state

As	a	result,	in	1788,	the	ArBcles	were	replaced	with	the	current		
United	States	Cons-tu-on.	

1. WHAT	WAS	THE	MAIN	IDEA	OF	THIS	FIRST	SECTION?

_______________________________________________________  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_______________________________________________________  
 
_______________________________________________________  
 
_______________________________________________________

_______________________________________________________  

_______________________________________________________  
 
2.	WHICH	DETAILS	SUPPORT	THE	MAIN	IDEA?

_______________________________________________________  
 
_______________________________________________________  
 
_______________________________________________________

_______________________________________________________  
 

Part	3:	Daily	InstrucKonal	Task:	Explanatory	WriKng	(RI.5.1,	5.2,	
5.4,	W.5.2,	5.9b,	L.5.4),	RUBRIC

1. According	to	the	author,	Joy	Hakim,	the	Ar-cles	of	Confedera-
-on	were	a	weak	consBtuBon.	Explain	how	the	arBcles	were	
weak.

2. In	your	wriBng	remember	to:	

o Introduce	a	topic	clearly	(How	were	the	Ar-cles	of	Confedera-
-on	weak?)	and	group	related	informaBon	logically.

o Develop	the	topic	with	facts,	definiBons,	concrete	details,	quo-
taBons,	or	other	informaBon	and	examples.	

o Use	domain-specific	vocabulary	to	explain	the	topic.	

o Vary	sentences

o Provide	a	concluding	statement	or	secBon	related	to	the	infor-
maBon.

o Spell	correctly.
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Lesson	3:	“Just	What	is	a	ConsKtuKon?“	from	A	History	of	US	From	
Colonies	to	Country:	1735-1791.	Vocabulary	Knowledge	RaKng	
Scale	(RI.5.4,	L.5.4),	Partner	Reading	and	Everybody	Writes	(RI.5.1,	
5.2,	5.3,	RI.5.4,	W.5.2,	5.9b,	L.5.4,	L.5.5,	SL.5.1,	5.6,	6.1.5.CivicsHR.
1),	Daily	InstrucKonal	Task:	Explanatory	WriKng	(RI.5.1,	5.2,	5.4,	
W.5.2,	5.9b,	L.5.4),	Rubric

Learning	IntenKons:	

1. I	am	learning	how	to	infer	and	determine	meanings	of	vocabu-
lary	words	through	context.

2. I	am	learning	what	a	consBtuBon	is	and	how	it	defines	and	lim-
its	power.

3. I	am	learning	that	wriBng	during	reading	helps	me	compre-
hend	the	text.

Success	Criteria:

1. I	can	use	the	vocabulary	to	be@er	understand	details	in	the	
text.

2. I	can	explain	the	importance	of	including	checks	and	balances	
in	the	consBtuBon.
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EXPLANATORY	
RUBRIC

3 2 1

Content	(x	2)

The	wriBng	clearly	
explains	how	the	
Ar-cles	of	
Confedera-on	were	
weak.

The	wriBng	mostly	
explains	how	the	
Ar-cles	of	
Confedera-on	were	
weak.

The	wriBng	does	
not	explain	how	
the	Ar-cles	of	
Confedera-on	
were	weak.

Evidence	(x	1)

Text	evidence	
provided	fully	
supports	the	
explanaBon.

Text	evidence	
provided	mostly	
supports	the	
explanaBon.

Text	evidence	
provided	does	not	
support	the	
explanaBon.

Vocabulary	(x	1)

Precise	language	from	
studied	vocabulary	is	
accurately	included.

Precise	language	from	
studied	vocabulary	is	
a@empted.

Precise	language	
from	studied	
vocabulary	is	not	
included.

Syntax	(x1)

Sentences	are	
accurate	and	varied.

Most	sentences	are	
accurate	and	varied.

Sentences	are	not	
accurate	or	varied.

Spelling	(x1)

Grade-appropriate	
words	are	spelled	
correctly.

Most	grade-
appropriate	words	
are	spelled	correctly.

Too	many	grade-
appropriate	words	
are	not	spelled	
correctly.

Total:	

A+	=	17-18 A	=	15-16 B+	=	14 B	=	12-13

C+		=	10-11 C	=	8-9 D	=	7 F	=	6



Part	1:	Vocabulary	Knowledge	RaKng	Scale	(RI.5.4,	L.5.4)

1. The	following	words	will	be	introduced	during	this	reading.	To	
gauge	how	well	students	understand	these	important,	terms,	
ask	them	to	complete	the	Knowledge	RaBng	Scale	at	the	start	
of	the	lesson.	

2. Scan	responses	so	that	you	can	be@er	ascertain	which	words	
need	to	be	directly	taught	and	which	words	are	mostly	known.

3. Provide	explicit	explanaBons	for	each	word	as	it	is	encountered	
in	the	text.	It	may	be	helpful	to	use	these	explanaBons.

o consBtuBon

o legislaBon
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Name:	________________________________________________________		Date:	__________________________________________

DirecKons:	

1. Consider	each	of	the	words	in	the	chart	on	the	next	page.	

2. 	In	the	first	two	columns	place	an	✗	beside	any	word	you	have	never	heard	before	or	have	heard	but	don’t	know	what	it	means.	

3. 	In	the	‘Have	some	idea’	column	write	down	what	you	think	you	know	about	the	word.	

4. 	In	the	‘Know	it	Well’	column	write	down	your	definiBon	of	the	word.

WORDS NEVER	HEARD	OF	IT
I’VE	SEEN	IT	OR	HEARD	

OF	IT
HAVE	SOME	IDEA	WHAT	IT	

MEANS
KNOW	THIS	WORD	WELL

consKtuKon

legislaKon
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Part	2:	Partner	Reading	and	Everybody	Writes	(RI.5.1,	5.2,	5.3,	
RI.5.4,	W.5.2,	5.9b,	L.5.4,	L.5.5,	SL.5.1,	5.6,	NJ	Soc.	Studies	
6.1.8.D.3.b)

1. Invite	students	to	partner	read	the	next	text.

2. During	the	reading	students	will	be	stopping	three	(3)	Bmes	to	
write	in	response	to	a	specific	quesBon.	

3. Encourage	students	to	write	before	talking	and	as	they	do	sam-
ple	their	responses	so	that	you	have	a	clear	idea	as	to	what	stu-
dents	are	understanding	and	confusing.

4. A^er	students	have	wri@en	for	a	1	to	2	minutes,		invite	students	
to	respond	orally.		Again,	because	you	have	reviewed	the	wriBng	
as	they	wrote,	you	will	have	a	be@er	idea	as	to	who	you	want	to	
call	on	and	why.

5. The	goal	of	Everybody	Writes	is	to	help	students	build	a	be@er	
understanding	of	the	text	as	they	read.		Make	sure	to	clarify	mis-
concepBons	so	that	as	students	read	on	they	do	so	with	be@er	
understanding.
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WHAT	CAN	HELP	US	EXPLAIN	A	WORD	OR	PHRASE?	WHAT	CAN	HELP	US	EXPLAIN	A	WORD	OR	PHRASE?	WHAT	CAN	HELP	US	EXPLAIN	A	WORD	OR	PHRASE?	WHAT	CAN	HELP	US	EXPLAIN	A	WORD	OR	PHRASE?	WHAT	CAN	HELP	US	EXPLAIN	A	WORD	OR	PHRASE?	

(1)	STUDY	ILLUSTRATION,	(2)	USE	CONTEXT	CLUE	(LOOK	AT	WHAT	COMES	BEFORE	AND	AFTER	THE	WORD	OR	PHRASE),	(3)	KNOW	A	PART	OF	THE	WORD	
(PREFIX,	ROOT	AND/OR	SUFFIX)	,	(3)	KNOW	CONNECTED	INFORMATION	(SCHEMA),	(4)	CHECK	ANOTHER	SOURCE	(PERSON,	GLOSSARY,	DICTIONARY)

(1)	STUDY	ILLUSTRATION,	(2)	USE	CONTEXT	CLUE	(LOOK	AT	WHAT	COMES	BEFORE	AND	AFTER	THE	WORD	OR	PHRASE),	(3)	KNOW	A	PART	OF	THE	WORD	
(PREFIX,	ROOT	AND/OR	SUFFIX)	,	(3)	KNOW	CONNECTED	INFORMATION	(SCHEMA),	(4)	CHECK	ANOTHER	SOURCE	(PERSON,	GLOSSARY,	DICTIONARY)

(1)	STUDY	ILLUSTRATION,	(2)	USE	CONTEXT	CLUE	(LOOK	AT	WHAT	COMES	BEFORE	AND	AFTER	THE	WORD	OR	PHRASE),	(3)	KNOW	A	PART	OF	THE	WORD	
(PREFIX,	ROOT	AND/OR	SUFFIX)	,	(3)	KNOW	CONNECTED	INFORMATION	(SCHEMA),	(4)	CHECK	ANOTHER	SOURCE	(PERSON,	GLOSSARY,	DICTIONARY)

(1)	STUDY	ILLUSTRATION,	(2)	USE	CONTEXT	CLUE	(LOOK	AT	WHAT	COMES	BEFORE	AND	AFTER	THE	WORD	OR	PHRASE),	(3)	KNOW	A	PART	OF	THE	WORD	
(PREFIX,	ROOT	AND/OR	SUFFIX)	,	(3)	KNOW	CONNECTED	INFORMATION	(SCHEMA),	(4)	CHECK	ANOTHER	SOURCE	(PERSON,	GLOSSARY,	DICTIONARY)

(1)	STUDY	ILLUSTRATION,	(2)	USE	CONTEXT	CLUE	(LOOK	AT	WHAT	COMES	BEFORE	AND	AFTER	THE	WORD	OR	PHRASE),	(3)	KNOW	A	PART	OF	THE	WORD	
(PREFIX,	ROOT	AND/OR	SUFFIX)	,	(3)	KNOW	CONNECTED	INFORMATION	(SCHEMA),	(4)	CHECK	ANOTHER	SOURCE	(PERSON,	GLOSSARY,	DICTIONARY)

PART	OF	SPEECH WORD/PHRASE HOW	IS	THE	WORD	USED? EXPLANATION WHAT	HELPED	US?

consKtuKon We’ve	been	talking	about	consBtuBons,	but	do	
you	actually	know	what	a	consKtuKon	is?

legislaKon Or	what	legislaKon	is?
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Stop Reading and Write.

1.According to the author, what is a constitution? Explain. (RI.5.2, 
W.5.2)

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________
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Stop Reading and Write.

2. What is meant by the phrase “check and balance”? Explain. 
(RI.5.4, L.5.5, W.5.2)

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________
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Stop Reading and Write.

3. What are amendments? How do they work? Explain. (RI.5.3, 5.4, W.5.2) _______________________________________

_____________________________________________________________________________________________________

_____________________________________________________________________________________________________

_____________________________________________________________________________________________________

_____________________________________________________________________________________________________

_____________________________________________________________________________________________________
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Part	3:	Daily	InstrucKonal	Task:	Explanatory	WriKng	(RI.5.1,	5.2,	
5.4,	W.5.2,	5.9b,	L.5.4,	6.1.5.CivicsHR.1),	RUBRIC

1. How	does	the	US	Cons-tu-on	through	checks	and	balances	de-
fine	and	limit	the	power	of	government?

2. In	your	wriBng	remember	to:	

o Introduce	a	topic	clearly	(How	does	the	US	Cons-tu-on	define	
and	limit	the	power	of	government?)	and	group	related	infor-
maBon	logically.

o Develop	the	topic	with	facts,	definiBons,	concrete	details,	quo-
taBons,	or	other	informaBon	and	examples.	

o Use	domain-specific	vocabulary	to	explain	the	topic.	

o Vary	sentences

o Provide	a	concluding	statement	or	secBon	related	to	the	infor-
maBon.	
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EXPLANATORY	
RUBRIC

3 2 1

Content	(x	2)

The	wriBng	clearly	
explains	how	through	
checks	and	balances	
the	US		Cons-tu-on	
defines	and	limits	the	
power	of	
government.

The	wriBng	mostly	
explains	how	through	
checks	and	balances	
the	US		Cons-tu-on	
defines	and	limits	the	
power	of	
government.

The	wriBng	does	
not	explain	how	
through	checks	
and	balances	the	
US		Cons-tu-on	
defines	and	limits	
the	power	of	
government.

Evidence	(x	1)

Text	evidence	
provided	fully	
supports	the	
explanaBon.

Text	evidence	
provided	mostly	
supports	the	
explanaBon.

Text	evidence	
provided	does	not	
support	the	
explanaBon.

Vocabulary	(x	1)

Precise	language	from	
studied	vocabulary	is	
accurately	included.

Precise	language	
from	studied	
vocabulary	is	
a@empted.

Precise	language	
from	studied	
vocabulary	is	not	
included.

Syntax	(x1)

Sentences	are	
accurate	and	varied.

Most	sentences	are	
accurate	and	varied.

Sentences	are	not	
accurate	or	
varied.

Spelling	(x1)

Grade-appropriate	
words	are	spelled	
correctly.

Most	grade-
appropriate	words	
are	spelled	correctly.

Too	many	grade-
appropriate	words	
are	not	spelled	
correctly.

Total:	

A+	=	17-18 A	=	15-16 B+	=	14 B	=	12-13

C+		=	10-11 C	=	8-9 D	=	7 F	=	6



Lesson	4:	The	US	Cons3tu3on	for	Kids	-		Teacher	Read	Aloud	and	
Vocabulary	(RI.5.4,	L.5.4,	L5.4a,)		Daily	InstrucKonal	Task:	Explana-
tory	WriKng	(RI.5.1,	5.2,	5.4,	W.5.2,	5.9b,	L.5.4,	6.1.5.CivicsPI.6),	
RUBRIC

Learning	IntenKons:	

1. I	am	learning	how	to	infer	and	determine	meanings	of	vocabu-
lary	words	through	context.

2. I am learning what a constitution is and how it defines 
and limits power.

3. I am learning that writing during reading helps me 
comprehend the text.

Success	Criteria:

1. I	can	use	the	vocabulary	to	be@er	understand	details	in	the	
text.

2. I	can	explain	the	importance	of	the	United	States	ConsBtuBon	
using	the	terms	I	learned.

3. I can explain how parts of the United States 
Constitution work together to define and limit power.

Part	1:	Teacher	Read	Aloud	and	Vocabulary	(RI.5.4,	L.5.4,	L5.4a,)	

Introduce	students	to	the	vocabulary	words:	Congress,	preamble,	
jusKce,	liberty,	posterity,	LegislaKve	Branch,	ExecuKve	Branch,	Ju-
dicial	Branch

They	should	write	the	words	in	the	“word”		boxes	(See	diagram	on	
next	page).

1. Explain	and	Discuss	the	Vocabulary	Chart

2. Teacher	will	read	aloud	the	text.

3. At	each	vocabulary	word,	teacher	will	stop	and	ask	students	to	
reread	the	sentence.

4. Together,	idenBfy	the	meaning	of	the	word

5. Students	will	write	a	synonym	and	antonym	for	the	word.

6. Write	the	meaning	of	the	word	in	their	own	words.

7. Then	write	a	sentence	using	the	words.

8. Last,	have	students	draw	a	picture	of	the	word.
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Part	2: Stop and Say Something (RI 5.1, 5.2, 5.3, 5.4; SL 5.1)			

1. Use the Stop and Say Something Strategy, play the video 
United States Constitution for Children, Parts and Purposes of 
the Constitution for Kids: FreeSchool and stop at the segments 
below, provide the prompts for the students and have them 
share their ideas with a partner.

https://www.youtube.com/watch?v=bZ3Wjqp-4Fk


2. Invite students to take notes throughout the lesson.
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The	U.S.	ConsKtuKon	for	Kids

	 In	the	United	States,	the	government	runs	by	a	set	of	rules	

that	are	called	laws.	These	laws	created	the	government,	including	

the	presidency,	the	Supreme	Court,	and	Congress,	and	are	called	

the	ConsBtuBon.	The	U.S.	ConsBtuBon	is	also	meant	to	protect	the	

rights	of	every	person	living	in	this	country.	Because	it	governs	what	

the	government	can	do	and	protects	everyone’s	rights,	it	is	very	im-

portant.	It	is	so	important	that	it	is	considered	the	highest	law	in	

the	United	States!	The	document	is	extremely	old.	It	was	wri@en	

more	than	200	years	ago	in	1787	by	a	group	of	men	in	Philadelphia.	

Learning	about	the	ConsBtuBon	is	a	great	way	to	learn	about	when	

the	country	was	sBll	new.

	 The	ConsBtuBon’s	purpose	is	wri@en	in	the	secBon	called	the	

preamble.	It	is	the	first	part	of	the	ConsBtuBon,	and	it	lists	six	rea-

sons	why	the	ConsBtuBon	was	created.	The	preamble	says	the	Con-

sBtuBon	was	established	“in	order	to	form	a	more	perfect	union,	

establish	jusKce,	insure	domesBc	tranquility,	provide	for	the	com-

mon	defense,	promote	the	general	welfare,	and	secure	the	bless-

ings	of	liberty	to	ourselves	and	our	posterity.”

	 The	part	of	the	ConsBtuBon	that	actually	explains	the	author-

ity	of	the	United	States	government	is	the	arBcles.	There	are	seven	

arBcles	in	the	ConsBtuBon.	These	arBcles	define	the	LegislaKve	

Branch,	which	makes	the	laws	of	the	land.	

	 They	also	define	the	ExecuKve	Branch,	which	includes	the	

president,	and	the	Judicial	Branch,	which	includes	the	Supreme	

Court.	The	arBcles	also	say	what	the	federal	government’s	powers	

and	those	of	state	governments	are.	

	 ArBcle	Five,	in	parBcular,	is	very	important	because	it	allows	

for	amendments	to	the	ConsBtuBon.	The	amendments	are	the	next	

and	final	part	of	the	ConsBtuBon.	They	were	passed	a^er	the	Con-

sBtuBon	became	the	law	of	the	land.	These	amendments,	begin-

ning	with	the	Bill	of	Rights,	further	explain	the	powers	and	limits	of	
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the	United	States	government.	They	can	also	put	limits	on	the	ac-

Bons	of	regular	people.

Part	3:	Daily	InstrucKonal	Task:	Explanatory	WriKng	(RI.5.1,	5.2,	
5.4,	W.5.2,	5.9b,	L.5.4,	6.1.5.CivicsPI.6),	RUBRIC

1.     The United States Constitution is composed of three parts, 
the Preamble, the Articles, and the Amendments . How do 
these parts work together to define and limit power?

2. In	your	wriBng	remember	to:	

o Introduce	a	topic	clearly	(Why	was	the	United	States	Cons-tu-
-on	created?	What	were	the	purposes	of	its	three	parts:	the	
Preamble,	the	ArBcles,	and	the	Amendments)	and	group	re-
lated	informaBon	logically.

o Develop	the	topic	with	facts,	definiBons,	concrete	details,	quo-
taBons,	or	other	informaBon	and	examples.	

o Use	domain-specific	vocabulary	to	explain	the	topic.	

o Vary	sentences.

o Provide	a	concluding	statement	or	secBon	related	to	the	infor-
maBon.
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EXPLANATORY	
RUBRIC

3 2 1

Content	(x	2)

The	wriBng	accurately	
explains	the	roles	and	
responsibiliBes	of	the	
three	branches	of	the	
naBonal	government	
as	outlined	in	the	US	
ConsBtuBon.

The	wriBng	mostly	
explains	the	roles	and	
responsibiliBes	of	the	
three	branches	of	the	
naBonal	government	
as	outlined	in	the	US	
ConsBtuBon.

The	wriBng	
a@empts,	but	does	
not	explain	the	
roles	and	
responsibiliBes	of	
the	three	branches	
of	the	naBonal	
government	as	
outlined	in	the	US	
ConsBtuBon.
.

Evidence	(x	1)

Text	evidence	
provided	fully	
supports	the	
explanaBon.

Text	evidence	
provided	mostly	
supports	the	
explanaBon.

Text	evidence	
provided	does	not	
support	the	
explanaBon.

Vocabulary	(x	1)

Precise	language	from	
studied	vocabulary	is	
accurately	included.

Precise	language	
from	studied	
vocabulary	is	
a@empted.

Precise	language	
from	studied	
vocabulary	is	not	
included.

Syntax	(x1)

Sentences	are	
accurate	and	varied.

Most	sentences	are	
accurate	and	varied.

Sentences	are	not	
accurate	or	
varied.

Spelling	(x1)

Grade-appropriate	
words	are	spelled	
correctly.

Most	grade-
appropriate	words	
are	spelled	correctly.

Too	many	grade-
appropriate	words	
are	not	spelled	
correctly.

Total:	

A+	=	17-18 A	=	15-16 B+	=	14 B	=	12-13

C+		=	10-11 C	=	8-9 D	=	7 F	=	6

Lesson	5:	The	US	Cons3tu3on	for	Kids	-		Partner	Retell	(SL5.1),	Part-
ner	Reading	/	Everybody	Writes	(RI.5.1,	5.3,	W.5.2,	5.4,	
6.1.5HistoryCC.15,	6.1.5	CivicsPL6),	Daily	InstrucKonal	Task:	Daily	
InstrucKonal	Task:	Revise	Explanatory	WriKng	(RI.5.1,	5.2,	5.4,	
W.5.4	5.9.	B,	L.5.4,	6.1.5.CivicsPI.6),	Checklists

Learning	IntenKons:	

1. I	am	learning	how	to	infer	and	determine	meanings	of	vocabu-
lary	words	through	context.

2. I	am	learning	about	the	three	parts	of	the	US	ConsBtuBon.

3. I	am	learning	that	wriBng	during	reading	helps	me	compre-
hend	the	text.

4. I	am	learning	to	use	a	Revision	Checklist	to	guide	revising	my	
wriBng.

Success	Criteria:

1. I	can	use	the	vocabulary	to	be@er	understand	details	in	the	
text.

2. I	can	respond	to	quesBons	in	wriBng	during	reading.

3. I	can	revise	earlier	wri@en	work	based	on	rereading	a	text.

4. I	can	give	a	peer	feedback	on	wriBng.
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Part	1:	Partner	Retell	(SL5.1)

1. Invite	students	to		partner	and		retell	what	they	learned	from	
the	reading	yesterday.

Part	2:	Partner	Reading	/	Everybody	Writes	(RI.5.1,	5.3,	W.5.2,	5.4,	
6.1.5HistoryCC.15,	6.1.5	CivicsPL6)

1. Have	students	partner	read	The	US	Cons-tu-on	for	Kids	and	&	
Ar-cles.	They	will	each	need	to	have	a	copy	as	well.	

2. During	the	reading,	you	will	be	stopping	three	(3)	Bmes	for	stu-
dents	to	write	in	response	to	a	specific	quesBon.

3. Encourage	students	to	write	before	talking	and	as	they	do	sam-
ple	their	responses	so	that	you	have	a	clear	idea	as	to	what	stu-
dents	are	understanding	and	confusing.

4. A^er	students	have	wri@en	for	1	to	2	minutes,	invite	students	
to	respond.	Again,	because	you	have	reviewed	the	wriBng	as	
they	wrote,	you	will	have	a	be@er	idea	as	to	who	you	want	to	
call	on	and	why.

5. The	goal	for	Everybody	Writes	is	to	help	students	build	a	be@er	
understanding	as	they	read.	Make	sure	to	clarify	misconcep-
Bons	so	that	as	students	read	on	they	do	so	with	be@er	
understanding.	

The	U.S.	ConsKtuKon	for	Kids

	 In	the	United	States,	the	government	runs	by	a	set	of	rules	
that	are	called	laws.	These	laws	created	the	government,	including	
the	presidency,	the	Supreme	Court,	and	Congress,	and	are	called	
the	ConsBtuBon.	The	U.S.	ConsBtuBon	is	also	meant	to	protect	the	
rights	of	every	person	living	in	this	country.	Because	it	governs	what	
the	government	can	do	and	protects	everyone’s	rights,	it	is	very	im-
portant.	It	is	so	important	that	it	is	considered	the	highest	law	in	
the	United	States!	The	document	is	extremely	old.	It	was	wri@en	
more	than	200	years	ago	in	1787	by	a	group	of	men	in	Philadelphia.	
Learning	about	the	ConsBtuBon	is	a	great	way	to	learn	about	when	
the	country	was	sBll	new.

Stop reading and write.

1.	 How important is the U.S. Constitution?

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________
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The	ConsBtuBon’s	purpose	is	wri@en	in	the	secBon	called	the	pre-
amble.	It	is	the	first	part	of	the	ConsBtuBon,	and	it	lists	six	reasons	
why	the	ConsBtuBon	was	created.	The	preamble	says	the	ConsBtu-
Bon	was	established	“in	order	to	form	a	more	perfect	union,	estab-
lish	jusBce,	insure	domesBc	tranquility,	provide	for	the	common	de-
fense,	promote	the	general	welfare,	and	secure	the	blessings	of	lib-
erty	to	ourselves	and	our	posterity.”

Stop reading and write.

2.	 What is the purpose of the preamble of the Constitu-
tion?

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

_______________________________________________________

_______________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________
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________________________________________________

_______________________________________________________

_______________________________________________________

The	part	of	the	ConsBtuBon	that	actually	explains	the	authority	of	
the	United	States	government	is	the	arBcles.	There	are	seven	arB-
cles	in	the	ConsBtuBon.	These	arBcles	define	the	LegislaBve	Branch,	
which	makes	the	laws	of	the	land.	

They	also	define	the	ExecuBve	Branch,	which	includes	the	presi-
dent,	and	the	Judicial	Branch,	which	includes	the	Supreme	Court.	
The	arBcles	also	say	what	the	federal	government’s	powers	and	
those	of	state	governments	are.	

ArBcle	Five,	in	parBcular,	is	very	important	because	it	allows	for	
amendments	to	the	ConsBtuBon.	The	amendments	are	the	next	
and	final	part	of	the	ConsBtuBon.	They	were	passed	a^er	the	Con-
sBtuBon	became	the	law	of	the	land.	These	amendments,	begin-
ning	with	the	Bill	of	Rights,	further	explain	the	powers	and	limits	of	
the	United	States	government.	They	can	also	put	limits	on	the	ac-
Bons	of	regular	people.

Stop reading and write.

3. Why are the articles an important part to the U.S. Consti-
tution?

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________
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Part	3:		Daily	InstrucKonal	Task:	Revise	Explanatory	WriKng	
(RI.5.1,	5.2,	5.4,	W.5.4	5.9.	B,	L.5.4,	6.1.5.CivicsPI.6),	Checklists

1. Review	the	task	you	responded	to	yesterday.		“According	to	the	
US	Cons-tu-on,	what	are	the	roles	and	responsibiliBes	of	the	
three	branches	of	the	naBonal	government?”

2. Reread	your	wriBng	and	use	the	checklist	on	the	next	page	to	
guide	your	revision.

3. Then	partner,	and	read	yo9ur	partner’s	wriBng	and	have	your	
partner	read	your	wriBng.	Complete	the	Partner	Revision	
Checklist.

4. Using	the	feedback,	revise	your	wriBng.

5. Submit	your	final	dra^	of	your	composiBon	to	your	teacher	
through	Google	Docs

Self-Revision	Checklist

Name:	________________________________________

Ideas/Context	

❑	My	topic	is	narrow,	clear	and	focused.	

❑	You	can	tell	I	know	a	lot	about	this	topic.

	

OrganizaKon

	❑	My	reader	can	understand	my	wriKng.	

❑	My	wriKng	is	in	a	logical	sequence.	

Voice	

❑	My	piece	has	a	clear	audience.	

❑	My	wriKng	sounds	like	me.	

Word	Choice	

❑	My	words	create	a	vivid	image.

	❑	My	piece	has	interesKng	vocabulary.	
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Partner	Revision	Checklist

Name:	________________________________________

Ideas/Context	

❑	The	topic	is	narrow,	clear	and	focused.	

❑	You	can	tell	the	writer	knows	a	lot	about	this	topic.

	

OrganizaKon

	❑	As	a	reader,	I	can	understand	my	wriKng.	

❑	The	wriKng	is	in	a	logical	sequence.	

Voice	

❑	The	wriKng	has	a	clear	audience.	

❑	The	wriKng	sounds	authenKc.	

Word	Choice	

❑	The	words	create	a	vivid	image.

	❑	The	wriKng	has	interesKng	vocabulary.	

Lesson	6:		The	7	ArKcles	-	Teacher	Read	Aloud	and	Vocabulary	
(RI.5.4,	L.5.4,	L5.4a),	Daily	InstrucKonal	Task:	Explanatory	WriKng	
(RI.5.1,	5.2,	5.4,	W.5.2,	5.9b,	L.5.4,	6.1.5.CivicsPI.8),	RUBRIC	

Learning	IntenKons:	

1. I	am	learning	how	to	infer	and	determine	meanings	of	vocabu-
lary	words	through	context.

2. I	am	learning	how	the	United	States	Cons-tu-on	defines	and	
limits	the	power	of	government	through	the	ArBcles.

Success	Criteria:

1. I	can	use	the	vocabulary	to	be@er	understand	details	in	the	
text.

2. I	can	explain	how	the	United	States	Cons-tu-on	defines	and	
limits	the	power	of	government	through	the	ArBcles.
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Part	1:	Teacher	Read	Aloud	and	Vocabulary	(RI.5.4,	L.5.4,	L5.4a,)	

Introduce	students	to	the	vocabulary	words:	House	of	Representa-
Kve,	Senate,	legislaKon,	preserve,	amend

They	should	write	the	words	in	the	“word”		boxes	(See	diagram	on	
next	page).

1. Explain	and	Discuss	the	Vocabulary	Chart

2. Teacher	will	read	aloud	the	text.

3. At	each	vocabulary	word,	teacher	will	stop	and	ask	students	to	
reread	the	sentence.

4. Together,	idenBfy	the	meaning	of	the	word

5. Students	will	write	a	synonym	and	antonym	for	the	word.

6. Write	the	meaning	of	the	word	in	their	own	words.

7. Then	write	a	sentence	using	the	words.

8. Last,	have	students	draw	a	picture	of	the	word.
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The	Seven	ArKcle	of	the	US	ConsKtuKon

To	understand	the	United	States	of	America,	start	with	the	ConsBtu-

Bon.	Wri@en	over	200	years	ago,	when	the	naBon	was	first	being	

established	out	of	the	13	BriBsh	colonies,	this	document	is	a	blue-

print.	Its	seven	secBons	(or	ArBcles)	detail	the	core	components	of	

how	the	framers	wanted	the	government	to	run	the	country.	

ArKcle	I	–	The	LegislaKve	Branch.	The	principal	mission	of	the	legis-

laBve	body	is	to	make	laws.	It	is	split	into	two	different	chambers	–

	the	House	of	RepresentaKves	and	the	Senate.	Congress	is	a	legisla-

Bve	body	that	holds	the	power	to	dra^	and	pass	legislaKon,	borrow	

money	for	the	naBon,	declare	war	and	raise	a	military.	It	also	has	

the	power	to	check	and	balance	the	other	two	federal	branches.  

ArKcle	II	–	The	ExecuKve	Branch.	This	branch	of	the	government	

manages	the	day-to-day	operaBons	of	government	through	various	

federal	departments	and	agencies,	such	as	the	Department	of	Treas-

ury.	At	the	head	of	this	branch	is	the	naBonally	elected	President	of	

the	United	States.

 

The	president	swears	an	oath	to	‘faithfully	execute’	the	responsibili-

Bes	as	president	and	to	‘preserve,	protect	and	defend	the	ConsBtu-

Bon	of	the	United	States’.	Its	powers	include	making	treaBes	with	

other	naBons,	appoinBng	federal	judges,	department	heads	and	

Ambassadors,	and	determining	how	to	best	run	the	country	and	

run	military	operaBons.

ArKcle	III	–	The	Judicial	Branch.		ArBcle	III	outlines	the	powers	of	

the	federal	court	system.	Determines	that	the	court	of	last	resort	is	

the	US	Supreme	Court	and	that	the	US	Congress	has	the	power	to	

determine	the	size	and	scope	of	those	courts	below	it.	All	judges	
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are	appointed	for	life	unless	they	resign	due	to	bad	behavior.	Those	

facing	charges	are	to	be	tried	and	judged	by	a	jury	of	their	peers

ArKcle	IV	–	The	States.	This	arBcle	defines	the	relaBonship	be-

tween	the	states	and	the	federal	government.	The	federal	govern-

ment	guarantees	a	republican	form	of	government	in	each	state,	

protects	the	naBon	and	the	people	from	foreign	or	domesBc	vio-

lence,	and	determines	how	new	states	can	join	the	Union.	It	also	

suggests	that	all	the	states	are	equal	to	each	other	and	should	re-

spect	each	other’s	laws	and	the	judicial	decisions	made	by	other	

state	court	systems.

 

ArKcle	V	–	Amendment.	Future	generaBons	can	amend	the	ConsB-

tuBon	if	the	society	so	requires	it.	Both	the	states	and	Congress	

have	the	power	to	iniBate	the	amendment	process. 

ArKcle	VI	–	Debts,	Supremacy,	Oaths.	ArBcle	VI	determines	that	

the	US	ConsBtuBon,	and	all	laws	made	from	it	are	the	‘supreme	

Law	of	the	Land’,	and	all	officials,	whether	members	of	the	state	leg-

islatures,	Congress,	judiciary	or	the	ExecuBve	have	to	swear	an	oath	

to	the	ConsBtuBon. 

ArKcle	VII	–	RaKficaKon.	This	arBcle	details	all	those	people	who	

signed	the	ConsBtuBon,	represenBng	the	original	13	states.
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Part	2:	Daily	InstrucKonal	Task:	Explanatory	WriKng	(RI.5.1,	5.2,	
5.4,	W.5.2,	5.9b,	L.5.4,	6.1.5.CivicsPI.8),	RUBRIC

1. How	does	the	United	States	Cons-tu-on	define	and	limit	the	
power	of	government	through	ArBcles	I	through	IV?

2. In	your	wriBng	remember	to:	

o Introduce	a	topic	clearly	(How	does	the	United	States	Cons-tu-
-on	define	and	limit	the	power	of	government	through	ArB-
cles	I	through	IV?)	and	group	related	informaBon	logically.

o Develop	the	topic	with	facts,	definiBons,	concrete	details,	quo-
taBons,	or	other	informaBon	and	examples.	

o Use	domain-specific	vocabulary	to	explain	the	topic.	

o Vary	sentences.

o Provide	a	concluding	statement	or	secBon	related	to	the	infor-
maBon.
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EXPLANATORY	
RUBRIC

3 2 1

Content	(x	2)

The	wriBng	accurately	
explains	how	the	
United	States	
Cons-tu-on	defines	
and	limits	the	power	
of	government	
through	ArBcles	I	
through	IV.

The	wriBng	mostly	
explains	how	the	
United	States	
Cons-tu-on	defines	
and	limits	the	power	
of	government	
through	ArBcles	I	
through	IV.

The	wriBng	
a@empts,	but	does	
not	explain	how	
the	United	States	
Cons-tu-on	
defines	and	limits	
the	power	of	
government	
through	ArBcles	I	
through	IV.

Evidence	(x	1)

Text	evidence	
provided	fully	
supports	the	
explanaBon.

Text	evidence	
provided	mostly	
supports	the	
explanaBon.

Text	evidence	
provided	does	not	
support	the	
explanaBon.

Vocabulary	(x	1)

Precise	language	from	
studied	vocabulary	is	
accurately	included.

Precise	language	
from	studied	
vocabulary	is	
a@empted.

Precise	language	
from	studied	
vocabulary	is	not	
included.

Syntax	(x1)

Sentences	are	
accurate	and	varied.

Most	sentences	are	
accurate	and	varied.

Sentences	are	not	
accurate	or	
varied.

Spelling	(x1)

Grade-appropriate	
words	are	spelled	
correctly.

Most	grade-
appropriate	words	
are	spelled	correctly.

Too	many	grade-
appropriate	words	
are	not	spelled	
correctly.

Total:	

A+	=	17-18 A	=	15-16 B+	=	14 B	=	12-13

C+		=	10-11 C	=	8-9 D	=	7 F	=	6



Lesson	7:	The	Seven	Ar3cles	-		Partner	Retell	(SL5.1),	Partner	Read-
ing	/	Everybody	Writes	(RI.5.1,	5.3,	W.5.2,	5.4,	6.1.5HistoryCC.15,	
6.1.5	CivicsPL6),	Daily	InstrucKonal	Task:	Revising	WriKng	(RI.5.1,	
5.2,	5.4,	W.5.2,	5.9b,	L.5.4,	6.1.5.CivicsPI.8),	Checklists

Learning	IntenKons:	

1. I	am	learning	how	the	United	States	Cons-tu-on	defines	and	
limits	the	power	of	government	through	the	ArBcles.

2. I	am	learning	that	wriBng	during	reading	helps	me	compre-
hend	the	text.

3. I	am	learning	to	use	a	Revision	Checklist	to	guide	revising	my	
wriBng.

Success	Criteria:

1. I	can	respond	to	quesBons	in	wriBng	during	reading.

2. I	can	revise	earlier	wri@en	work	based	on	rereading	a	text.

3. I	can	give	a	peer	feedback	on	wriBng.

Part	1:	Partner	Retell	(SL5.1)

1. Invite	students	to		partner	and		retell	what	they	learned	from	
the	reading	yesterday.

Part	2:	Partner	Reading	/	Everybody	Writes	(RI.5.1,	5.3,	W.5.2,	5.4,	
6.1.5HistoryCC.15,	6.1.5	CivicsPL6)

1. Have	students	partner	read	The	7	Ar-cles	of	the	US	Cons-tu-
-on.	They	will	each	need	to	have	a	copy	as	well.	

2. During	the	reading,	you	will	be	stopping	five	(5)	Bmes	for	stu-
dents	to	write	in	response	to	a	specific	quesBon.

3. Encourage	students	to	write	before	talking	and	as	they	do	sam-
ple	their	responses	so	that	you	have	a	clear	idea	as	to	what	stu-
dents	are	understanding	and	confusing.

4. A^er	students	have	wri@en	for	1	to	2	minutes,	invite	students	
to	respond.	Again,	because	you	have	reviewed	the	wriBng	as	
they	wrote,	you	will	have	a	be@er	idea	as	to	who	you	want	to	
call	on	and	why.

5. The	goal	for	Everybody	Writes	is	to	help	students	build	a	be@er	
understanding	as	they	read.	Make	sure	to	clarify	misconcep-
Bons	so	that	as	students	read	on	they	do	so	with	be@er	
understanding.	
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The		Seven	Ar3cles	of	the	US	Cons3tu3on

To	understand	the	United	States	of	America,	start	with	the	ConsBtu-
Bon.	Wri@en	over	200	years	ago,	when	the	naBon	was	first	being	
established	out	of	the	13	BriBsh	colonies,	this	document	is	a	blue-
print.	Its	seven	secBons	(or	ArBcles)	detail	the	core	components	of	
how	the	framers	wanted	the	government	to	run	the	country.	

ArKcle	I	–	The	LegislaBve	Branch.	The	principal	mission	of	the	legis-
laBve	body	is	to	make	laws.	It	is	split	into	two	different	chambers	–
	the	House	of	RepresentaKves	and	the	Senate.	Congress	is	a	legisla-
Bve	body	that	holds	the	power	to	dra^	and	pass	legislaBon,	borrow	
money	for	the	naBon,	declare	war	and	raise	a	military.	It	also	has	
the	power	to	check	and	balance	the	other	two	federal	branches.  

Stop reading and write.

1. What powers are outlined in Article I? 

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

ArKcle	II	–	The	ExecuBve	Branch.	This	branch	of	the	government	
manages	the	day-to-day	operaBons	of	government	through	various	
federal	departments	and	agencies,	such	as	the	Department	of	Treas-
ury.	At	the	head	of	this	branch	is	the	naBonally	elected	President	of	
the	United	States.

 
The	president	swears	an	oath	to	‘faithfully	execute’	the	responsibili-
Bes	as	president	and	to	‘preserve,	protect	and	defend	the	ConsBtu-
Bon	of	the	United	States’.	Its	powers	include	making	treaBes	with	
other	naBons,	appoinBng	federal	judges,	department	heads	and	
Ambassadors,	and	determining	how	to	best	run	the	country	and	
run	military	operaBons. 

Stop reading and write.

139



2. What powers are outlined in Article II? 

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

ArKcle	III	–	The	Judicial	Branch.	ArBcle	III	outlines	the	powers	of	the	
federal	court	system.	Determines	that	the	court	of	last	resort	is	the	
US	Supreme	Court	and	that	the	US	Congress	has	the	power	to	deter-
mine	the	size	and	scope	of	those	courts	below	it.	All	judges	are	ap-
pointed	for	life	unless	they	resign	due	to	bad	behavior.	Those	facing	
charges	are	to	be	tried	and	judged	by	a	jury	of	their	peers. 

Stop reading and write.

3.  What powers are outlined in Article III? 

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

ArKcle	IV	–	The	States.	This	arBcle	defines	the	relaBonship	between	
the	states	and	the	federal	government.	The	federal	government	
guarantees	a	republican	form	of	government	in	each	state,	protects	
the	naBon	and	the	people	from	foreign	or	domesBc	violence,	and	
determines	how	new	states	can	join	the	Union.	It	also	suggests	that	
all	the	states	are	equal	to	each	other	and	should	respect	each	
other’s	laws	and	the	judicial	decisions	made	by	other	state	court	
systems.
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Stop reading and write.

4.What powers are outlined in Article IV? 

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

 
ArKcle	V	–	Amendment.	Future	generaBons	can	amend	the	ConsB-
tuBon	if	the	society	so	requires	it.	Both	the	states	and	Congress	
have	the	power	to	iniBate	the	amendment	process. 

ArKcle	VI	–	Debts,	Supremacy,	Oaths.	ArBcle	VI	determines	that	the	
US	ConsBtuBon,	and	all	laws	made	from	it	are	the	‘supreme	Law	of	
the	Land’,	and	all	officials,	whether	members	of	the	state	legisla-
tures,	Congress,	judiciary	or	the	ExecuBve	have	to	swear	an	oath	to	
the	ConsBtuBon. 

ArKcle	VII	–	RaBficaBon.	This	arBcle	details	all	those	people	who	
signed	the	ConsBtuBon,	represenBng	the	original	13	states. 

 

Stop reading and write.

5. What powers are outlined in Articles V-VII? 

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________
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Part	3:		Daily	InstrucKonal	Task:	Revise	Explanatory	WriKng	
(RI.5.1,	5.2,	5.4,	W.5.4	5.9.	B,	L.5.4,	6.1.5.CivicsPI.6),	Checklists

1. Review	the	task	you	responded	to	yesterday:	“How	does	the	
United	States	Cons-tu-on	define	and	limit	the	power	of	gov-
ernment	through	ArBcles	I	through	IV?”

2. Reread	your	wriBng	and	use	the	checklist	on	the	next	page	to	
guide	your	revision.

3. Then	partner,	and	read	yo9ur	partner’s	wriBng	and	have	your	
partner	read	your	wriBng.	Complete	the	Partner	Revision	
Checklist.

4. Using	the	feedback,	revise	your	wriBng.

5. Submit	your	final	dra^	of	your	composiBon	to	your	teacher	
through	Google	Docs.

Self-Revision	Checklist

Name:	________________________________________

Ideas/Context	

❑	My	topic	is	narrow,	clear	and	focused.	

❑	You	can	tell	I	know	a	lot	about	this	topic.

	

OrganizaKon

	❑	My	reader	can	understand	my	wriKng.	

❑	My	wriKng	is	in	a	logical	sequence.	

Voice	

❑	My	piece	has	a	clear	audience.	

❑	My	wriKng	sounds	like	me.	

Word	Choice	

❑	My	words	create	a	vivid	image.

	❑	My	piece	has	interesKng	vocabulary.	
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Partner	Revision	Checklist

Name:	________________________________________

Ideas/Context	

❑	The	topic	is	narrow,	clear	and	focused.	

❑	You	can	tell	the	writer	knows	a	lot	about	this	topic.

	

OrganizaKon

	❑	As	a	reader,	I	can	understand	my	wriKng.	

❑	The	wriKng	is	in	a	logical	sequence.	

Voice	

❑	The	wriKng	has	a	clear	audience.	

❑	The	wriKng	sounds	authenKc.	

Word	Choice	

❑	The	words	create	a	vivid	image.

	❑	The	wriKng	has	interesKng	vocabulary.

Lesson	8:	The	US	Cons3tu3on	and	the	Great	Law	of	Peace	-	Part-
ner	Retell	(SL.5.1),	Partner	Reading	/	Everybody	Writes	(RI.5.1,	
5.3,	W.5.2,	5.4,	6.1.5HistoryCC.15,	6.1.5	CivicsPL6,	6.1.5	CivicsPL9),	
Daily	InstrucKonal	Task:	Comparison	WriKng	(RI.5.2,	W.5.2,	
W.5.2a-e,	W.5.4,	6.1.5.CivicsPI.9).	Rubric	

Learning	IntenKons:	

1. I	am	learning	about	how	NaBve	Americans’	Great	Law	of	Peace	
influenced	the	U.S.	Cons-tu-on.

2. I	am	learning	about	the	similariBes	and	differences	between	
the	Great	Law	of	Peace	and	the	U.S.	Cons-tu-on.

Success	Criteria:

1. I am learning about how Native Americans' Great Law of 
Peace influenced the U.S. Constitution. 

    I am learning about the similarities and differences 
between the Great Law of Peace and the U.S. 
Constitution.  

Part	1:	Partner	Retell	(SL.5.1)

1. Invite	students	to		partner	and		retell	what	they	learned	from	
the	reading	yesterday.	
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Part	2:	Partner	Reading	/	Everybody	Writes	(RI.5.1,	5.3,	W.5.2,	5.4,	
6.1.5HistoryCC.15,	6.1.5	CivicsPL6,	6.1.5	CivicsPL9)

1. Have	students	partner	read	The	US	ConsBtuBon	and	the	Great	
Law	of	Peace.	They	will	each	need	to	have	a	copy	as	well.	

2. During	the	reading,	you	will	be	stopping	six	(6)	Bmes	for	stu-
dents	to	write	in	response	to	a	specific	quesBon.

3. Encourage	students	to	write	before	talking	and	as	they	do	sam-
ple	their	responses	so	that	you	have	a	clear	idea	as	to	what	stu-
dents	are	understanding	and	confusing.

4. A^er	students	have	wri@en	for	1	to	2	minutes,	invite	students	
to	respond.	Again,	because	you	have	reviewed	the	wriBng	as	
they	wrote,	you	will	have	a	be@er	idea	as	to	who	you	want	to	
call	on	and	why.

5. The	goal	for	Everybody	Writes	is	to	help	students	build	a	be@er	
understanding	as	they	read.	Make	sure	to	clarify	misconcep-
Bons	so	that	as	students	read	on	they	do	so	with	be@er	
understanding.	

The	US	ConsKtuKon	and	the	Great	Law	of	Peace

The	True	History	of	the	U.S.	ConsKtuKon

								In	1987,	the	United	States	Senate	acknowledged	that	the	Great	
Law	of	Peace	of	the	Iroquois	NaBons	served	as	a	model	for	the	Con-
sBtuBon	of	the	United	States.	(U.S.	S.	Con.	Res.	76,	2	Dec.	1987).	
And	since	the	U.S.	ConsBtuBon	was	a	model	for	the	charter	of	the	
United	NaBons,	the	Iroquois	Great	Law	of	Peace	is	also	a	basis	of	
internaBonal	law.	When	the	Founding	Fathers	looked	for	examples	
of	effecBve	government	and	human	liberty	upon	which	to	model	a	
ConsBtuBon	to	unite	the	thirteen	colonies,	they	found	it	in	the	gov-
ernment	of	the	Iroquois	NaBon.	In	the	18th	Century,	the	Iroquois	
League	was	the	oldest,	most	highly	evolved	parBcipatory	democ-
racy	on	Earth.

Stop reading and write.

1. Why does the author write that the Great Law of Peace is 
a basis of international law?

________________________________________________

________________________________________________

________________________________________________

________________________________________________
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________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

The	Peacemaker	and	the	Great	Law	of	Peace

								In	the	12th	Century,	five	tribes	in	what	is	now	the	northeastern	
U.S.	were	constantly	at	war:	the	Mohawks,	Seneca,	Oneida,	Onond-
aga	and	Cayugas.	The	wars	were	vicious	and,	according	to	tribal	his-
tory,	included	cannibalism.	One	day,	a	canoe	made	of	white	stone	
carried	a	man,	born	of	a	virgin,	across	Onondaga	Lake	to	announce	
The	Good	News	of	Peace	had	come	and	the	killing	and	violence	
would	end.	He	traveled	from	tribe	to	tribe	over	the	course	of	years,	
preaching	peace	because	peace	was	the	desire	of	the	Creator.	Oral	
tribal	history	says	it	may	have	taken	him	40	years	to	reach	everyone	
and	get	agreement	from	all	five	tribes.	This	man	became	known	as	
The	Peacemaker.	Eventually,	the	five	tribes	agreed	to	the	Great	Law	
of	Peace	and	became	known	collecBvely	as	the	Haudenosaunee,	
which	means	People	of	the	Long	House.	Outsiders	refer	to	them	as	
Iroquois.

								The	Great	Law	of	Peace	was	a	vehicle	for	creaBng	harmony,	
unity	and	respect	among	human	beings.	Its	recogniBon	of	individ-
ual	liberty	and	jusBce	surpasses	that	of	many	democracies.	The	
Great	Law	of	Peace	includes:

•	 freedom	of	speech,

•	 freedom	of	religion,

•	 the	right	of	women	to	parBcipate	in	government,

•	 separaBon	of	powers,

•	 checks	and	balances	within	the	government.

•	 a	government	“of	the	people,	by	the	people	and	for	the	peo-
ple,”

•	 three	branches	of	government:	two	houses	and	a	grand	coun-
sel,

•	 A	Women’s	Council,	which	is	the	Iroquois	equivalent	of	our	Su-
preme	Court	–se@ling	disputes	and	judging	legal	violaBons.

The	central	idea	underlying	Iroquois	poliBcal	philosophy	is	that	
peace	is	the	will	of	the	Creator,	and	the	ulBmate	spiritual	goal	and	
natural	order	among	humans.

Stop reading and write.
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2. What was the purpose of the Great Law of Peace? How 
did it unite the 5 nations?

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

The	Founding	Fathers’	ConsultaKon	with	the	Iroquois

For	decades,	the	Iroquois	had	urged	the	English	colonists	to	unite	
together	as	one	independent	and	free	people.	George	Washington,	
Ben	Franklin	and	Thomas	Jefferson	met	frequently	with	the	Iro-
quois	and	made	themselves	very	familiar	with	the	Great	Law	of	
Peace.	Washington	expressed	“great	excitement”	over	the	two	
houses	and	Grand	Counsel.	Several	delegates	from	the	Iroquois	Con-
federacy	a@ended	the	ConBnental	Congress	in	1776	as	it	wrote	the	
DeclaraBon	of	Independence	and	dra^ed	the	ConsBtuBon	of	the	
United	States,	modeling	it	on	the	Iroquois	ConsBtuBon.	Three	
weeks	later,	the	DeclaraBon	of	Independence	was	signed,	and	the	
United	States	of	America	was	born.

Stop reading and write.

3. How did the Founding Fathers learn the ways of the Iro-
quois nation??

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________
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________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

What	Was	Len	Out	of	the	U.S.	Cons3tu3on?

								In	fact,	just	about	the	only	parts	of	the	Great	Law	of	Peace	that	
our	founding	fathers	didn’t	incorporate	were	these:

The	Seventh	GeneraBon	principle:	The	ConsBtuBon	of	the	Iroquois	
Confederacy	states	that	chiefs	consider	the	impact	of	their	deci-
sions	on	seven	generaBons	into	the	future.	

The	role	of	women:	Clan	mothers	choose	candidates	[who	are	
male]	as	sachems	[poliBcal	leaders].	The	women	maintain	owner-
ship	of	land	and	homes,	and	exercise	veto	power	over	any	council	
acBon	that	may	result	in	war.	The	women	can	also	impeach	and	ex-
pel	any	leader	who	conducts	himself	improperly	or	loses	the	confi-
dence	of	the	electorate;	then	the	women	choose	a	new	leader.
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Stop reading and write.

4. Why would the addition of the Seventh Generation princi-
ple and the role of women have been beneficial to the 
United States Constitution?

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

The	Symbols

The	Peacemaker	designated	The	Tree	of	Peace	as	a	symbol	of	the	
Great	Law	of	Peace	—	a	great	white	pine	tree	whose	branches	
spread	out	to	shelter	all	naBons	who	commit	themselves	to	Peace.	
Beneath	the	tree	the	Five	NaBons	buried	their	weapons	of	war.

Atop	the	tree	is	the	Eagle-that-sees-far.	There	is	a	bundle	of	five	ar-
rows	Bed	together	to	represent	strength	of	five	tribes	bound	to-
gether	in	peace.	Four	long	roots	stretch	out	in	the	four	sacred	direc-
Bons—the	“white	roots	of	peace.”	Thomas	Jefferson	adopted	the	
symbols	of	the	Peacemaker	legend.	The	Tree	of	Peace	became	the	
Liberty	Tree	displayed	on	colonial	flags.	Eagle-that-sees-far	became	
the	American	Eagle,	sBll	a	symbol	of	American	government.	On	the	
U.S.	Great	Seal,	the	American	Eagle	clutches	a	bundle	of	thirteen	
arrows,	represenBng	the	original	colonies.	Our	eagle	also	holds	an	
olive	branch	symbolizing	that	the	United	States	of	America	has	“a	
strong	desire	for	peace,	but	will	always	be	ready	for	war.”	

Stop reading and write.
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5. What’s significant about America adopting the eagle?

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

The	Three	Principles	of	the	Great	Law	of	Peace

The	three	principles	of	the	Great	Law	of	Peace

1. Righteousness,	meaning	people	must	treat	each	other	fairly.	
“Each	individual	must	have	a	strong	sense	of	jusBce,	must	treat	
people	as	equals	and	must	enjoy	equal	protecBon	under	the	
Great	Law.”

2. Health:	“Health	means	that	the	soundness	of	mind,	body	and	
spirit	will	create	a	strong	individual.	Health	is	also	the	peaceful-
ness	that	results	when	a	strong	mind	uses	its	raBonal	power	to	
promote	well-being	between	peoples,	between	naBons.”

3. Power:	“The	laws	of	the	Great	Law	provide	authority,	tradiBon	
and	stability	if	properly	respected	in	thought	and	acBon.	Power	
comes	from	the	united	acBons	of	the	people	operaBng	under	
one	law,	with	one	mind,	one	heart,	and	one	body.	Such	power	
can	assure	that	jusBce	and	healthfulness	conBnue.	People	and	
naBons	need	to	exercise	just	enough	power	to	maintain	the	
peace	and	well-being	of	the	members	of	the	Confederacy.”

Stop reading and write.
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5. What makes these three principles important to a nation?

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

Part	3:	Daily	InstrucKonal	Task:	Comparison	WriKng	(RI.5.2,	W.5.2,	
W.5.2a-e,	W.5.4,	6.1.5.CivicsPI.9).	Rubric

1. What aspects of the Great Law of Peace were incorporated 
into the US Constitution?  What aspects were left out?

2.   How did the United States show its gratitude to the 
Haudenosaudnee? 

  [Suggested question for further discussion] What do you 
think happened to the Haudenosaunee once the 
Constitution was adopted? 

4. In	your	wriBng	remember	to:	

o Introduce	a	topic	clearly	(What	are	some	similariBes	and	differ-
ences	between	the	Great	Law	of	Peace	and	the	US	ConsBtu-
Bon?)	and	group	related	informaBon	logically.

o Develop	the	topic	with	facts,	definiBons,	concrete	details,	quo-
taBons,	or	other	informaBon	and	examples.	

o Use	domain-specific	vocabulary	to	explain	the	topic.	

o Vary	sentences.

o Provide	a	concluding	statement	or	secBon	related	to	the	infor-
maBon.

o Spell	correctly.

150

3. 



Lesson	9:	The	US	Cons3tu3on	for	Kids:	The	Bill	of	Rights	-	Partner	
Reading	/	Say	Something	(RI.5.1-5.2,	SL.5.1,	W.5.9.B),	Daily	Instruc-
Konal	Task:	It	Says,	I	Say	and	And	So	Chart	(RI.5.1,	5.2,	W.5.9.b)

Learning	IntenKons:	

1. I	am	learning	about	the	purpose	of	the	Bill	of	Rights.

2. I	am	learning	about	the	meaning	of	the	1st	through	10th	
amendments.

Success	Criteria:

1. I	can	explain	how	the	Bill	of	Rights	provides	all	Americans	fun-
damental	rights	to	democracy.
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COMPARISON	
RUBRIC

3 2 1

Content	(x	2)

The	wriBng	accurately	
describes	similariBes	
and	differences	
between	the	Great	
Law	of	Peace	and	the	
US	ConsBtuBon.

The	wriBng	mostly	
describes	similariBes	
and	differences	
between	the	Great	
Law	of	Peace	and	the	
US	ConsBtuBon.

The	wriBng	
a@empts,	but	does	
not	describe	
similariBes	and	
differences	
between	the	Great	
Law	of	Peace	and	
the	US	
ConsBtuBon.

Evidence	(x	1)

Text	evidence	
provided	fully	
supports	the	
explanaBon.

Text	evidence	
provided	mostly	
supports	the	
explanaBon.

Text	evidence	
provided	does	not	
support	the	
explanaBon.

Vocabulary	(x	1)

Precise	language	from	
studied	vocabulary	is	
accurately	included.

Precise	language	
from	studied	
vocabulary	is	
a@empted.

Precise	language	
from	studied	
vocabulary	is	not	
included.

Syntax	(x1)

Sentences	are	
accurate	and	varied.

Most	sentences	are	
accurate	and	varied.

Sentences	are	not	
accurate	or	
varied.

Spelling	(x1)

Grade-appropriate	
words	are	spelled	
correctly.

Most	grade-
appropriate	words	
are	spelled	correctly.

Too	many	grade-
appropriate	words	
are	not	spelled	
correctly.

Total:	

A+	=	17-18 A	=	15-16 B+	=	14 B	=	12-13

C+		=	10-11 C	=	8-9 D	=	7 F	=	6



Part	1:	Partner	Reading	/	Say	Something	(RI.5.1-5.2,	SL.5.1,	
W.5.9.B)

1.    Prior to Partner Reading, begin by asking the following 
questions: 

   Ask	students	to	take	out	their	copy	of	the	arBcle	The	U.S.	Con
- s-tu-on	for	Kids	and	their	Say	Something	bookmark.

4. Explain	to	students	that	they	will	be	working	with	their	
partner	to	read	the	text	and	that	they	should	stop	and	Say	
Something	at	the	places	marked	in	the	text.

5. Have	students	use	the	bookmark	to	prompt	their	thinking	at	
each	stopping	point.	Students	should	alternate	taking	the	lead
.

6. Remind	students	that	they	should	read	with	so^	voices	
and	take	Bme	to	discuss	what	they	have	read.	

7. At	the	end	of	the	text,	they	should	use	the	Check	for	Under
- standing	Card	to	prompt	their	final	discussion.

8. Say	Something	a^er	each	paragraph.
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Say	Something	Stem	Starters
1.	Make	a	PredicKon

o I	predict...

o I	think	that...

o Reading	this	part	makes	me	think	that	____	will	happen.

2.	Ask	a	QuesKon

o Why	did...

o What’s	this	part	about...

o Do	you	think	that...

3.	Clarify	Something

o Now	I	understand...

o At	first	I	thought	________.	Now	I	think	_______.

4.	Make	a	Comment

o This	is	good	because...

o I	like	the	part	when...

o My	favorite	part	is...

5.	Make	a	ConnecKon

o This	is	just	like	a	book	I	read...

o This	reminds	me	of...

3. 

(a) Since the Constitution is over 300 years old, 
how do we change it from time to time? (b) Who 
remembers the article in the Constitution that allows 
changes to be made? (Article 5). (c) Where do you go if you 
want to challenge how someone uses the Constitution and 
its Amendments? (the Courts) 

2.    Note:  A 3-minute guide to the Bill of Rights - Belinda 
Stutzman is an optional brief video that helps to explain the 
Bill of Rights.  It can be used to supplement the reading. 

https://www.youtube.com/watch?v=yYEfLm5dLMQ&t=96s


Bill	of	Rights	and	Amendments

	 The	men	who	created	the	Cons-tu-on	wanted	to	make	sure	

that	the	American	people	had	basic	rights.	This	is	why	they	added	

the	first	ten	amendments	to	the	Cons-tu-on.	They	called	these	the	

Bill	of	Rights.	

	 When	creaBng	the	Cons-tu-on,	it	was	suggested	that	the	

wording	that	would	become	the	Bill	of	Rights	be	the	original	arBcles	

of	the	Cons-tu-on.	That	suggesBon	was	not	approved,	but	it	was	

agreed	that	they	would	be	the	first	amendments	to	the	ConsBtu-

Bon.	

	 But	what	does	the	Bill	of	Rights	do?	They	can	be	confusing	to	

understand,	but	they	basically	guarantee	legal	protecBon	to	the	

people	so	that	government	acBons	cannot	cause	suffering.

Stop	and	Say	Something.

	 For	example,	the	First	Amendment	gives	people	the	freedom	

to	have	their	religious	beliefs,	and	it	also	gives	them	the	legal	right	

to	say	what	they	want	without	worrying	about	being	arrested.	The	

Second	Amendment	allows	the	right	to	keep	and	bear	arms.	The	

Third	Amendment	prevents	the	housing	of	soldiers	in	a	person’s	

home,	if	the	person	does	not	give	permission	first.	The	Fourth	

Amendment	protects	people	and	the	things	that	they	own	from	

what	is	called	“unreasonable	searches	and	seizures.”		The	Fi^h	

Amendment	prevents	someone	from	being	tried	for	the	same	

crime	twice	or	having	to	tesBfy	against	themselves	during	a	crimi-

nal	trial.	The	Sixth	Amendment	guarantees	a	fast	criminal	trial	be-

fore	a	group	of	people	known	as	a	jury.	This	jury	must	not	have	

opinions	about	the	trial	or	crime	beforehand,	and	they	must	be	con-

sidered	the	person’s	peers.	People	are	also	enBtled	to	a	lawyer.	The	

Seventh	Amendment	provides	the	right	to	a	jury	trial	for	non-

criminal	lawsuits	such	as	sexual	assault	or	rape.	In	the	event	that	

one	is	convicted	of	a	crime,	the	Eighth	Amendment	forbids	what	is	

called	cruel	or	unusual	punishments.	A	cruel	or	unusual	punish-
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ment	would	be	ge{ng	the	death	penalty	for	stealing	a	candy	

bar,	for	instance.	The	Ninth	Amendment	opens	the	door	to	

rights	not	already	defined	by	prior	amendments,	and	the	

Tenth	Amendment	gives	power	to	the	states	over	rights	not	

covered	by	the	federal	government.

Stop	and	Say	Something.

154



Part	2:	Daily	InstrucKonal	Task:	It	Says,	I	Say	and	And	So	Chart	(RI.5.1,	5.2,	W.5.9.b).	Write	answers	in	the	chart	to	each	quesBon.

155

QuesKon It	Says... I	Say... So...

Find	informaBon	from	the	
text	to	help	you	answer	the	

quesBon.

Consider	what	you	know	
about	the	informaBon.

Put	together	the	informaBon	
from	the	text	and	what	you	
know	to	answer	the	quesBon.

What	is	the	meaning	of	the	1st	
Amendment	in	the	Bill	of	Rights?	Why	
is	it	a	fundamental	right?

What	is	your	point	of	view	on	the	2nd	
amendment?	How	do	you	feel	about	
it?

Why	would	you	consider	the	4th	
amendment	really	important,	
especially	today?

In	your	own	words,	what	is	the	
main	idea	of	amendments	6-8?	
What	are	they	protecBng?

In	your	own	words,	what	is	the	
main	idea	of	amendments	9	and	
10?	What	are	they	protecBng?



Lesson	10:	The	Three-FiThs	Compromise	-	Vocabulary	Chart		
(RI.5.4,	L.5.4,	L5.4a),	Video/	Everybody	Writes	(RI.5.1,	5.3,	W.5.2,	
5.4,	6.1.5HistoryCC.15,	6.1.5	CivicsPL6),	Daily	InstrucKonal	Task:	
Explanatory	WriKng		(RI.5.2,	W.5.2,	5.2	a-e,	W.5.4,	
6.1.5.Civic.DP.1),	Rubric

Learning	IntenKons:	

1. I	am	learning	to	infer	meaning	while	reading.

2. I	am	learning	what	the	three-fi^hs	compromise	was	and	how	
that	decisions	bu	the	Founders	of	the	US	failed	to	uphold	key	
democraBc	principles	of	fairness	and	equality.	

Success	Criteria:

1. I	can	explain	how	how	the	core	civic	virtues	and	democraBc	
principles	of	fairness	and	equality	were	not	upheld	by	the	Foun-
ders	during	the	ConsBtuBonal	ConvenBon	when	they	passed	
the	Three-Fi^hs	Compromise.

Part	1:	Teacher	Read	Aloud	and	Vocabulary	(RI.5.4,	L.5.4,	L5.4a)	

Introduce	students	to	the	vocabulary	words:	compromise, taxa-
tion, and representation.

1. They	should	write	the	words	in	the	“word”		boxes	(See	diagram	
on	next	page).

2. Explain	and	Discuss	the	Vocabulary	Chart

3. Teacher	will	read	aloud	the	text.

4. At	each	vocabulary	word,	teacher	will	stop	and	ask	students	to	
reread	the	sentence.

5. Together,	idenBfy	the	meaning	of	the	word

6. Students	will	write	a	synonym	and	antonym	for	the	word.

7. Write	the	meaning	of	the	word	in	their	own	words.

8. Then	write	a	sentence	using	the	words.

9. Last,	have	students	draw	a	picture	of	the	word.
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Part	2:	Video/	Everybody	Writes	(RI.5.1,	5.3,	W.5.2,	5.4,	6.1.5
HistoryCC.15,	6.1.5	CivicsPL6)

1. Play the The Three-Fifths Compromise pausing at the 
following stopping points to follow the Everybody Writes 
Protocol. 

2. During	the	reading,	you	will	be	stopping	two	(2)	Bmes	for	stu-
dents	to	write	in	response	to	a	specific	quesBon.

3. Encourage	students	to	write	before	talking,	and	as	they	do,	
sample	their	responses	so	that	you	have	a	clear	idea	as	to	what	
students	are	understanding	and	confusing.

4. A^er	students	have	wri@en	for	1	to	2	minutes,	invite	students	
to	respond.	Again,	because	you	have	reviewed	the	wriBng	as	
they	wrote,	you	will	have	a	be@er	idea	as	to	who	you	want	to	
call	on	and	why.

5. The	goal	for	Everybody	Writes	is	to	help	students	build	a	be@er	
understanding	as	they	read.	Make	sure	to	clarify	misconcep-
Bons	so	that	as	students	read	on	they	do	so	with	be@er	
understanding.	
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Part	3:	Daily	InstrucKonal	Task:	Explanatory	WriKng		(RI.5.2,	
W.5.2,	5.2	a-e,	W.5.4,	6.1.5.Civic.DP.1),	Rubric

1. A^er	learning	about	the	Three-Fi^hs	Compromise,	explain	how	
the	core	civic	virtues	and	democraBc	principles	of	fairness	and	
equality	were	not	upheld	by	the	Founders	during	the	ConsBtu-
Bonal	ConvenBon.

2. In	your	wriBng	remember	to:	

o Introduce	a	topic	clearly	(explain	how	the	core	civic	virtues	
and	democraBc	principles	of	fairness	and	equality	were	not	
upheld	by	the	Founders	during	the	ConsBtuBonal	ConvenBon)	
and	group	related	informaBon	logically.

o Develop	the	topic	with	facts,	definiBons,	concrete	details,	quo-
taBons,	or	other	informaBon	and	examples.	

o Use	domain-specific	vocabulary	to	explain	the	topic.	

o Vary	sentences.

o Provide	a	concluding	statement	or	secBon	related	to	the	infor-
maBon.

https://www.youtube.com/watch?v=qeAM4xr8Jyo
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EXPLANATORY	
RUBRIC

3 2 1

Content	(x	2)

The	wriBng	accurately	
explains	how	the	core	
civic	virtues	and	
democraBc	principles	of	
fairness	and	equality	
were	not	upheld	by	the	
Founders	during	the	
ConsBtuBonal	
ConvenBon.

The	wriBng	mostly	
explains	how	the	core	
civic	virtues	and	
democraBc	principles	
of	fairness	and	equality	
were	not	upheld	by	the	
Founders	during	the	
ConsBtuBonal	
ConvenBon.

The	wriBng	
a@empts,	but	does	
not	explain	how	the	
core	civic	virtues	
and	democraBc	
principles	of	
fairness	and	
equality	were	not	
upheld	by	the	
Founders	during	the	
ConsBtuBonal	
ConvenBon

Evidence	(x	1)

Text	evidence	provided	
fully	supports	the	
explanaBon.

Text	evidence	
provided	mostly	
supports	the	
explanaBon.

Text	evidence	
provided	does	not	
support	the	
explanaBon.

Vocabulary	(x	1)

Precise	language	from	
studied	vocabulary	is	
accurately	included.

Precise	language	from	
studied	vocabulary	is	
a@empted.

Precise	language	
from	studied	
vocabulary	is	not	
included.

Syntax	(x1)

Sentences	are	accurate	
and	varied.

Most	sentences	are	
accurate	and	varied.

Sentences	are	not	
accurate	or	varied.

Spelling	(x1)

Grade-appropriate	
words	are	spelled	
correctly.

Most	grade-
appropriate	words	are	
spelled	correctly.

Too	many	grade-
appropriate	words	
are	not	spelled	
correctly.

Total:	

A+	=	17-18 A	=	15-16 B+	=	14 B	=	12-13

C+		=	10-11 C	=	8-9 D	=	7 F	=	6



Lesson	11:	Dred	ScoU	vs.	Sanford-	Teacher	Read	Aloud	and	Vocabu-
lary	(RI.5.4,	L.5.4,	L5.4a),Partner	Reading	/	Everybody	Writes	
(RI.5.1,	5.2,	5.3,	5.8,	W.5.9.B),	Daily	InstrucKonal	Task:	Explanatory	
WriKng		(RI.5.2,	W.5.2,	5.2	a-e,	W.5.4,	6.1.5.Civic.DP.1),	Rubric

Learning	IntenKons:

1. I	am	learning	about	Dred	and	Harriet	Sco@	and	the	fight	for	
freedom.

2. I	am	learning	about	Dred	Sco@	vs.	Sanford	case	and	the	Su-
preme	Court	decision.

Success	Criteria:

1. I	can	explain	the	outcome	of	the	Dred	Sco@	decision.

4.    Introduce	students	to	the	vocabulary	words:	enslaved,  

lawsuit, bondage, citizen, property, advocate, abolitionist.

1. They	should	write	the	words	in	the	“word”		boxes	.

2. Explain	and	Discuss	the	Vocabulary	Chart

3. Teacher	will	read	aloud	the	text.

4. At	each	vocabulary	word,	teacher	will	stop	and	ask	students	to	
reread	the	sentence.

5. Together,	idenBfy	the	meaning	of	the	word

6. Students	will	write	a	synonym	and	antonym	for	the	word.

7. Write	the	meaning	of	the	word	in	their	own	words.

8. Then	write	a	sentence	using	the	words.

9. Last,	have	students	draw	a	picture	of	the	word. 160

Part 1: Building Background Information (SL5.1) Teacher Read 
Aloud and Vocabulary (RI.5.4, L.5.4, L5.4a) 

1. Invite students to complete a Noticing and Wonderings 
chart as they watch: Split in Two: The Dred Scott Decision 
-- 1857.

2. As you discuss student noticings and wonderings, make 
sure to explain the different levels of the court that Scott 
had gone through by drawing a diagram for the students.

3. Continue with the Vocabulary in the Original PART 1

https://www.youtube.com/watch?v=QR-VTrPcMDg


Part	2:	Partner	Reading	/	Everybody	Writes	(RI.5.1,	5.2,	5.3,	5.8,	
W.5.9.B)

1. Have	students	partner	read	Dred	Sco@.	They	will	each	need	to	
have	a	copy	as	well.	

2. During	the	reading,	you	will	be	stopping	nine	(9)	Bmes	for	stu-
dents	to	write	in	response	to	a	specific	quesBon.

3. Encourage	students	to	write	before	talking	and	as	they	do	sam-
ple	their	responses	so	that	you	have	a	clear	idea	as	to	what	stu-
dents	are	understanding	and	confusing.

4. A^er	students	have	wri@en	for	1	to	2	minutes,	invite	students	
to	respond.	Again,	because	you	have	reviewed	the	wriBng	as	
they	wrote,	you	will	have	a	be@er	idea	as	to	who	you	want	to	
call	on	and	why.

5. The	goal	for	Everybody	Writes	is	to	help	students	build	a	be@er	
understanding	as	they	read.	Make	sure	to	clarify	misconcep-
Bons	so	that	as	students	read	on	they	do	so	with	be@er	
understanding.	

 

Dred	Scoo	(1800?	–	1858)

Adapted	from	here:	
hops://historicmissourians.shsmo.org/historicmissourians/name

/s/scood/
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Teacher Note: While reading, the following notes are 
important points to make sure students understand as 
you are reading.  

page 165: Courts can dismiss the lawsuit and then an 
individual would have to start all over. 

page 167:  One court can decide one way, and a higher 
court can “reverse” that ruling.

page 166: Look how long it took to just get into court. 
Possible Question: Do you think it takes that long 
today?

page 166: In the Circuit Court, there was a jury (possible 
additional vocabulary word: jury…explain how it works); in 
the Missouri Supreme Court there were “pro-slavery judges”.  
Possible Question:  Do you think if he had a jury in the second 
court he might have won again? 

page 168-169:  Possible Question:  What happened in your 
own words to Dred Scott and his wife after this decision.

page 167: Fact: Judge Taney said more in this case than was 
indicated on p.167.  “The black race for more than a century 
has been regarded as beings of an inferior order; and they 
have no rights that a white man is bound to respect.” 

 

https://historicmissourians.shsmo.org/historicmissourians/name/s/scottd/
https://historicmissourians.shsmo.org/historicmissourians/name/s/scottd/
https://historicmissourians.shsmo.org/historicmissourians/name/s/scottd/
https://historicmissourians.shsmo.org/historicmissourians/name/s/scottd/


IntroducKon

							Dred	Sco@	was	a	man	born	into	slavery	who	tried	many	Bmes,	
but	failed,	to	gain	his	freedom	through	the	Missouri	courts.	When	
his	case	reached	the	U.S.	Supreme	Court,	the	differences	between	
proslavery	and	anBslavery	opinions	in	the	United	States	were	very	
clear.	The	controversial	outcome	of	Dred	Sco@'s	court	case	eventu-
ally	contributed	to	the	outbreak	of	civil	war	between	the	southern	
and	northern	states.

Early	Years

St.	Louis,	Missouri

Dred	Sco@	was	born	into	slavery	in	Virginia	around	1800.	He	was	
owned	by	Peter	Blow	and	his	wife,	Elizabeth	Taylor	Blow,	both	Vir-
ginians.	Dred	grew	up,	probably	in	slave	quarters,	on	the	Blow	prop-
erty	in	Southampton	County.	In	1818,	when	Dred	Sco@	was	a	young	
man,	he	moved	with	the	Blows,	their	six	children,	and	several	other	
enslaved	people	to	a	co@on	plantaBon	in	Alabama.	For	the	next	
twelve	years,	Sco@	worked	for	the	Blows.	Two	more	children,	sons	
Taylor	and	William,	were	born	to	the	Blows	in	Alabama.

Jefferson	Barracks

In	1830,	Sco@	moved	again	when	the	Blow	family	gave	up	farming	
and	relocated	to	St.	Louis,	Missouri.	Here	they	ran	a	boardinghouse	
called	the	Jefferson	Hotel.	Elizabeth	Blow	died	in	1831	with	Peter	

following	in	1832.	Before	he	died,	however,	Peter	Blow	sold	Dred	
Sco@	to	Dr.	John	Emerson,	an	assistant	surgeon	in	the	army	sta-
Boned	at	Jefferson	Barracks.	Sco@	became	Dr.	Emerson's	body	ser-
vant	or	valet.

Stop reading and write.

1.	Describe	Dred	Sco@’s	life	as	an	enslaved	person	so	far.

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________
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A	Slave	in	Free	Territory

Old	Fort	Snelling	

On	December	1,	1833,	Dred	Sco@	traveled	with	Dr.	Emerson	to	Fort	
Armstrong,	at	Rock	Island,	in	Illinois.	For	the	first	Bme,	Sco@	was	liv-
ing	in	"free"	territory.	For	the	next	three	years,	he	lived	and	at-
tended	to	Dr.	Emerson's	needs	at	Fort	Armstrong.	When	the	fort	
was	abandoned	on	May	4,	1836,	Dr.	Emerson	was	transferred	to	
Fort	Snelling	on	the	upper	Mississippi	in	the	Wisconsin	Territory,	
now	Minnesota.	Sco@	traveled	up	the	Mississippi	River,	even	far-
ther	north.

Harriet	Robinson	Scoo

At	Fort	Snelling,	Dred	Sco@	met	Harriet	Robinson,	an	enslaved	per-
son	from	Virginia	who	was	about	fi^een	years	younger	than	him.	In	
either	1836	or	1837,	they	were	married	by	Harriet's	owner,	Major	
Lawrence	Taliaferro,	an	Indian	agent	and	jusBce	of	the	peace.	Major	
Taliaferro	was	known	for	respecBng	the	rights	of	NaBve	Americans.	
He	may	have	sold	or	transferred	ownership	of	Harriet	Robinson	to	
Dr.	Emerson	and	married	her	to	Dred	Sco@	so	the	couple	could	re-
main	together.

Stop reading and write.

2.	How	was	Dred	able	to	marry	and	stay	with	Harriet?	(RI.5.1_

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________
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Steamboat	on	the	Mississippi	River

For	the	next	year,	Dred	Sco@	remained	at	Fort	Snelling	with	his	
bride.	By	April	1838,	however,	he	and	Harriet—who	was	now	preg-
nant—were	sent	south	to	Louisiana.	Dr.	Emerson	had	been	trans-
ferred	to	Fort	Jesup	and	had	requested	that	Dred	and	Harriet	Sco@	
join	him	and	his	new	wife,	Eliza	Irene	Sanford.	Soon	a^er	making	
the	long	trip	to	Louisiana,	the	Sco@s	were	sent	to	St.	Louis,	and	
then	back	to	Fort	Snelling.	Harriet	gave	birth	to	their	daughter	Eliza	
Sco@	in	free	waters	on	the	steamer	Gipsey.	Dred	Sco@	remained	at	
Fort	Snelling	for	another	two	years,	working	for	Dr.	Emerson	and	liv-
ing	with	his	wife	and	infant	daughter.

Back	to	St.	Louis

During	the	summer	of	1840,	Dred	Sco@	le^	Fort	Snelling,	never	to	
return.	Dr.	Emerson	had	been	transferred	to	Florida	to	provide	
medical	assistance	to	soldiers	in	the	Seminole	War.	Sco@	and	his	
family	were	sent	to	St.	Louis	where	they	were	hired	out	to	work	for	
various	people	while	the	Emersons	collected	their	wages.	Dred	and	
Harriet	had	another	daughter,	Lizzie	Sco@,	during	this	Bme.

In	1843,	Dr.	Emerson	died	suddenly.	Though	neither	Dred	nor	Har-
riet	appeared	in	Dr.	Emerson's	will,	Irene	Emerson	considered	them	
her	property.	Mrs.	Emerson	moved	in	with	her	proslavery	father,	Al-
exander	Sanford,	on	his	plantaBon	near	St.	Louis.	Her	brother,	John	
F.A.	Sanford,	a	successful	businessman,	handled	many	of	her	affairs.	
For	the	next	three	years,	Dred	and	Harriet	Sco@	worked	for	other	
people	while	Mrs.	Emerson	collected	their	wages.

Stop reading and write.

3.	 As	Dred	and	Harriet	are	working	for	others,	what	is	happening	
to	their	wages?	Why	is	this?	(RI.5.3)

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________
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Filing	a	Suit	for	Freedom

Court	document

The	pracBce	of	hiring	out	enslaved	people	may	have	been	conven-
ient	for	the	owner,	but	it	was	not	a	posiBve	experience	for	most	
slaves.	On	April	6,	1846,	Dred	and	Harriet	Sco@	each	filed	separate	
peBBons	in	the	Circuit	Court	of	St.	Louis	to	gain	their	freedom	from	
Irene	Emerson.	Francis	Murdock	was	their	lawyer.	Unable	to	read	or	
write,	Sco@	perhaps	relied	on	advice	from	the	Blow	family,	with	
whom	he	had	renewed	contact	since	returning	to	St.	Louis.	Addi-
Bonally,	Harriet	Sco@	knew	John	R.	Anderson,	the	minister	of	the	
Second	African	BapBst	Church,	who	had	helped	other	enslaved	peo-
ple	file	peBBons	for	their	freedom	in	Missouri	courts.

St.	Louis	Courthouse

It	was	not	uncommon	for	enslaved	people	to	sue	for	their	freedom	
if	they	had	lived	in	free	states	for	a	period	of	Bme.	Dred	Sco@	had	
lived	in	free	territory	for	the	past	decade,	so	it	seemed	that	his	case	
would	have	a	posiBve	outcome.	With	the	financial	and	legal	help	of	
the	Blow	brothers,	Henry	and	Taylor,	and	their	friends,	Dred	and	
Harriet's	cases	came	to	trial	on	June	30,	1847.	Unfortunately,	their	
cases	were	dismissed	on	a	technicality.	Their	lawyer	moved	for	a	
new	trial.

Stop reading and write.

4.	 Why	did	the	Sco@s	feel	that	they	could		file	peBBons	with	the	
courts	for	their	freedom?	(Ri.5.3)

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________
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Irene	Emerson	quickly	made	arrangements	for	the	Sco@s	to	be	put	
under	the	charge	of	the	St.	Louis	County	sheriff.	For	almost	ten	
years,	from	March	17,	1848,	unBl	March	18,	1857,	Dred	Sco@	and	
his	family	would	be	in	the	sheriff's	custody.	The	sheriff	was	responsi-
ble	for	hiring	out	the	Sco@s	and	collecBng	and	keeping	their	wages	
unBl	the	freedom	suit	was	resolved.

Dred	Sco@	worked	another	two	years	as	a	hired	out	enslaved	per-
son	with	no	income	before	his	case	came	to	trial	again.	His	case	and	
Harriet's	were	delayed	due	to	heavy	court	schedules,	a	devastaBng	
fire	in	St.	Louis	in	1849,	and	a	subsequent	outbreak	of	cholera.	Fi-
nally,	on	January	12,	1850,	the	case	was	heard,	and	the	jury	ruled	in	
favor	of	the	Sco@s.	Dred	Sco@	and	his	family	were	free.

Stop reading and write.

5.	 What	was	the	court’s	decision	in	the	Sco@	case?	(RI.5.2)

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

A	Long	Court	Baole

Unfortunately,	Dred	Sco@'s	freedom	was	short	lived.	Mrs.	Emerson	
would	not	accept	the	court's	decision.	With	the	assistance	of	her	
brother,	Mrs.	Emerson	appealed	her	case	to	the	Missouri	Supreme	
Court.	Before	it	came	to	trial,	however,	a	decision	was	made	to	com-
bine	Harriet's	case	with	Dred's.	On	February	12,	1850,	the	case	was	
renamed	Dred	Sco@	v.	Irene	Emerson,	and	its	outcome	would	apply	
to	Harriet.	Again,	there	was	a	lengthy	wait	before	the	new	case	
went	to	trial.

In	the	meanBme,	Mrs.	Emerson	le^	St.	Louis,	moved	to	Springfield,	
Massachuse@s,	and	married	Dr.	Calvin	Clifford	Chaffee,	an	anBslav-
ery	congressman.	Dr.	Chaffee	was	unaware	that	his	new	wife	
owned	slaves	and	that	she	was	resisBng	their	plea	for	freedom.	On	
March	22,	1852,	the	Missouri	Supreme	Court	reversed	the	earlier	
ruling.	Dred	Sco@	was	sBll	a	slave,	despite	his	years	living	in	free	
states.	The	"once	free,	always	free"	statute	in	earlier	legislaBon	was	
denied	by	proslavery	judges.	In	this	decision,	the	highest	court	in	
Missouri	upheld	the	rights	of	slave	owners	over	the	rights	of	en-
slaved	people.	Tensions	and	outbursts	over	the	issue	of	slavery	
were	now	regular	occurrences	throughout	the	naBon.

Stop reading and write.

6.	 Why	was	the	decision	to	make	Dred	and	Harriet	Sco@	free	
overturned?	(RI.5.1)

_______________________________________________________

_______________________________________________________
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_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

EnKtled	to	His	Freedom

Roswell	Field

Dred	and	Harriet	Sco@	did	not	give	up.	With	the	conBnued	help	of	
new	lawyers,	the	Blow	family,	and	other	supporters,	Dred	Sco@'s	
case	moved	through	the	Missouri	courts	to	the	highest	court	in	the	
naBon.	At	this	point,	John	Sanford,	who	lived	in	New	York,	claimed	
ownership	of	the	Sco@s.	The	Sco@'s	new	lawyer,	Roswell	Field,	ap-
pealed	the	decision	and	added	Sco@'s	daughters	to	the	case.	Even-
tually,	Field	arranged	for	the	case	to	go	before	the	U.S.	Supreme	
Court.	He	convinced	Montgomery	Blair	to	argue	for	the	Sco@s	in	
what	became	the	famous	Dred	Sco@	v.	Sanford	case.

Judge	Roger	B.	Taney

On	March	6,	1857,	Dred	Sco@	finally	received	a	decision	about	his	
suit	for	freedom.	Chief	JusBce	Roger	B.	Taney	ruled	that	Sco@,	be-
cause	of	his	race,	was	not	a	ciBzen	of	the	United	States.	He	had	no	
right	to	bring	suit	in	a	federal	court.	He	had	never	been	free	while	
living	in	"free	states,"	and	the	Congress	had	no	authority	to	prohibit	
slavery.	The	enBre	Sco@	family	was	to	remain	enslaved.

Stop reading and write.

7.	 What	was	the	ruling	of	the	Dred	Sco@	vs.	Sanford	case?	Why	
was	this	the	ruling?	(RI.5.1,	5.8)

_______________________________________________________
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_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

Free	at	Last

Shortly	a^er	Judge	Taney's	verdict,	John	Sanford	died,	and	Dr.	and	
Mrs.	Chaffee	transferred	ownership	of	Sco@	and	his	family	to	Taylor	
Blow	in	St.	Louis.	Dr.	Chaffee	was	eager	to	free	his	wife's	enslaved	
people	because	he	believed	that	slavery	was	wrong.	Mrs.	Chaffee,	
however,	would	only	transfer	ownership	if	she	could	collect	the	
wages	that	had	been	held	by	the	sheriff	for	the	past	eight	years.	
The	total	amounted	to	about	$750.

On	May	26,	1857,	Dred	and	Harriet	Sco@	appeared	in	the	Circuit	
Court	of	St.	Louis	for	the	last	Bme.	Taylor	Blow	emancipated	them	
with	papers	drawn	up	by	Arba	Nelson	Crane	and	presented	to	
Judge	Alexander	Hamilton,	the	judge	who	had	originally	heard	the	
case.	A^erwards,	Dred	and	Harriet	Sco@	were	interviewed,	and	en-
gravings	of	them	appeared	in	the	June	27,	1857,	ediBon	of	Frank	
Leslie's	Illustrated	Newspaper.

Stop reading and write.

8.	How	were	Dred	and	Harriet	Sco@	eventually	set	free?	(RI.5.1)

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________
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_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

For	the	next	year,	Dred	Sco@	worked	as	a	porter	at	Barnum's	Hotel	
in	St.	Louis.	He	also	delivered	the	laundry	that	Harriet	took	in	as	a	
free	laundress.	Sco@	was	known	by	many	people	because	of	his	fa-
mous	freedom	suit.	His	daguerreotype	was	taken	during	this	year.	
Sadly,	Sco@	became	sick	with	tuberculosis	and	died	on	September	
17,	1858,	just	a	li@le	more	than	a	year	a^er	gaining	his	freedom.

Taylor	Blow	buried	Dred	Sco@	in	the	Wesleyan	Cemetery	at	Grand	
and	Laclede	avenues.	Later,	because	the	cemetery	had	been	aban-
doned,	Blow	bought	a	be@er	resBng	place	for	Sco@.	On	November	
27,	1867,	Blow	purchased	Lot	177	in	SecBon	1	in	Calvary	Cemetery	
and	had	Sco@	reburied	there.	This	acBon	showed	Blow's	strong	re-
gard	for	the	man	he'd	known	since	infancy.

Stop reading and write.

9.	 Why	did	Taylor	Blow	want	to	make	sure	Dred	Sco@	was	buried	
properly?	(RI.5.1)

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________
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_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

Dred	Scoo's	Legacy

Though	Dred	Sco@	did	not	win	his	freedom	via	the	courts,	his	val-
iant	fight—made	possible	by	the	assistance	of	friends	and	aboliBon-
ists—pushed	America	toward	a	bloody	civil	war	that	would	eventu-
ally	abolish	the	pracBce	of	slavery	in	this	country.

Part	3:	Daily	InstrucKonal	Task:	Explanatory	WriKng		(RI.5.2,	
W.5.2,	5.2	a-e,	W.5.4),	Rubric

1.    The Dred Scott Decision ruled by Chief Justice Roger B 
Taney was ”that Scott, because of his race, was not a citizen 
of the United States.  He had never been free while living in 
“free states,” and the Congress had no authority to prohibit 
slavery.”  

      a. What does this decision tell you about how the Supreme 
Court recognized enslaved people? 

      b. How do you know?

2. In	your	wriBng	remember	to:	

o Introduce	a	topic	clearly	(How	did	the	Dred	Sco@	decision	
demonstrate	that	the	Supreme	Court	recognized	enslaved	peo-
ple	as	property,	rather	than	as	human	beings?)	and	group	re-
lated	informaBon	logically.

o Develop	the	topic	with	facts,	definiBons,	concrete	details,	quo-
taBons,	or	other	informaBon	and	examples.	

o Use	domain-specific	vocabulary	to	explain	the	topic.	

o Vary	sentences.

o Provide	a	concluding	statement	or	secBon	related	to	the	infor-
maBon.
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Lesson	12:	The	13th,	14th,	and	15th	Amendments-	IntroducKon,	
Pair	Read/Everybody	Writes		(SL	5.1,	RI.5.1,	5.3,	W.5.2,	5.4,	
6.1.5HistoryCC.15,	6.1.5	CivicsPL6),	Daily	InstrucKonal	Task:	Ana-
lyKc	WriKng	(W.5.9.B,	6.1.8.HistoryUP.5.a),	Rubric

Learning	IntenKons:	

1. I	am	learning	about	the	13th,	14th,	and	15th	amendments

Success	Criteria:

1. I	can	summarize	each	amendment	and	state		its	importance.

Part	1:	IntroducKon/Background Video	

1.    Explain to students: After the Civil WAr, American began the   
Reconstruction Era.  Reconstruction was the effort to reintegrate 
Southern states from the Confederacy and the 4 million newly-
freed slaves into the United States.  During this time, the 
reconstruction amendments were created in an effort to establish 
equality for black Americans.

EXPLANATORY	
RUBRIC

3 2 1

Content	(x	2)

The	wriBng	accurately	
explains	how	the	Dred	
Sco@	decision	
demonstrated	that	the	
Supreme	Court	
recognized	enslaved	
people	as	property,	
rather	than	as	human	
beings.

The	wriBng	mostly	
explains	how	the	Dred	
Sco@	decision	
demonstrated	that	the	
Supreme	Court	
recognized	enslaved	
people	as	property,	
rather	than	as	human	
beings.

The	wriBng	
a@empts,	but	does	
not	explain	how	the	
Dred	Sco@	decision	
demonstrated	that	
the	Supreme	Court	
recognized	enslaved	
people	as	property,	
rather	than	as	
human	beings.

Evidence	(x	1)

Text	evidence	provided	
fully	supports	the	
explanaBon.

Text	evidence	
provided	mostly	
supports	the	
explanaBon.

Text	evidence	
provided	does	not	
support	the	
explanaBon.

Vocabulary	(x	1)

Precise	language	from	
studied	vocabulary	is	
accurately	included.

Precise	language	from	
studied	vocabulary	is	
a@empted.

Precise	language	
from	studied	
vocabulary	is	not	
included.

Syntax	(x1)

Sentences	are	accurate	
and	varied.

Most	sentences	are	
accurate	and	varied.

Sentences	are	not	
accurate	or	varied.

Spelling	(x1)

Grade-appropriate	
words	are	spelled	
correctly.

Most	grade-
appropriate	words	are	
spelled	correctly.

Too	many	grade-
appropriate	words	
are	not	spelled	
correctly.

Total:	

A+	=	17-18 A	=	15-16 B+	=	14 B	=	12-13

C+		=	10-11 C	=	8-9 D	=	7 F	=	6
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2.    Play video to provide more background information for 
students if needed. U.S. History | 13th, 14th, and 15th 
Amendments

https://www.youtube.com/watch?v=90Xxt6Ukff8


Part	2:	Pair	Read/Everybody	Writes		(SL	5.1,	RI.5.1,	5.3,	W.5.2,	5.4,	
6.1.5HistoryCC.15,	6.1.5	CivicsPL6,	6.1.5CivicsHR.1)

1. During	Paired	Reading	students	work	in	pairs	to	analyze	text.	
They	not	only	discover	and	differenBate	key	ideas	and	details,	
but	they	are	able	to	support	each	other’s	overall	understand-
ing	of	the	text.

2. The	steps	for	paired	reading	are	as	follows:	

3. Each	student	reads	silently	a	selected,	short	piece	of	text.	It	
may	be	a	sentence,	a	paragraph,	or	a	page	depending	on	the	
level	of	text	complexity	and	the	readiness	of	the	students.

4. One	student	idenBfies	the	main	idea	summarizing	the	reading	
in	his	or	her	own	words.	The	other	student	must	agree	or	dis-
agree	and	state	why.

5. Both	students	must	come	to	a	consensus	about	the	main	idea	
of	the	text.

6. Next,	each	student	takes	a	turn	to	idenBfy	text	details	that	sup-
port	the	main	idea.

7. Students	read	the	next	selecBon	silently.	They	switch	their	pre-
vious	roles	and	repeat	the	above	steps.

8. Students	can	keep	track	of	main	ideas	and	details	using	Two-
Column	Notes	or	by	annotaBng	the	text.

The	U.S.	ConsKtuKon	for	Kids

	 There	are	17	addiBonal	amendments	a^er	the	Bill	of	Rights	so	
far.	This	makes	a	total	of	27	amendments.	These	include	the	13th	
and	14th	amendments	outlawing	slavery	and	defining	people	born	
in	the	United	States	as	ciBzens.	Another	amendment,	the	15th	
Amendment,	gave	all	men	the	right	to	vote.	The	19th	Amendment,	
passed	in	1920,	gave	women	the	right	to	vote,	too.	The	18th	
Amendment,	passed	in	1919,	was	the	only	one	to	pass	restricBons	
on	ciBzens’	acBviBes	by	making	consumpBon	of	alcohol	a	crime	in	
most	cases;	called	ProhibiBon,	it	was	repealed	by	the	21st	Amend-
ment	in	1933.	The	22nd	Amendment	made	it	so	that	the	president	
could	only	be	president	for	two	terms.	Poll	taxes	were	made	illegal	
with	the	24th	Amendment.	A	poll	tax	is	a	fee	that	people	had	to	
pay	before	they	were	allowed	to	vote.	The	26th	Amendment	
granted	the	right	to	vote	for	every	ciBzen	age	18	or	older.	The	last	
amendment,	the	27th,	was	passed	in	1992,	and	it	controls	in-
creases	in	pay	for	members	of	Congress.

What	is	the	main	idea	of	this	secBon?	_______________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________
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Which	details	support	the	main	idea?	
______________________________________________________

_______________________________________________________

_____________________________________________________

_______________________________________________________

_____________________________________________________

______________________________________________________

The	Civil	War	Amendments

The	13th	(1865),	14th	(1868),	and	15th	Amendments	(1870)	were	
the	first	amendments	made	to	the	U.S.	consBtuBon	in	60	years.	
Known	collecBvely	as	the	Civil	War	Amendments,	they	were	de-
signed	to	ensure	the	equality	for	recently	emancipated	slaves.

While	the	EmancipaBon	ProclamaBon	ended	slavery	in	the	10	
states	that	were	sBll	in	rebellion,	many	ciBzens	were	concerned	
that	the	rights	granted	by	war-Bme	legislaBon	would	be	over-
turned.	The	Republican	Party	controlled	congress	and	pushed	for	
consBtuBonal	amendments	that	would	be	more	permanent	and	
binding.	The	three	amendments	prohibited	slavery,	granted	ciBzen-
ship	rights	to	all	people	born	or	naturalized	in	the	United	States	re-
gardless	of	race,	and	prohibited	governments	from	infringing	on	vot-
ing	rights	based	on	race	or	past	servitude.

What	is	the	main	idea	of	this	secBon?	_______________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

Which	details	support	the	main	idea?	
______________________________________________________

_______________________________________________________

_____________________________________________________

_______________________________________________________

_____________________________________________________

______________________________________________________
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The	13th	Amendment

This	amendment	explicitly	banned	slavery	and	involuntary	servi-
tude	in	the	United	States.	An	excepBon	was	made	for	punishment	
of	a	crime.	This	amendment	also	gave	Congress	the	power	to	en-
force	the	arBcle	through	legislaBon.

What	is	the	main	idea	of	this	secBon?	_______________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

Which	details	support	the	main	idea?	
______________________________________________________

_______________________________________________________

_____________________________________________________

_______________________________________________________

_____________________________________________________

______________________________________________________

The	14th	Amendment

This	amendment	set	out	the	definiBons	and	rights	of	ciBzenship	in	
the	United	States.	The	first	clause	asserted	that	anyone	born	or	
naturalized	in	the	United	States	is	a	ciBzen	of	the	United	States	and	
of	the	state	in	which	they	live.	It	also	confirmed	the	right	to	due	
process,	life,	liberty,	and	property.	This	overturned	the	Dred	Sco@	v.	
Sandford	(1857)	Supreme	Court	ruling	that	stated	that	black	people	
were	not	eligible	for	ciBzenship.

The	amendment	also	defined	the	formula	for	determining	poliBcal	
representaBon	by	apporBoning	representaBves	among	states	based	
on	a	count	of	all	residents	as	whole	persons.	This	contrasted	with	
the	pre-Civil	War	compromise	that	counted	enslaved	people	as	
three-fi^h	in	representaBon	enumeraBon.	Southern	slave	owners	
wanted	slaves	counted	as	whole	people	to	increase	the	representa-
Bon	of	southern	states	in	Congress.	Even	a^er	the	14th	Amend-
ment,	naBve	people	not	paying	taxes	were	not	counted	for	repre-
sentaBon.

Finally,	the	amendment	dealt	with	the	Union	officers,	poliBcians,	
and	debt.	It	banned	any	person	who	had	engaged	in	insurrecBon	or	
rebellion	against	the	United	States	from	holding	civil	or	military	of-
fice.	Finally,	it	declared	that	no	debt	undertaken	by	the	Confederacy	
would	be	assumed	by	the	United	States.
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What	is	the	main	idea	of	this	secBon?	_______________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

Which	details	support	the	main	idea?	
______________________________________________________

_______________________________________________________

_____________________________________________________

_______________________________________________________

_____________________________________________________

______________________________________________________

What	is	the	meaning	of	the	word	‘overturned’?	What	laws	did	the	
14th	amendment	overturn?

______________________________________________________

_______________________________________________________

_____________________________________________________

The	15th	Amendment

This	amendment	prohibited	governments	from	denying	U.S.	ciB-
zens	the	right	to	vote	based	on	race,	color,	or	past	servitude.
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While	the	amendment	provided	legal	protecBon	for	voBng	rights	
based	on	race,	there	were	other	means	that	could	be	used	to	block	
black	ciBzens	from	voBng.	These	included	poll	taxes	and	literacy	
tests.	These	methods	were	employed	around	the	country	to	under-
mine	the	Civil	War	Amendments	and	set	the	stage	for	Jim	Crow	con-
diBons	and	for	the	Civil	Rights	Movement.

What	is	the	main	idea	of	this	secBon?	_______________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

Which	details	support	the	main	idea?	
______________________________________________________

_______________________________________________________

_____________________________________________________

_______________________________________________________

_____________________________________________________

______________________________________________________

What impact did the poll taxes and literacy tests have on the 
black vote?

______________________________________________________

______________________________________________________

______________________________________________________

_____________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

_______________________________________________________

____________________________________________________

______________________________________________________
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Teacher's Note: Below are some additional discussion questions that 
you can add to enhance the lesson and  to extend student thinking.

(1) 13th and 14th Amendment: Do you think the legislators had in 
mind the kind of prisons that exist today? Is this cruel and unusual 
punishment?

(2) 14th. Amendment: What are the benefits of being a citizen of 
the USA?  If all persons born in the US are citizens, why not 
Native Americans at the time of this Amendment?

(3) Discuss what the politicians are doing now to suppress the vote 
of African Americans and students.



Part	3:	Daily	InstrucKonal	Task:	AnalyKc	WriKng	(W.5.9.B
,	6.1.8.HistoryUP.5.a),	Rubric

1. Think	about	what	you	have	learned	about	the	13th,	14th,	and	
15th	amendments.	Why	were	these	amendments	important	to	
the	American	people?	Which	amendment	is	most	meaningful	
to	you	and	why?

2. In	your	wriBng	remember	to:	

o Introduce	a	topic	clearly	(Why	were	these	amendments	impor-
tant	to	the	American	people?	Which	amendment	is	most	
meaningful	to	you	and	why?)	and	group	related	informaBon	
logically.

o Develop	the	topic	with	facts,	definiBons,	concrete	details,	quo-
taBons,	or	other	informaBon	and	examples.	

o Use	domain-specific	vocabulary	to	explain	the	topic.	

o Vary	sentences.

o Provide	a	concluding	statement	or	secBon	related	to	the	infor-
maBon.
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EXPLANATORY	
RUBRIC

3 2 1

Content	(x	2)

The	wriBng	accurately	
explains	why	these	
amendments	were	
important	to	the	
American	people	and	
which	amendment	is	
most	meaningful.

The	wriBng	mostly	
explains	why	these	
amendments	were	
important	to	the	
American	people	and	
which	amendment	is	
most	meaningful.

The	wriBng	
a@empts,	but	does	
not	explain	why	
these	amendments	
were	important	to	
the	American	
people	and	which	
amendment	is	
most	meaningful.

Evidence	(x	1)

Text	evidence	
provided	fully	
supports	the	
explanaBon.

Text	evidence	
provided	mostly	
supports	the	
explanaBon.

Text	evidence	
provided	does	not	
support	the	
explanaBon.

Vocabulary	(x	1)

Precise	language	from	
studied	vocabulary	is	
accurately	included.

Precise	language	
from	studied	
vocabulary	is	
a@empted.

Precise	language	
from	studied	
vocabulary	is	not	
included.

Syntax	(x1)

Sentences	are	
accurate	and	varied.

Most	sentences	are	
accurate	and	varied.

Sentences	are	not	
accurate	or	
varied.

Spelling	(x1)

Grade-appropriate	
words	are	spelled	
correctly.

Most	grade-
appropriate	words	
are	spelled	correctly.

Too	many	grade-
appropriate	words	
are	not	spelled	
correctly.

Total:	

A+	=	17-18 A	=	15-16 B+	=	14 B	=	12-13

C+		=	10-11 C	=	8-9 D	=	7 F	=	6



Lesson	13:	The	14th	Amendment	and	American	Indians	-	Partner	
Retell	(SL.5.1),	Partner	Reading	/	Everybody	Writes	(RI.5.1,	5.3,	
W.5.2,	5.4,	6.1.5HistoryCC.15,	6.1.5	CivicsPL6),	Daily	InstrucKonal	
Task:	AnalyKc	WriKng	(W.5.9.B,	6.1.5.HistoryCC.4,	
6.1.8.HistoryUP.5.a),	Rubric

Learning	IntenKon	

1. I	am	learning	about	the	impact	of	the	14th	amendment	on	the	
NaBve	Americans.

Success	Criteria:

1. I	can	explain	the	irony	in	the	denial	of	ciBzenship	for	NaBve	
Americans.

Part	1:	Partner	Retell	(SL.5.1)

Invite	students	to	partner	and		retell	what	they	learned	from	the	
reading	yesterday.	

Part	2:	Partner	Reading	/	Everybody	Writes	(RI.5.1,	5.3,	W.5.2,	5.4,	
6.1.5HistoryCC.15,	6.1.5	CivicsPL6)

1. Have	students	partner	read	The	14th	Amendment	and	Ameri-
can	Indians.	They	will	each	need	to	have	a	copy	as	well.	

2. During	the	reading,	you	will	be	stopping	four	(4)	Bmes	for	stu-
dents	to	write	in	response	to	a	specific	quesBon.

3. Encourage	students	to	write	before	talking	and	as	they	do	sam-
ple	their	responses	so	that	you	have	a	clear	idea	as	to	what	stu-
dents	are	understanding	and	confusing.

4. A^er	students	have	wri@en	for	1	to	2	minutes,	invite	students	
to	respond.	Again,	because	you	have	reviewed	the	wriBng	as	
they	wrote,	you	will	have	a	be@er	idea	as	to	who	you	want	to	
call	on	and	why.

5. The	goal	for	Everybody	Writes	is	to	help	students	build	a	be@er	
understanding	as	they	read.	Make	sure	to	clarify	misconcep-
Bons	so	that	as	students	read	on	they	do	so	with	be@er	
understanding.	
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The	14th	Amendment	and	American	Indians

	 Adopted	in	1868,	the	Fourteenth	Amendment	to	the	ConsBtu-

Bon	states	that:		

“all	persons	born	or	naturalized	in	the	United	States,	and	

subject	to	the	jurisdic-on	thereof,	are	ci-zens	of	the	United	

States	and	of	the	state	wherein	they	reside.”

The	Amendment	was	intended	to	give	ciBzenship	to	the	African-

American	former	slaves	and	not	to	Indians.	Government	agencies	

(the	Bureau	of	Indian	Affairs,	the	Department	of	the	Interior),	and	

the	courts	(state,	federal,	and,	ulBmately,	the	Supreme	Court)	con-

sistently	held	that	the	Fourteenth	Amendment	did	not	confer	ciB-

zenship	on	Indians.	The	Supreme	Court’s	interpretaBon	of	the	Con-

s-tu-on,	classified	Indian	tribes	as	“domesBc	dependent	naBons,”	

and	therefore,	Indians	were	tribal	ciBzenships,	not	American	

ciBzens.		

Stop	reading	and	write.

1. What	is	the	jusBficaBon	for	not	giving	Indians	American	ciBzen-

ship?

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________
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	 In	1870,	the	Senate	Judicial	Commi@ee	inquired	into	the	ef-
fect	of	the	Fourteenth	Amendment	on	Indian	tribes.	The	Commi@ee	
declared	that	the	Amendment	was	intended	to	eliminate	the	
phrase	“three-fi^hs	of	all	other	persons”	which	had	described	
slaves	in	the	ConsBtuBon	and	therefore	did	not	change	the	status	
of	Indians.	

	 In	McKay	v.	Campbell,	the	federal	district	court	in	Oregon	in	
1871	ruled	that	the	Fourteenth	Amendment	had	not	made	Indians	
ciBzens.	In	a	similar	ruling	two	years	later,	a	Washington	territorial	
district	court	ruled	that	Indians	could	not	become	ciBzens	by	simply	
severing	tribal	connecBons.	According	to	the	court,	ciBzenship	for	
Indians	required	a	naturalizaBon	act	by	Congress.	In	addiBon,	the	
court	ruled	that	the	Fourteenth	Amendment	did	not	apply	to	tribal	
Indians.

Stop	reading	and	write.

2. How	could	Indians	gain	American	ciBzenship?

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

	 John	Elk	was	a	Ponca	who	has	le^	the	jurisdicBon	of	his	tribe	

and	moved	to	Omaha,	Nebraska.	He	owned	a	home,	paid	taxes,	and	

was	a	member	of	the	state	miliBa.	When	he	a@empted	to	register	

to	vote,	he	was	informed	that	he	was	not	a	U.S.	ciBzen	even	though	

he	had	been	born	in	the	U.S.	and	therefore	could	not	vote.

	 In	Elk	versus	Wilkins	(1884)	the	Supreme	Court	considered:	
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The	ques-on	then	is,	whether	an	Indian,	born	a	member	of	

one	of	the	Indian	tribes	within	the	United	States,	is,	merely	by	

reason	of	his	birth	within	the	United	States,	and	of	his	

aDerwards	voluntarily	separa-ng	himself	from	his	tribe	and	

taking	up	his	residence	among	white	ci-zens,	a	ci-zen	of	the	

United	States,	within	the	meaning	of	the	first	sec-on	of	the	

fourteenth	amendment	of	the	cons-tu-on.

	 The	Court	concluded	that	Indians	were	not	ciBzens	under	the	

Fourteenth	Amendment.	While	recognizing	that	Indians	were	born	

in	the	United	States	in	a	geographical	sense,	they	were	not	ciBzens	

just	as	children	born	within	the	United	States	of	ambassadors	or	

other	public	ministers	of	foreign	naBons	were	not	ciBzens.	The	

Court	declared	that	ciBzenship	must	be	directly	bestowed	upon	the	

Indians	by	the	United	States.	In	other	words,	Indians	were	legal	ali-

ens	in	their	own	land.

Stop	reading	and	write.

3.	What	did	this	ruling	conclude	about	NaBve	Americans?	How	do	
you	feel	about	this	ruling?

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

	 In	1887	Congress	passed	the	Dawes	Act	which	allowed	Indians	

to	become	ciBzens	if	they	had	abandoned	their	tribes	and	adopted	

the	habits	of	‘civilized	life’.	It	was	generally	assumed	that	“civilized	

life”	meant	that	they	could	speak	English,	had	become	ChrisBan,	
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and	were	acBvely	engaged	in	farming.	In	1924	and	again	in	1940,	

Congress	passed	legislaBon	granBng	ciBzenship	to	all	Indians.

Stop	reading	and	write.

4.	What	did	Indians	need	to	do	to	become	American	ciBzens?	In	
your	opinion,	was	this	fair?

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

Part	3:	Daily	InstrucKonal	Task:	AnalyKc	WriKng	(W.5.9.B,	
6.1.5.HistoryCC.4,	6.1.8.HistoryUP.5.a),	Rubric

1. Something	is	ironic	when	it's	unexpected.	How	is	it	ironic	that	
NaBve	Americans	were	not	allowed	to	become	ciBzens	of	the	
United	States?

2. In	your	wriBng	remember	to:	

o Introduce	a	topic	clearly	(How	is	it	ironic	that	NaBve	Ameri-
cans	were	not	allowed	to	become	ciBzens	of	the	United	
States?)	and	group	related	informaBon	logically.

o Develop	the	topic	with	facts,	definiBons,	concrete	details,	quo-
taBons,	or	other	informaBon	and	examples.	

o Use	domain-specific	vocabulary	to	explain	the	topic.	

o Vary	sentences.

o Provide	a	concluding	statement	or	secBon	related	to	the	infor-
maBon.
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Lesson	14:	CulminaKng	Task		(W.5.2,	5.2	a-e,	W.5.4,	
6.1.5.CivicsHR.1),	Revising	and	EdiKng	Checklist,	Rubric

Learning	IntenKons

1. I	am	learning	how	to	revise	and	edit	my	work	and	a	peer’s	
work	by	using	a	checklist.

Success	Criteria

1. I	can	explain	the	fundamental	rights	guaranteed	by	the	United	
States	Cons-tu-on	and	the	Bill	of	Rights.

2. I	can	explain	why	it	was	difficult	for	the	United	States	govern-
ment	to	grant	those	fundamental	rights	to	all	ciBzens	it	iniBally	
granted	to	white	men	in	1787.		

3. 	I	can	cite	evidence	from	the	texts	to	support	my	explanaBon.

4. I	can	use	domain	specific	vocabulary	in	my	wriBng.

5. I	can	vary	sentences.

6. I	can	spell	correctly.
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EXPLANATORY	
RUBRIC

3 2 1

Content	(x	2)

The	wriBng	accurately	
explains	why	NaBve	
Americans	not	being	
allowed	to	become	
ciBzens	is	ironic.

The	wriBng	mostly	
explains	why	NaBve	
Americans	not	being	
allowed	to	become	
ciBzens	is	ironic.

The	wriBng	
a@empts,	but	does	
not	explain	why	
NaBve	Americans	
not	being	allowed	
to	become	ciBzens	
is	ironic.

Evidence	(x	1)

Text	evidence	
provided	fully	
supports	the	
explanaBon.

Text	evidence	
provided	mostly	
supports	the	
explanaBon.

Text	evidence	
provided	does	not	
support	the	
explanaBon.

Vocabulary	(x	1)

Precise	language	from	
studied	vocabulary	is	
accurately	included.

Precise	language	
from	studied	
vocabulary	is	
a@empted.

Precise	language	
from	studied	
vocabulary	is	not	
included.

Syntax	(x1)

Sentences	are	
accurate	and	varied.

Most	sentences	are	
accurate	and	varied.

Sentences	are	not	
accurate	or	
varied.

Spelling	(x1)

Grade-appropriate	
words	are	spelled	
correctly.

Most	grade-
appropriate	words	
are	spelled	correctly.

Too	many	grade-
appropriate	words	
are	not	spelled	
correctly.

Total:	

A+	=	17-18 A	=	15-16 B+	=	14 B	=	12-13

C+		=	10-11 C	=	8-9 D	=	7 F	=	6



Part	1:	CulminaKng	Task		(W.5.2,	5.2	a-e,	W.5.4,	6.1.5.CivicsHR.1)

1. Invite	students	to	respond	to	the	following	quesBon:

1. What	are	the	fundamental	rights	guaranteed	by	the	United	
States	Cons-tu-on	and	the	Bill	of	Rights?	Why	was	it	difficult	
for	the	United	States	government	to	grant	those	fundamental	
rights	it	iniBally	granted	to	white	men	in	1787	to	all	of	its	ciB-
zens?		

2. In	your	wriBng:

o Introduce	the	topic	clearly	(What	are	the	fundamental	rights	
guaranteed	by	the	United	States	Cons-tu-on	and	the	Bill	of	
Rights?	Why	was	it	difficult	for	the	United	States	government	
to	grant	those	fundamental	rights	it	iniBally	granted	to	white	
men	in	1787	to	all	of	its	ciBzens?)	and	group	related	informa-
Bon	logically.

o Develop	the	topic	with	facts,	definiBons,	concrete	details,	quo-
taBons,	or	other	informaBon	and	examples	from	the	readings	
we	have	done.	

o Cite	from	at	least	two	sources.	

o Use	domain-specific	vocabulary	to	explain	the	topic.	

o Vary	sentences.

o Provide	a	concluding	statement	or	secBon	related	to	the	infor-
maBon.

Part	2:	Revising	and	EdiKng	Checklist

1. A^er	compleBng	a	dra^	of	the	composiBon	complete	a	self-edit	us-

ing	the	Revising	and	EdiBng	Checklist.	

2. Then	partner	and	read	your	partner’s	essay	and	allow	your	partner	

to	read	your	essay.		use	the	partner	porBon	of	the	checklist	to	pro-

vide	feedback	to	your	partner.

3. Revise	and	edit	your	composiBon	before	uploading	it	to	your	Goo-

gle	classroom.
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Part	2:	Revising	and	EdiKng	Checklist	for	Self-	and	Peer	EdiKng

Author’s	Name:	_________________________________________________________________																			Date:	_______________________

Peer’s	Name:	___________________________________________________________________																			Date:	_______________________

DirecKons:	Edit	and	revise	your	wri@en	work	using	the	Self-Edit	columns,	fixing	any	errors	you	noBce.	Then,	have	a	peer	complete	the	Peer	Edit	columns	while	you	observe.
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SELF-EDITSELF-EDITSELF-EDIT PEER	EDITPEER	EDITPEER	EDIT

Checklist	Items
Aner	compleKng	each	
step,	place	a	check	

here.
Checklist	Items

Aner	compleKng	
each	step,	place	
a	check	here.

Comments	and	SuggesKons

PunctuaKon

I	read	my	wri@en	piece	aloud	to	
see	where	to	stop	or	pause	for	
periods,	quesBon	marks,	
commas,	and	colons.

PunctuaKon

I	read	the	author’s	piece	aloud	
to	see	where	to	stop	or	pause	
for	periods,	quesBon	marks,	
commas,	and	colons.

PunctuaKon

I	read	my	wri@en	piece	aloud	to	
see	where	to	stop	or	pause	for	
periods,	quesBon	marks,	
commas,	and	colons.

PunctuaKon

Text	is	cited	correctly.

PunctuaKon

Text	is	cited	correctly.

PunctuaKon

Text	is	cited	correctly.

Syntax

I	checked	to	see	if	my	
sentences	varied.

Syntax

Sentences	were	varied.

Syntax Sentences	have	been	
expanded,	combined,	and	
reduced	for	meaning	ands	to	
add	to	reader’s	interest.

Syntax Sentences	were	expanded,	
combined,	and	reduced	for	
meaning	ands	to	add	to	
reader’s	interest.

Grammar

ConjuncBons,	preposiBons,	and	
interjecBons	are	used	correctly.

Grammar

ConjuncBons,	preposiBons,	
and	interjecBons	are	used	
correctly.

Grammar
TransiBons	are	appropriate	and	
move	the	reader	through	the	
composiBon.

Grammar
TransiBons	are	appropriate	
and	move	the	reader	through	
the	composiBon.

Spelling
I	checked	spelling	and	fixed	the	
words	that	didn’t	look	right.

Spelling Spelling	is	correct.
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EXPLANATORY	RUBRIC 3 2 1

Content	(x	2)

The	wriBng	accurately	explains	explain	
why	it	was	difficult	for	the	United	States	
government	to	live	up	to	its	own	words,	
We	the	people,		and	to	extend	to	all	
ciBzens	the	rights	it	iniBally	granted	to	
white	men	in	1787.

The	wriBng	mostly	explains	why	explain	
why	it	was	difficult	for	the	United	States	
government	to	live	up	to	its	own	words,	
We	the	people,		and	to	extend	to	all	
ciBzens	the	rights	it	iniBally	granted	to	
white	men	in	1787.

The	wriBng	a@empts,	but	does	not	
explain	explain	why	it	was	difficult	
for	the	United	States	government	to	
live	up	to	its	own	words,	We	the	
people,		and	to	extend	to	all	ciBzens	
the	rights	it	iniBally	granted	to	white	
men	in	1787.

Evidence	(x	1)

Text	evidence	provided	fully	supports	the	
explanaBon.

Text	evidence	provided	mostly	supports	
the	explanaBon.

Text	evidence	provided	does	not	
support	the	explanaBon.

Vocabulary	(x	1)

Precise	language	from	studied	vocabulary	
is	accurately	included.

Precise	language	from	studied	
vocabulary	is	a@empted.

Precise	language	from	studied	
vocabulary	is	not	included.

Syntax	(x1)
Sentences	are	accurate	and	varied. Most	sentences	are	accurate	and	varied. Sentences	are	not	accurate	or	

varied.

Spelling	(x1)
Grade-appropriate	words	are	spelled	
correctly.

Most	grade-appropriate	words	are	
spelled	correctly.

Too	many	grade-appropriate	words	
are	not	spelled	correctly.

Total:	

A+	=	17-18 A	=	15-16 B+	=	14 B	=	12-13

C+		=	10-11 C	=	8-9 D	=	7 F	=	6


