
Grade 2: Lessons 46-90

Phonics 
In this unit, students will read with sufficient  

accuracy and fluency to support comprehension.  

They will conCnuously gain knowledge of language 

through speaking, reading, and wriCng. They will  

also learn the meaning of words through an array  

of strategies.

Phonics and Word RecogniCon
RF.2.3. Know and apply grade-level phonics and word 
analysis skills in decoding words.

Fluency
RF.2.4. Read with sufficient accuracy and fluency to 
support comprehension.

Knowledge of Language
L.2.3. Use knowledge of language and its convenCons 
when wriCng, speaking, reading, or listening. 

Vocabulary AcquisiCon and Use
L.2.4. Determine or clarify the meaning of unknown and 
mulCple-meaning words and phrases based on grade 2 
reading and content, choosing flexibly from an array of 
strategies. 

L.2.6. Use words and phrases acquired through 
conversaCons, reading and being read to, and responding 
to texts, including using adjecCves and adverbs to describe 
(e.g., When other kids are happy that makes me happy).



Monday Tuesday Wednesday Thursday  Friday

Lesson 46: Phonics: consonants k 
and ck (RF.2.3, RF.2.4), Centers (L.
2.3, L.2.4), Daily Instruc:onal 
Task (L.2.3)

Lesson 47: Phonics: consonants k 
and ck (RF.2.3, RF.2.4), Centers (L.
2.3, L.2.4), Daily Instruc:onal 
Task (L.2.3)

Lesson 48: Phonics: consonants k 
and ck and silent leXers kn, wr, gn, 
mb (RF.2.3, RF.2.4), Centers (L.2.3, 
L.2.4), Daily Instruc:onal Task (L.
2.3)

Lesson 49: Phonics: consonants k 
and ck and silent leXers kn, wr, gn, 
mb (RF.2.3, RF.2.4), Centers (L.2.3, 
L.2.4), Daily Instruc:onal Task (L.
2.3)

Lesson 50: Phonics: consonants k 
and ck and silent leXers kn, wr, gn, 
mb (RF.2.3, RF.2.4), Centers (L.2.3, 
L.2.4), Daily Instruc:onal Task (L.
2.3)

Lesson 51: Phonics: long a (RF.2.3, 
RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)

Lesson 52: Phonics: long a (RF.2.3, 
RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3) 

Lesson 53: Phonics: long a (RF.2.3, 
RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3) 

Lesson 54: Phonics: long a (RF.2.3, 
RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)

Lesson 55: Phonics: long a (RF.2.3, 
RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)

Lesson 56: Phonics: long e (RF.2.3, 
RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)

Lesson 57: Phonics: long e (RF.2.3, 
RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)

Lesson 58: Phonics: long e (RF.2.3, 
RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)

Lesson 59: Phonics: long e (RF.2.3, 
RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)

Lesson 60: Phonics: long e (RF.2.3, 
RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)

Lesson 61: Phonics: long o (RF.2.3, 
RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3) 

Lesson 62: Phonics: long o (RF.2.3, 
RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)

Lesson 63: Phonics: long o (RF.2.3, 
RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)

Lesson 64: Phonics: long o (RF.2.3, 
RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)

Lesson 65: Phonics: long o (RF.2.3, 
RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)

Lesson 66: Phonics: long i (RF.2.3, 
RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)

Lesson 67: Phonics: long i (RF.2.3, 
RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)

Lesson 68: Phonics: long i (RF.2.3, 
RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)

Lesson 69: Phonics: long i (RF.2.3, 
RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)

Lesson 70: Phonics: long i (RF.2.3, 
RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)

PHONOLOGICAL AWARENESS, PHONICS, CENTERS CALENDAR



Monday Tuesday Wednesday Thursday  Friday

Lesson 71: Phonics: suffixes -ful 
and -less (RF.2.3, RF.2.4), Centers 
(L.2.3, L.2.4), Daily Instruc:onal 
Task (L.2.3) 

Lesson 72: Phonics: suffixes -ful 
and -less (RF.2.3, RF.2.4), Centers 
(L.2.3, L.2.4), Daily Instruc:onal 
Task (L.2.3) 

Lesson 73: Phonics: suffixes -ful 
and -less (RF.2.3, RF.2.4), Centers 
(L.2.3, L.2.4), Daily Instruc:onal 
Task (L.2.3) 

Lesson 74: Phonics: suffixes -ful 
and -less (RF.2.3, RF.2.4), Centers 
(L.2.3, L.2.4), Daily Instruc:onal 
Task (L.2.3) 

Lesson 75: Phonics: suffixes -ful 
and -less (RF.2.3, RF.2.4), Centers 
(L.2.3, L.2.4), Daily Instruc:onal 
Task (L.2.3) 

Lesson 76: Phonics: suffixes -y and 
-ly (RF.2.3, RF.2.4), Centers (L.2.3, 
L.2.4), Daily Instruc:onal Task (L.
2.3)

Lesson 77: Phonics: suffixes -y and 
-ly (RF.2.3, RF.2.4), Centers (L.2.3, 
L.2.4), Daily Instruc:onal Task (L.
2.3)

Lesson 78: Phonics: suffixes -y and 
-ly (RF.2.3, RF.2.4), Centers (L.2.3, 
L.2.4), Daily Instruc:onal Task (L.
2.3) 

Lesson 79: Phonics: suffixes -y and 
-ly (RF.2.3, RF.2.4), Centers (L.2.3, 
L.2.4), Daily Instruc:onal Task (L.
2.3)

Lesson 80: Phonics: suffixes -y and 
-ly (RF.2.3, RF.2.4), Centers (L.2.3, 
L.2.4), Daily Instruc:onal Task (L.
2.3)

Lesson 81: Phonics: prefix dis- (RF.
2.3, RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3) 

Lesson 82: Phonics: prefix dis- (RF.
2.3, RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)

Lesson 83: Phonics: prefix dis- (RF.
2.3, RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)

Lesson 84: Phonics: prefix dis- (RF.
2.3, RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)

Lesson 85: Phonics: prefix dis- (RF.
2.3, RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)

Lesson 86: Phonics: R Controlled 
vowel -ar (RF.2.3, RF.2.4), Centers 
(L.2.3, L.2.4), Daily Instruc:onal 
Task (L.2.3)

Lesson 87: Phonics: R Controlled 
vowel -ar (RF.2.3, RF.2.4), Centers 
(L.2.3, L.2.4), Daily Instruc:onal 
Task (L.2.3) 

Lesson 88: Phonics: R Controlled 
vowel -ar and inflecCons -ed, and 
-ing (RF.2.3, RF.2.4), Centers (L.2.3, 
L.2.4), Daily Instruc:onal Task (L.
2.3)

Lesson 89: Phonics: R Controlled 
vowel -ar and inflecCons -ed, and 
-ing (RF.2.3, RF.2.4), Centers (L.2.3, 
L.2.4), Daily Instruc:onal Task (L.
2.3) 

Lesson 90: Phonics: R Controlled 
vowel -ar and inflecCons -ed, and 
-ing (RF.2.3, RF.2.4), Centers (L.2.3, 
L.2.4), Daily Instruc:onal Task (L.
2.3)

PHONOLOGICAL AWARENESS, PHONICS, CENTERS CALENDAR



Learning Inten:ons: 

• I am learning the sound spellings for consonants k, ck.  

• I am learning how to disCnguish iniCal blends with k, ck.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode iniCal 
blends with k, ck 

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

 

Lesson 46: Phonics: consonants k, ck (RF.2.3, RF.2.4), Centers (L.
2.3, L.2.4), Daily Instruc:onal Task (L.2.3)

Part 1:  Direct Instruc:on

1. I Do: Model for students how you write and say the leXer k 
and ck.  Model wriCng the leXer and saying the sound. Display 
the leTer Kk card. Say, “Kangaroo starts with the leXer Kk. Say 
that with me. K. Kangaroo.  

  

2. Tell students that k also makes the sound with the leXer n 
next to it kn /n/. Say and spell the word knot.  

3. We Do: Write the word trick and point to the final blend. 
Blend the word.  

4. Follow the above steps for leXer k and ck. PracCce the words: 

1. cake 

2. Rack 

3. knit 

 



1. You Do: Point to words from this list and have students blend 
and say the word:  chick, Chuck, smoke, spike, click 

2. We Do: Show students these words: smoke, lake, truck, kick, 
rack, black, trick, ask, desk. Model how you sort words by the  
in to these categories. Model first and then have students 
help. Ask them to explain why.  

3. Assess: Have students sort words again on their own.  

 

Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing works with k, ck. Teachers should quickly review 
spelling test results to determine students who were unable 
to do the task with 80% proficiency.  

2. Model again and have students mimic you. Correct as needed. 

3. Have students write words that have k, ck. 

4. Have students partner and read decodable text. If students 
get stuck on a decodable word, have them blend the 
phonemes. Model as needed.  

Center 1: Differen:a:ng between consonants k, ck

1. PracCce wriCng and sorCng basic and challenge spelling words 
into short and long vowel lists. Then have them sort short and 
long vowels into two lists. Wordlist #10.  

2. Play sorCng game with words Two players use one collaCon of 
cards (from basic and challenge lists). Each layer takes a turn 
turning over a card, reads the card and then puts it into the 
consonants k, ck lists.  

 

snake neck milk

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_10_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_10_wordlist.pdf


Center 2: Decodable Text

1. Reread decodable texts: In Times Past: A Grand Life and At 
Home with Kris.  

2. Read to your partner.  

3. Then listen to your partner read it to you.  

Center 3: Lexia Computer
1. Self-directed by computer. 

Part 3: Daily Instruc:onal Task

1. Dictate these sentences:  Bell got knots in her hair. Kris 
combed it.  

2. Have students say the sounds as they write each word.   

3. Add date to task.  

4. Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 

 

Lesson 47: Phonics: consonants k, ck (RF.2.3, RF.2.4), Centers (L.
2.3, L.2.4), Daily Instruc:onal Task (L.2.3) 

Learning Inten:ons: 

• I am learning the sound spellings for consonants k, ck.  

• I am learning how to disCnguish iniCal blends with k, ck.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode iniCal 
blends with k, ck 

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 



Part 1:  Direct Instruc:on

1. I Do/We Do: Review consonants k, ck. Model wriCng the leXers 
and saying the sounds and have students write the leXers and 
say the sounds.    neck 

2. Have students read the words and sentences on the list:  

            How are the words alike? What are the consonant /k/ sounds    
            for the words in row one? 
            Row two? 

    3. Conduct a rapid review. Randomly point to words and have  
        students blend and say.  

 

 

Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing works with k, ck. Teachers should quickly review 
spelling test results to determine students who were unable to do 
the task with 80% proficiency.  

2. Model again and have students mimic you. Correct as needed. 

3. Have students write words that have k, ck. 

4. Have students partner and read decodable text. If students get 
stuck on a decodable word, have them blend the phonemes. 
Model as needed. 

5.

Center 1: Differen:a:ng between consonants k, ck

1. Have students complete Know It, Show It, page 92.  

2. Have students complete Know It, Show It, page 93.  

 

 



Part 3: Daily Instruc:onal Task

1. Dictate this sentence:  Mother asked Bell if she felt sick. 

2. Have students say the sounds as they write each word.   

3. Add date to task.  

4. Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 

 

Center 2: Decodable Text.

1. Reread decodable texts: In Times Past: A Grand Life 

2. Read to your partner.  

3. Then listen to your partner read it to you.  

4. IniCal Blend Hunt: Have students look through the text and find 
consonants k, ck. They should list them in their notebooks by k, 
ck.  

Center 3: Lexia Computer
1. Self-directed by computer. 



Lesson 48: Phonics: consonants k, ck and silent leTers kn, wr, gn, mb 
(RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), Daily Instruc:onal Task (L.2.3) 

Learning Inten:ons: 

• I am learning the sound spellings for consonants k, ck and silent 
leXer wr, gn, kn, mb.  

• I am learning how to disCnguish iniCal blends with k, ck.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode iniCal 
blends with k, ck, and silent leXer wr, gn, kn, mb.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

Part 1:  Direct Instruc:on

1. I Do: Explain to students that when good readers read aloud 
they group words in ways that make sense. Good readers use 
punctuaCon that helps them determine which words they 
should group together. Open At Home with Kris to page 61.  
Point out the punctuaCon marks. Remind students that a 
comma tells readers to take a short pause. Periods at the end 
of sentences require readers to take a longer pause. Ask 
students to follow along as you read page 61.  

2. We Do: Use choral reading to reread At Home with Kris, page 
61. Ask students to explain how they used punctuaCon to know 
how to group words together while reading.  

3. I Do/We Do: Review Sound Spelling cards for k, ck. Show the 
card, read the word, and say the sound. Then have children do 
this. Last, ask students to write the consonant blend as they 
say the sound. Then ask them to write the key words: kiXen, 
stack, restock, Ccked, lake. Have them do this 3x. 



   4. Tell students that they will be reading words with silent leXers;  
        kn, wr, gn, mb. Tell students when saying words with these  
        blends, one leXer remains silent. Give students the following  
        examples: 

• Gnaw - gn - /n/ 
• Wreath - wr - /r/ 
• Comb - mb - /b/ 
• Thumb- mb - /m/ 
• Knee - kn - /n/ 

   5. We Do: Display Blend and Read 4.2. Have children read line 1. Ask  
        how are these words alike? Different? What is the vowel  
        paXern?  Read Lines 2-4 chorally. Call on students in a rapid  
        manner to randomly read words from lines 1-4. Line 5 is a  
        challenge row. Read these more difficult words chorally. Remain  
        close by having students read the sentences. Then read them  
        chorally.  

     6. Assess: Have students spell these words: peck, milk, check,         
knock, sCcker 

Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing works with k, ck. Teachers should quickly review 
spelling test results to determine students who were unable to 
do the task with 80% proficiency.  

2. Model again and have students mimic you. Correct as needed. 

3. Have students write words that have k, ck. 

4. Have students partner and read decodable text. If students get 
stuck on a decodable word, have them blend the phonemes. 
Model as needed. 

Center 1: Prac:cing Spelling 

1. Complete Know It, Show It , p, 94.  

2. Complete Words that have consonants k, ck .  

3. Write spelling words, Wordlist #10. Cut up the words from the 
list and place them in a pile face down. Student A selects a 
word, reads it to his/her partner and the partner writes it. Then 
Student A shows the word to the Student B. Student B places a 
check next to the word if correct. If not, the student corrects 
the word. Then the partners switch roles.  

4. Play the game 2 x.  

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_10_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_4.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_4.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_10_wordlist.pdf


Center 2: Decodable Text

1. Reread decodable texts: In Times Past: A Grand Life and At 
Home with Kris  

2. Read to your partner.  

3. Then listen to your partner read it to you.  

4. Repeat.  

Center 3: Lexia Computer
1. Self-directed by computer. 

Part 3: Daily Instruc:onal Task

1. Dictate these words:  rocket, cracker, quicker, wreck 

2. Dictate this sentence: The skunk has a thick sCnky smell. 

3. Have students say the sounds as they write each word.   

4. Add date to task.  

5. Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 

Lesson 49: Phonics: consonants k, ck and silent leTers kn, wr, gn, mb 
(RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), Daily Instruc:onal Task (L.2.3) 

 
Learning Inten:ons: 

• I am learning the sound spellings for consonants k, ck and silent 
leXer wr, gn, kn, mb.  

• I am learning how to disCnguish iniCal blends with k, ck.  

• I am learning how to use phonics knowledge to decode words. 

Success Criteria:  

• I can use my knowledge of phonics to blend and decode iniCal 
blends with k, ck, and silent leXer wr, gn, kn, mb.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  



Part 1:  Direct Instruc:on

1. I Do:  Model blending using the word, pick. Use leXer cards and 
model how you blend the word and then say the word. Remind 
students that they can listen for sounds in different parts of the 
word. /p//i /k/ 

2. We Do:  Have students read aloud chorally row 1.  Ask how is the 
word kept different from the other words in row 1? How is the 
consonant paXern different? Then chorally read row 2. Then 
conduct rapid review and randomly call on students to read 
words you point to. Conclude by having students read the 
sentences.  

3. Assess: Dictate these words: write, knife, comb, tack, gnat 

Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

1. Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing works with k, ck. Teachers should quickly review 
spelling test results to determine students who were unable to do 
the task with 80% proficiency.  
 

2. Model again and have students mimic you. Correct as needed.  

3. Have students write words that have k, ck. 

4. Have students partner and read decodable text. If students get stuck 
on a decodable word, have them blend the phonemes. Model as 
needed.  

 

Center 1: Prac:cing Spelling 

1. Complete Know It, Show It , p, 94.  

2. Complete Words that have consonants k, ck .  

3. Write spelling words, Wordlist #10. Cut up the words from the list 
and place them in a pile face down. Student A selects a word, 
reads it to his/her partner and the partner writes it. Then Student 
A shows the word to the Student B. Student B places a check next 
to the word if correct. If not, the student corrects the word. Then 
the partners switch roles.  

4. Play the game 2 x.  

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_10_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_10_wordlist.pdf


Center 2: Decodable Text

1. Reread decodable texts: In Times Past: A Grand Life and At 
Home with Kris  

2. Read to your partner.  

3. Then listen to your partner read it to you.  

4. Repeat.  

Center 3: Lexia Computer
1. Self-directed by computer. 

Part 3: Daily Instruc:onal Task

1. Dictate these words:  wrap, stuck, gnome, kite, frock 

2. Dictate this sentence: The bird pecked the wrapper off of the 
rock.  

3. Have students say the sounds as they write each word.   

4. Add date to task.  

5. Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 

Lesson 50: Phonics: consonants k, ck and silent leTers kn, wr, gn, 
mb (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), Daily Instruc:onal Task (L.
2.3) 

Learning Inten:ons: 

• I am learning the sound spellings for consonants k, ck and silent 
leXer wr, gn, kn, mb.  

• I am learning how to disCnguish iniCal blends with k, ck.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode iniCal 
blends with k, ck, and silent leXer wr, gn, kn, mb.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 



Part 1:  Assessment

1. Assess students’ knowledge of consonants c, ck and silent leXers 
wr, kn, gn, mb through spelling through a spelling and dictaCon 
tasks.  

2. Spelling Assessment (from HMH): Say each word and say each 
sentence. Have students write each word. All students should set 
up their spelling  sheet by numbering 1 to 9 on one side and 10 to 
18 on the other side 

3. DictaCon Task: The ship was wrecked and stuck under the 
riverbend. The black dog gnawed the wrong sign.  

4. Give one point for each correctly spelled word. Total possible 
points is 34.  

A+ = 33-34
A = 31-32
B+ = 29-30
B =27-28
C+ = 25-26
C = 23-24
D = 21-22
F/Do Over= 20

  
 

 

Part 2: Reading Decodable Texts (RF.2.3, 2.4)

1. Invite students to partner read decodable texts: In Times Past: A 
Grand Life and At Home with Kris.  

2. Spend Cme during this period listening to students read the 
decodable texts. Support as needed.  

3. Record your findings.  

 



Lesson 51: Phonics: long a (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3) 

Learning Inten:ons: 

• I am learning the sound spellings for long a.  

• I am learning how to disCnguish sound-spellings for long a.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode words 
with long a.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

 

 

 

 

Part 1:  Direct Instruc:on

• I Do: Remind students that vowels can stand for long and short 
sounds and tell students  that they will be reading words with 
the long a sound spelled in many ways. Model wriCng the word 
made. Display the leTer a card with a variety of spellings for 
the sound a. Say, “the vowel a in the word made has the long a 
sound”.  This corresponds to the a-e sound on the sound card  

• Then model in the same way the word tail telling students that 
the vowel team ai also says /ā/.  

 



• Follow the above steps with the words rain, ray, and bacon 
showing how these words have the long /ā/ sound.  

• We Do: Write the word pain and point to the vowel team /ai/. 
Blend the word.  

• Follow the above steps for spelling paXerns for long /ā/ sound.  
PracCce the words: 

◦ cake 
◦ great 
◦ mail  

• You Do: Point to words from this list and have students blend 
and say the words:   

◦ delay 
◦ maid 
◦ sail 
◦ shake 

• We Do: Show students the words in the chart below.  Ask 
different students to locate three words in which long a is spelled 
with different vowel paXerns. Repeat the blending rouCne as 
needed.  

• Assess: Have students choose words that have the long a sounds 
on their own.  

Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with long a. Teachers should quickly review 
spelling test results to determine students who were unable to 
do the task with 80% proficiency. 

• Model again and have students repeat you. Correct as needed. 
• Have students write words with different spelling paXerns that 

have the long /ā/ sound. 
• Have students partner and read decodable text. If students get 

stuck on a decodable word, have them blend the phonemes. 
Model as needed.  



Center 1: Differen:a:ng words with the long a sound.

• PracCce wriCng and sorCng basic, review, and challenge 
spelling words into different spellings for the long a sound using 
Word List 11 

• Play sorCng game with words. Two players use one collaCon of 
cards (from basic and challenge lists). Each layer takes a turn 
turning over a card, reads the card and then puts it into the 
categories based on the spelling for the sound for long a.  

Center 2: Decodable Text
• Reread decodable texts: Tess and Jay Set Sail  

• Read to your partner.  

• Then listen to your partner read it to you.  

Center 3: Lexia Computer
• Self-directed by computer. 

 

 
 

 

 

Part 3: Daily Instruc:onal Task

• Dictate these sentences:  Did he take the bait with him? Try to 
stay home.  

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_11_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0402/#cards--2re_srr_m4_tessandjaysetsail_2/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_11_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0402/#cards--2re_srr_m4_tessandjaysetsail_2/


Lesson 52: Phonics: long a (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3) 

 

Learning Inten:ons: 

• I am learning the sound spellings for long a.  

• I am learning how to disCnguish sound-spellings for long a.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode words 
with long a.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

 

Part 1:  Direct Instruc:on

• I Do: : Remind students that vowels can stand for long and short 
sounds and tell students  that they will be reading words with 
the long a sound spelled in many ways. Model wriCng the word  
gray. Display the Sound/Spelling Card /a/with the variety of 
spellings for the sound a. Say, “the vowel a in the word gray has 
the long a sound”.  This corresponds to the -ay sound on the 
sound card  

• Model for students how you write and say the leXer k and ck.  
Model wriCng the leXer and saying the sound. Display the 
sound/spelling leTer a. Explain that /ay/ says the long a sound 
like in say. Blend the word /say/ with students.  

 
 

 

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_ssce_student/#cards--2re_ssc_acorn/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_ssce_student/#cards--2re_ssc_acorn/


• We Do: Have students read the words on this list: 

• Ask how are these words alike? How are these words 
different? Can you make sentences with these words? Provide 
feedback as needed.  

Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with the long /ā/ sound. Teachers should 
quickly review spelling test results to determine students who 
were unable to do the task with 80% proficiency.  

• Model again and have students mimic you. Correct as needed. 

• Have students write words that have the long /ā/ sound with a 
variety of different spellings 

• Have students partner and read decodable text. If students 
get stuck on a decodable word, have them blend the 
phonemes. Model as needed.  

Center 1: Differen:a:ng words with the long a sound.

• PracCce wriCng and sorCng basic, review, and challenge 
spelling words into different spellings for the long a sound 
using Word List 11 

• Play a sorCng game with words. Two players use one collaCon 
of cards (from basic and challenge lists). Each player takes a 
turn turning over a card, reads the card and then puts it into 
the categories based on the spelling for the sound for long a. 

Center 2: Decodable Text
• Reread decodable texts: Tess and Jay Set Sail  

• Read to your partner.  

• Then listen to your partner read it to you.  

Center 3: Lexia Computer
• Self-directed by computer. 

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_11_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0402/#cards--2re_srr_m4_tessandjaysetsail_2/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_11_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0402/#cards--2re_srr_m4_tessandjaysetsail_2/


Part 3: Daily Instruc:onal Task

• Dictate these sentences: Jay takes the gray pail. Wait so we can 
pay the bill.  

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do the 
task, include them in the TTT for the next day. 

 

 

 

 

 

 

Lesson 53: Phonics: long a (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3) 

Learning Inten:ons: 

• I am learning the sound spellings for long a.  

• I am learning how to disCnguish sound-spellings for long a.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode words 
with long a.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

   



Part 1:  Direct Instruc:on

• I Do: Explain to students that when good readers read aloud 
they group words in ways that make sense. Good readers use 
punctuaCon that helps them determine which words they 
should group together. Open Tess and Jay Set Sail page 69.  Point 
out the punctuaCon marks. Remind students that quotaCon 
marks tell readers that someone is talking.  QuesCons marks at 
the end of sentences require readers to take a pause and 
understand that someone is asking a quesCon. Ask students to 
follow along as you read page 69.  

• We Do: Use choral reading to reread Tess and Jay Set Sail, page 
69. Ask students to explain how they used punctuaCon to know 
how to group words together while reading.  

• I Do/We Do: Review Sound Spelling cards for long a. Show the 
card, create words that match sound spelling for long /ā/that are 
on the card, and say the sound.  

 

 

 

• Then have children do this. Last, ask students to write the 
consonant blend as they say the sound. Then ask them to write 
the key words: kiXen, stack, restock, Ccked, lake. Have them do 
this 3x.  

• Tell students that they will be reading words with different 
spelling paXerns for long /a/. Give students the following 
examples: 

◦ Paint /ai/ 
◦ Gray /ay/ 
◦ Cape /a-e/ 
◦ Baby /a/ 

• We Do: Display Blend and Read 4.5. Have children read line 1. Ask 
how are these words alike? Different? What is the vowel 
paXern?  Read Lines 2-4 chorally. Call on students in a rapid 
manner to randomly read words from lines 1-4. Line 5 is a 
challenge row. Read these more difficult words chorally. Remain 
close by having students read the sentences. Then read them 
chorally.  

• Assess: Have students spell these words: may, paid, made, cake 

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0402/#cards--2re_srr_m4_tessandjaysetsail_2/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_4.pdf#page=5
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0402/#cards--2re_srr_m4_tessandjaysetsail_2/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_4.pdf#page=5


Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with the long /ā/ sound. Teachers should 
quickly review spelling test results to determine students who 
were unable to do the task with 80% proficiency. 

• Model again and have students mimic you. Correct as needed. 
• Have students write words that have the long /ā/ sound with a 

variety of different spellings 
• Have students partner and read decodable text. If students get 

stuck on a decodable word, have them blend the phonemes. 
Model as needed.  

Center 1: Prac:cing Spelling 

• Complete Know It. Show It. p 104 - 106.  

• Complete Words that have consonants k, ck .  

• Write spelling words, Word List 11. Cut up the words from the 
list and place them in a pile face down. Student A selects a word, 
reads it to his/her partner and the partner writes it. Then 
Student A shows the word to the Student B. Student B places a 
check next to the word if correct. If not, the student corrects the 
word. Then the partners switch roles.  

• Play the game 2 x.  

Center 2: Decodable Text

• Reread decodable texts: Tess and Jay Set Sail  

• Read to your partner.  

• Then listen to your partner read it to you.  

Center 3: Lexia Computer
• Self-directed by computer. 

Part 3: Daily Instruc:onal Task

• Dictate these words:  tray, pain, make, bay 

• Dictate this sentence: You must wait for the train. Pay for the 
pail at the lake.  

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m04.pdf#page=14
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_11_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m04.pdf#page=14
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_11_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0402/#cards--2re_srr_m4_tessandjaysetsail_2/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0402/#cards--2re_srr_m4_tessandjaysetsail_2/


Lesson 54: Phonics: long a (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), Daily 
Instruc:onal Task (L.2.3) 

Learning Inten:ons: 

• I am learning the sound spellings for long a.  

• I am learning how to disCnguish sound-spellings for long a.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode words 
with long a.  

• I can correctly write dictated words. 

• I can read decodable texts fluently.

 
 

Part 1:  Direct Instruc:on

• I Do:  Remind students that a can make the long a sound in open 
syllables. Model blending the word acorn (a-corn/acorn) Use 
leXer cards and model how you blend the word and then say 
the word. Remind students that they can listen for sounds in 
different parts of the word. Repeat with the word taken (ta-ken/
taken). Review words with ai, ay, and a-e. Repeat with 
mulCsyllabic words using pancake.  

                   

• We Do:  Have students read aloud chorally row 1.  Ask how is 
the word kept different from the other words in row 1? How is 
the consonant paXern different? Then chorally read row 2. Then 
conduct rapid review and randomly call on students to read 
words you point to. Conclude by having students read the 
sentences.  

                   
           

 
 
 

• Assess: Dictate these words: write, knife, comb, tack, gnat 

 



Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with the long /ā/ sound. Teachers should 
quickly review spelling test results to determine students who 
were unable to do the task with 80% proficiency.  

• Model again and have students mimic you. Correct as needed. 

• Have students write words that have the long /ā/ sound with a 
variety of different spellings 

• Have students partner and read decodable text. If students 
get stuck on a decodable word, have them blend the 
phonemes. Model as needed.  

• Complete Know It. Show It. p 104 - 106.  

• Complete Words that have consonants k, ck .  

• Write spelling words, Word List 11. Cut up the words from the 
list and place them in a pile face down. Student A selects a 
word, reads it to his/her partner and the partner writes it. 
Then Student A shows the word to the Student B. Student B 
places a check next to the word if correct. If not, the student 
corrects the word. Then the partners switch roles.  

• Play the game 2 x.  

Center 2: Decodable Text

• Reread decodable texts: Tess and Jay Set Sail and A Wrecked 
Ship  

• Read to your partner.  

• Then listen to your partner read it to you.  

Center 3: Lexia Computer
• Self-directed by computer. 

Part 3: Daily Instruc:onal Task

• Dictate these words:  playCme, clay, snake, grade, paint 

• Dictate this sentence: The lake is the main place to sail. 

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m04.pdf#page=14
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_11_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0402/#cards--2re_srr_m4_tessandjaysetsail_2/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0402/#cards--2re_srr_m4_awreckedship/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0402/#cards--2re_srr_m4_awreckedship/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m04.pdf#page=14
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_11_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0402/#cards--2re_srr_m4_tessandjaysetsail_2/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0402/#cards--2re_srr_m4_awreckedship/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0402/#cards--2re_srr_m4_awreckedship/


Lesson 55: Phonics: long a (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3) 

Learning Inten:ons: 

• I am learning the sound spellings for long a.  

• I am learning how to disCnguish sound-spellings for long a.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode words 
with long a.  

• I can correctly write dictated words. 

• I can read decodable texts fluently.

Part 1:  Assessment

• Assess students’ knowledge of long vowel /ā/ through a 
spelling and dictaCon task.  

• Spelling Assessment (from HMH): Say each word and say each 
sentence. Have students write each word. All students should 
set up their spelling  sheet by numbering 1 to 9 on one side 
and 10 to 18 on the other side 

• DictaCon Task: We made a date to sail on the lake 

• Give one point for each correctly spelled word. Total possible 
points is 34.  

A+ = 33-34
A = 31-32
B+ = 29-30
B =27-28
C+ = 25-26
C = 23-24
D = 21-22
F/Do Over= 20

 

 



Part 2: Reading Decodable Texts (RF.2.3, 2.4)

• Invite students to partner read decodable texts: Tess and Jay 
Set Sail and A Wrecked Ship 

• Spend Cme during this period listening to students read the 
decodable text. Support as needed.  

• Record your findings.  

Lesson 56: Phonics: long e (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3) 

 
Learning Inten:ons:  

• I am learning the sound spellings for long e.  

• I am learning how to disCnguish sound-spellings for long e.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode words 
with long e.  

• I can correctly write dictated words. 

• I can read decodable texts fluently.

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0402/#cards--2re_srr_m4_tessandjaysetsail_2/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0402/#cards--2re_srr_m4_tessandjaysetsail_2/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0402/#cards--2re_srr_m4_awreckedship/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0402/#cards--2re_srr_m4_tessandjaysetsail_2/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0402/#cards--2re_srr_m4_tessandjaysetsail_2/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0402/#cards--2re_srr_m4_awreckedship/


Part 1:  Direct Instruc:on

• I Do/We Do: Remind students that vowels can stand for long 
and short sounds and tell students  that they will be reading 
words with the long e sound spelled in many ways. Model 
wriCng the word made. Display the leTer e card with the 
variety of spellings for the sound e. Say, “the vowel e in the 
word eagle begins the long e sound”.  This corresponds to 
the /ea/ sound on the sound card.  

• Then model in the same way tail telling students that the 
vowel team ee also says /ē/. Model with the word feet 

 

 

 

 

• Follow the above steps with the words clean /ea/, need /ee/, 
lady (-e) and key (-ey)showing how these words have the long /
ē/ sound.  

• Follow the above steps for spelling paXerns for long .  PracCce 
the words: 

◦ queen  

◦ seal  

◦ lce 

• You Do: Show students these words in the chart below.  Ask 
different students to locate three words in which long a is 
spelled with different vowel paXerns. Repeat the blending 
rouCne as needed.  

• Assess: Ask students to read words on their own.  

 



Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with the long a sound. Teachers should 
quickly review spelling test results to determine students who 
were unable to do the task with 80% proficiency.  

• Model again and have students mimic you. Correct as needed. 

• Have students write words that have the long a sound. 

• Have students partner and read decodable text, Queen. If 
students get stuck on a decodable word, have them blend the 
phonemes. Model as needed.  

             

 

Center 1: Differen:a:ng between words with different spellings for 
the long e sound

• PracCce wriCng and sorCng basic and challenge spelling words 
into short and long vowel lists. Then have them sort short and 
long vowels into two lists. Word List 12.  

• Play sorCng game with words. Two players use one collaCon of 
cards (from basic and challenge lists). Each player takes a turn 
turning over a card, reads the card and then puts it into the 
correct vowel/sound/spelling category.  

Center 2: Decodable Text

• Reread decodable text: Queen 

• Read to your partner.  

• Then listen to your partner read it to you.  

Center 3: Lexia Computer
1. Self-directed by computer. 

 

 

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_queen/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_queen/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_12_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_queen/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_12_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_queen/


Part 3: Daily Instruc:onal Task

• Dictate these sentences:  I see a peach seed. Did you meet the 
queen?  

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 

 

Lesson 57: Phonics: long e (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3) 

 

Learning Inten:ons: 

• I am learning the sound spellings for long e.  

• I am learning how to disCnguish sound-spellings for long e.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode words 
with long e.  

• I can correctly write dictated words. 

• I can read decodable texts fluently.

 



Part 1:  Direct Instruc:on

• I Do/We Do: Review the sound/spellings for long e Model 
wriCng the leXers and saying the sounds and have students 
write the leXers and say the sounds.     

• Have students read the words and sentences on the list:  

 How are the words alike? What are the sound/spellings for 
the long e in the words in row 1? Row two?
            

• Conduct a rapid review. Randomly point to words and have 
students blend and say.  

 

Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with the sound/spellings for long e. Teachers 
should quickly review spelling test results to determine students 
who were unable to do the task with 80% proficiency.  

• Model again and have students mimic you. Correct as needed. 

• Have students write words that have the long e sound. 

• Have students partner and read decodable text Queen. If 
students get stuck on a decodable word, have them blend the 
phonemes. Model as needed.  

Center 1: Differen:a:ng between the different sound/spellings for 
long e

Have students complete Know It. Show It. Pages 112 - 115    

 

 

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_queen/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m04.pdf#page=23
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_queen/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m04.pdf#page=23


Center 2: Decodable Text.

• Reread decodable text: Queen

• Read to your partner.  

• Then listen to your partner read it to you.  

• Long e Hunt. Have students look through the text finding 
words with different spellings for the long e sound. They 
should list them in their notebooks by sound/spelling.  

Center 3: Lexia Computer
• Self-directed by computer. 

Part 3: Daily Instruc:onal Task

• Dictate this sentence: The green leaf is on the tree. 

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 

Lesson 58: Phonics: long e (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3) 
 

Learning Inten:ons: 

• I am learning the sound spellings for long e.  

• I am learning how to disCnguish sound-spellings for long e.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode words 
with long e.  

• I can correctly write dictated words. 

• I can read decodable texts fluently.

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_queen/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_queen/


Part 1:  Direct Instruc:on

• I Do: Explain to students that when good readers read aloud 
they group words in ways that make sense. Good readers use 
punctuaCon that helps them determine which words they 
should group together. Open Queento page 85.  Point out the 
punctuaCon marks. Remind students that a comma tells readers 
to take a short pause. Periods at the end of sentences require 
readers to take a longer pause. Ask students to follow along as 
you read page 85.       

• We Do: Use choral reading to reread Queen, page 85. Ask 
students to explain how they used punctuaCon to know how to 
group words together while reading.  

• I Do/We Do: Review Sound Spelling cards for long e. Show the 
card, read the word, and say the sound. Then have children do 
this. Last, ask students to write the word making the long e 
sound as they say the word. Then ask them to write the key 
words: queen, feel, please (page 85). Have them do this 3x. 

• Tell students that they will be reading words that make the long 
e sound. Tell students when  saying words with these blends, 
one leXer remains silent. Give students the following examples 
that they will find in the story 

◦ Baby, say, see, clean, need  

• We Do: Display Blend and Read 4.7. Have children read line 1. 
Ask how are these words alike? Different? What is the vowel 
paXern?  Read Lines 2-4 chorally. Call on students in rapid 
manner to randomly read words from lines 1-4. Line 5 is a 
challenge row. Read these more difficult words chorally. Remain 
close by having students read the sentences. Then read them 
chorally.  

• Assess: Have students spell these words: teach, feel, sheep, 
each, review: pain,  

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_4.pdf#page=7
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_4.pdf#page=7


Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with the sound/spellings for long e. Teachers 
should quickly review spelling test results to determine students 
who were unable to do the task with 80% proficiency.  

• Model again and have students mimic you. Correct as needed. 

• Have students write words that have the long e sound. 

• Have students partner and read decodable textsQueen or Horses 
with Jobs. If students get stuck on a decodable word, have them 
blend the phonemes. Model as needed. 

             

 

 
 

 

Center 1: Differen:a:ng between the different sound/spellings for 
long e

Have students complete Know It. Show It. Pages 112 - 115    

Center 2: Decodable Texts.

• Reread decodable texts: Queen and/or Horses with Jobs 

• Read to your partner.  

• Then listen to your partner read it to you.  

• Long e Hunt. Have students look through the text finding words 
with different spellings for the long e sound. They should list 
them in their notebooks by sound/spelling.  

Center 3: Lexia Computer
• Self-directed by computer. 

 

 

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_queen/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_horseswithjobs/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_horseswithjobs/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m04.pdf#page=23
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_queen/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_horseswithjobs/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_queen/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_horseswithjobs/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_horseswithjobs/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m04.pdf#page=23
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_queen/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_horseswithjobs/


Part 3: Daily Instruc:onal Task

• Dictate these words:  speak, team, free, sheep 

• Dictate this sentence: Keep your feet off the seat. 

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 

 

 

 

 

 

Lesson 59: Phonics: long e (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)

 
Learning Inten:ons:  

• I am learning the sound spellings for long e.  

• I am learning how to disCnguish sound-spellings for long e.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode words 
with long e.  

• I can correctly write dictated words.  

I can read decodable texts fluently.

 

 

 

 



Part 1:  Direct Instruc:on

• I Do:  ConCnue model blending words with sounds for long e 
with the following spelling paXerns: e_e, ee, ea, e (CV),  

• We Do:  Have students read aloud chorally row 1.  Ask how is 
the word kept different from the other words in row 1? How is 
the vowel spelling different? Then chorally read row 2. Then 
conduct rapid review and randomly call on students to read 
words you point to. Conclude by having students read the 
sentences.  

                                          

• Assess: Dictate these words: need, seen, meal, take 

 

Part 2: Prac:ce/Centers

Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with the sound/spellings for long e. Teachers 
should quickly review spelling test results to determine 
students who were unable to do the task with 80% proficiency. 

• Model again and have students mimic you. Correct as needed. 

• Have students write words that have the long e sound. 

• Have students partner and read decodable texts Queen or 
Horses with Jobs. If students get stuck on a decodable word, 
have them blend the phonemes. Model as needed. 

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_queen/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_horseswithjobs/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_queen/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_horseswithjobs/


Center 1: Differen:a:ng between the different sound/spellings for 
long e

Have students complete Know It. Show It. Pages 112 - 115        

Center 2: Decodable Texts.

• Reread decodable texts: Queen and/or Horses with Jobs 

• Read to your partner.  

• Then listen to your partner read it to you.  

• Long e Hunt. Have students look through the text finding 
words with different spellings for the long e sound. They 
should list them in their notebooks by sound/spelling.  

 
Center 3: Lexia Computer

• Self-directed by computer. 

 

 

 

Part 3: Daily Instruc:onal Task

• Dictate these words:  leave, need, see, please 

• Dictate this sentence: They will eat and have tea? 

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 

 

 
 

 

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m04.pdf#page=23
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_queen/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_horseswithjobs/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m04.pdf#page=23
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_queen/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_horseswithjobs/


Lesson 60: Phonics: long e (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)

Learning Inten:on:  

• I am learning the sound spellings for long e.  

• I am learning how to disCnguish sound-spellings for long e.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode words 
with long e.  

• I can correctly write dictated words. 

• I can read decodable texts fluently.

Part 1:  Assessment

1. Assess students’ knowledge of the sound/spellings for words 
with the long e sound through spelling and dictaCon tasks.  

2. Spelling Assessment (from HMH): Say each word and say each 
sentence. Have students write each word. All students should set 
up their spelling  sheet by numbering 1 to 9 on one side and 10 
to 18 on the other side 

3. DictaCon Task: The ship was wrecked and stuck under the 
riverbend. The black dog gnawed the wrong sign.  

4. Give one point for each correctly spelled word. Total possible 
points is 34.  

A+ = 33-34
A = 31-32
B+ = 29-30
B =27-28
C+ = 25-26
C = 23-24
D = 21-22
F/Do Over= 20

 

 
 



Part 2: Reading Decodable Texts (RF.2.3, 2.4)

• Invite students to partner read decodable texts: Queen and/
or Horses with Jobs  

• Spend Cme during this period listening to students read the 
decodable texts. Support as needed.  

• Record your findings.  

 

Lesson 61: Phonics: long o (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)
 

Learning Inten:ons: 

• I am learning the sound spellings for long o.  

• I am learning how to disCnguish words with long o.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode words 
with spellings for long o including o, oa, and ow.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_queen/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_horseswithjobs/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_queen/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0403/#cards--2re_srr_m4_horseswithjobs/


Part 1:  Direct Instruc:on

• I Do: Model for students how you write and say the leXer o.  
Model wriCng the leXer and saying the sound. Display the 
sound spelling card for long o, ocean.. Say, “Ocean begins 
with O makes the long o sound. Ocean. Say it with me. Ocean. 
O. Ocean.  

   

• Tell students that the long o sound can also be made with the 
leXers oa and ow. The long o sound is also made in words 
with o-consonant e like in pole and toe. Say and spell the 
word bowl.  

                             

 

• We Do: Write the word toe and point to the final blend. Blend 
the word.  

• Follow the above steps for words with spelling paXerns for 
long o. Model the vowel teams that make the long o sound. 
PracCce the words: 

◦ go  

◦ doe 

◦ low 

◦ road  

• You Do: Point to words from this list and have students blend 
and say the word:  go, hope, low, tow, road boat 

• We Do: Show students these words below. Model how you 
sort words by  these categories. Model first and then have 
students help. Ask them to explain why.  
 



• Assess: Have students sort words again on their own.  

Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with the long o sound. Teachers should quickly 
review spelling test results to determine students who were unable 
to do the task with 80% proficiency.  

• Model again and have students mimic you. Correct as needed. 

• Have students write words that have the long o sound.  

• Have students partner and read decodable text. If students get 
stuck on a decodable word, have them blend the phonemes. 
Model as needed.  

 

Center 1: Differen:a:ng between the long o sound.

• PracCce wriCng and sorCng basic and challenge spelling 
words.Word List 13.  

• Play sorCng game with words. Two players use one collecCon 
of cards (from basic and challenge lists). Each layer takes a 
turn turning over a card, reads the card and then puts it into 
the long o sound lists.  

Center 2: Decodable Text

• Reread decodable text: On the Move

• Read to your partner.  

• Then listen to your partner read it to you.  

 

 

 

O
Open syllable

O-e
(o consonant e)

ow oa

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_13_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0501/#cards--2re_srr_m5_onthemove/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_13_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0501/#cards--2re_srr_m5_onthemove/


Center 3: Lexia Computer
• Self-directed by computer. 

Part 3: Daily Instruc:onal Task

• Dictate these sentences:  I know I lex my coat at home.  

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do the 
task, include them in the TTT for the next day. 

Lesson 62: Phonics: long o (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), Daily 
Instruc:onal Task (L.2.3)

 

Learning Inten:ons: 

• I am learning the sound spellings for long o.  

• I am learning how to disCnguish words with long o.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode words 
with spellings for long o including o, oa, and ow.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  



Part 1:  Direct Instruc:on

• I Do/We Do: Review spellings for long o,. Model wriCng the 
leXers in words and saying the sounds in words and have 
students write the leXers and say the sounds.    

• Have students read the words and sentences on the list:  

• How are the words alike? What leXers make the long o sound.  

• Conduct a rapid review. Randomly point to words and have 
students blend and say.  

Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with the long o sound. Teachers should quickly 
review spelling test results to determine students who were 
unable to do the task with 80% proficiency.  

• Model again and have students mimic you. Correct as needed. 

• Have students write words that have the long o sound and note 
the different spellings.  

• Have students partner and read decodable text. If students get 
stuck on a decodable word, have them blend the phonemes. 
Model as needed.  

Center 1: Differen:a:ng between words with the long o sound

• Have students complete Know It. Show It. Page 121 & 122 & 123 
• Have students complete Know It. Show It. Page 124 

 

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m05.pdf#page=3
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m05.pdf#page=5
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m05.pdf#page=3
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m05.pdf#page=5


Center 2: Decodable Text.

• Reread decodable texts: On the Move 

• Read to your partner.  

• Then listen to your partner read it to you.  

• Long O Hunt: Have students look through the text and find words 
that make the long o sound, They should list them in their 
notebook by the different spellings for long o.  

Center 3: Lexia Computer
• Self-directed by computer. 

Part 3: Daily Instruc:onal Task

• Dictate this sentence:  You can go out the window. 

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do the 
task, include them in the TTT for the next day. 

 

Lesson 63: Phonics: long o (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), Daily 
Instruc:onal Task (L.2.3)

 
Learning Inten:ons:  

• I am learning the sound spellings for long o.  

• I am learning how to disCnguish words with long o.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode words 
with spellings for long o including o, oa, and ow.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0501/#cards--2re_srr_m5_onthemove/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0501/#cards--2re_srr_m5_onthemove/


Part 1:  Direct Instruc:on

• I Do: Explain to students that when good readers read aloud they 
group words in ways that make sense. Good readers use 
punctuaCon that helps them determine which words they should 
group together. Open  On the Move to page 6.  Point out the 
punctuaCon marks. Remind students that a comma tells readers 
to take a short pause. Periods at the end of sentences require 
readers to take a longer pause. Ask students to follow along as 
you read page 6.

• We Do: Use choral reading to reread , page 6. Ask students to 
explain how they used punctuaCon to know how to group words 
together while reading.

•

• I Do/We Do: Review Sound Spelling cards for long o Show the 
card, read the word, and say the sound. Then have children do 
this. Last, ask students to write the vowel team as they say the 
sound. Then ask them to write the key words: move, boxes, close, 
road , home, no, cold, coat, most, owns. 

• Tell students that they will be reading words with the long o 
sound. Tell students when saying saying words with these blends, 
one leXer remains silent. Give students the following examples: 

• Boxes (review ending -es) 
• close 
• road 
• no (open syllable) 
• most 

 

• We Do: Display  Blend and Read 5.2.. Have children read line 1. 
Ask how are these words alike? Different? What is the vowel 
paXern?  Read Lines 2-4 chorally. Call on students in rapid 
manner to randomly read words from lines 1-4. Line 5 is a 
challenge row. Read these more difficult words chorally. Remain 
close by having students read the sentences. Then read them 
chorally.

• Assess: Have students spell these words: slow, goal, roam, woke

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0501/#cards--2re_srr_m5_onthemove/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_5.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0501/#cards--2re_srr_m5_onthemove/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_5.pdf#page=2


Center 2: Decodable Texts

• Read decodable texts: On the Move  and Get Ready to Move 

                                                         
• Read to your partner.  

• Then listen to your partner read it to you.  

• Repeat.  

Center 3: Lexia Computer
• Self-directed by computer. 

 

 

Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with the long o sound.  Teachers should model 
reading mulCsyllabic words. Teachers should quickly review 
spelling test results to determine students who were unable to do 
the task with 80% proficiency.  

• Model again and have students mimic you. Correct as needed. 

• Have students write words that have the long o sound and note 
the different spellings.  

• Have students partner and read decodable text. If students get 
stuck on a decodable word, have them blend the phonemes. 
Model as needed.  

Center 1: Differen:a:ng between words with the long o sound

• Have students complete Know It. Show It. Page 121 & 122 & 123 

• Have students complete Know It. Show It. Page 124 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Part 3: Daily Instruc:onal Task

• Dictate these words:  notepad,hope, show, soap  

• Dictate this sentence: Follow the yellow truck down the road . 

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 

Lesson 64: Phonics: long o (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)
 

Learning Inten:ons: 

• I am learning the sound spellings for long o.  

• I am learning how to disCnguish words with long o.  

• I am learning to idenCfy the meanings of and use words with 
the suffixes -y, -ly 

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode words 
with spellings for long o including o, oa, and ow.  

• I can idenCfy the meanings of and use words with the suffixes -
y, -ly 

• I can correctly write dictated words.  

• I can read decodable texts fluently.  



Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with the long o sound. Teachers should quickly 
review spelling test results to determine students who were 
unable to do the task with 80% proficiency.  

• Model again and have students mimic you. Correct as needed. 

• Have students write words that have the long o sound. 

• Review GeneraCve Vocabulary 5.3 

• Have students partner and read decodable text. If students get 
stuck on a decodable word, have them blend the phonemes. 
Model as needed.  

Center 1: Prac:cing Differen:a:ng Words with the Long O sound and 
Spelling 

• Have students complete Know It. Show It. P 126 

 

Part 1:  Direct Instruc:on

• I Do:  Model blending using the words that make the long o 
sound. Also, include words that add the suffix -y or -ly., pick. 
Use leXer cards and model how you blend the word and then 
say the word. Remind students that they can listen for sounds 
in different parts of the word.  

• We Do:  Have students read aloud chorally row 1.  Ask how is 
the word kept different from the other words in row 1? How is 
the consonant paXern different? Then chorally read row 2. 
Then conduct rapid review and randomly call on students to 
read words you point to. Conclude by having students read 
the sentences.  

• Assess: Dictate these words: slow, slowly, show, toe, go  

 

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_5.pdf#page=3
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m05.pdf#page=7
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Center 2: Decodable Text

• Reread decodable texts: On the Move  and Get Ready to Move 

                                         
• Read to your partner.  

• Then listen to your partner read it to you.  

• Repeat.  

Center 3: Lexia Computer
• Self-directed by computer. 

Part 3: Daily Instruc:onal Task

• Dictate these words:  wrap, stuck, gnome, kite, frock 

• Dictate this sentence: The bird pecked the wrapper off of the 
rock.  

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 

 

Lesson 65: Phonics: long o (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)

 
 
Learning Inten:ons:  

• I am learning the sound spellings for long o.  

• I am learning how to disCnguish words with long o.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode words 
with spellings for long o including o, oa, and ow.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0501/#cards--2re_srr_m5_onthemove/
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Part 2: Reading Decodable Texts (RF.2.3, 2.4)

• Invite students to partner read decodable texts: On the Move  and 
Get Ready to Move.  

• Spend Cme during this period listening to students read the 
decodable texts. Support as needed.  

• Record your findings.  

 

 

 

Part 1:  Assessment

• Assess students’ knowledge of the spellings for long o through a 
spelling and dictaCon tasks.  

• Spelling Assessment (from HMH): Say each word and say each 
sentence. Have students write each word. All students should set 
up their spelling  sheet by numbering 1 to 9 on one side and 10 to 
18 on the other side 

• DictaCon Task: Will we go over that road on the way home?  

• Give one point for each correctly spelled word. Total possible 
points is 34.  

A+ = 33-34
A = 31-32
B+ = 29-30
B =27-28
C+ = 25-26
C = 23-24
D = 21-22
F/Do Over= 20

   

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0501/#cards--2re_srr_m5_onthemove/
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Lesson 66: Phonics: long i  (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)
 

Learning Inten:ons: 

• I am learning the sound spellings for the long i sound.  

• I am learning how to disCnguish spellings for the long i 
sounds ie, igh, i-e, -y.  

• I am learning how to use phonics knowledge to decode 
words. 

Success Criteria: 

• I can use my knowledge of phonics to blend words with the 
long i sound.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

Part 1:  Direct Instruc:on
• I Do: Model for students how you write and say the leXer i.  

Model wriCng the leXer and saying the sound. Display the 
sound spelling card for long i, ice cream.. Say, “ice cream 
begins with i and makes the long i sound. Ice cream. Say it with 
me. Ice cream. i. Ice cream.  

  

      

• I Do: Tell students that the long i sound can also be made with 
the leXers ie and igh. The long i sound is also made in words 
with i-consonant e like in like and kite and with consonant y like 
spy.  Model and blend the words below.   

                                                                    

 



• We Do: Follow the above steps poinCng out spellings for long i. 
PracCce the words: 

◦ five 

◦ Pie 

◦ light 

◦ shy 

• You Do: Point to words from this list and have students blend 
and say the word:  shine, die, dive, might 

• We Do: Show students these words below. Model how you sort 
words by  these categories. Model first and then have students 
help. Ask them to explain why.  

 

 

• Assess: Have students sort words again on their own. 

• You Do: Assess: Have students sort words again on their own.  

Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing works with the long i sound. Teachers should quickly 
review spelling test results to determine students who were 
unable to do the task with 80% proficiency.  

• Model again and have students mimic you. Correct as needed. 

• Have students write words that have the long i sound. 

• Have students partner and read decodable text. If students get 
stuck on a decodable word, have them blend the phonemes. 
Model as needed.  

i
Open 

syllable

i-e ie igh -y



Center 1: Differen:a:ng between spellings of long i,

• PracCce wriCng and sorCng basic and challenge spelling words 
into lists with long i spellings. Word List 14 

• Play sorCng game with words Two players use one collaCon of 
cards (from basic and challenge lists). Each layer takes a turn 
turning over a card, reads the card and then puts it into 
categories.  

Center 2: Decodable Text

• Reread decodable text: By Day 

• Read to your partner.  

• Then listen to your partner read it to you.  

Center 3: Lexia Computer
• Self-directed by computer. 

 

Part 3: Daily Instruc:onal Task

• Dictate these sentences:  The child liked to play with slime.  

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_14_wordlist.pdf
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Lesson 67: Phonics: long i  (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)

 
Learning Inten:ons:  

• I am learning the sound spellings for the long i sound.  

• I am learning how to disCnguish spellings for the long i sounds 
ie, igh, i-e, -y. 

• I am learning how to use phonics knowledge to decode 
words. 

Success Criteria: 

• I can use my knowledge of phonics to blend words with the 
long i sound.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

Part 1:  Direct Instruc:on

• I Do/We Do: Review spellings for long i. Model wriCng the 
leXers in words and saying the sounds in words and have 
students write the leXers and say the sounds.    

• Have students read the words and sentences on the list:  

• How are the words alike? What leXers make the long i sound.  

• Conduct a rapid review. Randomly point to words and have 
students blend and say.  



Center 2: Decodable Text.

• Reread decodable texts:  By Day  

• Read to your partner.  

• Then listen to your partner read it to you.  

• Long I Hunt: Have students look through the text and find 
words that make the long i sound, They should list them in 
their notebook by the different spellings for the long i sound.  

Center 3: Lexia Computer
• Self-directed by computer. 

Part 3: Daily Instruc:onal Task

• Dictate this sentence:  His pants were dry axer the long drive. 

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 

 

 

Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with the long i sound. Teachers should 
quickly review spelling test results to determine students who 
were unable to do the task with 80% proficiency.  

• Model again and have students mimic you. Correct as needed. 

• Have students write words that have the long i sound and note 
the different spellings.  

• Have students partner and read decodable text. If students get 
stuck on a decodable word, have them blend the phonemes. 
Model as needed.  

Center 1: Differen:a:ng between words with long i sounds,

• Have students complete Have students complete Know It. 
Show It. P. 131, 132, 133, 134  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Lesson 68: Phonics: long i  (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)

Learning Inten:ons: 

• I am learning the sound spellings for the long i sound.  

• I am learning how to disCnguish spellings for the long i 
sounds ie, igh, i-e, -y including silent leXers.  

• I am learning how to use phonics knowledge to decode 
words. 

Success Criteria: 

• I can use my knowledge of phonics to blend words with the 
long i sound.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

Part 1:  Direct Instruc:on

• I Do: Explain to students that when good readers read aloud they 
group words in ways that make sense. Good readers use 
punctuaCon that helps them determine which words they should 
group together. Open By Day  to page 21.  Point out the 
punctuaCon marks. Remind students that a comma tells readers to 
take a short pause. Periods at the end of sentences require readers 
to take a longer pause. Ask students to follow along as you read 
page 21. 

• We Do: Use choral reading to reread By Day. Ask students to 
explain how they used punctuaCon to know how to group words 
together while reading. 

• I Do/We Do: Review Sound Spelling cards long i. Show the card, 
read the word, and say the sound. Then have children do this. Last, 
ask students to write the consonant blend as they say the sound. 
Then ask them to write the words on page 22 . Have them say the 
words  3x. 

• Tell students that they will be reading words with the long i sound. 
Tell students saying words with these blends, one leXer remains 
silent. Give students the following examples from the story: fly, 
Cme, wide, Cres, find, nice, while, high, sky.

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0502/#cards--2re_srr_m5_byday_2/
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• We Do: Display Blend and Read 5.5. Have children read line 1. Ask 
how are these words alike? Different? What is the vowel paXern?  
Read Lines 2-4 chorally. Call on students in rapid manner to 
randomly read words from lines 1-4. Line 5 is a challenge row. 
Read these more difficult words chorally. Remain close by having 
students read the sentences. Then read them chorally. 

 

• Assess: Have students spell these words: sky, Cme, climb, knife, 
rice

 

Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with spellings for the long i sound. Teachers 
should quickly review spelling test results to determine students 
who were unable to do the task with 80% proficiency.  

• Model again and have students mimic you. Correct as needed. 

• Have students write words that the spellings for the long i 
sound.  

• Have students partner and read decodable text. If students get 
stuck on a decodable word, have them blend the phonemes. 
Model as needed.  

Center 1: Differen:a:ng between words with long i sounds,

• Have students complete Have students complete Know It. Show 
It. P. 131, 132, 133, 134  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Center 2: Decodable Texts

• Reread decodable texts:  By Day and By Night  

   
• Read to your partner.  

• Then listen to your partner read it to you.  

• Long I Hunt: Have students look through the text and find 
words that make the long i sound, They should list them in 
their notebook by the different spellings for the long i sound.  

 

 

 

Center 3: Lexia Computer
• Self-directed by computer. 

Part 3: Daily Instruc:onal Task

• Dictate these words: might, light, dine, high, sigh 

• Dictate this sentence: We went inside to find the bride 

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 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Lesson 69: Phonics: long i  (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3)
 

 

Learning Inten:ons: 

• I am learning the sound spellings for the long i sound.  

• I am learning how to disCnguish spellings for the long i sounds ie, 
igh, i-e, -y including silent leXers.  

• I am learning to idenCfy meanings of words with the suffixes -y, -
ly.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend words with the long i 
sound.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

Part 1:  Direct Instruc:on

• I Do:  Model blending using the word, inside Use leXer cards and 
model how you blend the word and then say the word. Remind 
students that they can listen for sounds in different parts of the 
word.  

                     

• We Do:  Have students read aloud chorally row 1.  Ask how is the 
word kept different from the other words in row 1? How is the 
consonant paXern different? Then chorally read row 2. Then 
conduct rapid review and randomly call on students to read 
words you point to.  

                                

• You Do: Read words: might light, dine, sigh, my 

• Assess: Dictate these words: You might find a ladybug in the 
wildlife. 



Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with spellings for the the long i sound. Teachers 
should quickly review spelling test results to determine students 
who were unable to do the task with 80% proficiency.  

• Model again and have students mimic you. Correct as needed. 

• Have students write words that have the spelling for long i. 

• GeneraCve Vocabulary 5.6: Prefix dis-  

• Have students partner and read decodable text. If students get 
stuck on a decodable word, have them blend the phonemes. 
Model as needed.  

Center 1: Differen:a:ng between words with long i sounds,

• Have students complete Have students complete Know It. Show 
It. P. 131, 132, 133, 134  

• Complete Know It. Show It. p 138 - GeneraCve Vocabulary Prefix dis- 
   

• Phonics Review p. 137 

Center 2: Decodable Texts

• Reread decodable texts:  By Day and By Night 

• Read to your partner.  

• Then listen to your partner read it to you.  

• Long I Hunt: Have students look through the text and find words 
that make the long i sound, They should list them in their 
notebook by the different spellings for the long i sound.  

Center 3: Lexia Computer
• Self-directed by computer. 

Part 3: Daily Instruc:onal Task

• Dictate these words:  find, night, child 

• Dictate this sentence: The sky is very light in the day. 

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do the 
task, include them in the TTT for the next day. 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Part 1:  Assessment

• Assess students’ knowledge of words with spellings for long i 
through spelling and dictaCon tasks.  

• Spelling Assessment (from HMH): Say each word and say each 
sentence. Have students write each word. All students should 
set up their spelling  sheet by numbering 1 to 9 on one side and 
10 to 18 on the other side 

• DictaCon Task:  We can hike a mile a night. The bee in the hive 
will bite and die.  

• Give one point for each correctly spelled word. Total possible 
points is 34.  

A+ = 33-34
A = 31-32
B+ = 29-30
B =27-28
C+ = 25-26
C = 23-24
D = 21-22
F/Do Over= 20

    
 

 

 

 Lesson 70: Phonics: long i  (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), Daily 
Instruc:onal Task (L.2.3)
 

Learning Inten:ons: 

• I am learning the sound spellings for the long i sound.  

• I am learning how to disCnguish spellings for the long i sounds ie, 
igh, i-e, -y including silent leXers.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend words with the long i 
sound.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

 

  

 



Part 2: Reading Decodable Texts (RF.2.3, 2.4)

• Invite students to partner read decodable texts:   By Day and By 
Night 

• Spend Cme during this period listening to students read the 
decodable texts. Support as needed.  

• Record your findings.  

 

 

 
 
 

 

  

 

 Lesson 71: Phonics: suffixes -ful and -less (RF.2.3, RF.2.4), Centers (L.
2.3, L.2.4), Daily Instruc:onal Task (L.2.3)

 

Learning Inten:ons: 

• I am learning the sound spellings for suffixes -ful and -less.  

• I am learning how to disCnguish suffixes -ful, less.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode iniCal 
blends with -ful and -less.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0502/#cards--2re_srr_m5_byday_2/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0502/#cards--2re_srr_m5_bynight/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0502/#cards--2re_srr_m5_bynight/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0502/#cards--2re_srr_m5_byday_2/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0502/#cards--2re_srr_m5_bynight/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0502/#cards--2re_srr_m5_bynight/


Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with the suffixes -ful and -ness. Teachers 
should quickly review spelling test results to determine 
students who were unable to do the task with 80% proficiency. 

• Model again and have students mimic you. Correct as needed. 

• Have students write words that have -ful and -ness 

• Have students partner and read decodable text. If students get 
stuck on a decodable word, have them blend the phonemes. 
Model as needed.  

• Review homophones.  

Center 1: Prac:cing Spelling and Reading 

• PracCce wriCng and sorCng basic and challenge spelling words 
into short and long vowel lists. Then have them sort short and 
long vowels into two lists. Wordlist #10.  

• Complete Know It. Show It. p. 143 & p. 148 
• Complete Know It. Show It. p. 142 & 144 
 

Part 1:  Direct Instruc:on

• I Do: Tell students that they will be reading words with suffixes -
ful and -less. The suffixes have their own syllable. Listen: kind/ 
kind-ness; help/help-ful.  PracCce with the words: care/care-ful/
careful, neat/neat-ness/neatness. 

• The suffix -ful means “having” or ‘full of”. Helpful means full of 
help. The teacher is helpful. The suffix -ness means “state, 
condiCon, or quality of being” and turns the word into a noun. 
Neatness means the quality of being neat or Cdy.  Everyone 
admired my brother’s neatness aNer they looked at his well-
organized desk.  

• We Do: Write the base word care and add the suffix ful. Have 
the students blend the word with you - careful. Write the word 
shy and add the suffix ness. Have the students blend the word 
with you - shyness.  

◦ Repeat with the words:  meaningless, beauCful, grateful, 
clueless, doub|ul, nameless 

• You Do: Have students complete the chart.  Review spelling 
paXerns when needed.  

                                   
• Assess: Have students blend words again on their own  

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_10_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m05.pdf#page=24
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m05.pdf#page=23
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_10_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m05.pdf#page=24
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m05.pdf#page=23


• Work with a partner to put words into a chart like the one 
below. Challenge students to write or create sentences with 
the words. Add words as needed.  

         

• Play review sorCng game with long vowel words and HFW 
using Word List 15. Two players use one collaCon of cards 
(from basic and challenge lists). Each player takes a turn 
turning over a card, reads the card and then puts it into 
different piles based on long vowel sound or other category 
chosen by teacher or student.  

 

Center 2: Decodable Text

• Reread decodable texts: Jack and the Book

• Read to your partner.  

• Then listen to your partner read it to you.  

Center 3: Lexia Computer
• Self-directed by computer. 

Part 3: Daily Instruc:onal Task

• Dictate these words/sentences:  The house was peaceful and the 
kindness of my mom made me happy.  

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do the 
task, include them in the TTT for the next day. 

 
 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_15_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_15_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0503/#cards--2re_srr_m5_jackandthebook/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0503/#cards--2re_srr_m5_jackandthebook/


 Lesson 72: Phonics: suffixes -ful and -less (RF.2.3, RF.2.4), Centers 
(L.2.3, L.2.4), Daily Instruc:onal Task (L.2.3)
 

 
Learning Inten:ons:  

• I am learning the sound spellings for suffixes -ful and -less.  

• I am learning how to disCnguish suffixes -ful, less.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode iniCal 
blends with -ful and -less.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

 

Part 1:  Direct Instruc:on

• I Do/We Do: Review suffixes -ful and -ness. Model words and 
blending with the suffix at the end.  

• Have students read the words and sentences on the list below. 
Ask students to idenCfy the base word. Use the word with the 
suffix in a sentence.  Review meaning briefly.  

 

 

 



Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with the suffixes -ful and -ness. Teachers 
should quickly review spelling test results to determine 
students who were unable to do the task with 80% proficiency. 

• Model again and have students mimic you. Correct as needed. 

• Have students write words that have -ful and -ness 

• Have students partner and read decodable text. If students get 
stuck on a decodable word, have them blend the phonemes. 
Model as needed.  

• Review homophones.  

Center 1: Prac:cing Spelling and Reading 

• PracCce wriCng and sorCng basic and challenge spelling words 
into short and long vowel lists. Then have them sort short and 
long vowels into two lists. Wordlist #10.  

• Complete Know It. Show It. p. 143 & p. 148 

 

• Play sorCng game with words Two players use one collaCon of 
cards (from basic and challenge lists). Each layer takes a turn 
turning over a card, reads the card and then puts it into the 
consonants k, ck lists.  

• Work with a partner to put words into a chart like the one 
below. Challenge students to write or create sentences with the 
words. Add words as needed.  

         

 

 

• Play review sorCng game with long vowel words and HFW using 
Word List 15. Two players use one collaCon of cards (from basic 
and challenge lists). Each player takes a turn turning over a card, 
reads the card and then puts it into different piles based on long 
vowel sound or other category chosen by teacher or student. 

• Complete Know It. Show It. p. 142 & 144 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_15_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m05.pdf#page=23
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_10_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m05.pdf#page=24
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_15_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m05.pdf#page=23
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_10_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m05.pdf#page=24


Center 2: Decodable Text

• Reread decodable texts: Jack and the Book 
   

• Read to your partner.  

• Then listen to your partner read it to you.  

Center 3: Lexia Computer
• Self-directed by computer. 

Part 3: Daily Instruc:onal Task

• Dictate these words/sentences:  The handful of snacks were 
tasteless.  

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do the 
task, include them in the TTT for the next day. 

 

 

 Lesson 73: Phonics: suffixes -ful and -less (RF.2.3, RF.2.4), Centers (L.
2.3, L.2.4), Daily Instruc:onal Task (L.2.3) 

Learning Inten:ons: 

• I am learning the sound spellings for suffixes -ful and -less.  

• I am learning how to disCnguish suffixes -ful, less.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode iniCal 
blends with -ful and -less.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 
 

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0503/#cards--2re_srr_m5_jackandthebook/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0503/#cards--2re_srr_m5_jackandthebook/


Part 1:  Direct Instruc:on

• I Do: Explain to students that when good readers read aloud they 
group words in ways that make sense. Good readers use 
punctuaCon that helps them determine which words they should 
group together. Open Jack and the Book to page 37 .  Point out the 
punctuaCon marks. Remind students that an exclamaCon mark tells 
readers what is happening is exciCng and the quotaCon marks show 
when someone is speaking. Ask students to follow along as you read 
page 37.

• We Do: Use choral reading to reread Jack and the book, page 37. 
Ask students to explain how they used punctuaCon to know how to 
group words together while reading. 

• I Do/We Do: Review Sound Spelling cards for suffixes -ful and -ness. 
Review words in story: hope-ful/hopeful, end/endless. Then ask 
them to write these words 3x. 

• Tell students that they will be reading words with the suffixes -ful 
and -ness.. Give students the following examples: 

• play/ful -playful   

• hand/ful -handful   

• spot/less -spotless  

• well/ness - wellness  

• We Do: Display Blend and Read 5.7. Have children read line 1. Ask 
how are these words alike? Different? What is the vowel paXern?  
Read Lines 2-4 chorally. Call on students in rapid manner to 
randomly read words from lines 1-4. Line 5 is a challenge row. Read 
these more difficult words chorally. Remain close by having 
students read the sentences. Then read them chorally. 

 

• Assess: Have students spell these words: wellness, sickness, 
handful, helpful

 

 

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0503/#cards--2re_srr_m5_jackandthebook/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0503/#cards--2re_srr_m5_jackandthebook/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_5.pdf#page=7
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_5.pdf#page=7


Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with the suffixes -ful and -ness. Teachers should 
quickly review spelling test results to determine students who 
were unable to do the task with 80% proficiency.  

• Model again and have students mimic you. Correct as needed. 

• Have students write words that have -ful and -ness 

• Have students partner and read decodable text. If students get 
stuck on a decodable word, have them blend the phonemes. 
Model as needed.  

• Review homophones.  

Center 1: Prac:cing Spelling and Reading 

• PracCce wriCng and sorCng basic and challenge spelling words 
into short and long vowel lists. Then have them sort short and 
long vowels into two lists. Wordlist #10.  

Complete Know It. Show It. p. 143 & p. 148 
 

 

• Play sorCng game with words Two players use one collaCon of 
cards (from basic and challenge lists). Each layer takes a turn 
turning over a card, reads the card and then puts it into the 
consonants k, ck lists.  

• Work with a partner to put words into a chart like the one 
below. Challenge students to write or create sentences with the 
words. Add words as needed.  

         

 

 

•  
Play review sorCng game with long vowel words and HFW using 
Word List 15. Two players use one collaCon of cards (from basic 
and challenge lists). Each player takes a turn turning over a card, 
reads the card and then puts it into different piles based on long 
vowel sound or other category chosen by teacher or student.  

• Complete Know It. Show It. p. 142 & 144 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_10_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m05.pdf#page=24
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_15_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m05.pdf#page=23
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_15_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m05.pdf#page=23
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_10_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m05.pdf#page=24


Center 2: Decodable Texts

• Reread decodable texts: Jack and the Book and The Red Box 

                      

• Read to your partner.  

• Then listen to your partner read it to you.  

Center 3: Lexia Computer
• Self-directed by computer. 

Part 3: Daily Instruc:onal Task

• Dictate these words/sentences:  fairness, dullness, soxness, 
mindful, hur|ul, res|ul 

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do the 
task, include them in the TTT for the next day. 

 

 Lesson 74: Phonics: suffixes -ful and -less (RF.2.3, RF.2.4), Centers 
(L.2.3, L.2.4), Daily Instruc:onal Task (L.2.3) 

 

Learning Inten:ons: 

• I am learning the sound spellings for suffixes -ful and -less.  

• I am learning how to disCnguish suffixes -ful, less.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode iniCal 
blends with -ful and -less.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

 
 

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0503/#cards--2re_srr_m5_jackandthebook/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0503/#cards--2re_srr_m5_theredbox/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0503/#cards--2re_srr_m5_jackandthebook/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0503/#cards--2re_srr_m5_theredbox/


Part 1:  Direct Instruc:on

• I Do:  Model blending using the base word and suffixes -ful and 
-ness  

• We Do:  Have students read aloud chorally row 1.  Ask how is 
the word kept different from the other words in row 1? How are 
the suffixes different? Then chorally read row 2. Then conduct 
rapid review and randomly call on students to read words you 
point to. Conclude by having students read the sentences. 

• Assess: We were wasteful and it lex my mom speechless. 

Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with the suffixes -ful and -ness. Teachers 
should quickly review spelling test results to determine 
students who were unable to do the task with 80% proficiency. 

• Model again and have students mimic you. Correct as needed. 
• Have students write words that have -ful and -ness 
• Have students partner and read decodable text. If students get 

stuck on a decodable word, have them blend the phonemes. 
Model as needed.  

Center 1: Prac:cing Spelling and Reading 

• PracCce wriCng and sorCng basic and challenge spelling words 
into short and long vowel lists. Then have them sort short and 
long vowels into two lists. Wordlist #10.  

• Complete Know It. Show It. p. 143 & p. 148 

• Play sorCng game with words Two players use one collaCon of 
cards (from basic and challenge lists). Each layer takes a turn 
turning over a card, reads the card and then puts it into the 
consonants k, ck lists.  

• Work with a partner to put words into a chart like the one 
below. Challenge students to write or create sentences with the 
words. Add words as needed.  

         

 

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_10_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m05.pdf#page=24
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• Play review sorCng game with long vowel words and HFW using 
Word List 15. Two players use one collaCon of cards (from basic 
and challenge lists). Each player takes a turn turning over a card, 
reads the card and then puts it into different piles based on long 
vowel sound or other category chosen by teacher or student.  

• Complete Know It. Show It. p. 142 & 144 

Center 2: Decodable Texts

• Reread decodable texts: Jack and the Book and The Red Box 
  

• Read to your partner.  

• Then listen to your partner read it to you. Center 3: Lexia 
Computer  

• Self-directed by computer. 

Part 3: Daily Instruc:onal Task

• Dictate these words/sentence: Her kindness was useful during 
the visit.  

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do the 
task, include them in the TTT for the next day. 

Lesson 75: Phonics: suffixes -ful and -less (RF.2.3, RF.2.4), Centers (L.
2.3, L.2.4), Daily Instruc:onal Task (L.2.3) 

Learning Inten:ons: 

• I am learning the sound spellings for suffixes -ful and -less.  

• I am learning how to disCnguish suffixes -ful, less.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode iniCal 
blends with -ful and -less.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_15_wordlist.pdf
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Part 1:  Assessment

• Assess students’ knowledge of suffixes -ful and -ness.   

• Spelling Assessment (from HMH): Say each word and say each 
sentence. Have students write each word. All students should 
set up their spelling  sheet by numbering 1 to 9 on one side and 
10 to 18 on the other side 

• DictaCon Task: I can tell his sickness is very painful. I am hopeful 
that his weakness will go away soon.  

• Give one point for each correctly spelled word. Total possible 
points is 34.  

A+ = 33-34
A = 31-32
B+ = 29-30
B =27-28
C+ = 25-26
C = 23-24
D = 21-22
F/Do Over= 20

   

 

 

 

Part 2: Reading Decodable Texts (RF.2.3, 2.4)

• Invite students to partner read decodable texts:Jack and the 
Book and The Red Box 
 

• Spend Cme during this period listening to students read the 
decodable texts. Support as needed.  

• Record your findings.  

 

 

 

  

 

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0503/#cards--2re_srr_m5_jackandthebook/
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https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0503/#cards--2re_srr_m5_theredbox/


Lesson 76: Phonics: suffixes -y and -ly (RF.2.3, RF.2.4), Centers (L.
2.3, L.2.4), Daily Instruc:onal Task (L.2.3) 

  
Learning Inten:ons: 

• I am learning the sound spellings for suffixes -y and -ly.  

• I am learning how to disCnguish suffixes -y and -ly.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode iniCal 
blends with -y and -ly.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

 

 

 

Part 1:  Direct Instruc:on

• I Do: Tell students that they will be reading words with suffixes -
y and -ly. The suffixes have their own syllable Listen: sleep/
sleep-y/sleepy; kind/ kind-ly/kindly 

•  PracCce with the words: dust/dust-y/dusty;  neat/neat-ly/
neatly. 

• The suffix -y means ‘like or with’. The suffix -ly means ‘in that 
way or full of’   

◦ Snowy means with snow - The night was snowy and cold. 
(snowy is an adjecCve)  

◦ Slowly means full of slow - The turtle moved slowly. 
(slowly is an adverb)  

• We Do: Write the base words and help students blend with 
suffixes -y and -ly.. Have the students blend the word with you 
luck/lucky-y/ lucky;  Write the word shy and add the suffix -ly. 
Have the students blend the word with you - shyly  
 

 



◦ Repeat with the words:  sharp/sharply; smooth/smoothly; 
cream/creamy; sleep/sleepy 

◦ You Do: Have students complete the chart.  Review 
spelling paXerns when needed.  

                                   

• Assess: Have students blend words again on their own  

Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with the suffixes -y and -ly. Teachers should 
quickly review spelling test results to determine students who 
were unable to do the task with 80% proficiency. 

• Model again and have students mimic you. Correct as needed. 
• Have students write words that have -y and -ly 
• Have students partner and read decodable text. If students get 

stuck on a decodable word, have them blend the phonemes. 
Model as needed.  

Center 1:  Spelling and Reading Prac:ce

• PracCce wriCng and sorCng basic and challenge spelling words 
into short and long vowel lists. Then have them sort short and 
long vowels into two lists Word List 16.   

• Complete Know It. Show It. p 150  Know It. Show It. p 151 Know It. 
Show It. P 152 & 153 

• Work with a partner to put words into a chart like the one below. 
Challenge students to write or create sentences with the words. 
Add words as needed. Review spelling changes caused by adding 
suffixes when needed.  

           

         

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_16_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=3
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=5
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=5
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_16_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=3
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=5
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=5


• Play sorCng gamand HFW and words with -s and -es using Word 
List 16. Two players use one collaCon of cards (from basic and 
challenge lists). Each player takes a turn turning over a card, 
reads the card and then puts it into different piles based on 
spellings -s or -es or other categories chosen by teacher or 
student.  

Center 2: Decodable Text

• Reread decodable texts: What a Mess! 
                     

• Read to your partner.  

• Then listen to your partner read it to you.  

Center 3: Lexia Computer
• Self-directed by computer. 

Part 3: Daily Instruc:onal Task

• Dictate these words/sentences:  slowly, gladly, badly, frosty 

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 

 

Lesson 77: Phonics: suffixes -y and -ly (RF.2.3, RF.2.4), Centers (L.2.3, 
L.2.4), Daily Instruc:onal Task (L.2.3) 

 

Learning Inten:ons: 

• I am learning the sound spellings for suffixes -y and -ly.  

• I am learning how to disCnguish suffixes -y and -ly.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode iniCal 
blends with -y and -ly.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_16_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_16_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0601/#cards--2re_srr_m6_whatamess/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_16_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_16_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0601/#cards--2re_srr_m6_whatamess/


Part 1:  Direct Instruc:on

• I Do/We Do: Review suffixes -y and -ly. Model words and 
blending with the suffix at the end.  

                                    

• Have students read the words and sentences on the list below. 
Ask students to idenCfy the base word. Use the word with the 
suffix in a sentence.  Review meaning briefly.  

 

Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with the suffixes -y and -ly. Teachers should 
quickly review spelling test results to determine students who 
were unable to do the task with 80% proficiency.  

• Model again and have students mimic you. Correct as needed. 

• Have students write words that have -y and -ly 

• Have students partner and read decodable text. If students get 
stuck on a decodable word, have them blend the phonemes. 
Model as needed.  

• Review spelling changes to base word when adding suffixes -y 
and -ly and endings -s and -es.  

Center 1: Prac:cing Spelling and Reading 

• PracCce wriCng and sorCng basic and challenge spelling words 
into short and long vowel lists. Then have them sort short and 
long vowels into two lists Word List 16.   

• Complete Know It. Show It. p 150  Know It. Show It. p 151 Know 
It. Show It. P 152 & 153 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_16_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=3
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=5
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=5
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_16_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=3
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=5
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=5


• Work with a partner to put words into a chart like the one 
below. Challenge students to write or create sentences with the 
words. Add words as needed. Review spelling changes caused 
by adding suffixes when needed. 

           

              

         

 

 

• Play sorCng gamand HFW and words with -s and -es using Word 
List 16. Two players use one collaCon of cards (from basic and 
challenge lists). Each player takes a turn turning over a card, 
reads the card and then puts it into different piles based on 
spellings -s or -es or other categories chosen by teacher or 
student.  

Center 2: Decodable Text

• Reread decodable texts: What a Mess! 

• Read to your partner.  

• Then listen to your partner read it to you.  

Center 3: Lexia Computer
• Self-directed by computer. 

Part 3: Daily Instruc:onal Task

• Dictate these words/sentences:  slowly, gladly, badly, frosty 

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_16_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_16_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0601/#cards--2re_srr_m6_whatamess/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_16_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_16_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0601/#cards--2re_srr_m6_whatamess/


Lesson 78: Phonics: suffixes -y and -ly (RF.2.3, RF.2.4), Centers (L.
2.3, L.2.4), Daily Instruc:onal Task (L.2.3) 

Learning Inten:ons: 

• I am learning the sound spellings for suffixes -y and -ly.  

• I am learning how to disCnguish suffixes -y and -ly.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode iniCal 
blends with -y and -ly.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

 
 

Part 1:  Direct Instruc:on

• I Do: Explain to students that when good readers read aloud they 
group words in ways that make sense. Good readers use 
punctuaCon that helps them determine which words they should 
group together. Open   What a Mess! page 53 .  Point out the 
punctuaCon marks. Remind students that an exclamaCon mark 
tells readers what is happening is exciCng and the quotaCon marks 
show when someone is speaking. Ask students to follow along as 
you read page 53. 

• We Do: Use choral reading to reread Jack and the book, page 53. 
Ask students to explain how they used punctuaCon to know how 
to group words together while reading. 

• I Do/We Do: Review sound/spelling for suffixes -y and -ly. Review 
words in story: slow/slowly; luck/lucky. Then ask them to write 
these words 3x. 

• Tell students that they will be reading words with the suffixes -y 
and -ly. Give students the following examples: 

• yuck/yucky   

• lump/lumpy 

• brisk/briskly 

• slow/slowly  

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0601/#cards--2re_srr_m6_whatamess/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0601/#cards--2re_srr_m6_whatamess/


• We Do: Display Blend and Read 6.2 Have children read line 1. Ask 
how are these words alike? Different? What is the vowel paXern?  
Read Lines 2-4 chorally. Call on students in rapid manner to 
randomly read words from lines 1-4. Line 5 is a challenge row. Read 
these more difficult words chorally. Remain close by having students 
read the sentences. Then read them chorally. 

 

• Assess: Have students spell these words: handy, sunny, quickly, 
mostly

Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with the suffixes -ful and -ness. Teachers should 
quickly review spelling test results to determine students who 
were unable to do the task with 80% proficiency.  

• Model again and have students mimic you. Correct as needed. 

• Have students write words that have -y and -ly 

• Have students partner and read decodable text. If students get 
stuck on a decodable word, have them blend the phonemes. 
Model as needed.  

Center 1: Prac:cing Spelling and Reading 

• PracCce wriCng and sorCng basic and challenge spelling words 
into short and long vowel lists. Then have them sort short and 
long vowels into two lists Word List 16.   

• Complete Know It. Show It. p 150  Know It. Show It. p 151 Know 
It. Show It. P 152 & 153 

 

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_16_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=3
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=5
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=5
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_16_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=3
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=5
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=5
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_6.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_6.pdf#page=2


• Work with a partner to put words into a chart like the one 
below. Challenge students to write or create sentences with the 
words. Add words as needed. Review spelling changes caused 
by adding suffixes when needed.  

           

         

         

 

 

 

• Play sorCng gamand HFW and words with -s and -es using Word 
List 16. Two players use one collaCon of cards (from basic and 
challenge lists). Each player takes a turn turning over a card, 
reads the card and then puts it into different piles based on 
spellings -s or -es or other categories chosen by teacher or 
student. 

Center 2: Decodable Text

• Reread decodable texts: What a Mess! & The Contest 
 

• Read to your partner.  

• Then listen to your partner read it to you.  

Center 3: Lexia Computer
• Self-directed by computer. 

Part 3: Daily Instruc:onal Task

• Dictate these words/sentences:  He quickly brushes his teeth 
nightly.  

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do the 
task, include them in the TTT for the next day. 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_16_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_16_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0601/#cards--2re_srr_m6_whatamess/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0601/#cards--2re_srr_m6_thecontest/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_16_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_16_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0601/#cards--2re_srr_m6_whatamess/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0601/#cards--2re_srr_m6_thecontest/


Lesson 79: Phonics: suffixes -y and -ly (RF.2.3, RF.2.4), Centers (L.
2.3, L.2.4), Daily Instruc:onal Task (L.2.3) 

Learning Inten:ons: 

• I am learning the sound spellings for suffixes -y and -ly.  

• I am learning how to disCnguish suffixes -y and -ly.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode iniCal 
blends with -y and -ly.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

 
 

Part 1:  Direct Instruc:on

• I Do:  Model blending using the base word and suffixes -y and -
ly 

• We Do:  Have students read aloud chorally row 1.  Ask how is 
the word kept different from the other words in row 1? How 
are the suffixes different? Then chorally read row 2. Then 
conduct rapid review and randomly call on students to read 
words you point to. Conclude by having students read the 
sentences.  

                        
   

                     

• Assess: We were wasteful and it lex my mom speechless. 

 



Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with the suffixes -ful and -ness. Teachers 
should quickly review spelling test results to determine 
students who were unable to do the task with 80% proficiency. 

• Model again and have students mimic you. Correct as needed. 

• Have students write words that have -y and -ly. 

• Have students partner and read decodable text. If students get 
stuck on a decodable word, have them blend the phonemes. 
Model as needed.  

Center 1: Prac:cing Spelling and Reading 

• PracCce wriCng and sorCng basic and challenge spelling words 
into short and long vowel lists. Then have them sort short and 
long vowels into two lists Word List 16.   

• Complete Know It. Show It. p 150  Know It. Show It. p 151 
Know It. Show It. P 152 & 153 

 

• Work with a partner to put words into a chart like the one 
below. Challenge students to write or create sentences with 
the words. Add words as needed. Review spelling changes 
caused by adding suffixes when needed.  

           

         

         

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_16_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=3
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=5
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_16_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=2
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=3
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=5


• Play sorCng gamand HFW and words with -s and -es using Word 
List 16. Two players use one collaCon of cards (from basic and 
challenge lists). Each player takes a turn turning over a card, 
reads the card and then puts it into different piles based on 
spellings -s or -es or other categories chosen by teacher or 
student.  

Center 2: Decodable Text

• Reread decodable texts: What a Mess! & The Contest 
                      

• Read to your partner.  

• Then listen to your partner read it to you.  

Center 3: Lexia Computer
• Self-directed by computer. 

Part 3: Daily Instruc:onal Task

• Dictate these words/sentences: On a hot sunny day, I can 
quickly get a cold drink .  

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 
 

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_16_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_16_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0601/#cards--2re_srr_m6_whatamess/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0601/#cards--2re_srr_m6_thecontest/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_16_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_16_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0601/#cards--2re_srr_m6_whatamess/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0601/#cards--2re_srr_m6_thecontest/


Lesson 80: Phonics: suffixes -y and -ly (RF.2.3, RF.2.4), Centers (L.
2.3, L.2.4), Daily Instruc:onal Task (L.2.3) 

Learning Inten:ons: 

• I am learning the sound spellings for suffixes -y and -ly.  

• I am learning how to disCnguish suffixes -y and -ly.  

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode iniCal 
blends with -y and -ly.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

 

 
 

 

Part 1:  Assessment

• Assess students’ knowledge of suffixes -ly and -y.   

• Spelling Assessment (from HMH): Say each word and say each 
sentence. Have students write each word. All students should 
set up their spelling  sheet by numbering 1 to 9 on one side and 
10 to 18 on the other side 

• DictaCon Task: I safely rode my bike on this rainy day. My sleepy 
brother moved so slowly.  

• Give one point for each correctly spelled word. Total possible 
points is 34.  

A+ = 33-34
A = 31-32
B+ = 29-30
B =27-28
C+ = 25-26
C = 23-24
D = 21-22
F/Do Over= 20

  
 

 



Part 2: Reading Decodable Texts (RF.2.3, 2.4)

• Invite students to partner read decodable texts: What a Mess! & 
The Contest  

• Spend Cme during this period listening to students read the 
decodable texts. Support as needed.  

• Record your findings.  

 

 
 

 

 

 

 
 

Lesson 81: Phonics: prefix dis- (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3) 

 

Learning Inten:ons: 

• I am learning the sound spellings for the prefix dis-.  

• I am learning how to use phonics knowledge to decode words.  

• I am learning to blend words with the prefix dis-. 

Success Criteria: 

• I can use my knowledge of phonics to blend and decode words 
with the prefix dis-.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

 
 

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0601/#cards--2re_srr_m6_whatamess/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0601/#cards--2re_srr_m6_thecontest/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0601/#cards--2re_srr_m6_whatamess/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0601/#cards--2re_srr_m6_thecontest/


Part 1:  Direct Instruc:on

• I Do: Tell students that they will be reading words with prefix 
dis. Prefixes have their own syllable. Tell students that the 
prefix dis- means “not” or “opposite of”. Listen: dis/obey - 
disobey; dis/agree - disagree. dis/able - disable.  

• The prefix dis- means “not” or “opposite of”.“  Dislike means 
“not to like'' or  “the opposite of like” - I dislike the taste of 
broccoli and hope I never have to eat it again.  Remind 
students of their work with the prefix un- in Lesson 45 that 
has a similar meaning: I am unhappy with dinner because I do 
not like broccoli.  

• We Do: Write the base word and add the prefix dis- Have the 
students blend the word with you. Write the word obey  and 
add the prefix dis-. Have the students blend the word with you 
- disobey. Review meaning.  

◦ Repeat with the words:  disbelief, disable, dishonor 

◦ You Do: Have students complete the chart.  Review 
spelling paXerns when needed.  

                                    

• Assess: Have students blend words again on their own.  

Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with the prefix dis- and un-. Teachers should 
quickly review spelling test results to determine students who 
were unable to do the task with 80% proficiency.  

• Model again and have students mimic you. Correct as needed. 

• Have students write words that have prefixes.  

• Have students partner and read decodable text. If students get 
stuck on a decodable word, have them blend the phonemes. 
Model as needed.  

• Review spellings for /c/ and /g/.  

Center 1: Prac:cing Spelling and Reading 

• PracCce wriCng and sorCng basic and challenge spelling words 
into spelling paXerns for c and g.   Word List 17 

• Complete  Know It. Show It. p161 & p 163  (Sounds for c and 
g)   

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_17_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=13
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_17_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=13


• Complete Know It. Show It. p162  Know It. Show It. p 166 & 167 
(Prefixes) 

• Work with a partner to put words into a chart like the one 
below. Challenge students to write or create sentences with the 
words. Add words as needed.  

• Play review sorCng game with vowel sounds and HFW using 
Word List 17. Two players use one collaCon of cards (from basic 
and challenge lists). Each player takes a turn turning over a card, 
reads the card and then puts it into different piles based on long 
vowel sound or other category chosen by teacher or student.  

 

Center 2: Decodable Text

• Reread decodable texts:    The Big Day 

                           

• Read to your partner.  

• Then listen to your partner read it to you.  

Center 3: Lexia Computer
• Self-directed by computer. 

Part 3: Daily Instruc:onal Task

• Dictate these words/sentences:  The girl may dislocate her arm if 
she falls down.  

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do the 
task, include them in the TTT for the next day. 

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=14
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=18
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_17_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=14
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=18
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_17_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0602/#cards--2re_srr_m6_thebigday/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0602/#cards--2re_srr_m6_thebigday/


Lesson 82: Phonics: prefix dis- (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3) 

Learning Inten:ons: 

• I am learning the sound spellings for the prefix dis-.  

• I am learning how to use phonics knowledge to decode words.  

• I am learning to blend words with the prefix dis-. 

Success Criteria: 

• I can use my knowledge of phonics to blend and decode words 
with the prefix dis-.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

 

 

Part 1:  Direct Instruc:on

• I Do/We Do: Review prefix dis-. Model words and blending with 
the dis -  

  

• You Do: Have students read the words and sentences on the list 
below.  Use the word with the  in a sentence.  Review meaning. 

 



Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with the prefix dis- and un-. Teachers should 
quickly review spelling test results to determine students who 
were unable to do the task with 80% proficiency.  

• Model again and have students mimic you. Correct as needed. 

• Have students write words that have prefixes.  

• Have students partner and read decodable text. If students get 
stuck on a decodable word, have them blend the phonemes. 
Model as needed.  

• Review spellings for /c/ and /g/.  

Center 1: Prac:cing Spelling and Reading 

• PracCce wriCng and sorCng basic and challenge spelling words 
into spelling paXerns for c and g.   Word List 17 

Complete  Know It. Show It. p161 & p 163  (Sounds for c and g)   

 

• Complete Know It. Show It. p162  Know It. Show It. p 166 & 167 
(Prefixes) 

• Work with a partner to put words into a chart like the one below. 
Challenge students to write or create sentences with the words. 
Add words as needed.  

• Play review sorCng game with vowel sounds and HFW using 
Word List 17. Two players use one collaCon of cards (from basic 
and challenge lists). Each player takes a turn turning over a card, 
reads the card and then puts it into different piles based on long 
vowel sound or other category chosen by teacher or student.  

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_17_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=13
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_17_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=13
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=14
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=18
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_17_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=14
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=18
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_17_wordlist.pdf


Center 2: Decodable Text

• Reread decodable texts:  The Big Day    

                           

• Read to your partner.  

• Then listen to your partner read it to you.  

Center 3: Lexia Computer
• Self-directed by computer. 

Part 3: Daily Instruc:onal Task

• Dictate these words/sentences:  dislike, disown, disappear, 
disinfect  

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 

 

Lesson 83: Phonics: prefix dis- (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3) 
 

 
Learning Inten:ons:  

• I am learning the sound spellings for the prefix dis-.  

• I am learning how to use phonics knowledge to decode words.  

• I am learning to blend words with the prefix dis-. 

Success Criteria: 

• I can use my knowledge of phonics to blend and decode words 
with the prefix dis-.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

 
 

 
 

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0602/#cards--2re_srr_m6_thebigday/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0602/#cards--2re_srr_m6_thebigday/


Part 1:  Direct Instruc:on

• I Do: Explain to students that when good readers read aloud they 
group words in ways that make sense. Good readers use 
punctuaCon that helps them determine which words they should 
group together. Open The Big Day to page 69.  Point out the 
punctuaCon marks. Remind students that an exclamaCon mark 
tells readers what is happening is exciCng and the quotaCon 
marks show when someone is speaking. Ask students to follow 
along as you read page 69.

• We Do: Use choral reading to reread Jack and the book, page 69. 
Ask students to explain how they used punctuaCon to know how 
to group words together while reading. 

• I Do/We Do: Review Sound Spelling cards for prefixes dis-, re-, 
un-, c, and g. Review words found in shared text. Then ask them 
to write these words 3x. 

• Tell students that they will be reading words with the prefixes and 
words that have the sounds /c/ and /g/.  Give students the 
following examples: 

• dis/patch-dispatch  

• dis/use-disuse 

• gone 

• since  

• We Do: Display Blend and Read 6.5. Have children read line 1. Ask 
how are these words alike? Different? What is the vowel paXern?  
Read Lines 2-4 chorally. Call on students in rapid manner to 
randomly read words from lines 1-4. Line 5 is a challenge row. Read 
these more difficult words chorally. Remain close by having 
students read the sentences. Then read them chorally. 

 

• Assess: Have students spell these words: distrust, dislike, nice, brag

 
 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_6.pdf#page=5
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0602/#cards--2re_srr_m6_thebigday/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0602/#cards--2re_srr_m6_thebigday/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_6.pdf#page=5


Part 2: Prac:ce/Centers

Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with the prefix dis- and un-. Teachers should 
quickly review spelling test results to determine students who 
were unable to do the task with 80% proficiency.  

• Model again and have students mimic you. Correct as needed. 

• Have students write words that have prefixes.  

• Have students partner and read decodable text. If students get 
stuck on a decodable word, have them blend the phonemes. 
Model as needed.  

• Review spellings for /c/ and /g/.  

Center 1: Prac:cing Spelling and Reading 

• PracCce wriCng and sorCng basic and challenge spelling words 
into spelling paXerns for c and g.   Word List 17 

• Complete  Know It. Show It. p161 & p 163  (Sounds for c and g)   
• Complete Know It. Show It. p162  Know It. Show It. p 166 & 167 

(Prefixes)  

• Work with a partner to put words into a chart like the one below. 
Challenge students to write or create sentences with the words. 
Add words as needed.  

 

 

      

• Play review sorCng game with vowel sounds and HFW using 
Word List 17. Two players use one collaCon of cards (from basic 
and challenge lists). Each player takes a turn turning over a card, 
reads the card and then puts it into different piles based on long 
vowel sound or other category chosen by teacher or student.  

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_17_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_17_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=13
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=14
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=18
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_17_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_17_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=13
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=14
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=18


Center 2: Decodable Text

• Reread decodable texts:  The Big Day   Rocky          

• Read to your partner.  

• Then listen to your partner read it to you.  

Center 3: Lexia Computer
• Self-directed by computer. 

Part 3: Daily Instruc:onal Task

• Dictate these words/sentences:  Miss Page distrusts her dog 
when he is around her cat.  

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do the 
task, include them in the TTT for the next day. 

 

 

 

Lesson 84: Phonics: prefix dis- (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3) 
 

Learning Inten:ons: 

• I am learning the sound spellings for the prefix dis-.  

• I am learning how to use phonics knowledge to decode words.  

• I am learning to blend words with the prefix dis-. 

Success Criteria: 

• I can use my knowledge of phonics to blend and decode words 
with the prefix dis-.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0602/#cards--2re_srr_m6_thebigday/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0602/#cards--2re_srr_m6_rocky/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0602/#cards--2re_srr_m6_thebigday/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0602/#cards--2re_srr_m6_rocky/


Part 1:  Direct Instruc:on

• I Do:  Model blending using words below.  

• We Do:  Have students read aloud chorally row 1.  Ask how is 
the word kept different from the other words in row 1? How 
are the endings different? Which words have c and g? Then 
chorally read row 2. Then conduct rapid review and randomly 
call on students to read words you point to. Conclude by having 
students read the sentences.  

• Assess:  We will not be dishonest when talking to our mom.  

 

 

 

 

 

 

Part 2: Prac:ce/Centers

Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with the prefix dis- and un-. Teachers should 
quickly review spelling test results to determine students who 
were unable to do the task with 80% proficiency.  

• Model again and have students mimic you. Correct as needed. 

• Have students write words that have prefixes.  

• Have students partner and read decodable text. If students get 
stuck on a decodable word, have them blend the phonemes. 
Model as needed.  

• Review spellings for /c/ and /g/.  

Center 1: Prac:cing Spelling and Reading 

• PracCce wriCng and sorCng basic and challenge spelling words 
into spelling paXerns for c and g.   Word List 17 

• Complete  Know It. Show It. p161 & p 163  (Sounds for c and g) 
• Complete Know It. Show It. p162  Know It. Show It. p 166 & 167 

(Prefixes)   

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_17_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=13
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=14
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=18
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_17_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=13
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=14
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=18


• Work with a partner to put words into a chart like the one 
below. Challenge students to write or create sentences with the 
words. Add words as needed.  

 

 

      

• Play review sorCng game with vowel sounds and HFW using 
Word List 17. Two players use one collaCon of cards (from basic 
and challenge lists). Each player takes a turn turning over a 
card, reads the card and then puts it into different piles based 
on long vowel sound or other category chosen by teacher or 
student.  

Center 2: Decodable Text

• Reread decodable texts:  The Big Day  &  Rocky           

• Read to your partner.  

• Then listen to your partner read it to you.  

Center 3: Lexia Computer
• Self-directed by computer. 

Part 3: Daily Instruc:onal Task

• Dictate these words/sentences:  I hope we will not dislike our 
visit to the city.  

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 

 
 

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0602/#cards--2re_srr_m6_thebigday/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0602/#cards--2re_srr_m6_rocky/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0602/#cards--2re_srr_m6_thebigday/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0602/#cards--2re_srr_m6_rocky/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_17_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_17_wordlist.pdf


Lesson 85: Phonics: prefix dis- (RF.2.3, RF.2.4), Centers (L.2.3, L.2.4), 
Daily Instruc:onal Task (L.2.3) 

Learning Inten:ons: 

• I am learning the sound spellings for the prefix dis-.  

• I am learning how to use phonics knowledge to decode words.  

• I am learning to blend words with the prefix dis- and /c/ and /
g/.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode words 
with the prefix dis-.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

 

 

 

Part 1:  Assessment

• Assess students’ knowledge of prefixes and /c/ and /g/.   

• Spelling Assessment (from HMH): Say each word and say each 
sentence. Have students write each word. All students should 
set up their spelling  sheet by numbering 1 to 9 on one side and 
10 to 18 on the other side 

• DictaCon Task: We will disinfect our desks axer lunch.  

• Give one point for each correctly spelled word. Total possible 
points is 34.  

A+ = 33-34
A = 31-32
B+ = 29-30
B =27-28
C+ = 25-26
C = 23-24
D = 21-22
F/Do Over= 20

  
 

 



Part 2: Reading Decodable Texts (RF.2.3, 2.4)

• Invite students to partner read decodable texts:  The Big Day  &  
Rocky 

• Spend Cme during this period listening to students read the 
decodable texts. Support as needed.  

• Record your findings.  

 
 

 

 

 

 

 
 

Lesson 86: Phonics: R Controlled vowel -ar (RF.2.3, RF.2.4), Centers 
(L.2.3, L.2.4), Daily Instruc:onal Task (L.2.3) 

 

Learning Inten:ons: 

• I am learning the sound spellings for r controlled vowel -ar 

• I am learning how to disCnguish r controlled vowel - ar 

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode the r 
controlled vowel -ar.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0602/#cards--2re_srr_m6_thebigday/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0602/#cards--2re_srr_m6_rocky/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0602/#cards--2re_srr_m6_thebigday/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0602/#cards--2re_srr_m6_rocky/


Part 1:  Direct Instruc:on

• I Do: Model for students how you write and say the ar sound. 
Tell students that the /r/ in many words changes the vowel 
sound.  Model wriCng the leXer and saying the sound. Display 
the leTer ar card. Say, “card is spelled c-a-r-d, but the ‘r’ 
controls the vowel and we mostly hear the vowel sound. We 
mostly hear the r sound. Say that with me - card. We mostly 
hear the r.  

• Show students the word cart. Tell students that the /ar/ makes 
the /r/ sound because the r controls the vowel sound. Say and 
spell cart.  

• We Do: Write the word carpet and point to the /ar/. Blend the 
word. PracCce with these words:  

◦ shark 
◦ smart 
◦ dart 
◦ market 

• You Do: Point to words from this list and have students locate 
and read words with the r-controlled vowel. What do they 
noCce is different about the other words? 

                                             

• Assess: Have students sort and read words again on their own.  

Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with r-controlled ar. Teachers should quickly 
review spelling test results to determine students who were 
unable to do the task with 80% proficiency.  

• Model again and have students mimic you. Correct as needed. 

• Have students write words that have r-controlled vowel ar. 

• Have students partner and read decodable text. If students get 
stuck on a decodable word, have them blend the phonemes. 
Model as needed.  



Center 1: Reading and Spelling Prac:ce

• PracCce wriCng and sorCng basic and challenge spelling words 
into categories. Then have them read the words on their 
lists.Word List 18.  

• Play sorCng game with words Two players use one collaCon of 
cards (from basic and challenge lists). Each layer takes a turn 
turning over a card, reads the card and then puts it into spelling 
paXerns.  

• Complete throughout the week: Know It. Know It. p. 171 - 174 

Center 2: Decodable Text

• Reread decodable text:   We Make Art 

• Read to your partner.  

• Then listen to your partner read it to you.  

Center 3: Lexia Computer
• Self-directed by computer. 

 

Part 3: Daily Instruc:onal Task

• Dictate these sentences:  What Cme does Art class start? Do 
sharks like warm water?  

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_18_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=23
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0603/#cards--2re_srr_m6_wemakeart/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_18_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=23
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0603/#cards--2re_srr_m6_wemakeart/


Lesson 87: Phonics: R Controlled vowel -ar (RF.2.3, RF.2.4), Centers 
(L.2.3, L.2.4), Daily Instruc:onal Task (L.2.3) 

 

Learning Inten:ons: 

• I am learning the sound spellings for r controlled vowel -ar 

• I am learning how to disCnguish r controlled vowel - ar 

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode the r 
controlled vowel -ar.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 
 

Part 1:  Direct Instruc:on

• I Do/We Do: Review r-controlled vowel ar. Model wriCng the 
leXers and saying the sounds and have students write the 
leXers and say the sounds: harm, yard  

• Have students read the words and sentences on the list:  

            How are the words alike? What is the r doing to the vowel 
sound for the words in row one? Row two? Note words without ar. 
Read sentences. 

• Conduct a rapid review. Randomly point to words and have 
students blend and say.  



Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with r-controlled vowel  ar. Teachers should 
quickly review spelling test results to determine students who 
were unable to do the task with 80% proficiency.  

• Model again and have students mimic you. Correct as needed. 

• Have students write words that have r-controlled vowel ar. 

• Have students partner and read decodable text. If students get 
stuck on a decodable word, have them blend the phonemes. 
Model as needed.  

Center 1: Reading and Spelling Prac:ce

• PracCce wriCng and sorCng basic and challenge spelling words 
into categories. Then have them read the words on their 
lists.Word List 18.  

• Play sorCng game with words Two players use one collaCon of 
cards (from basic and challenge lists). Each layer takes a turn 
turning over a card, reads the card and then puts it into 
spelling paXerns.  

• Complete throughout the week: Know It. Know It. p. 171 - 174 

Center 2: Decodable Text

• Reread decodable text:   We Make Art 

• Read to your partner.  

• Then listen to your partner read it to you.  

Center 3: Lexia Computer
• Self-directed by computer. 

Part 3: Daily Instruc:onal Task

• Dictate this sentence:  Mother asked Bell if she felt sick. 

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_18_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=23
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0603/#cards--2re_srr_m6_wemakeart/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0603/#cards--2re_srr_m6_wemakeart/
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_18_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=23


Lesson 88: Phonics: R Controlled vowel -ar (RF.2.3, RF.2.4), Centers 
(L.2.3, L.2.4), Daily Instruc:onal Task (L.2.3) 

 

Learning Inten:ons: 

• I am learning the sound spellings for r controlled vowel -ar 

• I am learning how to disCnguish r controlled vowel - ar 

• I am learning how sound spellings for endings -ed and -ing. 

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode the r 
controlled vowel -ar.  

• I can use my knowledge of phonics to blend and decode words 
with -ed and -ing.  

• I can correctly write dictated words. 

• I can read decodable texts fluently. 
 

 

Part 1:  Direct Instruc:on

• I Do: Explain to students that when good readers read aloud they 
group words in ways that make sense. Good readers use 
punctuaCon that helps them determine which words they should 
group together. Open We Make Art to page 84.  Point out the 
punctuaCon marks. Remind students that a comma tells readers to 
take a short pause. Periods at the end of sentences require readers 
to take a longer pause and quesCon marks show a quesCon is being 
asked.  Ask students to follow along as you read page 84-85. 

• We Do: Use choral reading to reread We Make Art, page 85. Ask 
students to explain how they used punctuaCon to know how to 
group words together while reading. 

• I Do/We Do: Review Sound Spelling for ar. Show the card, read the 
word, and say the sound. Then have children do this. Last, ask 
students to write the consonant blend as they say the sound. Then 
ask them to write the key words: art, large, park. Have them do this 
3x. 

• Tell students that they will be reading words with ar and also words 
with ending -ed and -ing. Tell students when saying words with 
these endings, we just add the ending to the base word. Model with 

◦ paint/painCng 

◦ fill/filled  

◦ sCtch/sCtched 



• We Do: Display -ed, -ing 6.8 Have children review examples on 
card and within text, We Make Art. 

• Assess: Have students spell these words from We Make Art: 
sleeping, painCng, filled, planned

 
 

Part 2: Prac:ce/Centers

Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with r-controlled ar. Teachers should quickly 
review spelling test results to determine students who were 
unable to do the task with 80% proficiency. 

• Model again and have students mimic you. Correct as needed. 
• Have students write words that have r-controlled ar. 
• Have students partner and read decodable text. If students get 

stuck on a decodable word, have them blend the phonemes. 
Model as needed.  

Center 1: Reading and Spelling Prac:ce

• PracCce wriCng and sorCng basic and challenge spelling words 
into categories. Then have them read the words on their 
lists.Word List 18.  

• Play sorCng game with words Two players use one collaCon of 
cards (from basic and challenge lists). Each layer takes a turn 
turning over a card, reads the card and then puts it into spelling 
paXerns.  

• Complete throughout the week: Know It. Know It. p. 171 - 174 

• Complete Know It. Show It. p177 - InflecCons -ed, -ing

 

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_6.pdf#page=8
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_18_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=23
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=29
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_18_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=23
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=29
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_6.pdf#page=8


Center 2: Decodable Text

• Reread decodable text:   We Make Art and Colorful Cat  

• Read to your partner.  

• Then listen to your partner read it to you.  

Center 3: Lexia Computer
• Self-directed by computer. 

Part 3: Daily Instruc:onal Task

• Dictate these words:  The smart woman is spinning yarn to make 
a scarf.  

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do the 
task, include them in the TTT for the next day. 

 
 
 
 

Lesson 89: Phonics: R Controlled vowel -ar (RF.2.3, RF.2.4), Centers (L.
2.3, L.2.4), Daily Instruc:onal Task (L.2.3) 

 

Learning Inten:ons: 

• I am learning the sound spellings for r controlled vowel -ar 

• I am learning how to disCnguish r controlled vowel - ar 

• I am learning how sound spellings for endings -ed and -ing. 

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode the r 
controlled vowel -ar.  

• I can use my knowledge of phonics to blend and decode words 
with -ed and -ing.  

• I can correctly write dictated words.  

• I can read decodable texts fluently.  

 

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0603/#cards--2re_srr_m6_wemakeart/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0603/#cards--2re_srr_m6_colorfulcat/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0603/#cards--2re_srr_m6_wemakeart/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0603/#cards--2re_srr_m6_colorfulcat/


Part 1:  Direct Instruc:on

• I Do:  Model blending using the word, varnish. Use leXer cards 
and model how you blend the word and then say the word. 
Remind students that they can listen for sounds in different 
parts of the word.  

   
• We Do: Show students  Blend and Read 6.7 Have students read 

aloud chorally row 1.  Ask how is the word kept different from 
the other words in row 1? How is the vowel sound different? 
Then chorally read row 2. Then conduct rapid review and 
randomly call on students to read words you point to. Conclude 
by having students read the sentences. 

          

• Assess: Dictate these words: garden, arCst, carpet, sharp 

 

Part 2: Prac:ce/Centers
Teacher Table Time (TTT)

• Teacher Table Time (TTT): This is the Cme to work with those 
students who need guidance in recognizing, hearing, and 
producing words with r-controlled ar. Teachers should quickly 
review spelling test results to determine students who were 
unable to do the task with 80% proficiency. 

• Model again and have students mimic you. Correct as needed. 
• Have students write words that have r-controlled ar. 
• Have students partner and read decodable text. If students get 

stuck on a decodable word, have them blend the phonemes. 
Model as needed.  

Center 1: Reading and Spelling Prac:ce

• PracCce wriCng and sorCng basic and challenge spelling words 
into categories. Then have them read the words on their 
lists.Word List 18.  

• Play sorCng game with words Two players use one collaCon of 
cards (from basic and challenge lists). Each layer takes a turn 
turning over a card, reads the card and then puts it into spelling 
paXerns.  

• Complete throughout the week: Know It. Know It. p. 171 - 174 

• Complete Know It. Show It. p177 - InflecCons -ed, -ing 

• Complete Phonics Review Know It. Show It. p 176    

https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_pr_18_wordlist.pdf
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=23
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=29
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https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=23
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=29
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_kisi_m06.pdf#page=28
https://www.hmhco.com/content/reading/into_reading/g2/teacher/pdf/2re_de_Module_6.pdf#page=7


Center 2: Decodable Text

• Reread decodable text:   We Make Art and Colorful Cat  

• Read to your partner.  

• Then listen to your partner read it to you.  

Center 3: Lexia Computer
• Self-directed by computer. 

Part 3: Daily Instruc:onal Task

• Dictate these words:  parked, parking 

• Dictate this sentence: Barb marked the date of the party on 
her calendar.   

• Have students say the sounds as they write each word.   

• Add date to task.  

• Provide feedback to students. For students who could not do 
the task, include them in the TTT for the next day. 

 

Lesson 90: Phonics: R Controlled vowel -ar (RF.2.3, RF.2.4), Centers (L.
2.3, L.2.4), Daily Instruc:onal Task (L.2.3) 
 

 

Learning Inten:ons: 

• I am learning the sound spellings for r controlled vowel -ar 

• I am learning how to disCnguish r controlled vowel - ar 

• I am learning how to use phonics knowledge to decode words.  

Success Criteria: 

• I can use my knowledge of phonics to blend and decode the r 
controlled vowel -ar.  

• I can correctly write dictated words.  

• I can read decodable texts fluently 

 

https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0603/#cards--2re_srr_m6_wemakeart/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0603/#cards--2re_srr_m6_colorfulcat/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0603/#cards--2re_srr_m6_wemakeart/
https://www.hmhco.com/content/reading/into_reading/g2/student/epub/hmh_ir2_srre0603/#cards--2re_srr_m6_colorfulcat/


Part 1:  Assessment

• Assess students’ knowledge of r-controlled vowel ar through 
spelling and dictaCon tasks.  

• Spelling Assessment (from HMH): Say each word and say each 
sentence. Have students write each word. All students should 
set up their spelling  sheet by numbering 1 to 9 on one side and 
10 to 18 on the other side 

• DictaCon Task: You can make art from warm dark clay.  

• Give one point for each correctly spelled word. Total possible 
points is 34.  

A+ = 33-34
A = 31-32
B+ = 29-30
B =27-28
C+ = 25-26
C = 23-24
D = 21-22
F/Do Over= 20

 
 

   

 
 

Part 2: Reading Decodable Texts (RF.2.3, 2.4)

• Invite students to partner read decodable texts: We Mark Art 
and Colorful Cat  

• Spend Cme during this period listening to students read the 
decodable texts. Support as needed.  

• Record your findings. 

 


	Phonics

