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Office of Teaching and Learning Philosophy
 
The Office of Teaching and Learning believes that educating our students requires children to pursue learning in ways that are culturally engaging and academically rigorous. To accomplish this goal, we understand curriculum as dynamic rather than static. This means the teacher is always in conversation with the curriculum as informed by student voice, needs, strengths, culture, interests, and the world. Curriculum documents are not meant as scripts to dictate what happens each moment in the classroom, but instead serve as guides to create lived moments that are full of invention, inquiry, joy, creativity, and academic rigor. We believe that curriculum should be culturally responsive and sustaining, putting the student at the center of the learning process. 

The success of curricular implementation calls for teachers to make informed choices as they use the materials in meaningful and purposeful ways. These choices include, but are not limited to making learning student-centered, differentiating learning, and infusing past and current events to critique the world. Both teachers and students bring with them a wealth of knowledge and experience to the classroom. These experiences are a resource that should be leveraged to make choices that continually invent and reinvent the curriculum. 

The Office of Teaching & Learning values:
· Teachers as Intellectuals,
· Culturally Responsive and Sustaining Teaching,
· Equity, and
· Academic Rigor

The Office of Teaching & Learning affirms the following beliefs:
· We believe in the power and freedom of inquiry, imagination, and joy.
· We believe that all students bring with them valuable knowledge. 
· We believe that the knowledge and expertise of teachers is critical to the development, implementation, and success of the curriculum process.
· We believe that teachers should co-construct curriculum with students. 
· We believe that teachers are advocates of students.
· We believe in teaching and learning that is culturally responsive and sustaining. 
· We believe that teaching, learning, and curriculum, as Bettina Love reminds us, should help students thrive instead of merely survive. 
· We believe that teaching, learning, and curriculum should move us toward social justice and a more equitable society. 
· We believe teaching, learning, and curriculum should develop the critical consciousness of learners and asks them to identify, analyze, and deconstruct various forms of oppression that affect their lived realities. 
· We believe teaching, learning, and curriculum should be trauma-informed and consider the ways young people are affected by their environments. 
· We believe, as bell hooks reminds us, that teachers, like any helping professional, are healers and that curriculum should be a reflection of a healing environment.
· We believe that teaching, learning, and curriculum should be anti-racist and help students identify bias, reduce stereotypes, and develop a sense of social justice.
· We believe that curriculum and instruction should be inclusive, valuing all students as an asset to the learning environment. 
· We believe in the importance of continuous professional growth for all educators to develop a growth mindset and remain intellectually stimulated. 
· We believe in the importance of preparing students for college and careers in the twenty first century. 
[bookmark: _tyjcwt]

[bookmark: _3dy6vkm]Statement on Culturally Responsive-Sustaining Education

Through a Culturally Responsive-Sustaining Education (CR-SE) framework for curriculum and instruction, each content area includes inquiry-based, culturally responsive, and student-centered prekindergarten to grade twelve curricula that is designed to meet the needs of all students. In a districtwide effort to establish a culture of equity, Clarity 2020 calls for a “A Rigorous and Relevant Framework for Curriculum & Instruction” (Priority 2). This means reimagining the landscape of teaching and learning to see diversity and difference as indispensable assets that should be leveraged for student engagement in classrooms with high expectations.

Our curriculum draws on the backgrounds, identities, and experiences of our students to make their connections to learning relevant and meaningful. Understanding the role of culture in the process of education means thinking about the ways identity (race, ethnicity, gender, sexual orientation, language, social class, nationality, ability, and religion) influences teaching and learning, gets reflected in the curriculum, and affects each individual student’s educational experience. 

Developing the media literacy, critical consciousness, and civic engagement of students in the twenty first century is a priority that must happen alongside the growth of academic skills. This is an interdisciplinary, democratic, and socially just approach to culturally responsive teaching that highlights the injustices that have characterized vast inequalities in the education system. A culturally responsive-sustaining approach to teaching necessitates that teachers and students work alongside one another to confront bias and disrupt educational inequities. 

Studies across the country have shown that Culturally Responsive-Sustaining Education (CR-SE), “increases student participation, attendance, grade point averages, graduation rates, civic engagement, self-image, and critical thinking skills” (NYC DOE). This approach to teaching and learning requires an inclusive curriculum that integrates support for English Language Learners, students with disabilities, students at risk of school failure, gifted and talented students, and students with 504 plans. It is a framework for teaching that means advocating for students who have been historically marginalized and denied access to an equal education by creating opportunities for these students to be educated alongside their general education peers. It also involves the identification of successful practices that reduce referrals and placements in more restrictive environments. 

Through the implementation of a plan to integrate civics, the Amistad Curriculum, and Holocaust/Genocide studies at all grade levels across the district, students will learn about the history of Newark, the contributions of African Americans and other ethnic groups to the city, and how to become civically engaged, democratic citizens in the twenty first century.  Further, students will learn about the evils of bias, prejudice and bigotry and how these may lead to a genocide and that the evil period of slavery in the United States exhibited a number of components seen in genocides throughout the centuries. This curricula, project-based and interdisciplinary in nature, spans the content areas and grade levels. 


[bookmark: _1t3h5sf]Integrated Accommodations and Modifications for Special Education Students, English Language Learners, Students At Risk of School Failure, Gifted and Talented Students, and Students with 504 Plans

[image: ]

Co-Teaching Models 

One Teach, One Observe:  One of the advantages in co-teaching is that more detailed observation of students engaged in the learning process can occur.  With this approach, for example, co-teachers can decide in advance what types of specific observational information to gather during instruction and can agree on a system for gathering the data.  Afterward, the teachers should analyze the information together.  The teachers should take turns teaching and gathering data, rather than assuming that the special educator is the only person who should observe.

Station Teaching:  In this co-teaching approach, teachers divide content and students.  Each teacher then teaches the content to one group and subsequently repeats the instruction for the other group.  If appropriate, a third "station" could give students an opportunity to work independently.  As co-teachers become comfortable with their partnership, they may add groups or otherwise create variations of this model.

Parallel Teaching:  On occasion, students' learning would be greatly facilitated if they just had more supervision by the teacher or more opportunity to respond.  In parallel teaching, the teachers are both teaching the same information, but they do so to a divided class group within the same room.  Parallel also may be used to vary learning experiences, for example, by providing manipulatives to one group but not the other or by having the groups read about the same topic but at different levels of difficulty.

Alternative Teaching:  In most class groups, occasions arise in which several students need specialized attention.  In alternative teaching, one teacher takes responsibility for the large group while the other works with a smaller group.  These smaller groups could be used for conferences, remediation, pre-teaching, to help students who have been absent catch up on key instruction, assessment, and so on.

How can the various models and co-partner roles help?
· It increases the Instructional Intensity for students.  Instruction is least effective if one teacher is “off” while the other teacher is “on”.  For example, the most common ICS model, “One Teach One Assist” is the least effective if implemented every day.  For improved results, both teachers should be engaged with students at the same time.
· The use of various ICS Models promotes and embeds differentiation of instruction, flexible grouping, unique discussion, and questioning techniques.
· Be sure to explain to students and parents the benefits of two teachers.  Avoid using the term “special education or special education teacher” to describe the environment.  Instead, use terms such as Content Specialist and Learning Strategist to define your roles.  
· When providing feedback, consider using different pen/ink colors (stay away from red).  This reduces confusion when students have a question to ask.  
· It helps to establish a more balanced role of authority between co-partners.  Students need to experience instruction and directives from both co-partners.  

Adaptations
Instructional adaptations for students with disabilities, English Language Learners, students At Risk of School Failure, Gifted and Talented students, and students with 504 plans include, but are not limited to, the below approaches. For students with disabilities, self-determination and interdependence are two core principles of citizenship education that applies directly to their educational needs and interests.
· Student Motivation: Expanding student motivation to learn content and acquire skills in English Language Arts can occur through: activity choice, appeal to diverse learning styles, choice to work with others or alone, hands-on activities, and multimodal activities.
· Instructional Presentations:  The primary purpose of these adaptations is to provide special education students with teacher-initiated and teacher-directed interventions that prepare students for learning and engage students in the learning process (Instructional Preparation); structure and organize information to aid comprehension and recall (Instructional Prompts); and foster understanding of new concepts and processes (Instructional Application) e.g. relating to personal experiences, advance organizers, pre-teaching vocabulary and/or strategies; visual demonstrations, illustrations, models.
· Instructional Monitoring: Social Studies and English Language Arts instruction should include opportunities for students to engage in goal setting, use of anchor papers, work with rubrics and checklists, reward systems, conferences.
· Classroom Organization: The primary purpose of classroom organization adaptations is to maximize student attention, participation, independence, mobility, and comfort; to promote peer and adult communication and interaction; and to provide accessibility to information, materials, and equipment.
· Student Response: The primary purpose of student performance responses is to provide students with disabilities a means of demonstrating progress toward the lesson objectives related to reading and writing activities.
 

[bookmark: _4d34og8]SAMPLE DIFFERENTIATION STRATEGIES AND ACTIVITIES TO ENRICH LEARNING FOR ADVANCED STUDENTS
 
Anchor Activities: Self-directed specified ongoing activities in which students work independently.
Curriculum Compacting: Curriculum Compacting is an instructional technique that is specifically designed to make appropriate curricular adjustments for students in any curricular area and at any grade level. Essentially, the procedure involves (1) defining the goals and outcomes of a particular unit or segment of instruction, (2) determining and documenting which students have already mastered most or all of a specified set of learning outcomes, and (3) providing replacement strategies for material already mastered through the use of instructional options that enable a more challenging and productive use of the student's time.
Flexible Grouping: Flexible grouping is a range of grouping students together for delivering instruction. This can be as a whole class, a small group, or with a partner. Flexible grouping creates temporary groups that can last an hour, a week, or even a month.
Jigsaw Activities: Jigsaw is a strategy that emphasizes cooperative learning by providing students an opportunity to actively help each other build comprehension. Use this technique to assign students to reading groups composed of varying skill levels. Each group member is responsible for becoming an "expert" on one section of the assigned material and then "teaching" it to the other members of the team.

[bookmark: _2s8eyo1]
Differentiated Instruction - English Language Learners

ENGLISH LANGUAGE LEARNERS
Instructional Supports:
· Hands-on materials
· bilingual dictionaries
· visual aids
· teacher made adaptations, outlines, study guides
· varied leveled texts of the same content
· assisted technologies
Preparing students for lessons:
1. Building Background Information through brainstorming, semantic webbing, use of visual aids and other comprehension strategies.
2. Simplifying Language for Presentation by using speech that is appropriate to students’ language proficiency level. Avoid jargon and idiomatic speech.
3. Developing Content Area Vocabulary through the use of word walls and labeling classroom objects. Students encounter new academic vocabulary in literature, editing conventions, and the study of language arts.
4. Giving Directions - Stated clearly and distinctly and delivered in both written and oral forms to ensure that LEP students understand the task. In addition, students should be provided with/or have access to directional words such as: circle, write, draw, cut, underline, etc.
5. Leveraging assisted technologies.

WIDA Language Proficiency Levels

The five language proficiency levels outline the progression of language development implied in the acquisition of English as an additional language, from 1, Entering the process, to 6, Reaching the attainment of English language proficiency. The language proficiency levels delineate expected performance and describe what ELLs can do within each domain of the standards. The Performance Definitions define the expectations of students at each proficiency level. The definitions encompass three criteria: linguistic complexity—the amount and quality of speech or writing for a given situation; vocabulary usage—the specificity of words or phrases for a given context; and language control—the comprehensibility of the communication based on the amount and types of errors.


[image: ]
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Additional Assessments are included in Units
· Daily Instructional Tasks 
· Culminating Tasks 
· Extended Learning Tasks
· Entry Tasks
· Independent Practice 
· Observation
· Essays
· Interviews
· Performance tasks
· Exhibitions and demonstrations
· Portfolios
· Journals/Notebooks
· Teacher-created tests
· Rubrics
· Self- and peer-evaluation
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Each unit includes Priority, Supporting and Additional standards. While Priority standards are the focus of learning for each unit, students interact continuously with Supporting standards in the process of art making. Additional standards indicate connections across other art forms and / or other content area standards including literacy and 21st Century Skills.
The Arts are central to the curriculum, they are a bridge that unites content areas in logical and meaningful ways. DBAE, CAE, or integrated curriculum provides a model for extending interdisciplinary connections across the curriculum through art. These connections create an educational environment that contributes to improved learning outcomes. 


[bookmark: _26in1rg]Integration of 21st Century Skills 

The following standards are addressed within the units:
· 9.3.12.AR‐VIS.3 Analyze and create two and three‐dimensional visual art forms using various media.  
· 9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g.,  1.1.12prof.CR3a). 
· 9.4.12.CT.1: Identify problem-solving strategies used in the development of an innovative product  or practice (e.g., 1.1.12acc.C1b, 2.2.12.PF.3).

The following Career Ready Practices are addressed within the units:
· 9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g.,  1.1.12prof.CR3a).
· 9.4.12.CI.2: Identify career pathways that highlight personal talents, skills, and abilities (e.g., 1.4.12prof.CR2b, 2.2.12.LF.8).  
· 9.4.12.CI.3: Investigate new challenges and opportunities for personal growth, advancement, and  transition (e.g., 2.1.12.PGD.1).







Core Instructional and Supplemental Materials

Additional materials and resources are included in Units
The list provided here gives guidelines to common supplies and equipment used to support sequential standards-based arts education instruction. Replenishment of consumables is essential for program success.

Textbooks & Course Resources:

Textbook & Reference Publications:
(Note: Textbooks and other publications available for reference in the classroom or online)
 
· Joseph-Armstrong, Helen. Patternmaking for fashion design, 5th edition. Upper Saddle River: Pearson/Prentice Hall, 2010
· Singer, Ruth. Fabric Manipulation: 150 Creative Sewing Techniques. Pynes Hill: David & Charles, 2013
· Genova, Aneta. Accessory Design. New York: Bloomsbury, 2011 
· Access to additional classroom and e-publication collections of relevant reference books, magazines, periodicals, and equipment manuals.

Technology and Making Equipment Resources: 
· Access to sewing and other fashion making equipment and tools.
· Access to a school provided laptop, mouse, and other digital devices for design.
· Student access to Adobe Creative Cloud Apps (Photoshop, Illustrator, Acrobat Pro, etc.)

Materials & Supplies:
· Dedicated notebook
· All-purpose paper sketchbook 
· Drawing and writing media such as pencils, pens, erasers, etc.
· Paper, cardstock, cardboard, etc. for prototyping
· Digital camera (mobile device cameras are suitable)
· Beveled Plastic Ruler
· Pin Cushion
· Straight Pins
· Assorted hand sewing needles
· Assorted sewing thread
· Seam Ripper
· Tape Measure 
· Paper scissors
· Fabric scissors
· Serrated Tracing Wheel
· Pattern paper
· A project specific garment sewing pattern (provided by the school) 
· Muslin
· Fabric of choice (new or reclaimed)
· Assorted trims, fasteners, and other findings
· Additional school provided sewing and making supplies 
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Curricular Requirements

RE: N.J.A.C. 6A:8-1.1
The curriculum includes: 
· NJSLS for Visual and Performing Arts (NJSLS-VPA) is banded for grades K-2, 3-5, 6-8, and 9-12. 
· Curricula reflect that all students in grades K-5 are given exposure to all four arts disciplines. 
· Curricula reflect that there is a choice of arts disciplines offered in grades 6 through 8 and 9 through 12.


Standards-Based Curriculum for the Visual Arts

The visual arts help human beings organize and make sense of what they observe and experience in the world. They appear in many forms, including traditional and contemporary painting and drawing, sculpture and installations, photography, ceramics, folk arts and crafts of all kinds, and new media and electronic technology. Also included are experiments and performance art that cross the boundaries between all art forms. Through study and the experience of producing works of art, students learn the basic visual arts vocabulary, based on the elements of art and the principles of design. Art students at any grade level work with those elements: line, shape, color, texture, form, value, and space. With the application of the principles of design, such as contrast, rhythm, proportion, movement, harmony, balance, and emphasis student artists can create unique and original statements through endless combinations, variations, and innovations. The resulting art can depict everyday reality or the imagination or dreams of the artist.
At all levels students learn how the visual arts connect to the world around them, to other curriculum areas, and to careers. 
To become artistically literate, it is essential that students are provided with the type of learning experiences that will enable them to engage with the four artistic processes. These processes are the cognitive and physical actions by which arts learning and making are realized across all arts disciplines and include practices reflecting steps that artists undergo in the process.
Artistic processes and practices are the foundation for developing artistic literacy and fluency in visual arts.
· Creating (explore, plan, revise)
· Responding (perceive, analyze, interpret)
· Presenting (select, analyze, share)
· Connecting (synthesize, relate)
Success and achievement in the arts demands engagement in the four fundamental creative practices of imagination, investigation, construction, and reflection in multiple contexts. These meta-cognitive activities nurture the effective work habits of curiosity, creativity and innovation, critical thinking and problem solving, communication, and collaboration, each of which transfers to the many diverse aspects of learning and life in the 21st century.
A student engaged in creative practices:
· Imagines a mental image or concept.
· Investigates and studies through exploration or examination.
· Constructs a product by combining or arranging a series of elements.
· Reflects and thinks deeply about his or her work.
Creative practices:
· Evoke deep, meaningful engagement in the arts.
· Can be fluid, though there is purpose and meaning to the order in which they occur.
· Vary from person to person, project to project, and moment to moment.
· Require intense cognition that can be developed through arts engagement










Enduring and Essential Questions

A. Creating
· What conditions, attitudes, and behaviors support creativity and innovative thinking? What factors prevent or encourage people to take creative risks? How does collaboration expand the creative process? How does knowing the contexts, histories, and traditions of art forms help us create works of art and design? Why do artists follow or break from established traditions? How do artists determine what resources and criteria are needed to formulate artistic investigations? 
· How do artists work? How do artists and designers determine whether a particular direction in their work is effective? How do artists and designers learn from trial and error? How do artists and designers care for and maintain materials, tools, and equipment? Why is it important for safety and health to understand and follow correct procedures in handling materials, tools, and equipment? What responsibilities come with the freedom to create? How do objects, places, and design shape lives and communities? How do artists and designers determine goals for designing or redesigning objects, places, or systems? How do artists and designers create works of art or design that effectively communicate? 
· What role does persistence play in revising, refining, and developing work? How do artists grow and become accomplished in art forms? How does collaboratively reflecting on a work help us experience it more completely?

B. Presenting
· What methods and processes are considered when preparing artwork for presentation or preservation? How does refining artwork affect its meaning to the viewer? What criteria are considered when selecting work for presentation, a portfolio, or a collection?
· How are artworks cared for and by whom? What criteria, methods, and processes are used to select work for preservation or presentation? Why do people value objects, artifacts, and artworks, and select them for presentation?
· What is an art museum? How does the presenting and sharing of objects, artifacts, and artworks influence and shape ideas, beliefs, and experiences? How do objects, artifacts, and artworks collected, preserved, or presented, cultivate appreciation and understanding?


C. Responding
· How do life experiences influence the way you relate to art? How does learning about art impact how we perceive the world? What can we learn from our responses to art? What is visual art? Where and how do we encounter visual arts in our world? How do visual arts influence our views of the world?
· How does one determine criteria to evaluate a work of art? How and why might criteria vary? How is a personal preference different from an evaluation?
· What is the value of engaging in the process of art criticism? How can the viewer "read" a work of art as text? How does knowing and using visual art vocabulary help us understand and interpret works of art?

D. Connecting
· Essential Questions: How does engaging in creating art enrich people's lives? How does making art attune people to their surroundings? How do people contribute to awareness and understanding of their lives and the lives of their communities through artmaking?
· Essential Questions: How does art help us understand the lives of people of different times, places, and cultures? How is art used to impact the views of a society? How does art preserve aspects of life?


















	Office of Teaching and Learning

	Sewing Basics for Fashion Design




Course Description

This course is a foundation-level exploration of sewing and construction, working with sewing patterns, and design prototyping with context to fashion design. Students learn how to work and create within a fashion design studio workspace, including safe operations of industrial sewing and construction machines and other tools of the trade. Through research, observation, and experimentation with different fashion-making processes and techniques, students evolve their ideas for fashion from 2D sketches to 3D garments and accessories. Working with various fashion fabrics and experimental surface treatments is explored to understand their properties and uses. Students learn to edit basic sewing patterns to create personalized designs for fashion reflective of their individuality and creative point of view while considering what it means to design for themselves and the diversity of others. Student’s document and reflect upon each phase of the fashion-making process to create presentations of skills learned and personal design aesthetics.



Curriculum Map

	NJSLS-VPA Standards
	Unit 1
	Unit 2
	Unit 3
	Unit 4
	Unit 5
	Unit 6
	Unit 7
	Unit8
	Unit9
	Unit 10

	1.5.12prof.Cr1a: Use multiple approaches to begin creative endeavors. 
	X
	X
	X
	X
	X
	X
	X
	X
	X
	

	1.5.12prof.Cr1b: Shape an artistic investigation of an aspect of present-day life using a contemporary practice of art and design. 
	
	
	
	
	
	X
	
	
	
	X

	1.5.12prof.Cr2a: Engage in making a work of art or design without having a preconceived plan. 
	
	X
	
	
	
	
	
	
	
	

	1.5.12prof.Cr2b: Explain how traditional and non-traditional materials may impact human health and  the environment, and demonstrate safe handling of materials, tools and equipment. 
	X
	
	
	
	
	
	
	
	
	

	1.5.12prof.Cr2c: Collaboratively develop a proposal for an installation, artwork, or space design that transforms the perception and experience of a particular place.
	
	
	
	
	
	
	
	
	
	X

	1.5.12prof.Cr3a: Apply relevant criteria from traditional and contemporary cultural contexts to examine, reflect on and plan revisions for works of art and design in progress.
	
	
	X
	X
	X
	
	
	X
	
	X

	1.5.12prof.Pr4a: Analyze, select and curate artifacts and/or artworks for presentation and preservation. 
	
	X
	
	
	X
	
	
	X
	
	

	1.5.12prof.Pr5a: Analyze and evaluate the reasons and ways an exhibition is presented.
	
	
	
	
	X
	
	
	X
	
	X

	1.5.12prof.Pr6a: Analyze and describe the impact that an exhibition or collection has on personal awareness of social, cultural or political beliefs and understandings.

	
	
	
	
	
	
	
	X
	
	X

	1.5.12prof.Re7a: Hypothesize ways in which art influences perception and understanding of human experiences. 

	
	
	
	
	
	
	
	
	
	

	1.5.12prof.Re7b: Analyze how one's understanding of the world is affected by experiencing visual arts. 
	
	
	
	
	
	
	
	
	
	

	1.5.12prof.Re8a: Interpret an artwork or collection of works, supported by relevant and sufficient evidence found in the work and its various contexts. 
	
	
	
	X
	X
	
	
	
	
	

	1.5.12prof.Re9a: Establish relevant criteria in order to evaluate a work of art or collection of works.  
	
	
	
	
	X
	
	
	X
	
	X

	1.5.12prof.Cn10a: Document the process of developing ideas from early stages to fully elaborated ideas.
	X
	X
	X
	
	X
	X
	X
	X
	X
	

	1.5.12prof.Cn11a: Describe how knowledge of culture, traditions and history may influence personal responses to art. 
	
	
	
	
	
	
	
	
	X
	

	1.5.12prof.Cn11b: Describe how knowledge of global issues, including climate change, may influence personal responses to art.
	
	
	
	
	
	
	
	
	
	X

	XFCS National Standards
	Unit 1
	Unit 2
	Unit 3
	Unit 4
	Unit 5
	Unit 6
	Unit 7
	Unit8
	Unit9
	Unit 10

	16.3.3 Utilize elements and principles of design in designing, constructing, and/or altering textiles, fashion, and apparel.
	
	
	X
	X
	X
	X
	
	
	X
	X

	16.3.4 Demonstrate design concepts using fiber, fabric or digital means, employing draping and/or flat pattern making techniques.
	
	
	X
	X
	X
	X
	
	
	
	X

	16.4.1 Demonstrate professional skills in using traditional and technologically innovative equipment, tools, and supplies in textiles, fashion, and apparel construction, alteration, repair, and recycling.
	X
	
	
	
	
	
	
	
	
	

	16.4.3 Use appropriate industry products and materials for cleaning, pressing, and finishing textiles, fashion, and apparel.
	X
	
	
	
	
	
	
	X
	
	

	16.4.5 Demonstrate basic skills for production, alteration, repair and recycling of textiles, fashion, and apparel.
	
	X
	
	
	
	
	
	
	X
	

	16.7.4 Demonstrate procedures for reporting and handling accidents, safety, and security incidents.
	X
	
	
	
	
	
	
	
	
	










Pacing Guide

	Unit
	Topic
	Pacing

	1
	Sewing Basics and Classroom Equipment
	4 lesson – 13 days

	2
	Introduction to Sewing: Swatch development
	4 lesson – 15 days

	3
	Fashion Collaboration I - The Tunic
	4 lesson – 15 days

	4
	Fashion Collaboration I 
(Creative pattern interpretations)
	2 lesson – 8 days

	5
	Fashion Collaboration I 
(Creative pattern interpretations - Garment construction)
	4 lesson – 14 days

	6
	Fashion Collaboration II
 Tunic with a Hood
	2 lesson – 11 days

	7
	Fashion Collaboration II
 Tunic with a Hood - Sewing
	2 lesson – 9 days

	8
	Fashion Collaboration II
 Tunic with a Hood - Finishing Details
	2 lesson – 16 days

	9
	Fashion Collaboration III
Accessory Basics
	2 lesson – 15 days

	10
	Fashion Collaboration III
Creative Tote
	3 lesson – 30 days







 

Course Proficiencies 

Unit 1: Sewing Basics and Classroom Equipment
1. Explore at an introductory level the fashion industry's making process. 
2. Use vocabulary specific to the fashion design making process and relevant machinery.
3. Explore and begin to utilize the equipment used in the fashion industry to make garments and fashion products.
4. Practice basic maintenance of various machines in the making workspace: threading, oiling, cleaning.
5. Explore and demonstrate the ability to use equipment used for finishing techniques including sewing machines, irons, steamers, etc. 
6. Explore and demonstrate the ability to select various stitches on all machines in the making workspace. 
7. Demonstrate the ability to differentiate stitch variations on industrial sewing machines vs. home sewing machines.
8. Develop good sewing and making habits that support design and making development from 2D to 3D.
9. Explore and demonstrate the importance of the role of the sketchbook in the practice of design and making.
10. Maintain an ongoing sketchbook as a form of expression and documentation.

Unit 2: Introduction to Sewing: Swatch development
1. Explore at an introductory level the fashion industry's making process. 
2. Use vocabulary specific to the fashion design making process and relevant machinery.
3. Explore and begin to utilize the equipment used in the fashion industry to make garments and fashion products.
4. Practice basic maintenance of various machines in the making workspace: threading, oiling, cleaning.
5. Explore and demonstrate the ability to use equipment used for finishing techniques including sewing machines, irons, steamers, etc. 
6. Explore and demonstrate the ability to select various stitches on all machines in the making workspace. 
7. Demonstrate the ability to differentiate stitch variations on industrial sewing machines vs. home sewing machines.
8. Develop good sewing and making habits that support design and making development from 2D to 3D.
9. Explore and demonstrate the importance of the role of the sketchbook in the practice of design and making.
10. Maintain an ongoing sketchbook as a form of expression and documentation.

Unit 3: Fashion Collaboration I - The Tunic
1. Explore at an introductory level the fashion industry's making process. 
2. Use vocabulary specific to the fashion design making process and relevant machinery.
3. Explore and begin to utilize the equipment used in the fashion industry to make garments and fashion products.
4. Practice basic maintenance of various machines in the making workspace: threading, oiling, cleaning.
5. Explore and demonstrate the ability to use equipment used for finishing techniques including sewing machines, irons, steamers, etc. 
6. Explore and demonstrate the ability to select various stitches on all machines in the making workspace. 
7. Demonstrate the ability to differentiate stitch variations on industrial sewing machines vs. home sewing machines.
8. Develop good sewing and making habits that support design and making development from 2D to 3D.
9. Explore and demonstrate the importance of the role of the sketchbook in the practice of design and making.
10. Maintain an ongoing sketchbook as a form of expression and documentation.

Unit 4: Fashion Collaboration I (Creative pattern interpretations)
1. Continue to explore how design ideas transition from 2D sketches to 3D garments
2. Build good pattern drafting habits that support development from 2D design ideas to 3D garment making.
3. Continue to explore the use of muslin fabric to create samples of design ideas before implementing them in the final garment.
4. Demonstrate the ability to edit patterns based on design ideas and sketches to make an original garment of choice. 
5. Acquire ability to split a pattern piece and add seam allowance where necessary.
6. Test individual design variation ideas such as a pocket, topstitching, or surface treatment as samples on muslin before implementing them on a garment.
7. Acquire the skills to work with garments on a dress form and assess placement and scale of design details.
8. Continue to use photography and videography to document and communicate an expressive design aesthetic.
9. Continue to maintain an ongoing sketchbook as a form of expression and documentation.

Unit 5: Fashion Collaboration I (Creative pattern interpretations - Garment construction)
1. Continue to explore how design ideas transition from 2D sketches to 3D garments.
2. Continue to evolve the use of muslin fabric to create samples of design ideas before implementing them in the final garment.
3. Continue to build good pattern drafting habits that support development from 2D design ideas to 3D garment making.
4. Acquire the ability to edit patterns based on design ideas and sketches
5. Demonstrate how to edit patterns to make an original garment of choice. 
6. Create new pattern pieces and add seam allowance where necessary.
7. Test individual design variation ideas such as a pocket, topstitching, or surface treatment as samples on muslin before implementing them on a garment.
8. Acquire the skills to work with garments on a dress form and assess placement and scale of design details.
9. Continue to use photography and videography to document and communicate an expressive design aesthetic.
10. Continue to maintain an ongoing sketchbook as a form of expression and documentation.

Unit 6: Fashion Collaboration II Tunic with a Hood
1. Continue to explore how design ideas transition from 2D sketches to 3D garments
2. Continue to build good pattern drafting habits that support development from 2D design ideas to 3D garment making.
3. Continue to explore and demonstrate how to edit patterns to make an original garment of choice. 
4. Continue to evolve the ability to edit patterns based on design ideas and sketches.
5. Create new pattern pieces and add seam allowance where necessary.
6. Explore and demonstrate how new pattern pieces may fit around existing ones: adding the hood to the neckline.
7. Continue to test new design ideas as samples on muslin before implementing on a garment.
8. Continue to acquire the skills to work with garments on a dress form and assess placement and scale of design details.
9. Continue to document the making process as a powerful tool for ideation and design.
10. Continue to use photography and videography to document and communicate an expressive design aesthetic.
11. Continue to maintain an ongoing sketchbook as a form of expression and documentation.

Unit 7: Fashion Collaboration II Tunic with a Hood – Sewing
1. Demonstrate how to utilize patterns to make a garment of your choice.
2. Continue to explore how paper patterns should be arranged in an optimal way prior to cutting the fabric.
3. Explore and demonstrate how to use fabric grain as a guide to arrange patterns along the grain.
4. Explore and demonstrate how to cut fabric pattern pieces on a fold fabric and on a single layer fabric.
5. Explore and demonstrate best approaches to the sequencing of sewing the garment pieces together. 
6. Continue to document the making process as a powerful tool for ideation and design.
7. Continue to use photography and videography to document and communicate an expressive design aesthetic.
8. Continue to maintain an ongoing sketchbook as a form of expression and documentation.

Unit 8: Fashion Collaboration II Tunic with a Hood - Finishing Details
1. Continue to explore and evolve an understanding of the design and making process.
2. Demonstrate the capability to complete a garment based on an individual design interpretation.
3. Demonstrate the ability to create a final presentation that combines both creative processes and finished product.
4. Continue to explore and demonstrate how to use and edit photography and videography to create a final presentation.
5. Demonstrate the ability to present finished work in multimedia formats.
6. Practice and demonstrate how to present finished work professionally and eloquently.
7. Demonstrate the ability to give thoughtful and constructive feedback to peers.
8. Continue to document the making process as a powerful tool for ideation and design.
9. Reflect upon design documentation to analyze designer/maker approaches.
10. Continue to maintain an ongoing sketchbook as a form of expression and documentation.

Unit 9: Fashion Collaboration III Accessory Basics
1. Research and demonstrate an understanding of the Accessories Industry.
2. Research and demonstrate an understanding of product categories and products that are included in the Accessories Industry.
3. Explore and demonstrate the use of terminology specific to the Accessories Industry.
4. Demonstrate the ability to create a paper prototype for a basic tote bag.
5. Continue to document the making process as a powerful tool for ideation and design.
6. Continue to use photography and videography to document and communicate an expressive design aesthetic.
7. Continue to maintain an ongoing sketchbook as a form of expression and documentation.

Unit 10: Fashion Collaboration III Creative Tote
1. Continue to explore and demonstrate the use of terminology specific to the Accessories Industry.
2. Explore the creation of a paper prototype for a creative tote bag.
3. Research and analyze how a tote bag is designed and constructed.
4. Demonstrate the ability to create patterns based on an original design idea.
5. Demonstrate the capability to design and make a creative fabric tote bag.
6. Demonstrate the capability to arrange patterns on fabric to create an optimal layout for cutting.
7. Demonstrate the ability to analyze and create a plan for the order of sewing tote bag pieces together. 
8. Demonstrate the capability to sew a soft tote bag.
9. Continue to document the making process as a powerful tool for ideation and design.
10. Continue to use photography and videography to document and communicate an expressive design aesthetic.
11. Demonstrate the ability to edit and select photos and videos to create a designed final presentation. 
12. Demonstrate the ability to present finished work in multimedia formats.
13. Practice and demonstrate how to present finished work professionally and eloquently.
14. Demonstrate the ability to give thoughtful and constructive feedback to peers.
15. Continue to maintain an ongoing sketchbook as a form of expression and documentation.
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Unit 1
Sewing Basics and Classroom Equipment

Unit 1 starts with safety instructions, then introduces and begins to establish a vocabulary and an understanding of sewing basics and equipment, informed by observation, visual organization, and practice. Developing a personal space and familiarity with the machines and relevant equipment will introduce organization habits to facilitate creative projects and beyond. These practices will be evidenced by hands-on demonstrations of hand-sewing and machine stitching techniques to communicate the synergy of machines used in the fashion industry’s making process. Industrial machines and other equipment will be introduced as the standard for becoming a capable maker. Familiarity with utilizing and maintaining the equipment is paired with ongoing activities to support the design and making process. There is an array of basic sewing exercises paired with ample opportunity for creative interpretations and advanced practice, especially for more skilled students.

A note/sketchbook will be introduced as a personal journal that captures the making process and creative associations with the Fashion Drawing class used to iterate projects and future concepts. Process documentation modules will be included within every Marking Period. Students will be encouraged to connect 2D and 3D or sketching design ideas to making actual garments and products.
Students write a short creative paragraph, expressing their reflection on the learning process







	Office of Teaching and Learning

	Sewing Basics for Fashion Design



Unit 1
Sewing Basics and Classroom Equipment

	Stage 1 – Desired Results

	ASSESSED FOCUS STANDARDS:
1.5.12prof.Cr1a: Use multiple approaches to begin creative endeavors.
1.5.12prof.Cr2b: Explain how traditional and non-traditional materials may impact human health and  the environment, and demonstrate safe handling of materials, tools and equipment.
1.5.12prof.Cn10a: Document the process of developing ideas from early stages to fully elaborated  ideas.

SUPPORTING STANDARDS:
16.4.1 Demonstrate professional skills in using traditional and technologically innovative equipment, tools, and supplies in textiles, fashion, and apparel construction, alteration, repair, and recycling.
16.4.3 Use appropriate industry products and materials for cleaning, pressing, and finishing textiles, fashion, and apparel.
16.7.4 Demonstrate procedures for reporting and handling accidents, safety, and security incidents.

CONTENT CONNECTIONS:
	Unit  Description

	
	4 Lessons: 13 class periods
Unit 1 starts with safety instructions, then introduces and begins to establish a vocabulary and an understanding of sewing basics and equipment, informed by observation, visual organization, and practice. Developing a personal space and familiarity with the machines and relevant equipment will introduce organization habits to facilitate creative projects and beyond. These practices will be evidenced by hands-on demonstrations of hand-sewing and machine stitching techniques to communicate the synergy of machines used in the fashion industry’s making process. Industrial machines and other equipment will be introduced as the standard for becoming a capable maker. Familiarity with utilizing and maintaining the equipment is paired with ongoing activities to support the design and making process. There is an array of basic sewing exercises paired with ample opportunity for creative interpretations and advanced practice, especially for more skilled students. A note/sketchbook will be introduced as a personal journal that captures the making process and creative associations with the Fashion Drawing class used to iterate projects and future concepts. Process documentation modules will be included within every Marking Period. Students will be encouraged to connect 2D and 3D or sketching design ideas to making actual garments and products. Students write a short creative paragraph, expressing their reflection on the learning process



	
	Meaning

	
	ENDURING UNDERSTANDINGS 
· There is particular vocabulary used for the making equipment in the Fashion Industry 
· Specialized equipment like JUKI industrial sewing machines, overlock machines, buttonhole machines are standard making equipment in the fashion industry
· Developing vocabulary and a making skillset will last throughout high school, higher education, internship, and will help a future employment trajectory in the Fashion Industry. 
· Foundation understanding of sewing equipment and stitching techniques enriches the understanding of how to design.
· Designers and makers use a sketchbook as a repository for continuous ideation, experimentation, and documentation.

	ESSENTIAL QUESTIONS
· What is the purpose of sewing and making equipment in the fashion industry?
· What are the industry standards in various sewing equipment in the fashion industry making process?
· How does the making practice relate to the fashion design process?
· What materials and supplies, tools, machinery, and techniques are used to translate sketches and designs into actual garments?
· What is the significance of various machine adjustments and how they affect the final product?


	
	What students will know and be able to do

	
	KNOWLEDGE
· Broad understanding of the fashion industry making process. 
· Vocabulary used in the fashion industry making process.
· The equipment used in the fashion industry to make garments and fashion products.
· Maintenance of various machines: threading, oiling, cleaning.
· Stitch variations on industrial and home sewing machines
· Use of finishing techniques equipment, sewing machines, irons, steamers, etc. 
· Making habits that support development from 2D to 3D.
· The role of the sketchbook in design and making practice.

	SKILLS
· Use of vocabulary specific to the fashion design making process and relevant machinery
· Operate machines in the working space
· Maintain machines in the working space: threading, oiling, cleaning, sewing, steaming, ironing.
· Select and sew various stitches on all machines in the working space. 
· Document technical learnings and expressive explorations in a sketchbook.

	Stage 2 – Evidence

	ASSESSMENT(S)

	Summative:
· Describe their experience and the process using terminology learned in class in a creative paragraph with sketches and notes. (Tactile or digital: this can be done by hand or digitally or a combination of both)
Formative:
Students will demonstrate skill mastery through the following tasks:
· Create personal variations of stitch lines based on creative choices 
· Complete all demonstrated advanced specialty machine stitches and creative variations
· Show understanding of how to use all machinery in the working space 
· Complete each demonstrated stitch on a home sewing and industrial machine
· Demonstrate knowledge of making process-specific vocabulary 
· Demonstrate comfort of threading the sewing machines 


	PRE-ASSESSMENT

	Students can individually list what they know about sewing on a sewing machine and what is the most complex item they have sewn. As a class, share and discuss prior experience and comfort with sewing.

	Integration of 21st Century Skills
	Integration of Technology
	Career Education

	9.3.12.AR‐VIS.3 Analyze and create two and three‐dimensional visual art forms using various media.  

	Integration of internet based research, devices to record notes, video, and image. Sewing machines.
	9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g., 1.1.12prof.CR3a).

9.4.12.CI.2: Identify career pathways that highlight personal talents, skills, and abilities (e.g., 1.4.12prof.CR2b, 2.2.12.LF.8).  

9.4.12.CI.3: Investigate new challenges and opportunities for personal growth, advancement, and  transition (e.g., 2.1.12.PGD.1).

	Stage 3 – Learning Plan

	UNIT VOCABULARY

	Industrial sewing machine
Flat bed sewing machine
Servo motor
presser foot
bobbin
bobbin case
wind a bobbin
	walking foot
zipper foot
needle plate
spool thread stand
threading diagram
straight stitch
single needle straight twitch
	double needle straight stitch 
tacking
applique and reverse applique
[bookmark: _GoBack]Stitching techniques: basting, backstitch, slipstitch, blanket stitch, fishbone stitch, overlock
Seams: French seams, welt seam, flat-felled seam, double stitched seam, Hong Kong bound seam

	SUMMARY OF KEY LEARNING

	
Lesson 1: 4 class periods:  Intro to Fashion Industry Making Equipment: Developing a personal connection and building vocabulary 
· Learning Intention: I am learning how to adjust and work to operate sewing machines, and other equipment in the work space so I can sew. I am learning fundamental approaches to begin creative endeavors with machine and hand sewing techniques. (1.5.12prof.Cr1a, 1.5.12prof.Cr2b, 16.4.1, 16.4.3, 1.5.12prof.Cn10a)
· Success Criteria: I can name the different parts of sewing machines relative to sewing and sewing prep. I can thread, change feet, and change needles on the various sewing machines in the workspace. I can safely operate steamers and irons. I can execute various machine and hand sewing stitches. I can document my progress in developing technical proficiency in the use of machinery in sewing.
· Brief Overview of Lesson: Begin Unit 1 with safety instructions for equipment in the classroom. Introduce and discuss classroom expectations and routines with students. Introduce students to the various machinery in the working space and relate each machine to its role in the process of making.  In this introduction lesson it is advisable to begin introduction to machinery with the portable home sewing machines. They are easier to handle, work at slower speeds, and more students might be familiar with them. Start building vocabulary for all parts of the sewing machines and relevant classroom equipment. Students should understand not only what all equipment does and how it fits in the making process, but also that this is standard equipment widely used in the fashion industry. (Consider use of videos showing the production process and use of various machines). 
	Help students develop a personal connection and familiarity with the sewing and overlock machines and all other relevant equipment: steamers, irons, etc. Discuss types of threads and needle sizes. Demonstrate threading techniques for each machine and let students practice individually or in groups if necessary. If there are advanced students, consider pairing them with students who need help. 
	Demonstrate winding a bobbin on the home sewing machines and the industrial machine and make sure students are comfortable performing the task on all machines. Let students change feet and needles on all types of machines and feel comfortable using screwdrivers. Develop familiarity with all buttons, knobs and functionality of the machines. Demonstrate proper use of steamers, irons, irons with steaming function, etc. and stress the importance of ironing and steaming the fabric before sewing or draping. Students practice individually or in groups if necessary. Advanced students can be designated to help students with no experience. 
For advanced students please introduce and practice hand-sewing techniques: basting, backstitch, slipstitch, blanket stitch, fishbone stitch, shirring and decorative gathering by hand. Advanced students can be assigned hand sewing techniques to perfect and demonstrate in consequent days. (Reference “Fabric Manipulation: 150 Creative Sewing Techniques”, chapters on Stitching techniques and Shirring and Decorative gathering)
*All students should keep a notebook documenting progress (ongoing throughout all grading periods)
Lesson 2: 3 class periods: Sewing Basics - Portable Singer machines
· Learning Intention: I am learning how to use and feel comfortable sewing and working on a portable Singer machine. (16.4.1)
· Success Criteria: I can make use of the Singer portable machines to choose and successfully perform various basic stitches and change stitch length. I can start and finish a seam. Advanced students: I can complete at least a couple of these seams: french seams, welt seam, flat-felled seam, double stitched seam.
· Brief Overview of Lesson: Demonstrate Sewing basics: Practicing straight single stitching, pivoting, free motion sewing, zig zag, etc. on muslin or other plain fabric. Play with (SPI) stitch per inch for various seams. Practice winding a bobbin with different colors and stitching colorful lines at various shapes, stitch forward and backwards, follow geometric shapes either hand-drawn (inspired by Fashion Drawing class) or follow the actual pattern on the fabric. Demonstrate ending a stitchline, tacking, pulling threads on one side, tying a knot, cutting threads. For advanced students, introduce patchwork, stitching around cutouts and layering fabrics on top of each other to create stitched shapes with raw edges or folded under, applique and reverse applique. (Reference “Fabric Manipulation: 150 Creative Sewing Techniques” book, pages 154-156, Applique and Reverse applique). (* Videos in resources below)
Discuss safety procedures again! What to do if a sewing machine needle goes through a finger. (DO NOT pull, unscrew needle and go to doctor or call 911 with needle in finger) 
All students should keep a notebook documenting progress (ongoing throughout all grading periods)

Lesson 3: 3 class periods: Sewing Basics - Industrial machines
· Learning Intention: I am learning how to use an industrial JUKI industrial machine and create expressive work independently and comfortably. (1.5.12prof.Cr1a, 1.5.12prof.Cr2b, 16.4.1)
· Success Criteria: I can sew with the Industrial JUKI machines. I can control speed and direction to complete basic straight stitches, change stitch length direction, change bobbin threads, and thread machine.
· Brief Overview of Lesson: Demonstrate sewing techniques on the industrial machine. Practicing single stitching on muslin with two different color threads (wind a bobbin with different colors). How to single stitch forward and backwards, follow pre drawn shapes as a stitchline. Connect to Object as Narrative project from Fashion Drawing and History class work. Students create stitch line shapes and/or appliques inspired by their work in Drawing class to create expressive interpretations. Students will observe the evolution of shape for their chosen object through various media and different investigations and discover if, how, and why the original meaning has evolved or changed. The finished piece will combine expressive art and writing from both classes. Finished projects can be presented as a group. The review is an opportunity to connect drawing and making as well as relate and express themselves in a creative discussion.
All students should keep a notebook documenting progress (ongoing throughout all grading periods)
Discuss safety procedures again! What to do if a sewing machine needle goes through a finger. (DO NOT pull, unscrew needle and go to doctor or call 911 with needle in finger) 

Lesson 4: 3 class periods: Advanced Sewing Techniques
· Learning Intention: I am learning how to sew using advanced techniques on specialty machines. (1.5.12prof.Cr1a, 1.5.12prof.Cr2b, 16.4.1, 16.4.3)
· Success Criteria: I can independently and successfully complete various advanced seams and specialty stitches like buttonholes and overlock as an intentional design choice. I can make adjustments on the machine in order to sew various thickness fabrics: change tension, change needles, foot, etc. I have a firm understanding of all equipment in the working space and feel comfortable using it. 
· Brief Overview of Lesson: Building upon earlier lessons introduces seams: how to join fabrics (pattern pieces together). Students should feel comfortable completing these on the industrial machine: how to make a hem, french seams, welt seam, flat-felled seam, double stitched seam, Honk Kong bound seam, etc. (* Videos in resources below) Identify and demonstrate specialty stitching techniques: Suggested use of making buttonholes on the JUKI LBH-783 1 Needle Lockstitch Buttonholing Industrial Sewing Machine, overlock stitch with JUKI MO-6814S 4-Thread Overlock Industrial Serger. Quilting, gathering, pleating techniques can be introduced as necessary. 
Introduce or reinforce tension adjustment for various fabrics. For button and buttonhole types, length, placement Reference “Patternmaking for Fashion Design” book, Chapter 16: Buttons, Buttonholes and Facing, pages: 362-365.
Great place to introduce various thickness materials and use of different size machine needles. Discuss the strength of an industrial machine and its capability to handle leather or thick canvas. Utilize a walking foot if available. All students should keep a notebook documenting progress (ongoing throughout all grading periods). Students compile a collection of samples for all demonstrated examples and work on creative variations or utilize various thickness materials.  
Students write a short creative paragraph, expressing their reflection on the learning process for Unit 1. This should be presented in a creative manner and represent learnt knowledge from Unit 1 in a tactile form, not just written words. This can be done in the form of a collage with a combination of typing, handwriting, cut and paste letters, stitched letters, appliques included stitchlines through the paper, or a handwritten or printed paper can be sewn and/or folded or bound into a creative interpretation of a learned technique from Unit 1. 

	CULTURALLY RESPONSIVE TEACHING in PRACTICE
	SOCIAL EMOTIONAL LEARNING in PRACTICE

	· Communicate clear, specific and consistent high expectations to all students and foster an environment in which the students can be successful. 
· Praise students when standards are met.
· Invite students to draw upon their strengths and interests when selecting and presenting their sewing/stitching ideas for Lesson 3

	03 - Recognize one’s personal traits, strengths, and limitations (Lessons 1, 2, 3, 4)
04 - Recognize the importance of self-confidence in handling daily tasks and challenges (Lesson 4)
06 - Recognize the skills needed to establish and achieve personal and educational goals (Lessons 1, 2, 3, 4)



Unit 1 Resources


How a sewing machine works: https://youtu.be/rUSecXVt-jU

Manuals and Videos for JUKI DDL 8700 and 8700-H:
· JUKI DDL 8700 manual: https://www.manualslib.com/manual/884997/Juki-Ddl-8700.html#manual
· JUKI DDL 8700 manual included : https://www.manualslib.com/manual/832447/Juki-Ddl-5530n.html?page=2#manual
· JUKI DDL 8700-H manual:
· Comparison Juki DDL-8700 and DDL-8700H: https://youtu.be/yLOvaJpKxq4
· Threading diagram PDF doc: https://drive.google.com/file/d/1ihGEgIiSc58Vw4UyR-rzqof1YcZ2JHHn/view
How to set up a Juki DDL 8700 industrial sewing machine. How to wind the bobbin, set bobbin tension, and check the thread tension on scrap fabric before beginning fabrication: https://youtu.be/ByMZ_x4DyIk
· (* Also good) Full overview of the Juki DDL-8700 Industrial Sewing Machine. How to thread the machine, how to oil it, how to thread the bobbin winder https://youtu.be/QI-8pLZGqvU
· Sewing through various thickness materials: https://youtu.be/AZsHSBN2Q6c
· Juki DDL-8700H sewing on light, medium, and heavy fabric: https://youtu.be/Woz9gorF0WM
· Which thread and needles to use on the Juki DDL-8700: https://youtu.be/h1ipvNkJ4qE

Manuals and Videos for JUKI MO-6814S 4-Thread Overlock Industrial Serger
· JUKI MO-6814S series manual: https://www.manualslib.com/manual/2012971/Juki-Mo-6800s-Series.html#manual
· JUKI 4-Thread Overlock Industrial Serger vs 3-Thread Machine: https://youtu.be/JQRjXXKwUzA
· Juki MO-6814S threading: https://youtu.be/dGukV_GQkKU
Manuals and Videos for JUKI LBH-783 1 Needle Lockstitch Buttonholing Industrial Sewing Machine 
· LBH-783 manual: https://www.manualslib.com/products/Juki-Lbh-783-2861268.html
· Over all review: https://youtu.be/HBWUbk4RTR4
· Buttonholes in progress: https://youtu.be/Y-8GxwXACFg

*JUKI official YouTube channel: (will choose specific videos) https://www.youtube.com/channel/UCDHk5VvH5FMPc6FYp4LGvZQ
* SInger Official YouTUbe Channel: https://www.youtube.com/channel/UC3FgggWdfzt--MIr_iOVElA
Parsons Making center general website (will choose specific videos)  https://sites.google.com/newschool.edu/mc-online-resources-list/home

University of Fashion: https://www.universityoffashion.com
· Intro To Needles, Pins, Thimbles & Pincushions: https://www.universityoffashion.com/lessons/intro-to-needles-pins-thimbles-pincushions/
· Pressing tools and techniques: https://www.universityoffashion.com/lessons/pressing-tools-techniques/
· Hand stitching: https://www.universityoffashion.com/lessons/hand-stitching/
· Pinked & Open Seam Finish: https://www.universityoffashion.com/lessons/pinked-open-seam/
· Lapped Seam Finish: https://www.universityoffashion.com/lessons/lapped-seam-finish/ 
· Single Edge Seam Finish: https://www.universityoffashion.com/lessons/single-edge-seam-finish/
· Double-stitched Seam Finish: https://www.universityoffashion.com/lessons/double-stitched-seam-finish/
· Overlocked & Open Seam Finish: https://www.universityoffashion.com/lessons/overlock-open-seam-finish/ 
· Honk Kong bound seam: https://www.universityoffashion.com/lessons/hong-kong-seam-finish/
· French Seam: https://www.universityoffashion.com/lessons/french-seam-finish/
· Mock French Seam Finish: https://www.universityoffashion.com/lessons/mock-french-seam-finish/
· Flat -felled Seam: https://www.universityoffashion.com/lessons/flat-felled-seam-finish/
· Hand-rolled Hem Finish: https://www.universityoffashion.com/lessons/hand-rolled-hem-finish/
· Overlocked Hem Finish: https://www.universityoffashion.com/lessons/overlock-hem-finish/ 
Books: 
“Patternmaking for Fashion Design” book, Chapter 16: Buttons, Buttonholes and Facing, pages: 362-365.
“Fabric Manipulation: 150 Creative Sewing Techniques” 

Suggested Art Supplies
· All-purpose paper sketchbook 
· Drawing media such as pencil, pen, etc.
· Sewing supplies




	Lesson 1: 

	Intro to Fashion Industry Making Equipment: Developing a personal connection and building vocabulary 
	Estimated Time: 4 class periods

	
Brief Overview of Lesson: 
· Begin Unit 1 with safety instructions for equipment in the classroom. Introduce and discuss classroom expectations and routines with students. Introduce students to the various machinery in the working space, and relate each machine to its role in the process of making.  In this introduction lesson it is advisable to begin introduction to machinery with the portable home sewing machines. They are easier to handle, work at slower speeds, and more students might be familiar with them. Start building vocabulary for all parts of the sewing machines and relevant classroom equipment. Students should understand not only what all equipment does and how it fits in the making process, but also that this is standard equipment widely used in the fashion industry. (Consider use of videos showing the production process and use of various machines). 
	Help students develop a personal connection and familiarity with the sewing and overlock machines and all other relevant equipment: steamers, irons, etc. Discuss types of threads and needle sizes. Demonstrate threading techniques for each machine and let students practice individually or in groups if necessary. If there are advanced students, consider pairing them with students who need help. 
	Demonstrate winding a bobbin on the home sewing machines and the industrial machine and make sure students are comfortable performing the task on all machines. Let students change feet and needles on all types of machines and feel comfortable using screwdrivers. Develop familiarity with all buttons, knobs and functionality of the machines. Demonstrate proper use of steamers, irons, irons with steaming function, etc. and stress the importance of ironing and steaming the fabric before sewing or draping. Students practice individually or in groups if necessary. Advanced students can be designated to help students with no experience. 
For advanced students please introduce and practice hand-sewing techniques: basting, backstitch, slipstitch, blanket stitch, fishbone stitch, shirring and decorative gathering by hand. Advanced students can be assigned hand sewing techniques to perfect and demonstrate in consequent days. (Reference “Fabric Manipulation: 150 Creative Sewing Techniques”, chapters on Stitching techniques and Shirring and Decorative gathering)
*All students should keep a notebook documenting progress (ongoing throughout all grading periods)
What students should know and be able to do to engage in this lesson:
· Feel comfortable exploring all types of machines in the workspace
· Handle machine parts and tools with care
· Perform basic threading for each sewing machine
· Change feet on each sewing machine


	LESSON FOUNDATION

	Assessed Standards for this lesson
	Important content not included in the standards

	1.5.12prof.Cr1a: Use multiple approaches to begin creative endeavors.
1.5.12prof.Cr2b: Explain how traditional and non-traditional materials may impact human health and  the environment, and demonstrate safe handling of materials, tools and equipment.
1.5.12prof.Cn10a: Document the process of developing ideas from early stages to fully elaborated  ideas.

	

	Focus Question for this Lesson

	What sewing machines and other equipment is used in the fashion garment sewing/making process?
How is this equipment maintained and adjusted to perform for specific tasks?


	Learning Intention
	Success Criteria

	· I am learning how to adjust and work to operate sewing machines, and other equipment in the workspace so I can sew myself.
· I am learning fundamental approaches to begin creative endeavors with machine and hand sewing techniques.
	· I can name the different parts of sewing machines relative to sewing and sewing prep. 
· I can thread, change feet, and change needles on the various sewing machines in the workspace.
· I can safely operate steamers and irons. 
· I can execute various machine and hand sewing stitches.  


	Assessment(s)

	Self-Assessment/Peer Assessment/Teacher Assessment
· Show understanding of how to use all machinery in the working space 
· Complete each demonstrated stitch on a home sewing and industrial machine
· Demonstrate knowledge of making process-specific vocabulary 
· Demonstrate comfort of threading the sewing machines 
· Documentation of processes in notebook

	Feedback (Peer to peer/student to teacher/teacher to student)

	Peer to peer: students can review peer swatches and share how swatches can be improved.
Teacher to student: positive feedback to support use of machinery and development of swatches in progress.



	STUDENT CONSIDERATIONS - INTEGRATED ACCOMMODATIONS & MODIFICATIONS

	Anticipated Student Pre-Conceptions/Misconceptions

	Students may underestimate the importance of sewing in the work of a Fashion Designer. Stress the importance of how knowledge about garment construction impacts design decisions.

	Integrated Accommodations & Modifications

	English Language Learners/Sociocultural Implications:
· Use video to demonstrate use and care for machinery and equipment.
Special Needs:
· Partner as needed for support with advanced students. 
Gifted and Talented:
· Introduce and practice hand-sewing techniques: basting, backstitch, slipstitch, blanket stitch, fishbone stitch, shirring and decorative gathering by hand. Advanced students can be assigned hand sewing techniques to perfect and demonstrate in consequent days.



	THE LESSON IN ACTION

	Lesson Opening

	
1. Welcome: introduce students to the new environment, the equipment and the concept of Sewing Basics for Fashion Design. Introduce the relationship between this class and Fashion Drawing & History and the common project: The Tunic. Since there are no examples of previous work for this class, feel free to show student work of your choice.
2. Engage students with questions: “What do you love about fashion?” “Describe your style?” “What is your favorite silhouette?” Rather than just naming favorite designers or brands, ask students how a brand or a designer makes them feel and ask them to describe specific design details of garments or accessories they like? Students can comment on their own clothing and accessories and point out specific details (I like the oversized pockets on my jeans, because they create a baggier look, I like contrast or matching topstitching on my backpack, double stitching on my jeans, stripes, polka dots, flower print etc.) Let students discover their own clothing and describe what they wear and why they chose it.
3. Since fashion design is a visual medium, it’s encouraged to have some visuals featuring runway and street style images to support various styles of dressing. 
4. Reinforce daily that fashion will be explored through an inclusive lens. A class discussion about inclusivity may be supportive.

	During the Lesson

	
Over the 4 class periods:
· Preview class goals, grading policies, introduce and discuss classroom expectations and routines with students. 
· Add vocabulary to a Word Wall (or PowerPoint) and encourage students to reference it often.
a. introduce students to the new environment and the equipment in the room, reference vocabulary.
· Begin Unit 1 with safety instructions for equipment in the classroom. 
a. A prerecorded video or a demonstration 
· Introduce students to the various machinery in the working space and relate each machine to its role in the process of making.  
a. In this introduction lesson it is advisable to begin introduction to machinery with the portable home sewing machines. They are easier to handle, work at slower speeds, and more students might be familiar with them. Start building vocabulary for all parts of the sewing machines and relevant classroom equipment. Students should understand not only what all equipment does and how it fits in the making process, but also that this is standard equipment widely used in the fashion industry. (Consider use of videos showing the production process and use of various machines). 
b. Help students develop a personal connection and familiarity with the sewing and overlock machines and all other relevant equipment: steamers, irons, etc. Let students sit at each machine, turn each one on and off, name the different machines and parts of the machine. 
c. Develop familiarity with all buttons, knobs and functionality of the machines. 
· Discuss types of threads and needle sizes. Demonstrate threading techniques for each machine and let students practice individually or in groups if necessary. Practice cutting a thread above the machine, trying a new color thread and pulling through to thread the new one.  
· Provide opportunities for students to build relationships with each other. If there are advanced students, consider pairing them with students who need help. This can be done in small groups, but each student should thread all machines. 
· Demonstrate winding a bobbin on the home sewing machines and the industrial machine and make sure students are comfortable performing the task on all machines. All students need to wind a bobbin on an industrial and home sewing machine.
· Let students change feet and needles on all types of machines and feel comfortable using screwdrivers. Continue discussions of safety and making sure machines are turned off when changing needles. Students in small groups can help each other check safety points: 
a. Is the machine turned off? 
b. Do I have the right tools to work with?
c. Is the foot placed all the way down when I am changing a needle?
· Demonstrate proper use of steamers, irons, irons with steaming function, etc. and stress the importance of ironing and steaming the fabric before sewing or draping. Students practice ironing, steaming individually or in groups if necessary. Advanced students can be designated to help students with no experience. 
· For advanced students please introduce and practice hand-sewing techniques: basting, backstitch, slipstitch, blanket stitch, fishbone stitch, shirring and decorative gathering by hand. Advanced students can be assigned hand sewing techniques to perfect and demonstrate in consequent days. (Reference “Fabric Manipulation: 150 Creative Sewing Techniques”, chapters on Stitching techniques and Shirring and Decorative gathering)
· All students should keep a notebook documenting progress (ongoing throughout all grading periods)
· Goal setting
a. Ask students to write a goal in their notebook. Include a fashion design dream, lifelong goal, class goal, and personal goal for the year.  Ask students to include a few steps they will take to achieve their goals. Encourage students to connect their individual goals with the class goal, use their pre-assessments as a starting point, and explain why their goals are meaningful to them.


	Lesson Closing

	In small groups or pairs, discuss the following questions:
1. “What is your favorite goal that you set for yourself? Why?”
2. “What are you most excited to learn this year? Why?”
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Unit 2
Introduction to Sewing: Swatch development

This unit focuses on utilizing and expanding on the sewing techniques learned in Unit 1 to create a curated selection of fabric swatches that expresses individual design aesthetic. First, students will be introduced to the ideas of design aesthetic and deliberate choices to express an individual design point of view. Next students will be introduced to surface treatments combining topstitching techniques and fabric manipulations. Next students will be introduced to considerations for numerous materials and threads and will experiment with sewing with varied textiles, layered materials and infusion of color and pattern through use of threads, yarns and found objects.  

Students create swatches of all demonstrated techniques and their own personalized creative experimentation and compile a collection of swatches curated in a stylistically intentional presentation. Finishing touches for all work from swatch shapes, edges finishing to textile choices and color palettes play an important role in building a design aesthetic in addition to practicing basic sewing skills.

This unit also introduces the importance of process documentation and awareness of its role in presentations. Building skills in taking visually exciting photos, short video and note taking will be an ongoing theme throughout this class and this unit builds the foundation for that. 

At the conclusion of the unit students will reflect on their collection of swatches in a collage of photos documenting their process in a short 30-60 second video. 





Unit 2
 Introduction to Sewing: Swatch development

	Stage 1 – Desired Results

	ASSESSED FOCUS STANDARDS:
1.5.12prof.Cr1a: Use multiple approaches to begin creative endeavors.
1.5.12prof.Cr2a: Engage in making a work of art or design without having a preconceived plan. 
1.5.12prof.Pr4a: Analyze, select and curate artifacts and/or artworks for presentation and  preservation.
1.5.12prof.Cn10a: Document the process of developing ideas from early stages to fully elaborated  ideas.

SUPPORTING STANDARDS:
16.4.5:	Demonstrate basic skills for production, alteration, repair and recycling of textiles, fashion, and apparel.

CONTENT CONNECTIONS:
	Unit  Description

	
	4 Lessons: 15 class periods
This unit focuses on utilizing and expanding on the sewing techniques learned in Unit 1 to create a curated selection of fabric swatches that expresses individual design aesthetic. First, students will be introduced to the ideas of design aesthetic and deliberate choices to express an individual design point of view. Next students will be introduced to surface treatments combining topstitching techniques and fabric manipulations. Next students will be introduced to considerations for numerous materials and threads and will experiment with sewing with varied textiles, layered materials and infusion of color and pattern through use of threads, yarns and found objects.  
Students create swatches of all demonstrated techniques and their own personalized creative experimentation and compile a collection of swatches curated in a stylistically intentional presentation. Finishing touches for all work from swatch shapes, edges finishing to textile choices and color palettes play an important role in building a design aesthetic in addition to practicing basic sewing skills. This unit also introduces the importance of process documentation and awareness of its role in presentations. Building skills in taking visually exciting photos, short video and note taking will be an ongoing theme throughout this class and this unit builds the foundation for that. 
At the conclusion of the unit students will reflect on their collection of swatches in a collage of photos documenting their process and a short 30-60 sec video. 


	
	Meaning

	
	ENDURING UNDERSTANDINGS 
· Fashion designers use a variety of sources such as imagination and creative processes to inspire and transform concepts and ideas into consistent and cohesive artistic expression and design aesthetic.  
· Different materials require specific adjustments to be sewn properly on each sewing machine.
· Designers and makers use a sketchbook as a repository for continuous ideation, experimentation, and documentation.
· Process documentation has an important role in reflection about the making process and should be included in final presentations.
· Photography and videography are powerful tools in the documenting process and creating visually exciting presentations. 
· Design aesthetic is demonstrated through intentional choices.
	ESSENTIAL QUESTIONS
· How do media artists generate ideas and formulate artistic intent in a consistent aesthetic? 
· How do I set up a machine to work with various materials?
· How can I express my ideas through stitchlines, materials, thread colors?
· How does a sketch/notebook help me advance, create, and reflect on my making process?
· Why do designers document their process?
· How do I create enticing process images?
· How do I express my design aesthetic?

	
	What students will know and be able to do

	
	KNOWLEDGE
· Specific adjustments for the equipment used in the fashion industry to make garments.
· Hands-on practice on various machines: threading, changing feet, bobbin threads, stitch variations on industrial and home sewing machines, use of finishing techniques equipment, sewing machines, irons, steamers, etc. 
· Development of making habits that support development from 2D to 3D.
· The role of documenting the making process as a powerful tool.
· Use of photography and videography for expressive design aesthetic.

	SKILLS
· Use equipment in the working space: threading, changing bobbins, feet, sewing, steaming, ironing.
· Select and sew various stitches on all machines in the working space. 
· Documenting process through photos, video, and sketchbook notes.
· Select and edit work to be included in a presentation.
· Making intentional choices based on design aesthetic.
· Express a reflection of the learning process through visual means (photography, videography) in a creative way.

	Stage 2 – Evidence

	SUMMATIVE ASSESSMENT(S)

	Summative:
· Document their process through photos, video and notes
· Describe their experience and the process using terminology learned in class in a creative paragraph with sketches and notes. (Tactile or digital: this can be done by hand or digitally and in color)

Formative:
Students will demonstrate skill mastery through the following tasks:
· Using equipment in the working space to create a collection of swatches with varied surface treatments 

	PRE-ASSESSMENT

	Individually:
· Demonstrate knowledge of handling equipment in the working space  
· Demonstrate comfort of executing demonstrated sewing techniques
· Basic knowledge of photographing and video recording  
· Capability of using software programs to express opinion through photography, video, drawing, note taking. 

	Integration of 21st Century Skills
	Integration of Technology
	Career Education

	
9.3.12.AR‐VIS.3 Analyze and create two and three‐dimensional visual art forms using various media.  

	
Integration of internet-based research, devices to record notes, video, and image. Integration of sewing machines and computers to document and express opinions. 
	
• 9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g., 1.1.12prof.CR3a).
• 9.4.12.CI.2: Identify career pathways that highlight personal talents, skills, and abilities (e.g., 1.4.12prof.CR2b, 2.2.12.LF.8).  
• 9.4.12.CI.3: Investigate new challenges and opportunities for personal growth, advancement, and  transition (e.g., 2.1.12.PGD.1).

	Stage 3 – Learning Plan

	UNIT VOCABULARY

	Design aesthetic
Surface treatment

	Knife pleats, 
box pleats, 
inverted box pleats,
bias edge pleats, 
horizontal stay stitch across pleats, 
edged pleats with ribbons, inset pleats,
	Process documentation 

	SUMMARY OF KEY LEARNING

	
Lesson 1: 3 class periods - Design Aesthetic
· Learning Intention:  I am learning how to recognize that I can make intentional design choices to create a personal design aesthetic. I am learning how to use photography and film to document my work process. (1.5.12prof.Cr1a, 1.5.12prof.Cr2a, 1.5.12prof.Pr4a, 1.5.12prof.Cn10a, 16.4.5) 
· Success Criteria:  I can create work with an evident individual design aesthetic through deliberate and conscious selections of materials, techniques, and a high-quality level of execution. I can capture photos and record short video clips to document my process.
· Brief Overview of Lesson: To introduce the meaning of design aesthetic start with a slideshow of selected fashion designers work representative of inclusion and diversity relating to fashion design. Designer collections, runway show stage designs, editorial work, fashion film, advertising campaigns, physical store design, store window displays, social media, ecommerce and other web presence can be explored, discussed, and observed as examples of design aesthetic, inclusivity, an awareness of different cultures, races, and identities. Analyze and discuss choices for proportions, design details, textures, textiles, color palettes, branding, and typography in the context of design aesthetic.  In-class, students working in groups may research fashion brands and capture screenshots to document examples of different design aesthetics. Students create a collage representing two contrasting design aesthetics with components including: overall message, target customer, color palette, texture, pattern, scale, shapes and balance of design components. Students identify with a particular aesthetic and choose what resonates with them as individual expression. 

Lesson 2: 4 class periods -  Swatch Development and Fabric Manipulations 
· Learning Intention: I am learning how to utilize learned sewing techniques to create new interpretations. I am learning about the importance of process documentation and storytelling in fashion design and its relevance to communicate the designer’s process and aesthetic. (1.5.12prof.Cr1a, 1.5.12prof.Cn10a)
· Success Criteria: I can sew a cohesive selection of an array of swatches expressing knowledge of stitching techniques and creative individuality. I can compile photos and short video clips documenting my process.  
· Brief Overview of Lesson: First students consider a format for swatch development: size, shape and investigate a methodology of organizing their swatches to express individuality. Then introduce and demonstrate classic fabric manipulations sewing techniques as a base for swatch development. Students should create variations of demonstrated techniques and explore creative ways to complete their projects.  (Reference “Fabric Manipulation: 150 Creative Sewing Techniques” book, pages 24-33, Pleat and Fold chapter: Knife pleats, bias edge pleats, horizontal stay stitch across pleats, edged pleats with ribbons, inset pleats, inset pleats in a square, box pleats and creative box pleat variations, double, triple box pleats, inverted box pleats, decorative box pleating with ribbons or cut strips of fabric with finished a raw edges, folding variations for box pleats, knife and box pleat variations, ribbon folding and stitching and decorative variations of all of the above. Tucks and tuck variations, tuck, and fold in various widths and with topstitching can be explored for creative interpretations. Students should play with various fabrics and scale as an individual approach. Swatches should be developed with consideration for the design aesthetic of the final presentation. Size, fabric choices, colors, patterns, finishing touches for all work play an important role in building a design aesthetic in addition to practicing basic sewing skills. Introduce the idea of process documentation and awareness of its role in presentations. Building skills in taking visually exciting photos, short video and note taking will be an ongoing theme throughout this class and this unit builds the foundation for that. Students should start taking photographs and short 5-10 sec video clips of the process as they work. Students should consider light and angles as they photograph their work. Students can use a phone or any camera to take photos and videos. There is no need for professional equipment. Focus is on storytelling and creative documentation.    

Lesson 3: 4 class periods - Swatch development - Surface Treatments
· Learning Intention: I am learning about how to use learned sewing techniques and commonly found objects to create new interpretations of surface treatments for textiles. I am learning about the importance of process documentation and storytelling in fashion design and its relevance to communicate the designer’s process and aesthetic. (1.5.12prof.Cr2a, 1.5.12prof.Pr4a, 1.5.12prof.Cn10a) 
· Success Criteria: I can conceive and sew a cohesive selection of an array of swatches expressing knowledge of stitching techniques and creative individuality. I can compile photos and short video clips documenting my process.  
· Brief Overview of Lesson: Work on surface treatment techniques: stitch and slash technique (Reference “Fabric Manipulation: 150 Creative Sewing Techniques” book, pages: 121-123) Consider a project that includes cutting shapes, attaching, and stitching found everyday household objects or office supplies to prompt creativity with textural elements that stem from an uncorrelated environment. Cut colorful plastic folders into shapes or strips and stitch on top of fabric (example: student work from Fashion Materiality 2020 Parsons class BFA Fashion Design students: Ching Ju Su “Where is my Folder” project). Use mesh from fruits, vegetables or bags from rice or potatoes, layer and stitch on top of fabric (example student work from Luis Diaz), use staples in combination with stitchlines (example: student work from Fashion Materiality 2019 Parsons student: Reema Minawala). Zig zag stitch on a 2x2 rib, pleating by edge stitching, crushing and stitching on top of fabric: (example: student work from Fashion Materiality 2019, Parsons student Rory Arthur) Layering transparent fabrics and filling with objects in between (example: Parsons student work from Fashion Materiality 2018, Jocelyn Chan) As students explore the relationships between various textures and materials they practice adjusting sewing machines. Students continue taking photographs and short 5-10 sec video clips of the process as they work. Students should consider light and angles as they photograph their work. There is no need for professional equipment. Focus is on storytelling and creative documentation.    

Lesson 4: 4 class periods - Swatch development - finishing techniques
· Learning Intention: I am learning how to curate a selection of fabric swatches that expresses creativity and individual design aesthetic. I am learning how to design an enticing collage of photos and a 30-60 sec video representing my process of making. (1.5.12prof.Pr4a, 1.5.12prof.Cn10a) 
· Success Criteria: I can compile and present a finished collection of fabric swatches representing my individual approach to creative sewing and surface treatment techniques. I can artistically record the process of my work through photography and videography and present it in an aesthetically cohesive way.
· Brief Overview of Lesson: 
Students will finalize all swatches and compile them into a three-dimensional presentation that represents a chosen design aesthetic that suits best the scale and type of swatches. Individual approaches can be a handmade box or hand decorated box, self-bound booklet, or any other creative technique that fits the creative approach for each student. Students prepare and present a curated collage of photos and a 30-60 sec video representing their process of making. A group presentation review is an opportunity to offer peer feedback, share analysis, relate and express themselves in a creative discussion. 
Swatch finishing techniques and presentation formats: (example: Parsons student work from Fashion Materiality class: Lauren Lee - paper fold with name, Ata Kurtcan - labeling with little tags) 


	CULTURALLY RESPONSIVE TEACHING in PRACTICE
	SOCIAL EMOTIONAL LEARNING in PRACTICE

	· Use examples that affirm students’ backgrounds and cultures.
· Encourage students to relate their own experiences in discussions and projects.
· Communicate clear, specific, and consistently high expectations to all students and foster an environment in which the students can be successful. 

	03 - Recognize one’s personal traits, strengths, and limitations 
04 - Recognize the importance of self-confidence in handling daily tasks and challenges  
06 - Recognize the skills needed to establish and achieve personal and educational goals (Lessons 1, 2, 3, 4)



Unit 2 Resources
See Google Drive folder for the following resources - 

· Lesson 1: Images of retail spaces in the context of brand identity and design aesthetic 
· Lesson 2-3: Photos of materiality development - (student examples)
· Lesson 4: PDFs of student examples finalized work 

*Book references: 
· Lesson 2: “Fabric Manipulation: 150 Creative Sewing Techniques” book, pages 24-33, Pleat and Fold chapter
· Lesson 3: “Fabric Manipulation: 150 Creative Sewing Techniques” book, pages: 121-123 Stitch and Slash

Suggested Art Supplies
· All-purpose paper sketchbook 
· Drawing, writing media such as pencil, pen, etc.
· Paper scissors
· Fabric scissors
· Pattern paper 
· Muslin
· Sewing supplies
· Sewing thread
· Pins
· Tape measure
· Ruler
· French curve
· Phone or camera for video documentation 
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Unit 3
Fashion Collaboration I - The Tunic 

Unit 3 introduces a shared project collaboration between Sewing Basics for Fashion Design and Fashion Drawing & History classes with a design theme - The Tunic. Students will be introduced to pattern drafting concepts, naming conventions and begin exploring the pattern making process.
First students will be introduced to the process of transition from 2D drawing and design ideation to 3D flat pattern drafting and sewing from patterns. Then students will create a muslin first sample and experience a fitting to correct the patterns.
A basic tunic pattern will be provided that can be altered. Students will have the opportunity to personalize their tunics based on their first fitting and alter the width and length of the patterns to fit them better. 

This unit also continues with the process documentation and awareness of its role in presentations. Building skills in taking visually exciting photos, short video and note taking is an ongoing theme throughout this class and this unit continues the work for that process. 








Unit 3
Fashion Collaboration I - The Tunic 

	Stage 1 – Desired Results

	ASSESSED FOCUS STANDARDS:
1.5.12prof.Cr1a: Use multiple approaches to begin creative endeavors.
1.5.12prof.Cr3a: Apply relevant criteria from traditional and contemporary cultural contexts to examine, reflect on and plan revisions for works of art and design in progress. 
1.5.12prof.Cn10a: Document the process of developing ideas from early stages to fully elaborated  ideas.

SUPPORTING STANDARDS:
16.3.3	Utilize elements and principles of design in designing, constructing, and/or altering textiles, fashion, and apparel.
16.3.4	Demonstrate design concepts using fiber, fabric, or digital means, employing draping and/or flat pattern making techniques.

CONTENT CONNECTIONS:
	Unit  Description

	
	4 Lessons: 15 class periods
Unit 3 introduces a shared project collaboration between Sewing Basics for Fashion Design and Fashion Drawing & History classes with a design theme - The Tunic. Students will be introduced to pattern drafting concepts, naming conventions and begin exploring the pattern making process.
First students will be introduced to the process of transition from 2D drawing and design ideation to 3D flat pattern drafting and sewing from patterns. Then students will create a muslin first sample and experience a fitting to correct the patterns.
A basic tunic pattern will be provided that can be altered. Students will have the opportunity to personalize their tunics based on their first fitting and alter the width and length of the patterns to fit them better. 

This unit also continues with the process documentation and awareness of its role in presentations. Building skills in taking visually exciting photos, short video and note taking is an ongoing theme throughout this class and this unit continues the work for that process. 


	
	Meaning

	
	ENDURING UNDERSTANDINGS 
· Fashion design is a process that involves both 2D and 3D development.
· Slopers or basic patterns are used to begin the pattern making process.
· Muslin is used to create the first prototype to make adjustments before making the finished garment in actual fabric.
· Designers use their sketchbooks for quick design ideation and note taking for fit 
· Process documentation has an important role in the making process.



	ESSENTIAL QUESTIONS
· How do design ideas transition from 2D Sketches to 3D garments?
· How do I use existing patterns and or slopers to create my own design ideas?
· How do I use muslin to visualize my ideas?
· How does a sketch/notebook help me advance, create, and reflect on my making process?
· Why do designers document their process?

	
	What students will know and be able to do

	
	KNOWLEDGE
· Deeper understanding of how design ideas transition from 2D sketches to 3D garments.
· Development of making habits that support development from 2D to 3D.
· Understand how patterns are used to make a garment.
· Understand that muslin is an inexpensive fabric used to create the first sample to make corrections before the final garment.
· Understanding grain direction.
· The role of documenting the making process as a powerful tool.
· Use of photography and videography for expressive design aesthetic.

	SKILLS
· Make a garment sample using a pattern. 
· Layout patterns on fabric and cut.
· Sew a first sample out of muslin.
· Conduct a fitting and take notes to correct the patterns.
· Document the process through note taking, photos and video.

	Stage 2 – Evidence

	ASSESSMENT(S)

	Summative:
· Completed tunic demonstrating fit and construction.
· Describe their experience and the process using terminology learned in class in a creative paragraph with sketches and notes. (Tactile or digital: this can be done by hand or digitally and in color)

Formative Assessments:
Students will demonstrate skill mastery through the following tasks:
· Creating an optimal layout for their tunic patterns
· Cutting out the pattern pieces out of muslin 
· Using equipment in the working space to sew a first sample
· Conducting a first fitting and taking notes
· Editing patterns based on first fitting
· Sewing a second sample with altered patterns
· Document their process through photos, video, and notes


	PRE-ASSESSMENT

	Individually:
· Demonstrate knowledge of handling equipment in the working space  
· Basic knowledge of photographing and video recording  
· Capability of using software programs to express opinion through photography, video, drawing, note taking. 


	Integration of 21st Century Skills
	Integration of Technology
	Career Education

	
9.3.12.AR‐VIS.3 Analyze and create two and three‐dimensional visual art forms using various media.  
9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g., 1.1.12prof.CR3a). 
9.4.12.CT.1: Identify problem-solving strategies used in the development of an innovative product  or practice (e.g., 1.1.12acc.C1b, 2.2.12.PF.3).  

	
Integration of devices to record notes, video, and image. Integration of sewing machines and computers to document and edit work. 
	
• 9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g., 1.1.12prof.CR3a).
• 9.4.12.CI.2: Identify career pathways that highlight personal talents, skills, and abilities (e.g., 1.4.12prof.CR2b, 2.2.12.LF.8).  
• 9.4.12.CI.3: Investigate new challenges and opportunities for personal growth, advancement, and transition (e.g., 2.1.12.PGD.1).


	Stage 3 – Learning Plan

	UNIT VOCABULARY

	pattern drafting
center front
center back
notch
pattern layout
	pattern grainline
grainline direction
first sample
second sample
fitting
	grain
lengthwise grain: warp
crosswise grain: weft
selvage
bias

	SUMMARY OF KEY LEARNING

	
Lesson 1:  3 class periods - Basic Patternmaking 
· Learning Intention:  I am learning about what flat pattern making is and what the basic pattern shapes for garments are. I am learning to build my patternmaking vocabulary. (1.5.12prof.Cr1a, 1.5.12prof.Cn10a, 16.3.4)
· Success Criteria:  I can name all basic pattern pieces in a garment. I can use basic pattern drafting terminology. I can create an optimal arrangement for all pattern pieces in one garment on single layer or double layer fabric in the correct grain and save fabric. 
· Brief Overview of Lesson: Introduce Shared Project 1 - Tunic (Shared Project:  Sewing and Making Focused) 
This lesson gives the foundation of flat pattern making and fosters understanding of the transition from 2D to 3D. Start with a lecture and examples: What is patternmaking and draping? How 2D patterns fit to create a 3D shape. Discuss and demonstrate pattern basics: meaning and use of basic slopers, naming conventions for patterns, what are the garment pattern pieces: front, back, sleeves, hoods, pockets, collars, cut 1, cut 1 on fold, cut 2 or more pieces, seam allowance standards, notches, center front, center back. Show how to lay patterns on a fabric, grain direction, tracing and cutting patterns. Utilize grain direction and position patterns on muslin, discuss warp and weft on fabric. Students utilize the patterns for basic tunic to create multiple layouts on muslin. Practice organizing patterns on grain on a single layer of fabric to cut 1 pattern piece at a time, then on folded fabric to cut 2 pieces at the same time. Students practice laying out patterns to save fabric and utilize the least fabric possible. Students find the best layout, pin patterns, trace patterns and cut patterns of basic tunic. Process documentation: take pictures, short videos (5-10 sec). Design Practice: Keeping a Notebook/Sketchbook (ongoing throughout the grading periods, units and core fashion classes)
· (Tunic pattern will be provided) 
· Book reference for basic pattern set: Patternmaking for Fashion Design, Chapter 1, page 6
· Book reference for Fabric terms: Patternmaking for Fashion Design, Chapter 1, page 7
· Book reference for Pattern grainline, direction: Patternmaking for Fashion Design, Chapter 1, page 9

Lesson 2: 4 class periods - Sewing Tunic first sample and conduct first fitting 
Learning Intention: I am learning how to sew a garment from patterns. I am learning how to conduct a fitting. (1.5.12prof.Cr3a, 16.3.3)
· Success Criteria:  I can conduct a fitting on my own first sample. I can recognize what alterations need to be made on the tunic in 3D shape to make it fit better. I can write or verbally convey clear notes that tell me exactly how I need to alter the patterns for my tunic.
· Brief Overview of Lesson: In this lesson students will finish cutting the pattern pieces, if necessary, pin them together and sew a first sample of the tunic pattern as is. Students will sew only the side seams and shoulder seams of the tunic, then iron the seams open flat and try it on. Students will not add any finishing details or hem for their first fitting. 
Introduce students to personal fit and landmark measurements (* Book reference: Patternmaking for Fashion Design, Chapter 2, Landmark Terms, Pages 30-33)  
Students will conduct a first fitting in groups of 3 or more. Designate different roles for each student and let them rotate so each student gets to try their own tunic. One student can pin, another can take notes, and another one takes photos or videos while each student is trying their own tunic. For the majority of students, the tunic will not fit. This will become the base for learning what a fitting is and build an understanding of what changes need to be made when garments don’t fit properly. Taking detailed notes for each fitting is crucial in building an understanding of what changes need to be made for the flat patterns in the next lesson. Changes for this first fitting should be limited to width and length. This is an opportunity to work as a team to foster acceptance and understanding of different body types and how designs appear on different figure shapes. Help students utilize positive communication and social skills to interact effectively with each other while delegating various tasks to have unified and complete notes and documentation of the process. 

Lesson 3:  4 class periods - Basic edits on Tunic
Learning Intention: I am learning how to correct my patterns and utilize learned pattern drafting skills. (1.5.12prof.Cr3a, 16.3.3)
· Success Criteria: I can successfully correct my own patterns, based on notes from my own fitting to create a garment that fits me better. I can edit patterns, ready to be cut and sewn for a second sample. 
· Brief Overview of Lesson:  This is primarily a pattern drafting lesson. In this lesson students will make basic edits on the patterns to shorten, lengthen and widen the flat patterns for the tunic as necessary. Each student should have the notes from their fitting and work to correct their patterns based on their notes. Students can continue to work in groups as they already took notes for each other and are familiar with the changes that need to be made for other students in their group. This is an opportunity for continuation of the work as a team from the previous lesson. Students can continue building on positive communication and social skills interacting effectively with each other to help utilize the notes and edit the flat patterns for personalized fit. 

Lesson 4:  4 class periods - Sew Edited Tunic and Conduct a Second Fitting
· Learning Intention: I am learning how to sew a second sample based on corrected patterns. (1.5.12prof.Cr1a, 16.3.4)
· Success Criteria: I can sew a second sample that fits me better, based on my corrected patterns and design.
· Brief Overview of Lesson: In this lesson students utilize the corrected flat patterns to create a second sample. Students should work individually to lay out their patterns on muslin, utilizing correct grain, then cut and sew the new edited basic tunic. Students will again sew only side seams and shoulder seams, iron garments and conduct a new fitting with their second sample. They can try on the first and second sample to see the difference and compare the fit. Students continue to work in the same groups for the second fitting to experience the progression and see improved fit. This is a continued opportunity to work as a team and see the progress from the previous lessons. Students continue building on positive communication and social skills to give each other feedback, especially if more edits are needed. Roles can be interchanged to help add notes and document the process. All students should experience each task from note taking to pinning, photographing and video recording. Students should have a better fitting tunic by the end of Unit 3.


	CULTURALLY RESPONSIVE TEACHING in PRACTICE
	SOCIAL EMOTIONAL LEARNING in PRACTICE

	· Use examples that affirm students’ backgrounds and cultures.
· Encourage students to relate their own experiences in discussions and projects.
· Communicate clear, specific and consistently high expectations to all students and foster an environment in which the students can be successful. 


	· Recognize one’s personal traits, strengths, and limitations 
· Recognize the importance of self-confidence in handling daily tasks and challenges  
· Recognize the skills needed to establish and achieve personal and educational goals
· Demonstrate and awareness of the differences among individuals, groups and others’ cultural backgrounds
· Develop, implement and model effective problem solving and critical thinking skills




Unit 3 Resources

· Tunic pattern will be provided in advance
· Lesson 1: 
· Book reference for basic pattern set: Patternmaking for Fashion Design, Chapter 1, page 6
· Book reference for Fabric terms: Patternmaking for Fashion Design, Chapter 1, page 7
· Book reference for Pattern grainline, Direction of grainline: Patternmaking for Fashion Design, Chapter 1, page 9
· Video: How to read a ruler: https://www.universityoffashion.com/lessons/how-to-read-a-ruler/
· Lesson 2, 4: Book reference: Patternmaking for Fashion Design, Chapter 2, Landmark Terms, Pages 30-33
· Lesson 2 videos:
· How to measure the female body: https://www.universityoffashion.com/lessons/measuring-the-female-body/

Suggested Art Supplies
· All-purpose paper sketchbook 
· Drawing, writing media such as pencil, pen, etc.
· Paper scissors
· Fabric scissors
· Pattern paper 
· Muslin
· Sewing supplies
· Sewing thread
· Pins
· Tape measure
· Ruler
· French curve
· Phone or camera for video documentation 
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Unit 4
Fashion Collaboration I (Creative pattern interpretations)


Unit 4 continues the work on the Tunic shared project as a collaboration with Fashion Drawing & History class. Students will explore more complex pattern iterations informed by the design direction, ideas and drawing exercises in Fashion Drawing class. More advanced pattern drafting techniques will be introduced for further personalization of the tunic. Students will practice placing their tunics on a dress form and assess placement and scale of new design elements. This will enrich their 3D making skill set and instill a better understanding of how to apply design ideas and concepts into 3D practice. Still working with the basic tunic patterns, students can investigate creative iterations and the making of a more complex garment.

Start with simpler pattern editing splitting a single pattern piece into two or more pieces horizontally, vertically or diagonally, to create a new seam line and add different fabrics for different pattern pieces. Explore adding new seam lines based on design ideas generated in the drawing class. Next explore adding simple additional pattern pieces like ruffles, epaulets, patch pockets, loose belts, surface treatments and novel ideas based on work from the drawing class. Patterns should be created, and some sewing samples can be made for each significant alteration, but no full garment is necessary. For example: a student can make a patch pocket sample with interesting topstitching but does not need to sew a brand new garment with a pocket in unit 4.

This unit also continues with the process documentation and awareness of its role in presentations. Building skills in taking visually exciting photos, short video and note taking is an ongoing theme throughout this class and this unit continues the work for that process. 




Unit 4
Fashion Collaboration I 
(Creative pattern interpretations)

	Stage 1 – Desired Results

	ASSESSED FOCUS STANDARDS:
1.5.12prof.Cr1a: Use multiple approaches to begin creative endeavors.
1.5.12prof.Cr3a: Apply relevant criteria from traditional and contemporary cultural contexts to examine, reflect on and plan revisions for works of art and design in progress.
1.5.12prof.Re8a: Interpret an artwork or collection of works, supported by relevant and sufficient evidence found in the work and its various contexts.

SUPPORTING STANDARDS:
16.3.3	Utilize elements and principles of design in designing, constructing, and/or altering textiles, fashion, and apparel.
16.3.4	Demonstrate design concepts using fiber, fabric or digital means, employing draping and/or flat pattern making techniques.
	Unit  Description

	
	2 Lessons: 8 class periods

Unit 4 continues the work on the Tunic shared project as a collaboration with Fashion Drawing & History class. Students will explore more complex pattern iterations informed by the design direction, ideas and drawing exercises in Fashion Drawing class. More advanced pattern drafting techniques will be introduced for further personalization of the tunic. Students will practice placing their tunics on a dress form and assess placement and scale of new design elements. This will enrich their 3D making skill set and instill a better understanding of how to apply design ideas and concepts into 3D practice. Still working with the basic tunic patterns, students can investigate creative iterations and the making of a more complex garment.
Start with simpler pattern editing splitting a single pattern piece into two or more pieces horizontally, vertically, or diagonally, to create a new seam line and add different fabrics for different pattern pieces. Explore adding new seam lines based on design ideas generated in the drawing class. Next explore adding simple additional pattern pieces like ruffles, epaulets, patch pockets, loose belts, surface treatments and novel ideas based on work from the drawing class. Patterns should be created, and some sewing samples can be made for each significant alteration, but no full garment is necessary. For example: a student can make a patch pocket sample with interesting topstitching, but does not need to sew a brand new garment with a pocket in unit 4.

This unit also continues with the process documentation and awareness of its role in presentations. Building skills in taking visually exciting photos, short video and note taking is an ongoing theme throughout this class and this unit continues the work for that process. 


	
	Meaning

	
	ENDURING UNDERSTANDINGS 
· Fashion designers use a variety of sources such as imagination and creative processes to inspire and transform concepts and ideas into artistic expression.  
· Slopers or basic patterns are used to create new iterations of design ideas.
· Samples of specific design ideas can be tested on muslin before implemented in the actual garment.
· Fashion designers develop their design ideas through a combination of 2D and 3D means to develop complex finished garments.
· Process documentation has an important role in the making process.

	ESSENTIAL QUESTIONS
· How do design ideas transition from 2D sketches to 3D garments?
· How do I use existing patterns and or slopers to create my own design ideas?
· How do I use muslin to visualize my ideas?
· How are complex design ideas constructed? At what point is the design idea considered "complete" and ready to be used in the final garment? 
· How does a sketch/notebook, photos and videos help me advance, create, and reflect on my making process?
· Why do designers document their process?

	
	What students will know and be able to do

	
	KNOWLEDGE
· Pattern drafting habits that support development from 2D design ideas to 3D garment making.
· Know how patterns are edited to make a particular garment design.
· Understand that muslin is an inexpensive fabric used to create samples of design ideas before implementing them in the final garment.
· The role of documenting the making process as a powerful tool.
· Use of photography and videography for expressive design aesthetic.

	SKILLS
· Select a pattern piece to split and add seam allowance where necessary.
· Edit patterns based on design ideas and sketches to make an original garment of your choice.
· Test individual design ideas like a pocket, topstitching or surface treatment as samples on muslin before implementing on a garment
· Assess placement and scale of garment design details on a dress form
· Document the design and making process through note taking, photos and video 

	Stage 2 – Evidence

	ASSESSMENT(S)

	Summative Assessments:
· Edited Tunic patterns with new seams, based on new design ideas and additional pieces (pockets, epaulets, ruffle, belt)
· Process documentation 

Formative Assessments:
· Explorations of new seam placement on patterns or directly drawn on the muslin
· Muslin samples of demonstrated pocket techniques, epaulets, ruffles, stitching details
· Photos, video and notes that reflect the process of ideation, experimentation and progress during this unit


	PRE-ASSESSMENT

	· Knowledge of pattern pieces and pattern making, cutting paper patterns, adding seam allowance, etc.
· Understanding of how design idea would be interpreted as a flat pattern   
· Demonstrate knowledge of handling equipment in the working space  
· Basic knowledge of photographing and video recording  
· Capability of using software programs to express opinion through photography, video, drawing, note taking. 


	Integration of 21st Century Skills
	Integration of Technology
	Career Education

	9.3.12.AR‐VIS.3 Analyze and create two and three‐dimensional visual art forms using various media.  
9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g., 1.1.12prof.CR3a). 
9.4.12.CT.1: Identify problem-solving strategies used in the development of an innovative product or practice (e.g., 1.1.12acc.C1b, 2.2.12.PF.3).  

	Integration of devices to record notes, video, and image. Integration of sewing machines and computers to document and edit work. 
	•  9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g., 1.1.12prof.CR3a).
• 9.4.12.CI.2: Identify career pathways that highlight personal talents, skills, and abilities (e.g., 1.4.12prof.CR2b, 2.2.12.LF.8).  
• 9.4.12.CI.3: Investigate new challenges and opportunities for personal growth, advancement, and  transition (e.g., 2.1.12.PGD.1).

	Stage 3 – Learning Plan

	UNIT VOCABULARY

	pattern drafting
pattern making

	epaulets, 
patch pockets

	

	SUMMARY OF KEY LEARNING

	
Lesson 1: 4 class periods - Creative Tunic Interpretations - Altering the Tunic Patterns
· Learning Intention: I am learning how to edit my patterns based on design ideas generated in Fashion Drawing class. I am learning how to place my tunic on the dress form and assess placement of new seams and proportions based on my sketched design ideas. (1.5.12prof.Cr3a, 1.5.12prof.Re8a, 16.3.4)
· Success Criteria: I can edit my flat patterns by adding new seams and seam allowance based on my design ideas generated in Fashion Drawing.
· Brief Overview of Lesson: In this lesson students will explore more complex pattern iterations informed by the design direction, ideas and drawing exercises in Fashion Drawing class. Starting with simpler pattern editing splitting a single pattern piece into two or more pieces horizontally, vertically, diagonally, straight or curved lines to create a new seam line. This technique can be used to add different color, texture, or print fabrics for different pattern pieces. Explore adding new seam lines based on design ideas generated in the drawing class. Students will trace their patterns, draw the new lines, cut new pattern pieces, and add seam allowance to the new pattern pieces. Students can explore top stitching techniques and create small samples for each topstitching on muslin. (no bigger than 10”x10”)
In this lesson students can start utilizing the dress forms and place their tunics on a dress form and assess placement and scale of new seams as design elements. They can draw new lines on the tunic with chalk, pencil or use seam tape to recreate new seam ideas from their drawing class.  This will enrich their 3D making skill set and instill a better understanding of how to apply design ideas and concepts from 2D into 3D practice. Students should have at least one new set of edited more complex patterns for the tunic by the end of this lesson.

Lesson 2: 4 class periods - Creative Tunic Interpretations - Additional Pattern pieces
· Learning Intention: I am learning how to add additional pattern pieces to my tunic based on design ideas generated in Fashion Drawing class. (1.5.12prof.Cr3a, 16.3.3, 16.3.4)
· Success Criteria:  I can assess proportions and placement of new design elements in 3D form. I can create new pattern pieces for my tunic using pattern explorations and ideas generated in Fashion Drawing.
· Brief Overview of Lesson: In this lesson students investigate further creative iterations and the making of a more complex garment. They can start a new iteration of the basic tunic and create additional pattern pieces for ruffles, patch pockets, belts, or can continue adding to the edited tunic from lesson 1. Review various patch pockets, various scales ruffles, epaulets, patch pockets, loose belts, surface treatments and any novel ideas based on work from the drawing class. Patterns should be created for at least one new added pattern piece and some sewing samples can be made for each significant alteration, but no full garment is necessary. For example: a student can make a patch pocket sample with interesting topstitching but does not need to sew a brand-new garment with a pocket in unit 4. Hem techniques can be explored in this unit too: decorative stitches, fold and turn, overlock, and turn, blindstich or creative ways to finish the hem based on concepts 


	CULTURALLY RESPONSIVE TEACHING in PRACTICE
	SOCIAL EMOTIONAL LEARNING in PRACTICE

	· Use examples that affirm students’ backgrounds and cultures.
· Encourage students to relate their own experiences in discussions and projects.
· Communicate clear, specific and consistently high expectations to all students and foster an environment in which the students can be successful. 



	· Recognize one’s personal traits, strengths, and limitations 
· Recognize the importance of self-confidence in handling daily tasks and challenges  
· Recognize the skills needed to establish and achieve personal and educational goals
· Develop, implement, and model effective problem solving and critical thinking skills
· Utilize positive communication and social skills to interact effectively with others
· Develop implement and model effective problem solving 
and critical thinking skills
· 








Unit 4 Resources

All lessons 
· Designs, drawings and any research or design explorations from Fashion Drawing & History class

Suggested Art Supplies
· All-purpose paper sketchbook 
· Drawing, writing media such as pencil, pen, etc.
· Paper scissors
· Fabric scissors
· Pattern paper 
· Muslin
· Sewing supplies
· Sewing thread
· Pins
· Tape measure
· Ruler
· French curve
· Phone or camera for video documentation  
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Unit 5
Fashion Collaboration I 
(Creative pattern interpretations - Garment construction)


Unit 5 continues the work on the Tunic shared project as a collaboration with Fashion Drawing & History class and follows up with the focus on fashion flat illustration. Students will explore more complex pattern iterations informed by the design direction, ideas and drawing exercises in Fashion Drawing class. Even more advanced pattern drafting techniques will be introduced for further personalization of the tunic. Creating or altering a facing for the Tunic neckline, adding slits, side seam inseam pocket with pocket bag, welt pockets, patch pocket with a flap, pocket with a box pleat, or inverted box pleat, adding a hem. 

To enrich their 3D making skill set and instill a better understanding of how to apply design ideas and concepts into 3D practice students will continue working with placing their tunics on a dress form and assessing proportions, placement, and scale of new design elements. 
Utilizing knowledge from Fashion Illustration class students can create new patterns based on flats and vice versa draw garment flats based on pattern explorations. 

This unit also continues with the process documentation and building awareness of its role in presentations. Building skills in taking visually exciting photos, short video and note taking is an ongoing theme throughout this class and this unit continues the work for that process. 
By the end of this Unit 5 students will have a finished new tunic, a short video 2-3 min of their process and a collection of 5-10 select photos that represent the finished garment with new design details.



Unit 5
Fashion Collaboration I 
(Creative pattern interpretations - Garment construction)

	Stage 1 – Desired Results

	ASSESSED FOCUS STANDARDS:
1.5.12prof.Cr1a: Use multiple approaches to begin creative endeavors.
1.5.12prof.Cr3a: Apply relevant criteria from traditional and contemporary cultural contexts to examine, reflect on and plan revisions for works of art and design in progress. 
1.5.12prof.Cn10a: Document the process of developing ideas from early stages to fully elaborated ideas.
1.5.12prof.Pr4a: Analyze, select, and curate artifacts and/or artworks for presentation and preservation.
1.5.12prof.Pr5a: Analyze and evaluate the reasons and ways an exhibition is presented.
1.5.12prof.Re8a: Interpret an artwork or collection of works, supported by relevant and sufficient evidence found in the work and its various contexts. 
1.5.12prof.Re9a: Establish relevant criteria in order to evaluate a work of art or collection of works.  

SUPPORTING STANDARDS:
16.3.3	Utilize elements and principles of design in designing, constructing, and/or altering textiles, fashion, and apparel.
16.3.4	Demonstrate design concepts using fiber, fabric, or digital means, employing draping and/or flat pattern making techniques.


	Unit Description

	
	4 lessons, 14 days
Unit 5 continues the work on the Tunic shared project as a collaboration with Fashion Drawing & History class and follows up with the focus on fashion flat illustration. Students will explore more complex pattern iterations informed by the design direction, ideas and drawing exercises in Fashion Drawing class. Even more advanced pattern drafting techniques will be introduced for further personalization of the tunic. Creating or altering a facing for the Tunic neckline, adding slits, side seam inseam pocket with pocket bag, welt pockets, patch pocket with a flap, pocket with a box pleat, or inverted box pleat, adding a hem. To enrich their 3D making skill set and instill a better understanding of how to apply design ideas and concepts into 3D practice students will continue working with placing their tunics on a dress form and assessing proportions, placement, and scale of new design elements.  Utilizing knowledge from Fashion Illustration class students can create new patterns based on flats and vice versa draw garment flats based on pattern explorations. 
This unit also continues with the process documentation and building awareness of its role in presentations. Building skills in taking visually exciting photos, short video and note taking is an ongoing theme throughout this class and this unit continues the work for that process. By the end of this Unit 5 students will have a finished new tunic, a short video 2-3 min of their process and a collection of 5-10 select photos that represent the finished garment with new design details.


	
	Meaning

	
	ENDURING UNDERSTANDINGS 
· Fashion design is a process that involves both 2D and 3D development.
· Fashion designers use a variety of sources such as imagination and creative processes to inspire and transform concepts and ideas into artistic expression.  
· Slopers or basic patterns are used to create new iterations of design ideas.
· Samples of specific design ideas can be tested on muslin before implemented in the actual garment.
· Fashion designers develop their design ideas through a combination of 2D and 3D means to develop complex finished garment.
· Designers use their sketchbooks for quick design ideation and note taking for fit 
· Process documentation has an important role in the making process.

	ESSENTIAL QUESTIONS
· How do design ideas transition from 2D Sketches to 3D garments?
· How do I use existing patterns and or slopers to create my own design ideas?
· How do I use muslin to visualize my ideas?
· How are complex design ideas constructed? At what point is the design idea considered "complete" and ready to be used in the final garment? 
· How does a sketch/notebook, photos and videos help me advance, create, and reflect on my making process?
· Why do designers document their process?


	
	What students will know and be able to do

	
	KNOWLEDGE
· Deeper understanding of how design ideas transition from 2D sketches to 3D garments
· Pattern drafting habits that support development from 2D design ideas to 3D garment making.
· Understand how patterns are edited to make a particular garment design.
· Understand that muslin is an inexpensive fabric used to create samples of design ideas before implementing them in the final garment.
· The role of documenting the making process is a powerful tool.
· Use of photography and videography for expressive design aesthetic.

	SKILLS
· Create new pattern pieces and add seam allowance where necessary.
· Edit patterns to make an original garment.
· Develop patterns based on design ideas and sketches.
· Test individual design ideas like a pocket, topstitching or surface treatment as samples on muslin before implementing on a garment.
· Assess placement and scale of design details on a dress form.
· Document the design process through note taking, photos and video.

	Stage 2 – Evidence

	SUMMATIVE ASSESSMENT(S)

	Summative Assessments:
· Finished/sewn new Tunic based on iterations from fashion drawing class and explorations in this class
· A short video 1-2 min of their process and or finished garment
· A PDF document with graphic layout matching their aesthetic that includes: 5-10 select photos that represent the finished garment or process of making, and a short paragraph for each photo expressing their thought process

Formative Assessments:
· Successfully edited all patterns for a new Tunic based on design ideas developed in drawing class
· Edited patterns for neck facing, new pockets and edited tunic
· Muslin samples of demonstrated pocket techniques: adding side pocket with pocket bag, welt pockets, patch pocket with a flap, pocket with a box pleat, or inverted box pleat
· Process documentation through photos, video, and notes


	PRE-ASSESSMENT

	· Basic knowledge of pattern pieces and pattern making, cutting paper patterns, adding seam allowance, etc.
· Understanding of how design idea would be interpreted as a flat pattern   
· Capability to interpret a design detail from 2D sketch idea to a 3D sample
· Demonstrate knowledge of handling equipment in the working space  
· Basic knowledge of photographing and video recording  
· Capability of using software programs to express opinion through photography, video, drawing, note taking. 


	Integration of 21st Century Skills
	Integration of Technology
	Career Education

	9.3.12.AR‐VIS.3 Analyze and create two and three‐dimensional visual art forms using various media.  
9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g., 1.1.12prof.CR3a). 
9.4.12.CT.1: Identify problem-solving strategies used in the development of an innovative product or practice (e.g., 1.1.12acc.C1b, 2.2.12.PF.3).  



	Integration of devices to record notes, video, and image. Integration of sewing machines and computers to document and edit work. 
	•  9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g., 1.1.12prof.CR3a).
• 9.4.12.CI.2: Identify career pathways that highlight personal talents, skills, and abilities (e.g., 1.4.12prof.CR2b, 2.2.12.LF.8).  
• 9.4.12.CI.3: Investigate new challenges and opportunities for personal growth, advancement, and transition (e.g., 2.1.12.PGD.1).

	Stage 3 – Learning Plan

	UNIT VOCABULARY

	facing, 
inseam side pocket 
pocket bag
	welt pockets
patch pocket with a flap
box pleat
	inverted box pleat
pocket with a box pleat 
pocket with inverted box pleat

	SUMMARY OF KEY LEARNING

	
Lesson 1: 5 class periods New Neckline and Patch Pocket Variations 
· Learning Intention:  I am learning how to edit patterns based on design ideas generated in Fashion Drawing class. I am learning how to create samples of new design ideas. I am learning to document my design process. I am learning how to collaborate to establish criteria for task completion and success. (1.5.12prof.Cr3a, 1.5.12prof.Re9a, 1.5.12prof.Cn10a, 16.3.3, 16.3.4)
· Success Criteria: I can edit my tunic neckline, add facing, and create new patterns for demonstrated pockets and or related pocket variations. I can sew muslin samples from new patterns. I can produce photos and a 30-60 second video featuring my process of experimentation. I can collaborate with classmates to establish criteria for measuring the success of this project.
· Brief Overview of Lesson: In this lesson students will explore more complex pattern iterations informed by the design direction, ideas and drawing exercises in Fashion Drawing class. Starting with editing the neckline shape, adding a facing for the new Tunic neckline or altering an existing one student can draw a new neckline by putting their basic tunic on the dress form or each other and drawing a new neckline. Students should also experiment with drawing a new neckline on the flat patterns to build spatial awareness and understanding of the transition between 2D and 3D shapes. New patterns should be traced and cut out with special attention to adding seam allowance where needed. Students can also experiment with adding slits and facing for the slits if necessary. Next demonstrate new pocket ideas: patch pocket with a flap, pocket with a box pleat, and inverted box pleat. Students create muslin samples of those pockets only, don’t attach samples to the tunics. Students should assess their own tunics by utilizing the dress forms and pinning pocket samples on various positions of the tunic. This is an opportunity to document different placement of the new pockets, then print and sketch over the copies or bring to Fashion Illustration class and create new flat sketches based on explorations in this class. The new pocket samples can be added to the collection of samples, or a new collection of samples can be started. More advanced students can create variations of pockets, including different scale, size, number, or orientation of pleats. Students should have at least one new set of edited more complex patterns for the tunic by the end of this lesson.
· Students continue to document their process through photos and short videos. By the end of the lesson students should select 3-5 best photos and create a short 10-15 second video.

Lesson 2: 4 class periods - Pockets with a Pocket Bag
· Learning Intention: I am learning how to create patterns and sew pockets (side seam, inseam, welt) and pockets with bags. (1.5.12prof.Cr1a, 1.5.12prof.Cn10a, 16.3.3, 16.3.4)
· Success Criteria:  I can create new patterns for demonstrated pockets and or pocket variations and I can sew muslin samples. I can create a 30-60 second video featuring my process of experimentation with pockets and document my process and muslin samples. 
· Brief Overview of Lesson: In this lesson students continue exploring more complex pocket patterns. In this lesson explore pockets with pocket bags. Include one or more of the following: side seam pocket, inseam pocket, welt pocket and feel free to demonstrate more if students are advanced. New patterns should be traced and cut out with special attention to adding seam allowance where needed. At least one pocket sample should be made from muslin independent of the tunic. The samples should be used to document varied placement on the tunic. Students can work in groups to place more than one pocket on a tunic and document through photos, video, and notes design iterations in 3D form. Printed photos can be used to draw flat sketches and new design ideas. Students can print photos of pocket samples in various scales: extra small, extra-large and play with placement of multiple types of pockets. Collages can be created on paper to generate new ideas in addition to utilizing the dress forms and pinning pocket samples on various positions of the tunic. This is an opportunity for students to work in groups to foster acceptance and understanding of different design ideas and stylistic interpretations and how design details appear on different figure shapes. Help students utilize positive communication and social skills to interact effectively with each other while delegating various tasks to have unified and complete notes and documentation of the process. The new pocket samples should be added to the collection of pocket samples from the previous lesson. More advanced students can continue creating variations of pockets. Students should have at least one new set of edited more complex patterns for the tunic by the end of this lesson. Students continue to document their process through photos and short videos. By the end of the lesson students should select 3-5 best photos and create a short another 10-15 second video.

Lesson 3: 4 class periods - Finalizing Tunic patterns
· Learning Intention: I am learning how to finalize all patterns and get ready for sewing my garment.  (1.5.12prof.Cn10a, 16.3.4)
· Success Criteria: I can properly mark my pattern pieces including grainlines. I can create an optimal layout for all my patterns on fabric and cut all patterns on correct grain. I can determine and visually capture critical components of my work process.
· Brief Overview of Lesson: In this lesson students will finalize all patterns and make sure they have all patterns properly marked with correct names and grain direction. Patterns for new pockets or other design details must be to scale, regardless of the muslin samples. Make sure all patterns have appropriate seam allowance and placement is marked on the tunic. Students should iron their muslin before laying out the pattern pieces and be mindful if they are working on fold for pieces that are cut 2, or on a single layer of fabric and if any pattern pieces need to be mirrored if working on a single layer fabric for cut 1 piece. All students should cut their pattern pieces during this lesson and anyone who is ready can start sewing the tunic. Students continue to document their process through photos and short videos. By the end of the lesson students should select 3-5 best photos. Video documentation can proceed but any editing is not necessary. Any video footage can be used for the final video. 

Lesson 4: 3 class periods - Finalizing Tunic
· Learning Intention: I am learning how to finalize my garment. I am learning how to curate my design process and product. (1.5.12prof.Cn10a, 1.5.12prof.Pr4a, 1.5.12prof.Pr5a, 1.5.12prof.Re8a)
· Success Criteria: I can complete my garment with all final touches and select 8-10 photos that best represent my process and finished work. I can create a short 30-60 second video that highlights my process and/or finished work. I can evaluate peer work products and share feedback based on established criteria.
· Brief Overview of Lesson: This lesson is dedicated to finishing the tunic and compiling a visual presentation that highlights the process of making it, not just the finished garment. By the end of the lesson all students should have their new edited Tunic sewn, hemmed and ironed. Students can choose any technique for their hem: zigzag and turned, overlock and turned, turned, blind hem, decorative trim or any other intentional detail as a finishing touch. Students can add trims, patches, etc. to edited personal Tunic. All patterns need to be finalized, named, and should match the final tunic. If anything changes at the last minute, then patterns need to be edited too. 
Tunic should be ironed or steamed and prepared for a presentation. Students edit documentation work from all lessons and present a selection of 5-10 photos and short paragraphs expressing their thoughts for each photo in a finished presentation as a PDF document. Using page layout techniques learned in Fashion Illustration class students should have a title page with their name, titles for each page and graphic layout throughout the document that represents their aesthetic. Layouts can be created in either or both Photoshop and Illustrator. Completed pages will be exported as PDFs and using Acrobat combined into one file. A 30-60 sec video of their process and or finished garment should be included in the final presentation as a separate file. The final presentation review is an opportunity to offer peer feedback, share analysis, relate, and express themselves in a creative discussion. Each student should give feedback to at least one other peer. 

Students present the following three items: finished Tunic, PDF with photos and reflection, 30-60 sec video. 


	CULTURALLY RESPONSIVE TEACHING in PRACTICE
	SOCIAL EMOTIONAL LEARNING in PRACTICE

	· Use examples that affirm students’ backgrounds and cultures.
· Encourage students to relate their own experiences in discussions and projects.
· Communicate clear, specific, and consistently high expectations to all students and foster an environment in which the students can be successful. 


	· Recognize one’s personal traits, strengths, and limitations 
· Recognize the importance of self-confidence in handling daily tasks and challenges  
· Recognize the skills needed to establish and achieve personal and educational goals
· Develop, implement, and model effective problem solving and critical thinking skills
· Utilize positive communication and social skills to interact effectively with others
· Develop implement and model effective problem solving 
and critical thinking skills
· Identify the consequences associated with one’s actions to make constructive choices
· 




Unit 5 Resources

Lesson 1 Resources
Books: 
“Patternmaking for Fashion Design” book, Chapter 17: Plackets, Page 370 - 374
“Patternmaking for Fashion Design” book, Chapter 17: Pockets, Pages 375 - 383

Online resources:
University of Fashion: https://www.universityoffashion.com
·  Single Welt pocket: https://www.universityoffashion.com/lessons/single-welt-pocket-2/
· Double Welt pocket: https://www.universityoffashion.com/lessons/double-welt-pocket/
· Flap pocket: https://www.universityoffashion.com/lessons/besomjetted-flap-pocket/
· All-in-One Facing – Shoulder Technique:  https://www.universityoffashion.com/lessons/sewing-an-all-in-one-facing-shoulder-technique/
· All-in-One Facing – Armhole Technique: https://www.universityoffashion.com/lessons/sewing-an-all-in-one-facing-armhole-technique/
Lesson 4 Resources
See Google drive folder for student examples

All lessons 
· Designs, drawings and any research or design explorations from Fashion Drawing & History class

Suggested Art Supplies
· All-purpose paper sketchbook 
· Drawing, writing media such as pencil, pen, etc.
· Paper scissors
· Fabric scissors
· Pattern paper 
· Muslin
· Sewing supplies
· Sewing thread
· Pins
· Tape measure
· Ruler
· French curve
· Phone or camera for video documentation 
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Unit 6
Fashion Collaboration II Tunic with a Hood


Unit 6 introduces a new iteration of the shared project collaboration between Sewing Basics for Fashion Design and Fashion Drawing & History classes. The theme is a Tunic with a Hood. First students will be introduced to the concept, shapes, drape, and pattern pieces for various hoods. This unit focuses on creating a personalized hood, and how it fits around the existing neckline. An exploration of flat pattern drafting and draping will work hand in hand to help students transition from 2D sketches and design ideas to 3D shapes, proportions and fabric drape, and movement.
The foundation pattern is still the original Tunic pattern, but students should continue to add their own edits for fit, length, overall shape, proportions, and added design details like splitting patterns into more pieces, adding slits, pockets, or any surface treatments and/or added trims. Advanced pockets with pocket bags can be continued in this unit. 

This unit also continues with the process documentation and building awareness of its role in presentations. Building skills in taking visually exciting photos, short video and note taking is an ongoing theme throughout this class and this unit continues the work for that process. 







Unit 6
Fashion Collaboration II
 Tunic with a Hood

	Stage 1 – Desired Results

	ASSESSED FOCUS STANDARDS:
1.5.12prof.Cr1a: Use multiple approaches to begin creative endeavors.
1.5.12prof.Cr1b: Shape an artistic investigation of an aspect of present-day life using a contemporary practice of art and design. 
1.5.12prof.Cn10a: Document the process of developing ideas from early stages to fully elaborated ideas.

SUPPORTING STANDARDS:
16.3.3	Utilize elements and principles of design in designing, constructing, and/or altering textiles, fashion, and apparel.
16.3.4	Demonstrate design concepts using fiber, fabric, or digital means, employing draping and/or flat pattern making techniques.
	Unit Description

	
	2 Lessons: 11 class periods
Unit 6 introduces a new iteration of the shared project collaboration between Sewing Basics for Fashion Design and Fashion Drawing & History classes. The theme is a Tunic with a Hood. First students will be introduced to the concept, shapes, drape, and pattern pieces for various hoods. This unit focuses on creating a personalized hood, and how it fits around the existing neckline. An exploration of flat pattern drafting and draping will work hand in hand to help students transition from 2D sketches and design ideas to 3D shapes, proportions and fabric drape, and movement.
The foundation pattern is still the original Tunic pattern, but students should continue to add their own edits for fit, length, overall shape, proportions, and added design details like splitting patterns into more pieces, adding slits, pockets, or any surface treatments and/or added trims. Advanced pockets with pocket bags can be continued in this unit. 

This unit also continues with the process documentation and building awareness of its role in presentations. Building skills in taking visually exciting photos, short video and note taking is an ongoing theme throughout this class and this unit continues the work for that process. 


	
	Meaning

	
	ENDURING UNDERSTANDINGS 
· Fashion design is a process that involves both 2D and 3D development.
· Fashion designers use a variety of sources such as imagination and creative processes to inspire and transform concepts and ideas into artistic expression.  
· Existing patterns are used to create new iterations of design ideas.
· New design ideas can be developed through a combination of flat pattern drafting and draping.
· Fashion designers develop their design ideas through a combination of 2D and 3D means to develop complex finished garment.
· Designers use their sketchbooks for quick design ideation and note taking for fit.
· Process documentation has an important role in the making process.

	ESSENTIAL QUESTIONS
· How do design ideas transition from 2D Sketches to 3D garments?
· How do I use existing patterns and or slopers to create my own design ideas?
· How do I use muslin to visualize my ideas?
· What method is better for developing new details for a garment? Pattern drafting or draping? 
· How are complex design ideas constructed? At what point is the design idea considered "complete" and ready to be used in the final garment? 
· How does a sketch/notebook, photos and videos help me advance, create, and reflect on my making process?
· Why do designers document their process?


	
	What students will know and be able to do

	
	KNOWLEDGE
· Deeper understanding of how design ideas transition from 2D sketches to 3D garments
· Pattern drafting habits that support development from 2D design ideas to 3D garment making.
· Understand how new pattern pieces fit around existing ones: hood added to neckline
· The role of documenting the making process as a powerful tool.
· Use of photography and videography for expressive design aesthetic.


	SKILLS
· Edit patterns to make a garment of your choice 
· Edit patterns based on design ideas and sketches
· Test new design ideas as samples on muslin before implementing on a garment
· Assess placement and scale of design details in a garment on a dress form
· Document the design and making process through note taking, photos and video 

	Stage 2 – Evidence

	SUMMATIVE ASSESSMENT(S)

	Summative Assessments:
· Finalized new patterns for a tunic hood 
· Process documentation 

Formative Assessments:
· Edited patterns for the neck and neck facing if neckline changes
· Muslin samples of any new design details
· Photos, video, and notes that reflect the process of ideation, experimentation and progress during this unit


	PRE-ASSESSMENT

	· Basic knowledge of pattern pieces and pattern making, cutting paper patterns, adding seam allowance, etc.
· Understanding of how design idea would be interpreted as a flat pattern   
· Capability to interpret a design detail from 2D sketch idea to a 3D sample
· Demonstrate knowledge of handling equipment in the working space  
· Basic knowledge of photographing and video recording  
· Capability of using software programs to express opinion through photography, video, drawing, note taking. 


	Integration of 21st Century Skills
	Integration of Technology
	Career Education

	9.3.12.AR‐VIS.3 Analyze and create two and three‐dimensional visual art forms using various media.  
9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g., 1.1. 12prof.CR3a). 
9.4.12.CT.1: Identify problem-solving strategies used in the development of an innovative product or practice (e.g., 1.1.12acc.C1b, 2.2.12.PF.3).  

	Integration of devices to record notes, video, and image. Integration of sewing machines and computers to document and edit work. 
	•  9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g., 1.1.12prof.CR3a).
• 9.4.12.CI.2: Identify career pathways that highlight personal talents, skills, and abilities (e.g., 1.4.12prof.CR2b, 2.2.12.LF.8).  
• 9.4.12.CI.3: Investigate new challenges and opportunities for personal growth, advancement, and  transition (e.g., 2.1.12.PGD.1).

	Stage 3 – Learning Plan

	UNIT VOCABULARY

	Fluent use of prior vocabulary in daily practice

	Contoured hood
Loose hood

	

	SUMMARY OF KEY LEARNING

	
Lesson 1: 6 class periods - Exploration of the Hood
· Learning Intention: I am learning how to explore different shapes and proportions of hoods and how they fit onto the tunic. (1.5.12prof.Cr1b , 1.5.12prof.Cn10a)
· Success Criteria:  I can experiment making a variety of hood designs and document my experimentation with images and samples. I can create a muslin hood that fits my design ideas.
· Brief Overview of Lesson: In this lesson students start exploring the hood as an added pattern piece(s) and how it fits onto the neckline. First students will be introduced to the concept, shapes, drape, and pattern pieces for various hoods. A quick generic shape can be made from muslin and then pinned or basted onto the tunic for a fitting. A generic loose hood pattern can be provided as the starting point. Such a pattern can be created from the loose hood foundation on page 550 in Chapter 24 of “Patternmaking for Fashion Design” book if the original Tunic pattern did not come with a hood pattern. The fitting should be conducted on each student so that the hood can be observed as it drapes around the head. Students should iron their muslin tunic and hood samples before trying them on. From there each student can create modifications of their own choice if desired. Students can work in groups to document the process and help each make edits or draw new lines on the muslin during the fitting. This is an opportunity for students to learn to communicate their design ideas to another person. While one person is trying the tunic with the hood sample on, another student from the group can edit the shape of the hood by pinning or drawing based on the verbal communication. Yet another one or two students should take pictures, video, and notes to document the process. Each student should have at least 2 iterations of the hood in muslin. This lesson focuses on creating a personalized hood and finding the perfect shape for each student. Multiple fittings can be conducted, and multiple hoods should be created until each student finds the ideal shape, size, silhouette that fits their aesthetic. The hood must fit the neckline properly. 

Lesson 2: 5 class periods - Creating Patterns for hood
· Learning Intention: I am learning how to create hood patterns and how they fit around the neckline. (1.5.12prof.Cr1a, 16.3.3, 16.3.4)
· Success Criteria: I can create a pattern for a hood of my choice and design.
· Brief Overview of Lesson:  In this lesson students will create and finalize all patterns and make sure they have all patterns properly marked with correct names and grain direction. Special attention goes to how the hood fits around the neckline and if there are any edits that need to be done to the neckline. Possibilities might include closing a slit or a V-neckline. At this point students can add to the patterns a channel for a drawstring or markings for any special design details like topstitching or trims. Make sure all patterns have appropriate seam allowance and notches if necessary. Advanced students can proceed creating samples for new pockets or creating patterns for more than one variation of the hood. Students can experiment with creating a hood with lining. All hood patterns should be finalized by the end of this lesson
Students continue to document their process through photos and short videos. Video documentation can proceed but any editing is not necessary. Any video footage can be used for the final video. 


	CULTURALLY RESPONSIVE TEACHING in PRACTICE
	SOCIAL EMOTIONAL LEARNING in PRACTICE

	· Use examples that affirm students’ backgrounds and cultures.
· Encourage students to relate their own experiences in discussions and projects.
· Communicate clear, specific, and consistently high expectations to all students and foster an environment in which the students can be successful. 


	· Recognize one’s personal traits, strengths, and limitations 
· Recognize the importance of self-confidence in handling daily tasks and challenges  
· Recognize the skills needed to establish and achieve personal and educational goals
· Develop, implement, and model effective problem solving and critical thinking skills
· Utilize positive communication and social skills to interact effectively with others
· Develop implement and model effective problem solving 
and critical thinking skills
· Identify the consequences associated with one’s actions to make constructive choices





Unit 6 Resources

Lesson 1 Resources
Books: 
“Patternmaking for Fashion Design” book, Chapter 24: Capes and Hoods, Page 545 - 551

University of Fashion: https://www.universityoffashion.com
· Drafting a Men’s Hoodie: https://www.universityoffashion.com/lessons/drafting-a-mens-hoodie/

YouTube:
How to Make a Hood Pattern | KIM DAVE: https://www.youtube.com/watch?v=pzeuzE9H5hQ

All lessons 
· Designs, drawings and any research or design explorations from Fashion Drawing & History class

Suggested Art Supplies
· All-purpose paper sketchbook 
· Drawing, writing media such as pencil, pen, etc.
· Paper scissors
· Fabric scissors
· Pattern paper 
· Muslin
· Sewing supplies
· Sewing thread
· Pins
· Tape measure
· Ruler
· French curve
· Phone or camera for video documentation 
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Unit 7
Fashion Collaboration II
 Tunic with a Hood - Sewing


This unit is heavily focused on sewing the tunic with a hood. Students start with creating an optimal layout for the patterns created in Unit 6 on muslin or a fabric of choice, then continue with cutting the fabric for the tunic and hood and proceed with sewing the tunic with hood. At this stage student should have their own customizations for the tunic in addition to the hood and their workflow may differ from student to student. The order of sewing components on the tunic is an important topic for this unit and should be discussed in advance. Each student should have a plan for the order of sewing. Students can utilize muslin for this project or choose a woven non-stretch fabric of their own.  
All finishing details apart from sewing the seams will be completed in the next Unit 8

This unit also continues with the process documentation and building awareness of its role in presentations. Building skills in taking visually exciting photos, short video and note taking is an ongoing theme throughout this class and this unit continues the work for that process. 






Unit 7
Fashion Collaboration II
 Tunic with a Hood - Sewing

	Stage 1 – Desired Results

	ASSESSED FOCUS STANDARDS:
1.5. 12prof.Cr1a: Use multiple approaches to begin creative endeavors.
1.5.12prof.Cn10a: Document the process of developing ideas from early stages to fully elaborated ideas.

SUPPORTING STANDARDS:
1.5.12prof.Cr3a: Apply relevant criteria from traditional and contemporary cultural contexts to examine, reflect on and plan revisions for works of art and design in progress. 
16.4.5 Demonstrate basic skills for production, alteration, repair and recycling of textiles, fashion, and apparel.

CONTENT CONNECTION:
Math 
	Unit Description

	
	2 Lessons: 9 class periods

This unit is heavily focused on sewing the tunic with a hood. Students start with creating an optimal layout for the patterns created in Unit 6 on muslin or a fabric of choice, then continue with cutting the fabric for the tunic and hood and proceed with sewing the tunic with hood. At this stage student should have their own customizations for the tunic in addition to the hood and their workflow may differ from student to student. The order of sewing components on the tunic is an important topic for this unit and should be discussed in advance. Each student should have a plan for the order of sewing. Students can utilize muslin for this project or choose a woven non-stretch fabric of their own.  All finishing details apart from sewing the seams will be completed in the next Unit 8

This unit also continues with the process documentation and building awareness of its role in presentations. Building skills in taking visually exciting photos, short video and note taking is an ongoing theme throughout this class and this unit continues the work for that process. 



	
	Meaning

	
	ENDURING UNDERSTANDINGS 
· Creating an optimal layout for paper patterns on the fabric is done to cut cost and save material.
· The order of sewing patterns pieces together may differ for each garment, depending on the type of design details added to the garment
· Process documentation has an important role in the making process.

	ESSENTIAL QUESTIONS
· What is an optimal layout for patterns on fabric?
· What pattern pieces should be sewn first and why?
· Why do designers document their process?


	
	What students will know and be able to do

	
	KNOWLEDGE
· Deeper understanding of how paper patterns should be arranged in an optimal way to cut the fabric
· Understanding how to use fabric grain and arrange patterns along the grain
· How to cut fabric pattern pieces on fold and on single layer fabric
· Understanding how to utilize patterns to cut fabric and make a garment of your choice 
· The role of documenting the making process as a powerful tool.
· Use of photography and videography for expressive design aesthetic.

	SKILLS
· Arrange paper patterns on fabric in an optimal way and according to grain direction.
· Cut fabric pattern pieces.
· Assess and determine what is the best order of sewing the garment pieces together.
· Document the process through note taking, photos and video.

	Stage 2 – Evidence

	SUMMATIVE ASSESSMENT(S)

	
Summative Assessments:
· Sewn tunic with hood without finishing details 
· Process documentation 

Formative Assessments:
· Optimal paper pattern layout on muslin or fabric of choice
· All muslin/fabric patterns cut out
· Plan for the order of sewing the pattern pieces together 
· All pieces sewn together
· Hood added to tunic
· Photos, video, and notes that reflect the process of ideation, experimentation and progress during this unit


	PRE-ASSESSMENT

	· All tunic and hood patterns finished and ready for layout on fabric 
· Basic knowledge of pattern pieces and pattern making, cutting paper patterns, adding seam allowance, etc.
· Understanding of how design idea would be interpreted as a flat pattern   
· Capability to interpret a design detail from 2D sketch idea to a 3D sample
· Demonstrate knowledge of handling equipment in the working space  
· Basic knowledge of photographing and video recording  
· Capability of using software programs to express opinion through photography, video, drawing, note taking. 


	Integration of 21st Century Skills
	Integration of Technology
	Career Education

	9.3.12.AR‐VIS.3 Analyze and create two and three‐dimensional visual art forms using various media.  
9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g., 1.1.12prof.CR3a). 
9.4.12.CT.1: Identify problem-solving strategies used in the development of an innovative product or practice (e.g., 1.1.12acc.C1b, 2.2.12.PF.3).  

	Integration of devices to record notes, video, and image. Integration of sewing machines and computers to document and edit work. 
	•  9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g., 1.1.12prof.CR3a).
• 9.4.12.CI.2: Identify career pathways that highlight personal talents, skills, and abilities (e.g., 1.4.12prof.CR2b, 2.2.12.LF.8).  
• 9.4.12.CI.3: Investigate new challenges and opportunities for personal growth, advancement, and transition (e.g., 2.1.12.PGD.1).

	Stage 3 – Learning Plan

	UNIT VOCABULARY

	Sewing Pattern
Fabric Grain

	
	

	SUMMARY OF KEY LEARNING

	
Lesson 1: 4 class periods - Arranging and Cutting patterns on fabric
· Learning Intention: I am learning how to do an optimal layout for my patterns on muslin fabric. I am learning how to cut my patterns on fabric. I am learning how to layout a pattern on fabric to be cost effective. (1.5.12prof.Cr1b, 16.4.5)
· Success Criteria:  I can create an optimal pattern layout on fabric and cut my fabric pattern pieces. I can analyze my pattern layout on fabric to determine the best fabric yield for my design. I can report out my fabric yield. 
· Brief Overview of Lesson: In this lesson students start to arrange their paper patterns on the muslin or a woven non-stretch fabric of their choice. All pattern pieces need to be arranged according to grain direction. All muslin/fabric needs to be ironed before using. Students can create multiple layouts with the whole or part of the fabric folded or the whole fabric as a single layer. Students should compare different fabric yields for the pattern layout on fabric. Fabric yields are important in the manufacturing process to determine cost of garment based on fabric yardage used to make a garment. This is an opportunity to document through photos and video at least two different layouts. One layout of all pattern pieces on a single layer of fabric and a second one utilizing partially or fully folded fabric for the patterns that need to be cut on fold. For the single layer fabric students should pay special attention to either have 2 pattern pieces where needed or make sure they are mirroring the shapes, especially if using a fabric with a print, or any other surface treatment. During this lesson student should also cut all their fabric and prepare a plan of action for the order of sewing the pattern pieces together. For example, patch pockets and/or pocket flaps need to be sewn on the front (or back) before the side and shoulder seams are sewn together. Students continue to document the process through photos and short videos.

Lesson 2: 5 class periods - Sewing Tunic with Hood
· Learning Intention: I am learning how to sew a garment in an optimal order. (1.5.12prof.Cr1a, 16.4.5)
· Success Criteria: I can sew a customized tunic with a hood.
· Brief Overview of Lesson: This lesson is dedicated to sewing the customized tunic with hood. During this lesson student should add all surface trims or design components like patch pockets, pocket flaps, epaulets, patches and proceed to sewing the garment together. Students should consider which garment pieces build on other pieces to determine the order of sewing each piece to build the final garment. Anything that can be done on the flat pattern pieces before they are sewn together should be done in this lesson. Sewing can continue into the next unit if necessary. Make sure students always iron their muslin/fabric in the beginning of each class period before they start working. This might be a good time to demonstrate again how to properly pin the fabric pattern pieces together and how to remove the pins while sewing on the machine. Students can also baste particularly difficult pattern pieces or utilize basting to check placement of design details and for process documentation. Finishing details like hems, overlock of raw edges will be done in the next Unit. In this lesson it might be a good idea to revisit safety procedures for all machines and make sure all students remember how to thread the machines, change bobbin threads, and adjust settings for tension and stitch length. Students continue to document the process through photos and short videos.


	CULTURALLY RESPONSIVE TEACHING in PRACTICE
	SOCIAL EMOTIONAL LEARNING in PRACTICE

	· Use examples that affirm students’ backgrounds and cultures.
· Encourage students to relate their own experiences in discussions and projects.
· Communicate clear, specific, and consistently high expectations to all students and foster an environment in which the students can be successful. 


	· Recognize one’s personal traits, strengths, and limitations 
· Recognize the importance of self-confidence in handling daily tasks and challenges  
· Recognize the skills needed to establish and achieve personal and educational goals
· Develop, implement, and model effective problem solving and critical thinking skills
· Utilize positive communication and social skills to interact effectively with others
· Develop implement and model effective problem solving 
and critical thinking skills




Unit 7 Resources

All lessons 
· Designs, drawings and any research or design explorations from Fashion Drawing & History class

Suggested Art Supplies
· All-purpose paper sketchbook 
· Drawing, writing media such as pencil, pen, etc.
· Paper scissors
· Fabric scissors
· Pattern paper 
· Muslin
· Sewing supplies
· Sewing thread
· Pins
· Tape measure
· Ruler
· French curve
· Phone or camera for video documentation 
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Unit 8
Fashion Collaboration II
Tunic with a Hood - Finishing Details


In this unit students continue sewing and finalize the customized tunic with hood. After finishing the garment making and the documentation process students will focus on creating and delivering a presentation that summarizes all work from Fashion Collaboration II. This process will be slightly different for each student, and it is important that each student has a clear plan of what needs to be accomplished step by step. More advanced students may have more customizations on their tunics. Regardless of degree of difficulty or added design details all students are required to complete a tunic with a hood and have documentation for their own individual process. A successful completion is more important than the difficulty of added individual components or design details. 

By the end of this Unit 8 students will have a finished new tunic, a short video (about 1-2 min) of their process and a PDF presentation with no more than 10 slides that explains the design ideas, individual process, and finished product. 







Unit 8
Fashion Collaboration II
 Tunic with a Hood - Finishing Details

	Stage 1 – Desired Results

	ASSESSED FOCUS STANDARDS:
1.5.12prof.Cr3a: Apply relevant criteria from traditional and contemporary cultural contexts to examine, reflect on and plan revisions for works of art and design in progress. 
1.5.12prof.Pr4a: Analyze, select, and curate artifacts and/or artworks for presentation and preservation. 
1.5.12prof.Cn10a: Document the process of developing ideas from early stages to fully elaborated ideas.
1.5.12prof.Pr5a: Analyze and evaluate the reasons and ways an exhibition is presented.
1.5.12prof.Pr6a: Analyze and describe the impact that an exhibition or collection has on personal awareness of social, cultural or political beliefs and understandings.
1.5.12prof.Re9a: Establish relevant criteria in order to evaluate a work of art or collection of works.  

SUPPORTING STANDARDS:
1.5.12prof.Cr1b: Shape an artistic investigation of an aspect of present-day life using a contemporary practice of art and design. 
16.4.3 Use appropriate industry products and materials for cleaning, pressing, and finishing textiles, fashion, and apparel.
	Unit Description

	
	2 Lessons: 16 class periods

In this unit students continue sewing and finalize the customized tunic with hood. After finishing the garment making and the documentation process students will focus on creating and delivering a presentation that summarizes all work from Fashion Collaboration II. This process will be slightly different for each student, and it is important that each student has a clear plan of what needs to be accomplished step by step. More advanced students may have more customizations on their tunics. Regardless of degree of difficulty or added design details all students are required to complete a tunic with a hood and have documentation for their own individual process. A successful completion is more important than the difficulty of added individual components or design details. By the end of this Unit 8 students will have a finished new tunic, a short video (about 1-2 min) of their process and a PDF presentation with no more than 10 slides that explains the design ideas, individual process, and finished product. 


	
	Meaning

	
	ENDURING UNDERSTANDINGS 
· Each designer has a slightly different process of creating and making new designs.
· A final presentation should reflect the design aesthetic of the designer.
· Photos and video enrich the visual representation of the making process.
· A design aesthetic is expressed through various visual means: graphic design elements, photos, video, typography.


	ESSENTIAL QUESTIONS
· How do different approaches to design and making yield different results? 
· What is the best approach for my personal design philosophy and making process?
· How do I create a final presentation that reflects my design aesthetic?

	
	What students will know and be able to do

	
	KNOWLEDGE
· Deeper understanding of the making process.
· Understand how to put together a final presentation that combines process and finished product.
· The role of documentation in analyzing designer and maker approach.
· Aesthetic use of photography and videography in final presentations.
· Components and criteria to present eloquently finished work.

	SKILLS
· Complete a garment.
· Compile and edit photos, videos and create a presentation.
· Present finished work in multimedia.
· Communicate thoughtful and constructive feedback.

	Stage 2 – Evidence

	ASSESSMENT(S)

	Summative Assessments:
· Finished/sewn new Tunic with Hood based on iterations from fashion drawing class and explorations in this class
· A short video 1-2 min of process and or finished garment
· A PDF presentation (no more than 10 slides) with graphic layout matching their design aesthetic. Presentation should include sketches for the design ideas for the tunic customization, min 5 photos that show the process of making, and min 5 select photos that represent the finished garment. Presentation should include a title and a short paragraph for each page explaining their thought process

Formative Assessments:
· All paper patterns labeled and finalized
· All pieces sewn together
· Tunic ironed and displayed on a dress form, hanger or student wearing it.
· Selection of photos, video and notes that reflect the process of ideation, experimentation, and progress during this unit


	PRE-ASSESSMENT

	· Demonstrate knowledge of handling equipment in the working space  
· Capability to select images to represent the design process and finished work best
· Knowledge of editing photographs and video  
· Capability of using Photoshop, Illustrator Adobe acrobat to create a final presentation


	Integration of 21st Century Skills
	Integration of Technology
	Career Education

	9.3.12.AR‐VIS.3 Analyze and create two and three‐dimensional visual art forms using various media.  
9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g., 1.1.12prof.CR3a). 
9.4.12.CT.1: Identify problem-solving strategies used in the development of an innovative product or practice (e.g., 1.1.12acc.C1b, 2.2.12.PF.3).  

	Integration of devices to record notes, video, and image. Integration of sewing machines and computers to document and edit work. 
	•  9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g., 1.1.12prof.CR3a).
• 9.4.12.CI.2: Identify career pathways that highlight personal talents, skills, and abilities (e.g., 1.4.12prof.CR2b, 2.2.12.LF.8).  
• 9.4.12.CI.3: Investigate new challenges and opportunities for personal growth, advancement, and transition (e.g., 2.1.12.PGD.1).

	Stage 3 – Learning Plan

	UNIT VOCABULARY

	
finishing details
design aesthetic

	
	

	SUMMARY OF KEY LEARNING

	
Lesson 1: 10 class periods - Finalize sewing and making Tunic with hood
· Learning Intention: I am learning how to finalize sewing a garment. I am learning how to distinguish criteria to evaluate a final presentation. (1.5.12prof.Cr3a, 16.4.3, 1.5.12prof.Re9a)
· Success Criteria:   I can finish a customized tunic with a hood. I can collaborate to identify components to evaluate the Fashion Collaboration II presentations.
· Brief Overview of Lesson: This lesson focuses on the sewing process and finishing details. All students should be clear on the process of putting together their garments and working on finalizing sewing the various pattern pieces together. At this stage they should find the optimal way to finish the raw edges of the pattern pieces. Some students may choose to overclock the edges. Discuss what are the benefits of various options. What is the best color thread: would a contrasting color thread work better than a matching color? Should they zig-zag the raw edges or maybe apply a binding for more advanced students. Various options can be explored for hems too. In addition to the type of stitch for the hem a trim can be applied as a decorative element. This is the time to look at the garment and see if there are any other surface treatments or decorative elements that can be added. For students who are advanced or finished feel free to discuss printing on the finished garment or parts of it, and garment dying it. All documentation should be finished in this lesson.

Lesson 2: 6 class periods - Finalize and Present Fashion Collaboration II
· Learning Intention: I am learning how to finalize a project and create a presentation. I am learning how to evaluate a presentation. (1.5.12prof.Pr4a , 1.5.12prof.Pr5a, 1.5.12prof.Pr6a)
· Success Criteria: I can produce and present a project with 2D and 3D components communicating my ideas. I can evaluate a peer presentation based on relevant criteria and make recommendations for improvements or exceeding expectations.
· Brief Overview of Lesson: This is the final lesson for Fashion Collaboration II. In this lesson all students finalize the tunic and prepare all components for the final presentation. The customized tunic should be ironed and/or steamed and presented on a dress form or hanger or worn by the student. Students should edit and prepare a short 1-2-minute video showing the process of making the tunic with hood and/or the finished garment. Students should utilize the footage from Marking period 3 and can also utilize some sketches from the Fashion Drawing class to show how the 2D process led to the 3D execution of the tunic. A PDF presentation should be prepared, and it should include 10 slides with graphic layout matching each student’s design aesthetic. Presentation should include sketches and explorations from Fashion Drawing class that are relevant for the tunic customization. Minimum 5 photos that show the process of making, and min 5 select photos that represent the finished garment. Presentation should include a title and a short paragraph for each page explaining their thought process. Each presentation should represent the design aesthetic of the student and their Tunic with Hood through graphic elements, choice, and color of typography. The design aesthetic for this presentation can and should follow the presentation from Fashion Drawing class. It should have the same graphic elements and design identity and can be a continuation of that presentation. Students do present TWO separate PDF documents - one for each class, but the graphic layout should be the same. Students can and should use concept sketches and illustrations from Fashion Drawing class to connect the work from this class to the concept development. 
The lesson culminates with a group presentation where each student has equal time (about 10 minutes) to show their tunic, PDF document and the short video. Each student should articulate why they have made the design choices for this tunic, what they have learned and what challenges they have overcome to finish the garment. This is an opportunity for all students to not just present and listen but also give feedback to at least one or two of their peers and offer praise and constructive criticism. 


	CULTURALLY RESPONSIVE TEACHING in PRACTICE
	SOCIAL EMOTIONAL LEARNING in PRACTICE

	· Use examples that affirm students’ backgrounds and cultures.
· Encourage students to relate their own experiences in discussions and projects.
· Communicate clear, specific, and consistently high expectations to all students and foster an environment in which the students can be successful. 


	· Recognize one’s personal traits, strengths, and limitations 
· Recognize the importance of self-confidence in handling daily tasks and challenges  
· Recognize the skills needed to establish and achieve personal and educational goals
· Develop, implement, and model effective problem solving and critical thinking skills
· Utilize positive communication and social skills to interact effectively with others
· Develop implement and model effective problem solving 
and critical thinking skills
· Identify the consequences associated with one’s actions to make constructive choices








Unit 8 Resources


Lesson 2: See Google drive folder for student examples
*Please note: Lesson 2 Student presentation examples in the Google drive folder are only for overall design identity, graphic layout. Content is different from this project, but some great examples of organization and continuity from page to page.


Suggested Art Supplies
· All-purpose paper sketchbook 
· Drawing, writing media such as pencil, pen, etc.
· Paper scissors
· Fabric scissors
· Pattern paper 
· Muslin
· Sewing supplies
· Sewing thread
· Pins
· Tape measure
· Ruler
· French curve
· Phone or camera for video documentation 
· Computer or tablet to prepare presentation
· Applicable software to prepare presentation (Photoshop, Illustrator, Acrobat, Procreate)
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Unit 9
Fashion Collaboration III
Accessory Basics


Unit 9 introduces Fashion Collaboration III, a shared project between Sewing Basics for Fashion Design and Fashion Drawing & History classes. The theme for this project is Accessory Design. First students will be introduced to vocabulary and general shapes for the accessory industry. Next students will develop a quick paper prototype for a basic tote bag. 
This unit introduces fundamental knowledge for the accessory industry in both classes. While students are experimenting with drawing soft tote bags scale, shape, and design details in Fashion Drawing, in this class students will see how 2D accessory designs transition into 3D prototypes and consider the functionality of various design details.

This unit also continues with the process documentation especially during the prototype making portion specifically for accessories. Building skills in taking visually exciting photos, short video and note taking is an ongoing theme throughout this class and this unit continues the work for that process.








Unit 9
Fashion Collaboration III
Accessory Basics

	Stage 1 – Desired Results

	ASSESSED FOCUS STANDARDS:
1.5.12prof.Cr1a: Use multiple approaches to begin creative endeavors.
1.5.12prof.Cr1b: Shape an artistic investigation of an aspect of present-day life using a contemporary practice of art and design. 
1.5.12prof.Cn10a: Document the process of developing ideas from early stages to fully elaborated ideas.
1.5.12prof.Cn11a: Describe how knowledge of culture, traditions and history may influence personal responses to art. 

SUPPORTING STANDARDS:
16.3.3 Utilize elements and principles of design in designing, constructing, and/or altering textiles, fashion, and apparel.
16.3.4 Demonstrate design concepts using fiber, fabric, or digital means, employing draping and/or flat pattern making techniques.
16.4.5 Demonstrate basic skills for production, alteration, repair and recycling of textiles, fashion, and apparel.
1.5.12prof.Cr3a: Apply relevant criteria from traditional and contemporary cultural contexts to examine, reflect on and plan revisions for works of art and design in progress. 
	Unit Description

	
	2 Lessons: 15 class periods

Unit 9 introduces Fashion Collaboration III, a shared project between Sewing Basics for Fashion Design and Fashion Drawing & History classes. The theme for this project is Accessory Design. First students will be introduced to vocabulary and general shapes for the accessory industry. Next students will develop a quick paper prototype for a basic tote bag. This unit introduces fundamental knowledge for the accessory industry in both classes. While students are experimenting with drawing soft tote bags scale, shape, and design details in Fashion Drawing, in this class students will see how 2D accessory designs transition into 3D prototypes and consider the functionality of various design details.

This unit also continues with the process documentation especially during the prototype making portion specifically for accessories. Building skills in taking visually exciting photos, short video and note taking is an ongoing theme throughout this class and this unit continues the work for that process. 


	
	Meaning

	
	ENDURING UNDERSTANDINGS 
· The Accessory Industry includes, but is not limited to, shoes, hats, jewelry, handbags, hair accessories, and many other fashion items that aren't considered clothing
· Accessory designers create the ornaments and accents that complete an outfit or fashion design
· Accessory designers make prototypes of an accessory to evaluate proportions and functionality before making the real accessory  
· Accessory designers research and source materials to build a product
· Process documentation has an important role in the making process.

	ESSENTIAL QUESTIONS
· What is considered an accessory?
· What is the source and type of materials used to make accessories?
· How do design ideas transition from 2D Sketches to 3D prototype?
· How do designers evaluate form and function in 3D form before making the final accessory? 

	
	What students will know and be able to do

	
	KNOWLEDGE
· Categorize what products are included in the Accessory Industry.
· Components of handbags and shoes.
· Processes to design and develop accessory products.
· The role of documenting the making process as a powerful tool.
· Use of photography and videography for expressive design aesthetic.

	SKILLS
· Utilize terminology specific to the Accessory Industry.
· Create a paper prototype for a basic tote bag.
· Document the process through note taking, photos and video.

	Stage 2 – Evidence

	SUMMATIVE ASSESSMENT(S)

	Summative Assessments:
· Collage based on accessories from a classic accessory company and new design ideas.
· Paper prototype for a basic tote bag

Formative Assessments:
· Capability to use accessory design vocabulary specific to the industry
· Ability to name basic bags and shoes with industry standard names
· Cut paper patterns for the tote bag
· Tape together the tote bag
· Photos, video, and notes that reflect the process of ideation, experimentation and progress during this unit
· Process documentation 


	PRE-ASSESSMENT

	· Basic knowledge of pattern pieces and pattern making, cutting paper patterns, adding seam allowance, etc.
· Understanding of how design idea would be interpreted as a flat pattern   
· Capability to cut out paper patterns
· Demonstrate knowledge of handling equipment in the working space  
· Basic knowledge of photographing and video recording  


	Integration of 21st Century Skills
	Integration of Technology
	Career Education

	9.3.12.AR‐VIS.3 Analyze and create two and three‐dimensional visual art forms using various media.  
9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g., 1.1.12prof.CR3a). 
9.4.12.CT.1: Identify problem-solving strategies used in the development of an innovative product or practice (e.g., 1.1.12acc.C1b, 2.2.12.PF.3).  

	Integration of devices to record notes, video, and image. Integration of sewing machines and computers to document and edit work. 
	•  9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g., 1.1.12prof.CR3a).
• 9.4.12.CI.2: Identify career pathways that highlight personal talents, skills, and abilities (e.g., 1.4.12prof.CR2b, 2.2.12.LF.8).  
• 9.4.12.CI.3: Investigate new challenges and opportunities for personal growth, advancement, and transition (e.g., 2.1.12.PGD.1).

	Stage 3 – Learning Plan

	UNIT VOCABULARY

	Fashion Product
Tote bag
Paper prototype
Drawstring bag
Cross body bag
Shoulder bag
North-South bag
East-West bag
Briefcase
Clutch
Doctor’s bag

	Hobo bag
Satchel
Duffel bag
Messenger bag
Backpack 
Pump
Ballerina flat 
Peep toe 
Sling back 
Mule

	Platform 
Mary Jane 
Clog
Moccasin 
Espadrille
Oxford shoe
Derby shoe
Wing tip shoe
Loafer
Boat shoe

	SUMMARY OF KEY LEARNING

	
Lesson 1: 5 class periods - Accessory Industry
· Learning Intention: I am learning about the accessory industry. I am learning about categories of accessories and components of handbags and footwear. (1.5.12prof.Cr1b, 1.5.12prof.Cn11a)
· Success Criteria:  I can investigate and create a collage about an accessory brand. I can categorize basic types of accessories. I can explain the components of handbags and footwear. 
· Brief Overview of Lesson: This lesson is an introduction to the Accessory Industry and should give students a broad overview of handbags, footwear, small leather goods and other accessories. Do not include jewelry, as jewelry is its own category, separate from accessories. Start the lesson with a general overview of types of accessory groups: handbags, small leather goods, footwear, headwear, sunglasses, ties, scarves and shawls, and gloves. Next, introduce the basic types of bags and footwear and show a slideshow. *Reference the Accessory design textbook, chapter 5, Handbags and Small Leather Goods, and Chapter 9, Components and Styles of Footwear. In class students should look at what they are wearing and name all shoes and bags in the classroom. If there is not enough variety, utilize an online resource. Examples can be found at: https://www.tommyton.com https://www.vogue.com/fashion-shows https://www.vogue.com/fashion/street-style

Next review history and famous accessories (bags, shoes) for at least two classic accessory companies and a couple of contemporary ones. Pick companies that focus mainly on accessories or at least started as an accessory only brand. Classic companies: Louis Vuitton, Hermes, Goyard, Ferragamo, PRADA, etc... Contemporary companies: Coach, Kate Spade, Jimmy Choo, etc... As an exercise students can pick one of the reviewed accessory companies, create a collage of classic accessories that represent the brand, and their design ideas if they were hired as a creative visionary for that company. Collage can be done digitally or with physical paper printouts, fabric, trim cutouts. 

Lesson 2: 10 class periods - Tote Bag Prototype
· Learning Intention: I am learning how to create a paper prototype for a tote bag. (1.5.12prof.Cr1b, 1.5.12prof.Cn10a, 16.3.3)
· Success Criteria: I can create a paper prototype for a tote bag based on a flat sketch and specific measurements.
· Brief Overview of Lesson:  In this lesson students will create and finalize a paper prototype for a basic tote bag. As referenced in Unit 9, Lesson 1 of Fashion Drawing, the Telfar Shopping Bag by Brooklyn designer Telfar Clemens can be used as an example for the 3D paper prototype. (https://www.lofficiel.at/en/accessoires/why-the-telfar-shopping-bag-is-the-new-it-bag-and-it-comes-with-a-message)   
Students should draw a flat sketch of the Teflar bag and add predetermined measurement or based on their preference. Next students create the paper patterns for each pattern piece in real size based on the measurements and tape the bag together. Pattern pieces and construction can vary. Examples:
· Teflar bag construction 1: Front and back separate patterns, 2 separate side panels and a separate bottom panel
· Teflar bag construction 2: Front and back separate patterns, side panels and bottom as one pattern piece
· Teflar bag construction 3: Front, bottom and back as one pattern piece, 2 separate side panels

Students can work in groups of two to help each other tape the prototype together. 
Each paper prototype should have separate pattern pieces for any design details and topstitching drawn where necessary. It is recommended that students draw the topstitching on the flat pattern pieces before they assemble the bags. Additional components like pockets, handles, trim (anything that is a separate (pattern piece) should also be added and taped before the tote is assembled. This assignment provides an opportunity for individuality and creativity beyond the given example. Prototypes can be customized, but anything added needs to be added in correct proportions and as a separate pattern piece if necessary. For example, decorative topstitching should be drawn on, but a patch pocket or a zipper pull cannot be just drawn. A separate pattern piece needs to be cut out of paper and carefully taped at the correct placement. The finished paper prototype should be presented and inspected for size, scale, and functionality. A group presentation with peer feedback is a great opportunity to see customization and functionality. Students should hold the bags, and place items inside them to evaluate the ease of use for each bag.  Students continue to document their process through photos and short videos. 


	CULTURALLY RESPONSIVE TEACHING in PRACTICE
	SOCIAL EMOTIONAL LEARNING in PRACTICE

	· Use examples that affirm students’ backgrounds and cultures.
· Encourage students to relate their own experiences in discussions and projects.
· Communicate clear, specific, and consistently high expectations to all students and foster an environment in which the students can be successful. 


	· Recognize one’s personal traits, strengths, and limitations 
· Recognize the importance of self-confidence in handling daily tasks and challenges  
· Recognize the skills needed to establish and achieve personal and educational goals
· Develop, implement, and model effective problem solving and critical thinking skills
· Utilize positive communication and social skills to interact effectively with others
· Develop implement and model effective problem solving 
and critical thinking skills





Unit 9 Resources

Lesson 1
Books: 
* “Accessory design” textbook, Chapter 5, Handbags and Small Leather Goods, Pages: 98-105
* “Accessory design” textbook, Chapter 9, Components and Styles of Footwear, Pages:  177-185

Slideshows from the Accessory Design book in the Google Drive folder

Websites:
· https://www.tommyton.com 
· https://www.vogue.com/fashion-shows 
· https://www.vogue.com/fashion/street-style

Pinterest link: Tote Bag Design Ideas: See  https://www.pinterest.com/anetagenova/tote-bag-ideas/
*See Google Drive Folder for more resources



Suggested Art Supplies
· All-purpose paper sketchbook 
· Drawing, writing media such as pencil, pen, etc.
· Paper scissors
· Fabric scissors
· Pattern paper (Prototyping paper, cardboard)
· Muslin
· Sewing supplies
· Sewing thread
· Pins
· Tape measure
· Ruler
· French curve
· Phone or camera for video documentation 
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Unit 10
Fashion Collaboration III
Creative Tote


Unit 10 continues with Fashion Collaboration III, a shared project between Sewing Basics for Fashion Design and Fashion Drawing & History classes and completes the project. This unit utilizes the designs created in Fashion Drawing class: Unit 9, Lesson 2 to create an original soft tote out of fabric in this class. Students will bring their designs from Fashion Drawing class to discuss and explore possibilities of which design can be made. Fabric choices should be considered as an opportunity to recycle/repurpose an existing garment and/or create a personalized surface treatment or dye existing fabric. Scale and proportions should be used to create a fashionable interpretation of a basic tote bag. Students also consider their own need for a multifunctional tote bag and how reusable totes have been adopted in daily life. 

This unit also continues with the process documentation throughout the prototyping and making of the final bag. By the end of this unit students will create a presentation composed of selected photos and videos to represent their journey of process and the final outcomes.







Unit 10
Fashion Collaboration III
Creative Tote

	Stage 1 – Desired Results

	ASSESSED FOCUS STANDARDS:
1.5.12prof.Cr1b: Shape an artistic investigation of an aspect of present-day life using a contemporary practice of art and design. 
1.5.12prof.Cr3a: Apply relevant criteria from traditional and contemporary cultural contexts to examine, reflect on and plan revisions for works of art and design in progress. 
1.5.12prof.Cn10a: Document the process of developing ideas from early stages to fully elaborated ideas.
1.5.12adv.Cn11b: Assess the impact of an artist or group of artists on global issues, including climate change. 
1.5.12prof.Cr2c: Collaboratively develop a proposal for an installation, artwork, or space design that transforms the perception and experience of a particular place.
1.5.12prof.Pr5a: Analyze and evaluate the reasons and ways an exhibition is presented.
1.5.12prof.Pr6a: Analyze and describe the impact that an exhibition or collection has on personal awareness of social, cultural, or political beliefs and understandings.
1.5.12prof.Re9a: Establish relevant criteria in order to evaluate a work of art or collection of works.  

SUPPORTING STANDARDS:
1.5.12prof.Cr1a: Use multiple approaches to begin creative endeavors.
	Unit  Description

	
	3 Lessons: 30 class periods

Unit 10 continues with Fashion Collaboration III, a shared project between Sewing Basics for Fashion Design and Fashion Drawing & History classes and completes the project. This unit utilizes the designs created in Fashion Drawing class: Unit 9, Lesson 2 to create an original soft tote out of fabric in this class. Students will bring their designs from Fashion Drawing class to discuss and explore possibilities of which design can be made. Fabric choices should be considered as an opportunity to recycle/repurpose an existing garment and/or create a personalized surface treatment or dye existing fabric. Scale and proportions should be used to create a fashionable interpretation of a basic tote bag. Students also consider their own need for a multifunctional tote bag and how reusable totes have been adopted in daily life. 
This unit also continues with the process documentation throughout the prototyping and making of the final bag. By the end of this unit students will create a presentation composed of selected photos and videos to represent their journey of process and the final outcomes.


	
	Meaning

	
	ENDURING UNDERSTANDINGS 
· The role of reusable totes in daily life
· Designers make a quick paper prototype of an accessory to evaluate proportions and functionality before making the real accessory  
· Creating an optimal layout for paper patterns on the fabric is done to cut cost and save material.
· The order of sewing patterns pieces may differ for each bag, depending on the type of design details added to the garment
· It is best to attach design details that can be done on the flat fabric patterns before assembling the tote bag.
· Process documentation has an important role in the making process.

	ESSENTIAL QUESTIONS
· How do design ideas transition from 2D Sketches to 3D prototype?
· How do designers evaluate form and function in 3D form before making the final accessory?
· How do I orient fabric patterns on various fabrics? 
· What is the order of sewing patterns for my specific bag?
·  How does the use of materials in accessory making impact the environment and how does it affect my decision making in choice of material?



	
	What students will know and be able to do

	
	KNOWLEDGE
· Deeper understanding of how a tote bag is put together
· Ability to create patterns based on a design idea
· Capability to arrange patterns on fabric and create an optimal layout
· Ability to analyze and create a plan for the order of sewing tote bag pieces together 
· The role of documenting the making process as a powerful tool.
· Use of photography and videography for expressive design aesthetic.

	SKILLS
· Utilize terminology specific to the Accessory Industry
· Create a paper prototype for a creative tote bag
· Investigate recycled/repurposed materials for making handbags
· Construct a fabric tote bag
· Document the design and making process through note taking, photos and video
· Edit and select photos and videos into a final presentation.  

	Stage 2 – Evidence

	SUMMATIVE ASSESSMENT(S)

	Summative Assessments:
· Finished creative tote bag
· Final presentation in a PDF format
· Short Video 
Formative Assessments:
· Sketches for a Creative Tote
· Flats with measurements for a Creative Tote
· Paper prototype for a Creative Tote
· Fabric prototype for a Creative Tote
· Finalized patterns for a Creative Tote
· Photoshoot of the final product (Creative Tote)
· Surface treatment or fabric manipulation for the Creative Tote
· Choice of graphic layout, typography color palette for the final presentation
· Process documentation (photos, video clips, notes)

	PRE-ASSESSMENT

	· Basic knowledge of pattern pieces and pattern making, cutting paper patterns, adding seam allowance, etc.
· Understanding of how design idea would be interpreted as a flat pattern   
· Capability to cut out paper patterns
· Demonstrate knowledge of handling equipment in the working space  
· Basic knowledge of photographing and video recording Capability to create patterns for a chosen design
· Ability to sew a tote bag based on 
· Edit and curate into presentation photos, video and notes that reflect the process of ideation, experimentation, and progress for Fashion Collaboration III


	Integration of 21st Century Skills
	Integration of Technology
	Career Education

	9.3.12.AR‐VIS.3 Analyze and create two and three‐dimensional visual art forms using various media.  
9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g., 1.1.12prof.CR3a). 
9.4.12.CT.1: Identify problem-solving strategies used in the development of an innovative product or practice (e.g., 1.1.12acc.C1b, 2.2.12.PF.3).  

	Integration of devices to record notes, video, and image. Integration of sewing machines and computers to document and edit work. 
	•  9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g., 1.1.12prof.CR3a).
• 9.4.12.CI.2: Identify career pathways that highlight personal talents, skills, and abilities (e.g., 1.4.12prof.CR2b, 2.2.12.LF.8).  
• 9.4.12.CI.3: Investigate new challenges and opportunities for personal growth, advancement, and  transition (e.g., 2.1.12.PGD.1).


	Stage 3 – Learning Plan

	UNIT VOCABULARY

	Fashion Product
Tote bag
Paper prototype
Drawstring bag
Cross body bag
Shoulder bag
North-South bag
East-West bag
Briefcase
Clutch
Doctor’s bag

	Hobo bag
Satchel
Duffel bag
Messenger bag
Backpack 
Pump
Ballerina flat 
Peep toe 
Sling back 
Mule

	Platform 
Mary Jane 
Clog
Moccasin 
Espadrille
Oxford shoe
Derby shoe
Wing tip shoe
Loafer
Boat shoe

	SUMMARY OF KEY LEARNING

	Lesson 1: 10 class periods - Creative Tote Bag Prototype
· Learning Intention: I am learning how to create patterns for my specific tote bag. I am learning how to make a prototype and test my idea. (1.5.12prof.Cr3a, 16.3.3)
· Success Criteria:  I can create the patterns for my specific creative tote bag. I can create a fabric prototype and evaluate if any changes need to be made.
· Brief Overview of Lesson: This lesson is the beginning of the creative tote bag Fashion Collaboration III, a shared project between Sewing Basics for Fashion Design and Fashion Drawing & History classes. This lesson starts by evaluating the design ideas created in Fashion Drawing class: Unit 9, Lesson 2 to create an original soft tote out of fabric in this class. Students draw flats and give measurements and create a quick paper prototype. The paper prototype is used by students to evaluate the shape, scale, and functionality, take notes and edit their flats and patterns as necessary. This process can be repeated two to three times or until the final design is clear. Students edit the patterns and create prototypes until all design issues have been resolved. By the end of this lesson all students should have a finalized drawing, a flat sketch with measurements and a paper prototype for the exact tote they would like to make.  
· Based on the changes all students need to edit and redo their patterns until they match the changes made on the prototypes. All patterns need to be named and labeled and ready for the next stage of layout and fabric cutting.

Lesson 2: 15 class periods - Creative Tote Bag making
· Learning Intention: I am learning how to consider fabrics for a creative tote. I am learning how to make a soft tote bag. I am learning how to take photos for marketing and presentation. (1.5.12prof.Cr3a, 1.5.12adv.Cn11b, 1.5.12prof.Re9a, 16.3.4)
· Success Criteria: I can research, evaluate, and select fabric for making a creative tote in consideration of recycling and environmental impact. I can create a soft tote bag of my own design. I can capture photos of my personal tote to communicate design concept and have appeal to consumers.
· Brief Overview of Lesson:  In this lesson students will create and finalize their creative soft tote bag. Based on the patterns created in the previous lesson students create a layout on their fabric of choice. Students can utilize several options for their bag. That includes recycling and repurposing an existing garment, dying preowned or new fabric, creating a surface treatment on muslin or any other appropriate fabric or new fabric all together. Depending on the level of the class this can become a mini project for some of the advanced or for all students. It is recommended to create a bag muslin for any complex shapes and resolve any sewing issues before cutting the actual fabric. Keep in mind that in some cases the bag can be dyed, painted, printed, embroidered etc. after it is sewn together. In this lesson all students finalize the Creative Tote and have a photoshoot of the final product. This can be done in or outside the classroom or designated as a homework project to be executed in a location that works for the student's concept of the project. Students can work in groups to help each other with photographing the product or can use each other as models to hold or wear the product. Students should choose One product shot that best represents their concept and identity for the final presentation.  
*For product shoot references please review the resources. 

Lesson 3: 5 class periods - Final Presentations 
· Learning Intention: I am learning how to present a product for consideration. (1.5.12prof.Pr5a, 1.5.12prof.Pr6a)
· Success Criteria: I can create a presentation to inform accessory buyers about my creative tote bag.
· Brief Overview of Lesson: This is the final lesson not just for Fashion Collaboration III but also for this class. In this lesson all students finalize all materials and prepare all components for the Fashion Collaboration III presentation and the Final class presentation - Open Studios. 

For Fashion Collaboration III final presentation students should have: 
· The finished bag: ironed and/or steamed and presented creatively on a dress form or any other physical format that best suits the concept and identity of the project. 
· short 1-2-minute video showing the process of making the Creative Tote or a conceptual video that represents the product best.
· All patterns edited and annotated.

OPEN STUDIOS – Final Exam
· Learning Intention: I am learning how to represent my creative process for public viewing.  (1.5.12prof.Cr2c, 1.5.12prof.Pr5a, 1.5.12prof.Pr6a, 1.5.12prof.Re9a)
· Success Criteria: I can collaborate to design and organize an Open Studio viewing of a designers’ collective. I can curate artifacts from my documentation archives for a final presentation. I can create an environment using multimedia to display my design process, aesthetic, and identity for public consumption.
· For Final Class presentation – Open Studios students should have: 
· This final project will be introduced at the start of the year, with benchmarks and check-ins with the teacher. Students will collaborate to determine components and plan the format for presentations. Presentations can be in school or in another location like a trade fair booth or gallery with independent or shared spaces and for public viewing. Students will prepare a PDF presentation as a creative visual digital portfolio of the student’s projects throughout the year with no more than 20 slides. The presentation should have a graphic layout matching each student’s design aesthetic and should consist of a title page, and selected images and text that represents the progress of all projects throughout the class including Swatch Development, Tunic, Tunic with Hood and Creative bag. Students can and should utilize images and text from previous marking period presentations but put together in a new way that unifies the work from the whole year. That means new and improved graphic elements, typography, written descriptions, and addition of written self-analysis. Students should speak to what were the challenges that they overcame and what they have learned throughout the year. This is an opportunity for self-reflection, empowerment, and acknowledgement of learnt new skills. Presentation can include some sketches and explorations from Fashion Drawing class if they help tell the story, but most of the images should be from Sewing Basics class. 

The lesson culminates with a group presentation where each student has equal time (about 10 minutes) to show their PDF document and the short video. Each student should articulate why they have made the design choices for this tunic, what they have learned and what challenges they have overcome to finish the garment. This is an opportunity for all students to not just present and listen but also give feedback to at least one or two of their peers and offer praise and constructive criticism. 
For Open Studios each student should have a designated area to display all work. Students should utilize textiles and prints to create an atmosphere that is specific to each design identity and creative energy.   
**See Resources for final presentation examples


	CULTURALLY RESPONSIVE TEACHING in PRACTICE
	SOCIAL EMOTIONAL LEARNING in PRACTICE

	· Use examples that affirm students’ backgrounds and cultures.
· Encourage students to relate their own experiences in discussions and projects.
· Communicate clear, specific, and consistently high expectations to all students and foster an environment in which the students can be successful. 


	· Recognize one’s personal traits, strengths, and limitations 
· Recognize the importance of self-confidence in handling daily tasks and challenges  
· Recognize the skills needed to establish and achieve personal and educational goals
· Develop, implement, and model effective problem solving and critical thinking skills
· Utilize positive communication and social skills to interact effectively with others
· Develop implement and model effective problem solving 
and critical thinking skills
· Identify the consequences associated with one’s actions to make constructive choices



Unit 10 Resources
Lesson 1
· Designs, drawings and any research or design explorations from Fashion Drawing & History class

*Lesson 2: product shoot references please review the 
· Google Drive folder with images 
· Pinterest board link: https://pin.it/sZ748HO
. 
**Lesson 3: Folder with final presentation examples. Please keep in mind these are from a different class and include different/additional content. These examples are for design aesthetic and visual identity only. 


Suggested Art Supplies
· All-purpose paper sketchbook 
· Drawing, writing media such as pencil, pen, etc.
· Paper scissors
· Fabric scissors
· Pattern paper 
· Muslin
· Sewing supplies
· Sewing thread
· Pins
· Tape measure
· Ruler
· French curve
· Phone or camera for video documentation 
· Computer or tablet to prepare presentation
· Applicable software to prepare presentation (Photoshop, Illustrator, Acrobat, Procreate)
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Performance Definitions for the levels of English language proficiency
At the given level of English language proficiency, English language learners will process, understand, produce, or use:

specialized or technical language reflective of the content arca at grade level
a varicty of sentence lengths of varying linguistic complexity in extended oral or written discourse as required by the specified
grade level

oral or written communication in English comparable to proficicnt English pecrs

the technical language of the content areas;

a variety of sentence lengths of varying linguistic complexity in extended oral or written discourse, including stories, cssays,
or reports;

oral or written language approaching comparabiliy o that of English proficicnt pecrs when presented with grade level
material

specific and some technical language of the content areas;
2 variety of sentence lengths of varying linguistic complexity in oral discourse or multiple, related paragraphs:

oral or written language with minimal phonological, syntactic, or semantic errors that do not impede the overall meaning of
the communication when presented with oral or written connected discourse with occasional visual and graphic support

general and some specific language of the content areas;
expanded sentences in oral interaction o written paragraphs;

oral or written language with phonological, syntactic, or semantic errors that may impede the communic

‘much of its meaning when presented with oral or written, narrative or expository descriptions with occasional visual and
graphic support

general language related to the content arcas;
phrases or short sentences:

oral or written language with phonological, syntactic, or semantic errors that ofien impede the meaning of the
communication when presented with one to multiple-stcp commands, dircctions, questions, of a serics of statements with

visual and graphic support

pictorial or graphic representation of the language of the content areas;
words, phrases, or chunks of langusge when presented with on-step commands, dircctions,
WH-questions, or statements with visual and graphic support





